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3. Written essay
According to Perez (2019) all professions require practitioners to have a particular set of skills, knowledge, and ethical standards. Perez suggests that there are three aspects to a profession and having professional values, that includes, specific training, recognition of standards of practice and why they are required and a willingness to provide a service that is greater than the expectations that have been set. 
Gasper (2015) believes that being a professional in early years practice is more complex compared to other professions, as an early year's worker you are not only required to hold the relevant qualifications and expert knowledge but you are also required to have specific qualities and values, keeping children and their parents needs central. Early years professionals are expected to hold specific expertise, values and ethic and combine those with the knowledge and understanding of all aspects of a child’s development, being dedicated to continuously improving their own development and carrying out the best possible practice; resulting in the ideal professional for early childhood, education, and care.
As Powell (2010) mentions The Children’s Workforce Development Council (CWDC, 2009) believes that early years workers should possess certain qualities and values, primarily they should have a genuine like and interest in children and their development, effective communication skills with children and their families, be patient and professional, have a caring and understanding nature, collaborate with parents and carers, promote social inclusion, be good team players, be willing to keep up to date with training and also have a sense of fun. 
The General teaching council for Scotland (2021) outlines social justice, trust, respect, and integrity as being core values to early years workers. They also suggest that by focusing on those values, allows professionals to develop their professional identity, help them to develop a commitment to children and their colleagues, help to achieve a greater understanding of the role they play in collaborative working, aid their ability to develop the child in all aspects of development as they will be more aware of the child’s individual needs and it will also allow them to recognise the important role they play in safeguarding children in their care. 
According to the Department of education (2021,2014) forming relationships with parents and carers and involving them in their child's learning plays a vital role in their child's success. By involving parents and gaining their trust, practitioners and parents can then work together and share their knowledge, developing more of an understanding of the child's interests and needs and finding out the best way to support their learning experience. 
As suggested by the WJEC (2023) communication is an important aspect of an early years professional's role as they are required to collaborate with an extensive range of people and engage in multi-agency working. Effective communication skills lead to more positive interactions and lead to better outcomes for children and their families, they also state that effective communication involves listening, showing empathy, being considerate and non-judgmental, being professional and confidential when needed, being honest and showing respect for everyone; considering diverse cultural differences, beliefs, and traditions. Nonverbal communication is also important as it can make children and adults feel more comfortable and more willing to engage with the early years worker. 
As outlined in the curriculum for funded non maintained nursery settings (2022) communication plays a vital role in children's development as it is required to build their relationships, and it also aids their learning, development, and social skills. Practitioners play a vital role as they can be children’s role models for effective communication by demonstrating good verbal and non-verbal communication skills.
Social Care Wales (2017) refers to Continuing professional development (CPD) which requires practitioners to develop the knowledge, skills and personal attributes needed to perform the duties and responsibilities required from their profession. CPD involves using experiences as an opportunity to learn and encourages practitioners to continue to develop their knowledge and skills throughout their career. 
CPD is important as it ensures professionals are competent, it may help them deal with professional dilemmas that they may not have experienced before, it allows them to reach their goals and build confidence delivering the best possible practice. CPD ensures that children and their family's needs are central and reflect the Welsh Governments seven core aims. CPD also encourages professionals to reflect on their practice and experiences which will result in a better learning experience for them, and it is more likely to improve their practice and improve the quality of learning activities for children in their care.
As stated in the National Minimum Standards (NMS) the Welsh Government put together Seven Core Aims based on the UNRC. The Seven Core Aims ensure that children are kept safe, nurtured, and treated with respect. All childcare settings must follow the requirements set by the Welsh Government and practitioners have a duty to provide high quality childcare as it is essential to a child’s development. 
[bookmark: _Int_fiXMb4yh]As outlined by the Foundation Phase Framework (2013), practitioners must understand how children develop and tailor the learning opportunities they provide to ensure that they meet the child's individual needs and to ensure that the child can develop their skills, knowledge and understanding. Birth to five matters (2021) states that observation, planning, and assessment is an important aspect of professional practice as it helps practitioners gain an insight of what children already know and their capabilities and with that knowledge, they can provide appropriate activities to enhance their learning. The Observation, assessment, and planning (OAP) cycle can be used to help practitioners with this process and help them to understand how the developing and learning.  The OAP cycle allows practitioners to meet the child's needs by using a holistic approach, responding to the children's interests and needs and involving the child and their parents or carers in the process. 
Summative assessments are also useful in gaining a holistic overview of a child’s development and progress as they consider how the child has developed across all learning areas. Summative assessments involve the assessment information, the child, parent and practitioner's voice, the practitioner's knowledge about the child's development and input from other professionals. The assessment allows practitioners to share children’s progress with parents or carers, improve the opportunities available to the child, and can also identify the needs to improve the curriculum and identify any training needs for EY workers. 
The Children Act (1989) and (2004) set out principles that practitioners must follow to ensure the child’s welfare is central and, as the framework mentioned, also suggests, adopting a child-centered approach. Children may be vulnerable to forms of abuse; practitioners have a duty to ensure that they are putting the child’s needs first when deciding the best form of action to take. 
HM Government guidance (2018) suggests that practitioners should listen to what children have to say and take them seriously, they must also be vigilant and look out for potential signs of abuse. Although it is not their duty alone to ensure the child is safe, everyone who works with the child has a duty to keep them safe and work in collaboration to identify any concerns, share information and take the necessary, prompt action. 
Professional practitioners are required to have a particular set of skills, knowledge, and ethical standards but as previously suggested being a practitioner in early years practice is more complex than other professions as you not only have to hold the required qualifications and knowledge but to be the ideal candidate for an early years practitioner you also need to have specific values and principles. Practitioners must ensure that they are providing children with the best possible care and learning opportunities, whilst also aiming to be the best possible version of themselves, which can be done by engaging in continuous reflective practice. CPD allows practitioners to ensure that they are continuously developing professionally, that they are competent in their role, keeping up to date with current practice and providing children with the best possible care and learning opportunities. 
Practitioners must recognise the importance of developing effective communication skills to gain trust and build good relationships with children, their families, and other professionals as they are required to work collaboratively to achieve the best possible outcomes for children and their families. They must also recognise the role they play in children’s learning and development and being good role models.
It is important that practitioners carry out observations on children in their care as it leads to them gaining a greater understanding of the children’s needs and where the child is at in their development stage. Also, carrying out the OAP cycle and summative assessments allows them to take a holistic approach which leads to better outcomes for the child, their parents or carers, the practitioner, and other professionals. 
Practitioners have their own personal values, but there are also principles governed by legislation to ensure the child’s welfare is always paramount. Whilst ensuring that they are providing children with the best possible care and following curriculum guidelines, they must also ensure they are vigilant to signs of abuse and respond accordingly. 
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After completing my first module of the course | came to the realisation that | have always
had more of a fixed mindset which always deterred me from stepping out of my comfort
zone, 1 do feel that enrolling on this course has been a big step but | know changing my
mindset is going to be a challenge that | am going to have to continue to work on. | have

