Teaching Methods and Student Experiences in Broadcasting and Vocalization Courses: A Case Study of a Chinese A+ University

1. Introduction

1.1 Research Motivation

The Broadcasting and Vocalization course is considered a core component of Broadcasting and Hosting programs in Chinese higher education (Ministry of Education of the People's Republic of China, 2017). Typically offered in the early years of study, it is designed to help students systematically acquire essential skills in Mandarin phonetics, voice control, and language expression (Zhang, 2019). The course not only shapes students' professional competencies in television news broadcasting, hosting, and cross-media communication, but also serves as a cornerstone for the long-term disciplinary development (Li, 2017).

From a historical perspective, the Broadcasting and Vocalization course has held a significant position since the inception of the discipline. In the 1940s, radio emerged as China's primary mass communication medium, serving functions of political propaganda and social mobilization, which established the foundational role of voice standardization in communication (Zhang, 2010). The establishment of Beijing Broadcasting Institute in 1954 marked the institutionalization of Broadcasting education, with vocal training recognized as a key starting point in the development of the discipline (Zhao, 2018).

Nevertheless, the rapid transformation of the media landscape has brought new challenges to the course. In recent years, Chinese universities have actively promoted diversified teaching approaches, particularly through the adoption of online and blended learning, which has imposed new pressures of adaptation on the Broadcasting and Vocalization course (Xiang, 2018). At the same time, the emphasis on "authenticity, individuality, and diversified expression" in the new media context has shifted the course from a focus on linguistic standardization to more complex practices of expressive performance (Chen & Yang, 2020).

Although previous studies have proposed various reform strategies at the policy and macro levels (Bao & Liu, 2010; Li, 2017), empirical investigations based on classroom practice remain limited. Few studies integrate teachers’ pedagogical choices with students’ learning experiences.Teachers' narratives can reveal how institutional environments and personal experiences shape pedagogical decisions, while students' feedback reflects the practical effectiveness of these methods. Without considering both perspectives, understandings of curriculum reform risk becoming one-sided.
Against this backdrop, the present study focuses on the Broadcasting and Vocalization course, adopting a dual perspective of teachers and students to explore how teaching methods are selected and implemented in resource-rich educational settings, and how students experience these methods. Such an investigation not only addresses the historical and contemporary significance of vocal training within the discipline, but also provides empirical evidence and practical insights for curriculum reform and optimization.

1.2 Institutional Context: The X University Case

In 2024, the "Shanghai Ranking" introduced the China Broadcasting and Hosting Discipline Ranking, listing a total of 142 universities offering those programs. Based on dimensions such as talent cultivation, research outputs, academic publications, and high-level talent, these universities were classified into four tiers: A+, A, B+, and B (Shanghai Ranking Consultancy, 2024). Among them, universities with A+ rated programs demonstrate significant advantages in academic resources, curriculum development, and pedagogical innovation, and are widely regarded as benchmarks for media education in China (Zhao, 2018).

This research selects a university with an A + rated Broadcasting and Hosting program (hereafter referred to as University X) as its research site. Located in a first-tier city in China with a developed media industry, University X has long maintained a leading position in the field nationwide. As a representative top-tier institution, its curriculum design and teaching practices provide a valuable case for examining the Broadcasting and Vocalization course.

2. Literature Review

2.1 The Concept and Development Background of the Broadcasting and Hosting Discipline

2.1.1 The Historical Origins and Political Attributes of the Broadcasting and Hosting Discipline
The emergence of the Broadcasting and Hosting major in China is closely related to the development of China's communication industry. During the 1930s and 1940s, in a period of war, radio was an important channel for information dissemination (Chen & Chen, 2023). From its inception, radio not only carried the function of transmitting news but also served as a tool for political parties to issue policies and propagate ideology (Zhang, 2010). For example, Yan'an Xinhua Radio Station, which began broadcasting in 1940, was a central institution for wartime mobilization and public opinion guidance (Wang, 2011). This historical context not only defined announcers as "disseminators of political discourse" but also facilitated the institutionalization of Broadcasting education after the founding of the People's Republic of China (Zhao, 2018).

After the founding of the People's Republic of China in 1949, radio stations were established in many parts of the country, becoming important political platforms for ideological education, policy communication, and social governance (Zhang, 2010). In this context, the professional identity of announcers was explicitly defined as transmitters of "the voice of the Party and the government" (Ding, 2002). They were required not only to master standard Mandarin and professional expression skills but also to convey the will of the state and its political stance through a solemn and authoritative voice (Wang, 2011).

