	
Activity Plan

	
Activity:  Forest school experience 


	
Number of children:
10 
	
Age of children:
2-4 
	
Number of adults:
6

	
Location:  Forest school area that is fenced off to the general public, the setting will be the only ones with the keys to open the lock. 

	
Preparation time:
30 minutes for the adult to check the area is safe and to check the resources being put out. Also, to check that the lock works on the gate and the correct facilities are in place for children care needs for example a nappy changing station if needs be in a place where other adults can be seen but not near the gate for the general public to potentially see.  
	
Activity time:
No time limits. However, some children may need to go home at lunch so practitoner should be mindful of who is going when and to inform the parents where they will be. 

	Resources:
· Rope x 1 meter 
· Tarpoling x 2 meters 
· Water but x 2 
· Magnifying glasses x 4 
· Whiteboards x 5 
· Pens x 6 
· Camera x 4 
· Nappies x 3
· Wet wipes x 1
· Changing matt x 1 
· Travel potty x 2
· Phone / waki talkies x 4 
· First aid kit x 2 
· Emergency contact details x 1 folder 
· Snack x 10 one piece each 
· Recycles utensils for mud kitchen x 5 
· Recycled Pot and pans x 4 
· Spades x 5 
· Waterproofs x 15, 10 for the children to wear, then spare for an accidence,  
· Spare change of clothes x 5 items of each clothing eg 5 tops and 5 leggings 
· Key for the gate x2 
· Waterproof Bag to keep documents and one first aid kit at the fore circle safe x 1 





	
Aim/s of activity:

The aims for the activity will link to the foundation phases (Wales). Also, the aims are to encourage children to explore and develop their curiosity  and imagination in a safe, enabling environment. Another aim,  is to allow children the freedom to choose what they want to do with the resources and the practitoner to observe and only intervene when necessary, not to have a restricting set criteria. 



	Links to outcomes:
There are many links to the Foundation phase for this activity a few of them include:
· Personal, social development- activities planned indoor and outdoor.
· Social development- “ be aware of and respect the needs of others” ( Foundation phase, 2020)
· Communication- “ become independent thinkers and learners” ( Foundation phase, 2020)
· Understanding the world- “ exploring and experimenting” ( Foundation phase, 2020) 
· Physical development “ develop coordination”
                                     “ develop gross motor skills”     
                                     “ develop fine manipulative skills” ( Foundation phase, 2020)
Because of the nature of the experience these are only some of the outcomes that the children may gain from this experience.  



	

Differentiation:
For the children who do not like playing in the mud there will be other areas with resources and staff for the children holistic development to still b supported. This may include the bug hunt as it only involves the camera rather then picking up or sitting on mud. 


	
Health and safety:
A full risk assessment will be done, before the experience that all the staff and volunteers will sign to ensure everyone will have a clear understanding of the risks and to ensure the risks that the children take are balanced risks that are safe for the children to do so in line with current guidelines and regulations. Also, the resources and the environment will be checked before use and after use to check that nothing is damaged. This will also, include the gate and fencing to the area is not broken and the lock works so only the setting can access the area, one practitoner will be based near the gate to ensure that the no one tries to get in who isn’t permitted to, or the children do not try and escape. 


	Role of adult/adults:
The role of the adult is provide a safe enabling environment for the children. The adult will observe the play and blend in with the children play and get involved rather then dictate and change the direction the play is going unless necessary for example if the risk to the children or the adult is high. 
The adults will be stationed at each area to ensure that all the children can be seen and heard, also for the children to build a bond with other adults that they may not necessary get a chance to in the classroom environment. The extra staff will be their also to encourage this and so the practitoner that stationed at each area do not feel restricted in case a child discuss that they want to take the play further then the area it was set up in the adult can provide the one to one support the child or small group needs instead of being restricted to one area.  



	The activity:
The forest school experience will start with the children going to find the fire circle, when they found the fire circle the adult will go over the rules with the children. The adult will start by asking the children if they know any rules, this will give the older children an opportunity to teach the younger children and to further their understanding of the rules to remind themselves of the rules and the adult will only intervene when if a rule is missed out. 

