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Introduction

This assignment will use the information and materials gathered from professional teaching practice to write a report based on one action point outlined within the school development plan (SDP). The report will demonstrate how this target was addressed as a priority and how its impact is being measured. 
The school context of which the SDP is based upon, is a community school situated in South Wales. The school currently has 499 pupils on roll from ages 3 to 11 and identifies around 37% who are eligible for free school meals (My Local School, 2022). Throughout the report, the British Ethical Research Association (BERA) guidelines (2018) will be adhered to and will refer to the school as ‘School X’ to protect the anonymity of the school and those involved. 
The report will draw on key literature to show an understanding of the school development process and the chosen aspect. Following this, the developing an action point section will discuss the school’s individual SDP and explain the process that has been followed. Next, a review of the SDP will be undertaken by reflecting and critically evaluating what has been done to develop this area, offering practical suggestions of what could be done differently. Lastly, the conclusion will summarise the key points made throughout the report and identify what can be carried forward into professional teaching practice by making links with the Professional Standards for Teaching and Leadership (PSTL) (Welsh Government, 2019a). 

Literature review

Theme 1: School development process 

The purpose of a school development plan (SDP) is to establish a clear vision for improvement and address the actions the school will take to improve learner outcomes (Welsh Government, 2014). The Curriculum for Wales (CFW) (Welsh Government, 2020a) outlines how schools can support learners to make progress at a pace that is appropriate for them. The Welsh Government (WG) (2022a) further state that learners are placed at the heart of the school improvement process to ensure the best possible learning experiences whatever their background. 
Baldwin (2009) defines school improvement as a way of simply making the school a better place all-round. The school must recognise when present approaches are no longer having a sufficient impact and identify the need for change. Harris (2013) claims the success of school improvement is very much dependent on the school’s ability to manage change and development. Each school will have individual approaches that suit their set of developmental needs and what works well in one school may not be suitable for another (WG, 2014). Furthermore, it can be suggested that through self-evaluation, schools need to be selective in the approaches and strategies they choose to implement (Harris, 2013). 

The self-evaluation process is a starting point to help schools identify areas of strength and priorities (WG, 2014; 2022a). The school can access contextual data to inform the plan and to identify specific areas of need. For school development to be most effective it is paramount that all stakeholders are involved and committed to improvement (WG, 2014; Estyn, 2017; Goldstone, 2022). Engaging with stakeholders gives a shared vision and helps to promote the principles of the school as a learning organisation (SLO) (WG, 2018a).  
Planning for improvement is a strategic process whereby the school must identify a measurable target, a strategy, success criteria, actions and a time scale (WG, 2021). Nonetheless, when addressing improvement there are often challenges and limitations that could hinder the implementation. Schools must be ambitious but realistic of what they can achieve within a reasonable timescale. Mooney and Mausbach (2008) claim often school improvement plans are not feasible due to unrealistic timelines. To overcome this, schools should create a timeline where they can predict when each action will be initiated and how the impact will be measured. Subsequently, the WG (2021) highlight it is not always possible to measure all aspects and often improvement can be plain sight. The school can measure if it’s been effective by monitoring its progress and working towards areas of further development (Blandford and Knowles, 2016).
The above gives a brief outline of the process the school uses to develop an effective SDP and the range of tools they can use to evaluate learners progress.

Theme 2: Improving standards in numeracy 

The term numeracy can be defined as “a set of concepts, understandings and skills that are vitally important for many aspects of daily life” (Westwood, 2021, p.1). Sellars (2018) explains that for an individual to be numerate they need to have the capacity to make sense of mathematical concepts and be able to use numbers in various situations (Dillon and Maguire, 2011). 
Raising the standards in numeracy is outlined as a national priority in all school development plans (WG, 2014). Currently, Wales is undertaking a whole-system reform which focuses on raising standards and reducing the attainment gap (WG, 2017). Schools carry out PISA assessments on a three-year cycle to assess what abilities and skills learners have acquired (WG, 2022b). 