In 1954, the establishment of the Beijing Broadcasting Institute marked the founding of the first higher education institution in the People's Republic of China dedicated to training Broadcasting and Hosting professionals (Communication University of China, 2014). It also signified the institutionalization of Broadcasting education (Zhao, 2018). Zhang (2010) divided the development of the discipline into four stages—"Emergence, Initiation, Formation, and Development"—and noted that it evolved from in-house training at radio stations into a structured teaching system centered on language standardization, vocal training, and expressive skills. During the period when radio served as the main employment pathway, this training objective was highly aligned with industry demands (Zhang, 2019).

These historical and political factors not only established the special status of announcers in public communication but also made voice standardization a core requirement of political communication and social mobilization. Therefore, from the very inception of the discipline, Broadcasting and Vocalization training courses have carried distinct political functions and social missions. Their objectives were not only to cultivate students' clear and accurate speech skills, but also to enable these students—regarded as future announcers or hosts—to embody the will of the state and the authority of mainstream discourse through standardized vocal expression.

2.1.2 Institutional Challenges Triggered by the Rapid Development of the Broadcasting and Hosting Discipline
Since the beginning of the 21st century, the Broadcasting and Hosting major has expanded rapidly, a process driven both by educational policies and by the development of the media industry.

First, following the launch of the Higher Education Expansion Policy in 1999, the number of local undergraduate and private universities grew rapidly (Ministry of Education of the People's Republic of China, 1999). Subsequently, the Ministry of Education of the People's Republic of China officially included Broadcasting and Hosting Arts in the Catalogue of Undergraduate Programs in Regular Higher Education Institutions in 2000 (Ministry of Education of the People's Republic of China, 2000), granting it a legitimate disciplinary code and enrollment qualifications. Together, these policy initiatives provided institutional assurance for the large-scale establishment of the major (Pan, 2004).

Second, around the year 2000, China's radio and television industry experienced rapid growth alongside the prosperity of the cultural industry (Li, 2006; Hu & Wei, 2004). During this period, the hosting profession enjoyed high social prestige and strong employment appeal (Li, 2017). At the same time, the massification of the college entrance examination and the expansion of arts admissions made Broadcasting and Hosting a highly popular choice, as its relatively lower admission scores allowed students to enter leading universities (Ding, 2011).

As a result of these combined factors—policy recognition, industry prosperity, student demand, and institutional expansion—the Broadcasting and Hosting major experienced rapid growth within a short period. By 2019, more than 260 universities across China had established the program (Ministry of Education of the People's Republic of China, 2019). Meanwhile, its academic structure was gradually improved: beyond undergraduate education, the discipline also began to establish master's and doctoral programs, marking its transition into a stage of advanced talent training and academic research (Ministry of Education of the People's Republic of China, 2011).

However, rapid expansion has also brought structural problems: across many institutions, significant disparities exist in faculty quality, facilities, and curriculum design (Zhou, 2010). Some universities place excessive emphasis on "standardized training" to maintain order in teaching, leading to rigid classroom dynamics and a lack of individuality among students.(Chen & Yang, 2020; Li, 2017). These limitations have been widely criticized in subsequent research and have become an important starting point for curriculum reform (Zhao, 2024; Zhao, 2020; Li, 2017).

2.1.3 The Development of China's Media and the Transformation of Student Employment
Since the 2010s, China's media landscape has undergone rapid transformation, characterized by the continuous advancement of media convergence and the deepening of digital communication, which has posed new challenges for traditional media education and talent cultivation (Gao, 2016). A key driver of this transformation has been the rise of new media platforms such as short videos, livestreaming, podcasts, and virtual anchors. By 2023, the number of audiovisual new media users nationwide had reached approximately 1.074 billion, whereas traditional cable television users numbered only about 208 million (China Netcasting Services Association, 2023). This stark contrast highlights the dominance of new media and, at the same time, compels broadcasters and hosts to operate across multiple media environments and adapt to increasingly diverse audiences (Guo, 2020).

Meanwhile, audiences are placing greater emphasis on the authenticity, intimacy, and interactivity of communicators, rather than relying solely on standardized or authoritative language (Wang & Shen, 2018). Within this changing media environment, Li (2023) argues that the core competitiveness of Broadcasting and Hosting graduates is no longer confined to linguistic standardization but is gradually shifting toward cross-platform adaptability, creativity, and improvisational skills.