The experience that the adult will provide for the children is including open ended resources in different areas of the forest to enable children to use their imagination to develop and build something new. 
The different areas will include:
An area where there will be tarpoling and rope, this is to encourage the children to make a den the area that this would be set up in is open with a few trees, not the most dense part of the forest to allow the children to make a den with the natural environment that can then be used for snack time or story time. The children will develop their social and emotional skills as they will know that they are making the den for everyone to enjoy. However, the adult will step back so if the children want to take the den down and make something different then they will free to do so, the adult will not enforce that the den has to stay up so it gives other children chance to make a den as well or something else to encourage  their imagination. 

Another area, is the mud kitchen this will have old pot and pans in and utilities. This will enable the children to develop their imagination and react everyday experiences in their own house hold and value other children’s different cultures and household routines. This area will be free for the children do design and create what they want, the other resources in this area will be water and shovels for the mud and whiteboards to encourage the children to write what they are making or for the adult to further the toddlers development by writing what the children are making on the whiteboard this could be used as a recipe book or menu.

Other resources that will be near the center of the forest area, the fire circle will include: magnifying glasses with camera and books, this is so the children are encouraged to explore the natural environment around them, but to understand that the need to protect the natural environment and the animals so the children will be encouraged to take photos of the animal and plants that they see instead of picking it up and showing the adults so no damage is done.  
Also, the books that will be there are animal books so when the children find an animal that they do not know then they will learn  that they can find information from the books and find the animal in the book to identify it. The adult will encourage the children when on their bug hunt to think about their senses and to develop their language further to learn new words such as descriptive  words and new animals and plants.  

Also, in the area will be a tree stump that the children can climb to develop their gross motor skills and look for any animals. However, the children will have to work in teams as one of the rules would be not to climb with anything in their hands. So the children will be encouraged to give the object to another child so they can climb the tree then the other child to give it back to the child after they have climbed the tree. 
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RISK BENEFIT ASSESSMENT

	Location / Activity:
	Forest school area in local woodland that is fenced off
	Date:
	

	Assessor:  
	Forest school leader 
	Review date:  
	



The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Mud kitchen  
	The children will develop their gross and fine motor skills by pouring the water in the jugs for example and bending down to get the mud for the kitchen 
	Slips, trips, and cuts from the experiment. 
	The children 
	· The experiment is checked before and after every session to make sure it is not rusty or clips or damaged. 
· Member of staff, with first aid training will always be at the mud kitchen to provide first aid. 

	Low 

	The children need to wear appropriate clothing 
	The children will develop a sense of hot and cold and independence to know what to where in the different seasons 
	Colds, Hypothermia, inset bites. 
	All 
	· Encourage the to wear layers that cover their arms and legs.
· The children will need to bring their coats and sun hats in case the weather changes. 
	Low 

	Magnifying glass, bug hunt 
	The children will develop their social and emotional development as they will be working in teams to find bugs. Also, the children will develop their physical development as they will be walking and bending down to find the animals and holding books to identify the bug and the magnifying glass. 
	Slips, trips, low branches in eyes, falling branches. 
Eating mushrooms 
	The children and the adults. 
	· The children will be made aware of the environment and the possible risks at the start of the session, they will speak about low branches and to be aware of their surroundings to look where they are walking or running to reduce trips and falls and to be aware of the low branches for themselves and their friends. 
· The forest school session will never take place in high/ strong weather conditions to reduce the risk of falling branches. 
· If the resources become broken during the experience then the children will be encouraged to put the resources in the bin to make sure they do not cut themselves on the resources or a member of staff when they collect them at the end of the day. 
· The children will be educated to why that can’t eat anything from the environment to reduce the risk of eating mushrroms, one of the rules that will be spoke about at the start of the session in the circle time will be no picking or licking. 
	Low 