always struggled with public speaking, which was very evident in my recent presentation,

butl hope that that experience will be a learning curve for the next one.

I have set myself these goals in the hope of becoming a more successful student and

building my confidence in both my personal and professional life.
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According to Lindon and Jennie (2016) reflection
encourages professionals o have more of an open mind, to
take responsibilty and ensures thal their behaviours are not
becoming too complacent.

Birth to five matters (2021) suggests tha reflective practice
is beneficial as it allows professionals to develop a critcal
understanding of their own practice which will enable them
10 assess the areas for improvement which will lead

10 better learning opportunites, better outcomes for children
‘and also develop their own confidence.

‘According to Thompson (2021) reflection can also
encourage practtioners to consider their values and whilst
reflecting they can learn how they are perceived by others
and by learning to value different perspectives, allows
praCUioNerS 1o bECome more esourceful. Reflection alsa
has the abily to change how we think about things and
change our fulure actions for the better.

Social Care Wales (2017) mentioned continuous
professional development (CPD) and suggests that it is
important as it can help professionals deal with situations
that they may not have dealt with before and it also helps.

Theory of reflective practice

‘According to Brock (2014) Dewey (1859-1952) and Schon
(1930-97) played an integral role in reflective thinking and that
their ideas are st elevant today as he believed that people:
need to actively develop their thought process and that by
reflecting on what they have done, allows them 1o develop a
deeper understanding of wha has happened and results in
greater learning opportunities
Brock (2014) also suggests that Dewey's theory requires
practtioners to put careful consideration n their rflective
pracice as he believed that if pracitioners do not reflect upon
their work, it will have a negative effect on their practice.
‘According to Pollard (2014) Schon (1983) theory of reflective:
practice has had an influence in various professions including
waining, development and conceptions.
Schon (1991) believed that professionals can learn from their
xperiences by using one of
on-action and reflecto
develop theirlearning, inking it to present and future pracice.
However, reflectionin-action requires praciiioners to reflect on
their current situation, which may be useful in early years
professions as they require practitioners to think on their feet
and reflection-on-action involves reflecting on an experience

in-action, both will allow pracitioners to
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achieve better outcomes for children, their famiies
and for the practitioner and anyone else involved.
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them ensure that the chid's needs are central.

Analysis of models

that has already happened.

Gibbs (1988) reflective cycle involves six stages; each stage includes questions that practtioners can ask
themselves to help them reflect on the situation in depth. This refiective cycle requires a description of what
happened, how they felt at the time, what was good or bad about the situation, an analysis, conclusion and an
action plan to help improve future pracice.

Kolb (1988) involves four stages; firsty, ideny the experience, review and reflect on what has happened,
‘analyse and lear from the experience and lastly; plan and apply what you have leamed from the experience.
Gibbs (1988) is more extensive in comparison to Kolb (1988) as there are more stages in the process and each
Stage of Gibbs provides questions for practitioners to ask themselves. Morrs (2019) suggests that in Kolb's
model, it is not clear exactly what a concrete experience is. AS Gibbs model is more extensive it can also be.
more time consuming whereas Kolb's involves less questions to be answered and less emphasis on how the
practitioner i feeling compared to Gibbs model which promoles more personal reflection as it asks practtioners.
1o reflect on how they were feeling al the time of the experience.

According to Thompson (2021, page 21) Gibbs theory is wha is known as an iterative model as it involves
learning through repeitiion and can be repeated as many times as you require, he also suggests that
praciitioners may not find it useful for a one-time scenario and therefore may find Kolb or another model more
suitable.

Conclusion

As suggested by Brack (2014) reflection and reflective practice has become a
integral part of many professions, particularly in early years practice.

Early years professional reflecting in or on their own pracice has numerous
beneits as it allows professionals to evaluale and develop their praciice,
ensuring that they continue learning, personal and professional development,
recognising what they do well and the areas for improvement, developing their
confidence and providing better outcomes for children, their families and for
the practitioner and their colleagues.

Dewey (1859-1952) and Schon (1930-97) theories have played an important
fole in reflective practice and their theories are st relevant to pracice today.
There are numerous models of reflection thal can be used by pracitioners that
can help them when reflecting on their practice, practtioners can decide what
models are more suiled for their own experience and what ones will help them
achieve the best possible outcomes for everyone involved.