The transformation of employment data among Broadcasting and Hosting graduates clearly reflects this trend. Lu (2016) not only examined the career destinations of recent graduates from the Communication University of China but also traced back the employment outcomes of the 1961 cohort. The findings show that early Broadcasting and Hosting graduates were almost entirely absorbed by the radio and television system, with employment concentrated in mainstream media such as broadcasting stations and television networks. This "single-exit" model was closely tied to the state's strong demand for standardized voices, reflecting the close alignment between professional education and the national communication system. However, since the beginning of the 21st century, the career trajectories of graduates from the Communication University of China have become increasingly diversified.
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Figure 1. Initial Employment Destinations of Broadcasting and Hosting Graduates
Source: Lu (2016).
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[bookmark: _GoBack]According to Figure 1, Lu's (2016) survey shows that although some of the 2014 master's graduates still entered radio and television stations, an increasing proportion chose new media, entrepreneurship, and cross-industry development. This indicates that broadcasting and hosting talents are no longer confined to traditional media positions but are moving toward diversified career paths. Chen (2024) confirmed this trend in a study of the 2019 graduates of Zhejiang University of Media and Communications. The results showed that only about 15% entered traditional media, more than 35% went into the new media industry, 17% pursued further study, and around 30% engaged in entrepreneurship or other sectors. Compared with the 1960s, when almost all broadcasting and hosting graduates concentrated in the radio and television system (Lu, 2016), recent employment patterns have become significantly diversified. While a small number still enter traditional media, an increasing share now pursue careers in new media, education, corporate communication, or self-employment. This shift from "high concentration" to "diversified dispersion" not only reflects profound transformations in the media ecology (Gao, 2016; Guo, 2020) but also compels curriculum reform to respond to new industry demands and employment structures (Zhao, 2020; Li, 2017).

2.2 Academic Debates and Practical Pathways in the Reform of Broadcasting and Vocalization Courses
2.2.1 Scholarly Positions and the Implementation of Curriculum Reform
Against the backdrop of profound changes in the media industry and employment landscape, academic research in the field of Broadcasting and Hosting has increasingly shifted its focus toward educational reform and curriculum development. A bibliometric analysis of studies conducted between 1998 and 2023 by Chen and Chen (2023) reveals that high-frequency research themes in this field not only include disciplinary theory, professional development of hosts, and teaching research, but also extend to oral communication, hosting styles, and emerging topics such as artificial intelligence.
Based on existing studies, scholars have generally demonstrated three main tendencies in their discussions of the reform of Broadcasting and Vocalization courses.

Some research emphasizes the foundational role of vocal training, arguing that the mastery of Putonghua phonetics and standardized training constitutes the cornerstone of disciplinary development and remains indispensable for the cultivation of professional identity (Zhang, 2010; Zhang, 2021; Zhou, 2010).

Other studies focus on critiques of traditional classroom practices, pointing out that the long-standing reliance on mechanical drills—typically the "demonstration–imitation–correction" model—has overlooked creativity and new media competencies, thereby creating a gap between teaching and industry demands (Lu, 2016; Zhou, 2020; Li, 2017).

At the same time, an increasing number of studies propose reform-oriented approaches, such as incorporating cross-platform practice, activity-based teaching, and digital tools to enhance students' comprehensive abilities and to cultivate versatile talents capable of adapting to the new communication ecology (Zhang, 2021; Yang, 2022; Ma, 2022; Sun, 2021).

Overall, these research orientations reveal the complexity of reforming Broadcasting and Vocalization courses from different perspectives: on the one hand, standardized training remains a vital foundation for maintaining disciplinary legitimacy and shaping professional identity; on the other hand, industry transformation and media convergence call for the continuous incorporation of diversity and innovation. Within this tension, the central challenge for Broadcasting and Vocalization education lies in how to achieve a dynamic balance between "preserving norms" and "promoting innovation."

In response to this tension, some scholars have begun to explore specific approaches to classroom implementation. For example, activity-based teaching employs role-playing, situational tasks, and peer evaluation to enhance students' engagement and confidence in expression, helping them to better simulate authentic communication scenarios (Sun, 2021; Yang, 2023). Blended teaching, which integrates online and offline modes, has been shown to strengthen students' autonomous learning; however, increased teacher workload and the digital divide remain significant barriers to its widespread adoption (Liu, 2022; Ma, 2022). At the same time, new media and artificial intelligence technologies are gradually being introduced into the classroom. Multimedia resources and AI-assisted pronunciation analysis tools can stimulate students' interest and improve phonetic awareness (Lu, 2021; Hu, 2023), but researchers have also cautioned that over-reliance on technology may weaken teachers' roles in guiding expression and providing emotional support (Zhao, 2020).