	Climbing tree 
	This will support the child’s gross motor skills by climbing and pulling them up on the tree stump. Also, support the child’s emotional and social development ad they may encourage their friends to climb up with them and cheer them on to do so. 
	Falling off the tree stump, cuts from the wood. 
	The children 
	· The children will be told which tree stump they can climb and that they are only allowed to climb that one. 
· The practitoner will check the tree stump before the session starts to make sure none of the tree stump is rotten or broken. 
· The children will be supervised by a trained forest school leader, when climbing the tree with a first aid bag present. 
· The children will never be left unsupervised. 
· The area around the tree stump will be clear of any resources in case the children fall and to reduce the risk of them slipping on the way up.
· Only 2 children on the tree stump at a time to reduce the children pushing each other and holding on to each other, to reduce the risk of the children falling.  
	Low 

	Den making 
	This experience will support the children maths and language development because they will have to navigate where to put the tarpooling and the tie the rope. Also, this will develop the children’s social and emotional development with their physical development because they will be talking to other children who may not be in their immediate friendship group. 
	The child getting catch in the rope or the tarpooling, slips, trips and falls and cuts. 
	The children 
	· The children will always be with an adult supervised with a first aid kit close by. 
· the activity may take place near the fences or the gate, the practitoner will make sure that the lock is on the gate to stop the children from running off or anyone else coming into the session. Also, an practitoner will be in ear and sight shot of the gate at all times, a bell will be on the gate so they will hear when it is opened. 
	Low

	Books around the fire circle 
	The children can look at the book independently so they will develop an understanding of how to handle the books. Also, a practitoner may read a story so this will support their literacy development as they will develop an understanding that words are linked to the picture. 
	Slips, trip and falls, paper cut. 
	The children and the adult
	· The children will go over the rules with the adult at the start of the session around the fire circle, so they will know to not cut across the fire pit in case it is hot and to go behind the logs to get on them.
· The practitoner will check the fire pit at before the session starts to make sure no one has used it, so it is not hot. 
· The books will be hard back so there is less risk of the children slipping on them and breaking them. 
	Low 

	Children exploring the area: Berry’s or mushrooms going into their mouths. 
	Develop children’s physical development by exploring the woods. 
	Poisoning 
	The children 
	· Discuss with the children at the start of the morning the rules on of the rules includes licking and eating anything from the woodland area. 
· The practitoner will explain why we do not eat anything from the woods and may use a book to help them to illiterate the point. 
	Low 







	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	 
Resources needed
	
Who is responsible 

	
Litter 



	Damage to the plants  or animal if they eat it.
	Check the environment before and after every use and make bins easy access and take the rubbish home. 
	Bin bags
Books to educate and depth children understanding why it is important to pick up their rubbish
	Adults and the children 

	

Picking flowers 



	Damage to habitats and rare flowers may die.
	Talk about the flowers that the children can pick for example common flowers such as daisies.  
	Book to support children’s understanding 
	Children 

	



Treading on animal homes such as if any nests have falling from the trees or broken logs 

	Damage to wildlife and habitats. 
	Inform the children to be aware of their surroundings and to go around any nests on the floor and to not touch them. 
	
	Children 

	

Kill bugs 


	
	Children will take photos of the bugs that they may find in the bug hunt to reduce the risk of the animals being killed by the adults or the children handling them. 
	Cameras 
Maginfiing glass 
	
All 








	



Picking the leaves off the tree 
	Damage to the tree for example if the fruit grows from the leaf 
	Children encouraged to collect the leaves from the floor to use in the mud kitchen.  
	Baskets to collect the leaves.  
	