Donaldson’s (2015) review discusses the importance of numeracy skills and how they must be used widely across the curriculum. Numeracy along with literacy and digital competence make up the cross-curriculum responsibilities (CCR) outlined in the CfW (WG, 2020a). The National Literacy and Numeracy Framework (LNF) (WG, 2019b) is a useful tool that supports practitioners to implement literacy and numeracy across the curriculum and provide meaningful opportunities for learners. The CCR are identified as skills that provide the foundations for all other learning (Donaldson, 2015). 
It can be suggested that for learners to deepen their understanding of number, there needs to be opportunities to use their numeracy skills in different contexts. Bennett and Weidner (2012) discuss the significance of a math-rich environment where there are elements of math and numeracy across all areas of learning. This approach helps pupils to recognise that the skills they are developing are transferable. Yet, Woods (2013) claims that often areas within the classroom are rigid and split into areas of subjects rather than activities, where all types of learning can be developed. Donaldson (2015) notes that practitioners must reinforce numeracy skills and provide strategies to consolidate learning. 
Furthermore, Cross Francis (2015) conducted a study finding there to be inconsistencies in teachers’ beliefs and approaches to mathematics. Pound and Lee (2022) claim often teachers lack confidence in their own math ability and consequently find it difficult to implement seamlessly. 
Teachers can start by creating authentic contexts for learning which will help pupils connect numeracy to real world situations (Lamberg, 2023). It can be suggested that authentic learning experiences help pupils make meaning and take ownership for their learning (Serow, Callingham and Muir, 2019). In addition, schools can bring learning to life with the use of visits, visitors and the exploration of resources (Donaldson, 2015). 
These are recommendations of how teachers can accelerate pupils learning.



Developing an Action Point

This section will discuss the actions of an individual school development plan (SDP) taken from School X. 
To begin, a meeting was arranged with Headteacher Y (2023) to discuss the process that School X goes through to self-evaluate, identify targets, develop strategies and evaluate impact. The SDP (Placement school, 2022) is a flexible working document which outlines actions to be carried out over a three-year period. It was identified by Headteacher Y (2023) that School X uses the National Evaluation Improvement Resource (WG, 2020b) (appendix 1) for self-evaluation. The SDP contains a timeline of progress for the yearly period to map out when specific actions will take place (Mooney and Mausbach, 2008).
The chosen aspect to focus on from the SDP (Placement school, 2022) is cross-curriculum responsibilities (CCR) and numeracy. To gather further evidence, an informal conversation was had with Teacher Z (2023) who plays a lead role in developing this priority area. 

The action plan outlined in the SDP sets out strategically what the school will do in order to achieve their priorities and targets. To self-evaluate, Teacher Z (2023) explained they started with the first cycle of monitoring and evaluating (appendix 1) to look at developing learning and teaching. School X chose to focus on this area due to the inconsistency of teaching approaches in numeracy (Cross Francis, 2015). The WG (2020b) state schools should consider how their provision is supporting learners to make sufficient progress over time. School X identified the need for consistency and sent several teachers on professional learning (PL) for Singapore maths. This ensured practice was informed and current. 
Leading on from PL, Teacher Z carried out observations to identify teachers’ pedagogy across all progression steps. In addition, the structure of daily maths was looked at and how pupils learning was documented. 
To identify this area of need, School X accessed both qualitative and quantitative data. Teacher Z (2023) explained they firstly looked at assessment data to provide an overview of rates of progression. They also listened to learners, allowing them to share their views and educational experiences. Teacher Z (2023) added that the information the learners shared was kept anonymous (BERA, 2018). Estyn (2022) claims listening to learners a good way to encourage meaningful conversations, however, not all learners feel comfortable to share their experiences. The SDP (Placement school, 2022) discusses pupil leadership teams who contribute to the school self-evaluation and engage in decision-making. These pupils can act as a voice and feedback for those who don’t want to share their experiences.
The SDP (Placement school, 2022) outlines stakeholders who collaboratively give a shared vision (WG, 2018a) and determine the key priorities for the upcoming year, these include senior leaders, governors, teachers, pupils and the local community. Roles and responsibilities for each action are assigned to members of staff who will take the lead of developing that specific area (Placement school, 2022). Teacher Z (2023) explained that all teachers and learning support assistants are involved in developing numeracy daily. The numeracy lead is responsible for the direction and individual actions. Then lastly, the overall vision and steering is undertaken Headteacher Y. 