2.2.2 The Impact of Institutional Hierarchies and Education Policies on Curriculum Reform
The actual effects of curriculum reform vary significantly across different types of universities. According to the ranking published by ShanghaiRanking, the Broadcasting and Hosting Arts program has been included in the national evaluation system since 2021, categorized into four tiers: A+, A, B+, and B. By 2024, a total of 142 universities had been listed, reflecting a multi-layered competitive landscape (ShanghaiRanking, 2023; 2024).

Within this hierarchical system, A + and A tier universities typically benefit from stronger faculty, better teaching resources, and closer industry partnerships, making it easier for them to implement reforms such as blended learning, task-based training, and digital assessment (Yang, 2023). In contrast, regular undergraduate and teaching-oriented institutions are constrained by oversized classes, insufficient facilities, and heavy teaching workloads. Even when reform intentions exist, they often struggle to break away from the traditional "demonstration–imitation–correction" model (Li, 2023; Ma, 2022).

Furthermore, different institutional types exhibit distinct curricular orientations: some prioritize standardization and transferability, others emphasize performative and individualization, while still others strive to strike a balance between regulation and innovation (Li, 2021).
At the same time, policy adjustments at the national level have profoundly influenced the development of this discipline. Since 2018, the Ministry of Education of China has gradually raised the admission threshold for arts majors by increasing the required scores in general subjects and implementing a classified examination system, requiring Broadcasting and Hosting applicants to demonstrate stronger cultural competence in addition to passing professional tests (Ministry of Education of the People's Republic of China, 2018). This policy has weakened the appeal of the so-called "shortcut to higher education," making the applicant pool more rational, while also raising the demands placed on classroom teaching and talent cultivation in higher education (Liu, 2020; Wang, 2021). Against the dual backdrop of admission reforms and institutional stratification of resources, how to optimize teaching design and improve course quality has become a focal concern for both academia and industry.
In summary, the historical trajectory of Broadcasting and Hosting education highlights the contextual rationality of "highly standardized training" at certain stages, while also underscoring the pressing need for curriculum reform in response to ongoing industry transformations. Existing research has provided valuable insights into disciplinary history, educational models, and reform pathways, yet much of it remains at the macro level, with limited systematic attention to classroom practice. This disconnection between research and teaching suggests that current scholarship has not fully addressed the practical challenges of educational reform, highlighting the need for more detailed, evidence-based investigations to inform curriculum optimization and enhance the quality of talent cultivation.

2.3 Research Gaps
Although recent years have witnessed increasing scholarly attention to curriculum reform in broadcasting and hosting education, several gaps remain:

First, a lack of empirical research. Most existing studies focus on policy interpretation, disciplinary positioning, or macro-level development, while systematic investigations based on classroom practice are still scarce (Li, 2017; Yang, 2023).

Second, insufficient attention to teachers' perspectives. As the direct executors of curriculum reform, teachers' roles in selecting methods, allocating resources, and adapting to reforms have not been sufficiently explored (Liu, 2022).

Third, limited research on students' learning experiences. Current studies tend to emphasize skill training and the effectiveness of teaching methods, but overlook students' overall experiences in terms of motivation, classroom participation, and perception of learning (Lu, 2021).

Fourth, a scarcity of case studies on top-tier institutions. Although A + universities have consistently maintained leading positions in national programme evaluations (ShanghaiRanking, 2024), systematic research on their classroom reforms and practical challenges remains limited.

2.4 Research Questions
Drawing on the above review and identified research gaps, this study seeks to address the following questions:

RQ1: What teaching methods are currently employed in Broadcasting and Vocalization classes at an A + university in China?

RQ2: What factors influence teachers' choices of teaching methods? How do teachers understand and evaluate innovative pedagogical approaches (e.g., scenario-based teaching, blended learning, and digital tools)?

RQ3: How do students experience and evaluate these teaching methods in terms of motivation, participation, and expressive competence? How do they perceive the necessity of new pedagogical approaches and curriculum reform?

2.5 Research Significance
This study contributes to both scholarship and practice in the following ways:
·Bridging macro and micro perspectives: By conducting classroom-based empirical research, this study addresses the current overemphasis on policy and disciplinary-level analyses and fills a critical gap in micro-level investigations of teaching practices.

·Dual perspectives of teachers and students: Unlike most existing studies that adopt a single perspective, this research integrates both teachers' and students' experiences, offering a more holistic understanding of pedagogical logics and learning processes (Li, 2023; Sun, 2021).