All 








The experience planned in part one is a child led approach where the  children were given the  opportunity to explore an woodland environment. This experience, reflects  Maynard (2013) research which discuss  the opportunities in open ended  experiences and  child-led learning  where the child  chooses what they wanted to explore in the woodland area at their own pace. Also, the child will develop a sense of independence for their own learning. This supports the child’s holistic development, because Foundation Education (2018) suggests nature provides the child with the opportunities to connect their “mind, body and spirit” . As, the environment is safe and nurturing, which supports Maslow’s theory as  cited in Cherry (2020) , of the child’s basic needs to enable them to achieve  the most out of the experience. 
Bento and Dias  (2017) suggested by providing the children with an outdoor woodland experience, the  child’s holistic development is supported as they  will be encouraged to use a wide variety of skills during the experience in the woodland area . Furthermore, the Council for learning outside the classroom (2019) states  by the adults providing the resources and setting out the different activities, and  allowing the children  to explore the environment freely without the normal restrictions  in a classroom .  The RSPB (no date) also, stated that the children  will develop connection and engagement  with nature and develop an understanding of caring for the environment and the habitats. The importance for children caring for the natural environment is stated also in the Education for sustainable Development and Global citizenship ESDGC curriculum. Furthermore, this links to Froebel’s theory as shown in (Tovey, 2016)  and Sage (2016) , as the role of the adult during the experience is to step back and observe the children in their natural state. Early education (2016) stated  Froebel’s theory that the adult should provide the resources to welcome play but, allow the children to explore the resources in their own way. This is similarly linked to Piaget’s theory cited in Pluck (2011), as he suggested  that the child should develop their curiosity. So, by the adult providing the children with the natural   resources then, that will  in turn  encourage the children to use their imagination to develop their play using the natural resources  . This is also highlighted in, Gibson Affordance theory  Early education (2016) as he empathised the importance of children developing their imagination and the benefits it will have on the holistic development and future attachments for the child. As,  shown in the  Foundation phase (2020)  the children being given the opportunities to develop their curiosity and imagination is  underpins  the curriculum ethos . This is in comparison, to the quantitative  data  reflected in Bilton (2016) study as it showed, the teachers working under the  Early years foundation stage (2015) in England, considered the benefits to the children’s development in the outdoor environment the same as  the restricting indoor environment. In addition  the Welsh teachers considered that physical development was the main aim of the outdoor environment and allowing children to have the freedom of exploring the outdoor environment. Also, the Welsh teachers  considered the benefits to the children’s development, to be different in the outdoor environment as the indoors environment . However, both questionnaire results show that both teachers considered supporting  the children’s emotional and  social development in the outdoor environment not as prominent as the other developments. This is in contrary,  to Norway’s approach  where Restad (2020) and Mosser (2010) suggested that the child’s  social and emotional maturity is set to define the child’s learning. This shows WAG (2010)  the empathises  of the need for more Forest school training, to enable the practitoner regardless of what curriculum  they work under, to have a clear and concise approach when supporting the outdoor play. Additionally,  to understand what the aims are for the children and the benefits of developing more of an outdoor learning culture as seen in other countries such as Finland as demonstrated in CCE Finland (2017).  However, the limitations of the experience, after research evidence,  suggest that children in Wales have little time outside in the natural environment according to NEF (2003). This in comparison, to the restricting playground The conversation (2019 ) suggest that it  does not enhance the children curiosity as a natural woodland provides. This in turn,  will affect the children’s development as they may lose the important skills such as using their imagination as the child gets older if it is not stimulated in a stimulating natural environment as suggest by Victoria State Government (2017). 
The experience will support the children’s physical development by providing significant  opportunities to support the child’s fine and gross motor skills. Such as,  the opportunity to build a den,  the children will need to use their fine motor skills to tie the rope and their gross motor skills to bend down to gather all the resources required. Additionally, the bug hunt supports their fine and gross motor skills as Waller (2010)  the children will be navigating  space and balancing on uneven surfaces and taking photos of the bug which, is more physically challenging then, according to Handmade places (no date) the playground that the children may be used to  . Gill (no date) to develop the bug hunt further, the practitoner may bring a book with them to facilitate the children curiosity as they naturally want to explore the environment  for the different bugs. Additionally, this will encourage them to use the book to identify the bug , which would use the children fine motor skills by turning the pages. This in turn, will support the child holistic development. The health benefits of providing children with the experience of learning in a woodland area is evidenced by NDTV (2018) and NHS (2020) as the outdoors supports the children health  and the practitoner, as it reduces the