Through strategic planning the school defines their vision and selects appropriate strategies (Harris, 2013) to develop the actions points (WG, 2021). 
The action for chosen priority area was to improve standards in numeracy across the curriculum (WG, 2020a). The school set out feasible targets of documenting evidence, developing conceptual understanding and cross-curricular links. 
To achieve the above School X executed book scrutiny’s where pupils work was checked to establish the rate of progress and provide an insight into learning and teaching. Next, they looked at developing conceptual understanding as its of importance to all other learning in maths and numeracy (Teacher Z, 2023). The WG (2020a) state that when mathematical concepts are grasped, learners can make connections and transfer learning. This links to Bruner’s (1966) CPA (Concrete, Pictorial and Abstract) approach who suggests that learning is built on existing knowledge and helps to develop a fuller understanding of the concepts being learnt. It can be further suggested that learners show an understanding when they can represent a concept in different ways (WG, 2020a). 
Teacher Z claimed it is often difficult to make cross-curricular links when pupils have little conceptual understanding. Moreover, it was explained that cross-curriculum responsibilities are ongoing, and teachers are encouraged to constantly seek opportunities for making links to numeracy. 
To measure the impact, each action is reviewed termly by using a rag rating system to evaluate what progress has been made within each priority area (Headteacher Y, 2023). McGrath (2022) claims this is an effective way of prioritising subsequent actions. School X then collect data to assess if the intervention has been effective. This is decided through book scrutiny’s, pupil voice and learning walks. The WG (2020b) claim learning walks to be an effective way of capturing live learning and provide opportunity for constructive feedback. The SDP states further impact is measured through research informed enquiry (Placement school, 2022). However, the WG (2014) claim the most effective measure is learner outcomes as they are the key priority of the SDP. 
Reflection and evaluation 

Through engaging with the school development plan (SDP) (Placement school, 2022) and conversations with members of staff, it is evident that School X are implementing effective strategies for school improvement.
School X are committed to self-improvement and enable all staff to undertake high quality professional learning that is tailored and personal to them. The school continuously seek ways to encourage staff to reflect on their teaching and learning and investigate new approaches through personal enquiries. The school follows the National approach to professional learning (WG, 2018b) to meet the needs of both practitioners and the school. In addition, teachers are required to self-reflect using the PSTL (WG, 2019a) during professional development conversations. Brock (2015) claims that reflective practice must be continual and ongoing in order to develop personal skills and to improve the quality of teaching. 
School X demonstrates effective leadership and inclusivity by including all stakeholders in the school improvement process (WG, 2021). The SDP (Placement school, 2022) outlines a professional learning community with cluster schools which helps distribute professional knowledge and share good practice (Department for Education, 2015). School X additionally encourage the teachers to observe each other, creating a triad approach to raise standards across the school (Estyn, 2018). 

The priority area of cross-curriculum responsibilities and numeracy within the SDP is currently rag rated at amber which indicates the school is making satisfactory progress in developing this area. It can be suggested that there are still important aspects that require significant attention (Placement school, 2022). It was further identified throughout the SDP that teachers find it challenging to create stimulating authentic learning experiences for numeracy. The SDP fails to show the progress School X have made in doing so. To develop this aspect, teachers must search for innovative ways to make numeracy connections that capture and engage pupils’ interests (Hudson, 2013). 
The SDP (Placement school, 2022) outlines key evaluation processes that take place to develop each of the action points. A key process is learner and parent questionnaires, yet additional parent involvement is failed to mention. Going forward, School X could work together with parents by inviting them in to share positive learning opportunities in numeracy, which in turn will help them to support this ethos (Bennett and Weidner, 2012). Additionally, School X could collect further data by carrying out learner questionnaires where pupils can share their learning experiences anonymously. However, the questions would need to be brief (Denscombe, 2017) and differentiated accordingly to ensure all pupils could access it (Smith, 2002). These suggestions offer ways forward for further school improvement.

Conclusion 

To conclude, this report has explored an SDP in great depth by outlining a priority area and the actions taken for development. The critical evaluation of the SDP (Placement school, 2022) has developed my knowledge and understanding of the self-evaluation process and how areas are selected for school improvement. 
The bridging meet-test-share approach provided an insight into SDPs and gave me the opportunity to liaise with important stakeholders to gather further information (Franklin, 2020). Through engagement with key literature and policy documents, I was able to critically reflect on School X’s approach to improving learner outcomes (WG, 2014).
For professional learning, I will engage with the PSTL (WG, 2019a) to ensure I am carrying out the role of a teacher effectively. Going forward, I will focus on the leadership standard of taking responsibility for self, where I will show commitment to maximising the potential of all learners. Additionally, I will work towards supporting formal leadership roles by making operative contributions to the school’s ethos and vision. Conforming to the standards will help me to reach my full potential for personal growth and development. 
To end, this report has better informed me of the influence a teacher can make to effective school improvement. Within my future practice, I will seek opportunities to embed and develop numeracy skills in the lessons I plan, prepare and deliver across all areas of learning. 
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Welsh Government (2020b) The National Resource: Evaluation and Improvement. Available at: https://hwb.gov.wales/evaluation-improvement-and-accountability/the-national-resource-evaluation-and-improvement/ (Accessed 3 April 2023).
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