·Benchmark value of elite institutions: As A + universities occupy a leading position in national evaluations, their classroom practices and reform challenges not only reflect the features of top-tier institutions but also provide reference models for other types of universities (ShanghaiRanking, 2024).

·Practical relevance: The findings will inform curriculum design, teacher professional development, and evaluation systems. More importantly, they aim to promote the integration of precision in vocal training with diversity in expressive performance in the digital and convergent media environment, thereby aligning talent cultivation more closely with both industry demands and students' developmental needs (Guo, 2020; Song, 2024).

To address these questions, this study adopts a qualitative case study design, focusing on the Broadcasting and Vocalization course at an A + university in China. This approach enables the exploration of classroom-level practices and dilemmas that have been largely overlooked in the existing literature.



3. Research Design and Methodology

3.1 Research Design

3.1.1 Epistemological and Ontological Stance

This study is grounded in the philosophical positions of interpretivism and constructivism.

Interpretivism emphasizes that phenomena in educational practice cannot be fully explained through universal laws but should instead be understood as meanings constructed by individuals within specific socio-cultural contexts (Schwandt, 1994; Creswell & Poth, 2018). In the Broadcasting and Vocalization classroom, teachers' choices of teaching methods and students' learning experiences arise from the interplay of curriculum goals, industry background, and personal experiences. Accordingly, this study does not seek to identify "general laws" of pedagogy but to explore how different participants interpret and ascribe meaning to classroom practices.

Constructivism, in turn, views learning as an active process of knowledge construction through social interaction, rather than passive reception of external input (Vygotsky, 1978; Bruner, 1996). On the Broadcasting and Vocalization course, students' phonetic and expressive abilities are not formed solely through mechanical imitation, but gradually develop through cycles of teacher feedback, peer interaction, and self-reflection. This study therefore pays particular attention to how students shape their learning pathways and construct meaningful learning experiences in this process.

At the ontological level, this study assumes that educational "reality" is not a single, fixed entity independent of individuals, but a multiple and dynamic social context jointly constructed by teachers and students (Guba & Lincoln, 1994; Cohen, Manion & Morrison, 2018). For example, what counts as an "effective teaching method" has no universal definition; it depends on teachers' professional understandings, students' learning experiences, and the wider cultural and industry environment. This study therefore recognizes the plurality and contextuality of reality and emphasizes the importance of deeply understanding participants' experiences.

3.1.2 Researcher Positionality and Reflexivity
The researcher has a disciplinary background in Broadcasting and Hosting and later entered the field of educational research at the doctoral level. This dual identity provides unique perspectives and advantages. As an "insider," the researcher, sharing disciplinary commonalities with the participants, is better able to understand teachers' professional terminology and classroom logics, while also grasping students' learning contexts and building trust with them in the process (Merriam & Tisdell, 2016).

However, this position may also introduce bias: prior disciplinary experience may affect the researcher's sensitivity to classroom phenomena and lead to selective interpretation (England, 1994; Berger, 2015). 

To mitigate this risk, the study compared interview data from both teachers and students and emphasized reflexivity throughout the research process, thereby seeking to balance the advantages of insider knowledge with scholarly objectivity.

3.1.3 Theoretical Framework
This study focuses on two core themes: teachers' classroom teaching methods and students' learning experiences, drawing on three complementary theoretical resources.

Constructivist Learning Theory emphasizes that learning is an active process of meaning-making through interaction with teachers, peers, and the learning environment, rather than passive knowledge reception (Vygotsky, 1978). In the Broadcasting and Vocalization classroom, students' phonetic and expressive abilities are not developed solely through imitation but are gradually cultivated through practice, teacher feedback, and self-reflection. Based on this perspective, RQ1 (What teaching methods are currently employed by teachers?) examines how teachers create learning spaces for students.

Classroom Interaction and Discourse Analysis view the classroom as both a site of knowledge transmission and social interaction (Walsh, 2011). Teachers' discourse practices reflect their pedagogical beliefs while being shaped by contextual factors such as course objectives, student composition, class size, and assessment requirements (Seedhouse, 2004). In Broadcasting and Vocalization courses, teachers frequently shift between lecturing, demonstration, task-based training, and corrective feedback to meet immediate classroom needs. RQ2 (What factors influence teachers' choices of teaching methods?) therefore investigates how pedagogical decisions are shaped by classroom interaction, educational reforms, and industry developments. Informed by theories of educational change (Fullan, 2007), this study also explores how teachers perceive and evaluate innovative pedagogical approaches.