risk of serious health complication like obesity and the effect that may have on the child’s and practitioners heart. Kinver  (2016) stated that if the child does not have access to the natural outdoor environment then  they will have long term effects, on their social and emotional development. As,  they will not develop their self esteem from a solely indoor safe environment where risks are not facilitated  or encouraged. This is similar, to Steiner’s theory cited in  Nicol (2019) as he theorised that, the children should be allowed to take risks to encourage their emotional development. This would  support, the child to develop their  self esteem if they are allowed to take risks such as climbing up trees, because they would have achieved this by themselves without the adult directing or telling them what to  do. Similarly McCree (2018)  and Maslow’s theory cited in, Sprouts (2017)   both  suggested that the practitoner should  not be restricted by a “tick box curriculum” according to BBC NEWS (2010),   and their priority  should be supporting the child’s emotional development instead of “ticking off” what the child can and can not do academically.  However, the plan could be developed by stating the importance of the practitoner allowing the children to take risks and the empathies of putting the right member of staff in the area best suited for them, such as  supporting the  staffs interests and passion. Jan white suggest that, if the adult does not like lots of walking then,  the bug hunt would not be the best activity for that adult to be placed at. As,  they will not enjoy the activity themselves so they may not point out  interesting objects to show the children such as a bug that they may only see in the woodland area. The children who may be used to only playing on the playground may miss the opportunities, to see the bug and use their books to identify it, if the adult is not interested in the activity. Additionally, the role of the adult is to allow the children to take risks as if the practitoner is too fearful then the children will not gain the most out the activity.  LITTLE (2015) suggests some practitoner are fearful of the children taking risks and to support the child’s physical development.  All the practitioners need to be made aware of the importance of the children taking risks as explained in the risk benefit assessment. This is supported by, the ESDCG as one of the main principles is supporting the child’s health and wellbeing by providing opportunities outdoors and allowing the children to make their own choices of where they want to play and explore. Similarly, McMillian theory as cited in  Hallows (2015)  And House of Commons (2009) empathised the benefits of supporting the children health and wellbeing in the setting, as they believed that the practitioners duty was not to solely educate the children, it is to nurture them and support their basic needs including health. This is linked to Maslow’s theory of hierarchy as explained by Woodland trust Scotland (no date) . 
[bookmark: _Hlk51225175]The experience provides the children with the opportunities to use loose parts and have open ended play. An example, of the loose parts include the rope to make the den and the tarpaulin    assigned  to  the den making area. However, Flying start (2014) suggests the children should  be able to make them into other areas such as the mud kitchen. This is beneficial, for developing the children imagination and discovery based learning which links to the forest school approach   (O’Brien and Murrey, 2006)  and Bruner cited in  teach thought (2014)  Also, this is supported  by Helen Tovey cited in  Routledge (2013)  as she theorised that the adults role in the child’s play was to observe and extend in a necessary way not to restricted or  define the child’s play. Estgrave (2019)  demonstrate the negative impact of the practitoner always interrupting the child’s play to ask testing questions such as ‘what colour is it?’ Although, both  the authors understand the importance of this it shows that the adult’s role is to observe and only intervene in play when necessary to take it forward or to support the children emotional wellbeing. The plan demonstrates,  the need for the practitioner  to scaffold the children’s learning as theorised by Bruner cited in  first discovery (2020)  and to allow the children time to explore the environment. This will enable,  the children to get the best out of the open ended resources and develop upon their own ideas and creativities instead of the adult directing the play and restricting them to one task as, often see in the classroom through worksheets. Similarly,  this provides opportunities  for the  children to work at their own pace and support their own interests and needs.   The Foundation phase (2020) , states  that children should be encouraged to work upon their interests and the practitoner should go with the flow of play. Additionally, this is  supported in the Early years foundation stage  (2015)  and Busy Toddler (no date)  as it also stats the importance of the children facilitating their own interests in play and not to be restricted by one worksheet for the whole class .  The possible improvements for this, would be using more natural resources in the  activity. An example of this is,  to see if the children  can make the den with only one item from the setting such as string . This in turn will,  encourage the children to carry and pick up sticks and work as a team to bring branches to make a den. Rather then, the man made products that the setting is bringing  in the plan. Additionally, this is shown  in ESDGC as the child will develop an understanding and respect for the natural environment if they are encouraged by the practitoner to use it more in their play rather then, focusing on man-made products. This will support the children development further, as they will have to work as a team to explore and navigate their way around the environment to find the resources rather than the resources being ready available, this is supported by the Group Dynamix (2017). 
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