Motivation and Engagement Theories highlight that students' learning motivation depends on the fulfillment of three psychological needs: autonomy, competence, and relatedness (Deci & Ryan, 1985; Ryan & Deci, 2020). Research shows that when teaching supports student autonomy, provides effective feedback, and fosters positive teacher–student relationships, learners tend to demonstrate stronger motivation and greater engagement (Niemiec & Ryan, 2009). In the Broadcasting and Vocalization classroom, strategies that build expressive confidence and a sense of belonging are more likely to enhance student experiences. Based on this framework, RQ3 (How do students experience and evaluate teaching methods?) focuses on students' motivation, classroom participation, and overall perceptions of the course.

In summary, this study does not adopt a single framework but integrates constructivist learning theory, classroom interaction and discourse analysis, and motivation and engagement theories, while also considering extended dimensions such as teacher beliefs, educational change, and student voice. This multi-layered framework ensures the specificity of the research design and provides a solid foundation for interpreting the data.

3.2 Research Methods
This study adopted a qualitative case study design and used semi-structured interviews as the primary method of data collection. Qualitative research is particularly suited to exploring the "how" and "why" questions underlying classroom practices (Merriam & Tisdell, 2016). Rather than attempting to establish generalizable laws, it seeks to understand how teachers and students construct and interpret their experiences within specific socio-cultural and institutional contexts.

The case study method enables the researcher to conduct an in-depth investigation of a bounded system (Yin, 2018). In this study, the case is the Broadcasting and Vocalization course at X University. The value of a case study lies in its ability to link macro-level structural pressures (e.g., industry transformation, institutional policy) with micro-level classroom practices. This design is highly aligned with the aims of this study, as it helps reveal the pedagogical logics of teachers and the learning experiences of students.

Within this case study framework, semi-structured interviews were employed as the primary data collection method. Compared with structured questionnaires or classroom observation alone, interviews allow participants to articulate their subjective meanings, professional reflections, and learning experiences in their own words (Kvale & Brinkmann, 2015). Semi-structured interviews also provide flexibility: while the researcher ensured coverage of the core research questions, participants were encouraged to expand on issues they considered important, often yielding insights beyond the predefined scope (Rubin & Rubin, 2012).

3.2.1 Sampling
This study selected a Chinese university rated A+ in the national discipline evaluation (hereafter referred to as X University) as the research site. This rating was provided by ShanghaiRanking Consultancy in its 2024 China Broadcasting and Hosting Discipline Ranking, which assessed universities based on dimensions such as talent cultivation, research output, and disciplinary influence (ShanghaiRanking Consultancy, 2024). Within this evaluation system, A + institutions represent the highest level of the discipline nationwide.

X University holds strong representativeness in the field of Broadcasting and Hosting. Its curriculum design and talent cultivation model reflect the frontier trends of media education in China and serve as a valuable reference for other institutions (ShanghaiRanking Consultancy, 2024; Zhao, 2018). Moreover, the university possesses notable strengths in faculty, teaching facilities, and industry–academia collaboration, which provide favorable conditions for curriculum reform (Marginson, 2016; Mok, 2016). At the same time, even at the leading level, X University faces pressures of transformation arising from the new media environment and industry demands. Its ongoing exploration between traditional training and curriculum reform has often been regarded as a benchmark case (Chen & Yang, 2020; Sundar, 2020; Li & Sun, 2021). The researcher's long-term academic connections with this institution further enhanced the feasibility of fieldwork and the reliability of data collection.

In terms of sampling strategy, this study adopted a combination of purposive sampling and snowball sampling. One course instructor (T1) was first invited to participate, and five students were subsequently recruited based on the instructor's recommendations. This approach facilitated access to a relatively closed research site and proved both efficient and feasible (Patton, 2015; Noy, 2008). To enhance diversity, the student group included both undergraduates and postgraduates, thereby avoiding over-concentration of data on a single academic stage and broadening analytical perspectives.

However, certain limitations must also be acknowledged. Snowball sampling may result in sample homogeneity; teacher recommendations could potentially influence the openness of students' responses (Cohen, Manion & Morrison, 2018); and the researcher's pre-existing relationship with the instructor might affect the neutrality and representativeness of sample selection (Berger, 2015).

Based on this strategy, the final research sample consisted of one instructor and five students. Detailed information about the participants is presented in the following table.

	Code
	Role / Academic stage
	Year of Study
	Educational / Professional Background

	Interview Duration (minutes)

	Interview Mode

	Transcript Length (Chinese characters)

	T1
	Teacher
	
	Cross-disciplinary academic background; extensive higher education teaching experience; long-term responsibility for core Broadcasting and Vocalization courses; actively involved in curriculum reform
	90
	Online (Teams, video and audio; analysis uses only audio)
	Approximately 14,500 words

	S1
	Master's student
	Year 2
	Undergraduate degree in a non-media field; several years of professional experience in media institutions; later transitioned to pursue an MA in Broadcasting and Hosting
	36
	Online (Teams, audio only)

	Approximately 7800 words

	S2
	Undergraduate Student

	Year 2
	Received long-term artistic language training; short-term preparatory training at a private institution; began systematic study after entering university
	24
	Online (Teams, audio only)
	Approximately 5200 words

	S3
	Master's student
	Year 2
	Completed undergraduate Broadcasting and Hosting studies at a non-ranked institution (outside the ShanghaiRanking 2024 list); faced challenges learning Mandarin due to dialect background; later pursued a master's degree at the A + institution
	29
	Online (Teams, audio only)
	Approximately 6100 words

	S4
	Undergraduate Student
	Year 2
	Attended short-term preparatory courses at a private training center; began systematic study after entering university
	28
	Online (Teams, audio only)
	Approximately 5600 words

	S5
	Undergraduate Student
	Year 2
	Received one-to-one preparatory coaching with a private tutor; gradually adapted to group classes and systematic training after entering university
	50
	Online (Teams, audio only)
	Approximately 9200 words


Table 1—Participant Information Form

3.2.2 Data Collection Methods
Semi-structured interviews were conducted between August 11 and 15, 2025. All interviews were held via Microsoft Teams: student interviews were conducted in audio-only mode, while the teacher interview included both video and audio, though only the audio was used for analysis. Each interview lasted between 24 and 90 minutes per participant. With participants' permission, all interviews were recorded and transcribed verbatim, resulting in transcripts of approximately 5,000–14,500 Chinese characters per participant, which provided a substantial dataset for analysis.

Prior to the interviews, the researcher sent invitation letters, information sheets, and consent forms to participants via the official university email. All students returned written consent forms before their interviews, while the teacher provided oral consent at the start of the interview and submitted a signed form afterwards. At the beginning of each interview, the researcher reiterated the voluntary nature of participation, participants' right to withdraw at any time, and the principle that data would be used solely for academic purposes. Ultimately, no participants chose to withdraw. These measures ensured compliance with ethical requirements and helped establish trust between the researcher and participants (Cohen, Manion & Morrison, 2018).

Although this method generated rich qualitative data, it also had limitations. 
First, self-reported accounts may have been affected by social desirability bias (Bryman, 2016). Second, because the research was conducted during the summer break, classroom observations could not be carried out concurrently, limiting opportunities for triangulation. Finally, snowball sampling may have reduced sample diversity, thereby restricting the generalizability of the findings (Atkinson & Flint, 2001).

3.2.3 Data Analysis
This study employed thematic analysis as outlined by Braun and Clarke (2006).
The analytic process followed six steps:
1. Familiarization with the data: audio recordings were transcribed into verbatim text, read repeatedly, and annotated with initial impressions;
2. Generating initial codes: open coding was conducted on excerpts related to teaching methods, learning motivation, classroom participation, and learning needs;
3. Searching for themes: similar codes were grouped together into candidate themes;
4. Reviewing themes: the emerging themes were checked against the entire data-set to ensure consistency and adjusted to avoid categories that were overly broad or fragmented.
5. Defining and naming themes: each theme was refined, clearly defined, and interpreted;
6. Producing the report: the themes were explained in relation to the theoretical framework and research questions.

As the interviews were conducted in Chinese, all transcripts were analysed in their original language. Quotations presented in this thesis were later translated into English by the researcher, with careful attention to preserving both meaning and tone.

Thematic analysis provided a flexible yet systematic approach to examining multi-type data (teachers and students). It enabled the identification of cross-group patterns while also highlighting differentiated experiences, thereby ensuring both coherence and depth in analysis (Nowell et al., 2017).
Nevertheless, this method has certain limitations. First, the processes of coding and categorization are inherently subjective, and the researcher's disciplinary background and prior experiences may have influenced interpretation (Berger, 2015). Second, the large volume of interview transcripts made the analysis time-intensive, and without careful organization and rigorous checking, there is a potential risk of selective citation (Braun & Clarke, 2006). To enhance the trustworthiness of findings, data triangulation was employed: teachers' and students' accounts were systematically compared and cross-validated (Denzin, 1978; Cohen, Manion & Morrison, 2018). This multi-source strategy reduced the limitations of relying on a single perspective and strengthened the credibility of the results.

All interview excerpts cited in the Findings chapter are drawn from semi-structured interviews conducted by the researcher in 2025. To preserve anonymity, each participant was assigned a code: teachers are denoted with "T" plus a number (e.g., T1), and students with "S" plus a number (e.g., S2, S3). In-text citations follow the format (Participant code, Interview, 2025). For example: "In recent years, my teaching has still mainly relied on this traditional method… there is no alternative" (T1, Interview, 2025).
As these interviews constitute unpublished primary data collected by the author, they are not listed separately in the reference list.


3.2.4 Ethical Considerations
This study strictly adhered to ethical guidelines for educational research, ensuring the protection of participants' rights, privacy, and data security (Cohen, Manion & Morrison, 2018). The main ethical considerations are as follows:

(1) Informed Consent
Prior to the interviews, the researcher sent invitation letters, participant information sheets, and consent forms to all potential participants via the official university email. These documents outlined the research purpose, procedures, potential risks, and participant rights. All student participants returned signed electronic consent forms before their interviews.
For the teacher interview, due to the cumbersome e-signature process, the signed form was not returned in time. To maintain ethical compliance, the researcher reiterated the teacher's right to voluntary participation and clarified the conditions of data use before the interview formally began, obtaining explicit oral consent. Afterwards, a new consent form was sent, which the teacher signed and returned post-interview. This procedure ensured that the use of data was both legitimate and ethically sound.

(2) Managing Sensitive Topics
Some student interview questions involved potentially sensitive issues, such as exam pressure, competition, and institutional comparisons. To minimize discomfort or anxiety, the following measures were implemented:
·Voluntariness reminder: Participants were explicitly informed that they could skip any question at any time;
·De-sensitizing phrasing: Open-ended questions were used to encourage participants to share experiences and feelings rather than make evaluative judgments;
·Anonymisation: Any references that could identify institutions or individuals were removed during transcription and analysis;
·Emotional support: At the end of each interview, participants received appreciation and positive feedback to mitigate any potential negative feelings (Kvale & Brinkmann, 2015).

(3) Confidentiality and Anonymity
All participants were assigned pseudonyms (e.g., T1, S1–S5), and identifiable details were removed from transcripts and reports. Audio recordings and transcripts were stored on encrypted devices with access restricted to the researcher.

In addition, all student interviews were conducted in audio-only format to enhance anonymity and a sense of safety. The teacher interview was conducted with both video and audio at the teacher's strong request, but for consistency and to minimize risks of identification, only the audio data were analyzed.

(4) Right to Withdraw
Participants were repeatedly reminded throughout the research process that they had the right to withdraw at any time without facing any negative consequences. In practice, no participant chose to withdraw during the interviews.

4. Findings

4.1 The Application of Teaching Methods and Shifts in Pedagogical Philosophy (RQ1)

4.1.1 Traditional Teaching Methodology: "Lecture-Demonstration-Imitation-Correction" Remains the Core Approach
Interview findings indicate that Broadcasting and Vocalization courses continue to center on the "explanation–demonstration–imitation–correction" sequence. The interviewed teacher explained, "The classroom focus remains on standardized pronunciation. I first outline key points, then demonstrate, have students practise following along, and subsequently correct each individually" (T1, Interview, 2025).

Students broadly endorsed this model. One undergraduate remarked, "Essentially, we read along with the teacher, who corrects each of us individually, particularly on pronunciation and breath control" (S4, Interview, 2025). Another postgraduate commented: "Though traditional, this method remains highly effective for mastering Mandarin pronunciation and articulation" (S3, Interview, 2025). Some students acknowledged the process felt mechanical yet still considered it irreplaceable at the foundational stage: "It can feel tedious at times, but it genuinely builds the most solid groundwork"(S2, Interview, 2025).

Beyond core teaching methods, the teacher supplemented training with group exercises and key demonstrations. Students recalled role-playing collaborations during practice, with individualized feedback from the teacher (S4, Interview, 2025). At critical junctures such as end-of-term assessments or showcase performances, the teacher provided personalized critiques, pinpointing specific issues to refine students' technical execution (S5, Interview, 2025).

These experiences reinforced students' recognition of the value of foundational training. One student reflected: "Initially, I felt it unnecessary to spend so much time scrutinizing individual syllables, but later realized this is truly paramount. Only by establishing a solid foundation in pronunciation and breath control can one progress smoothly to higher-level training like recitation" (S5, Interview, 2025).

In summary, the core methodology of Broadcasting and Vocalization courses remains instruction–demonstration–imitation–correction. While group collaboration and individualized guidance enhance flexibility, they do not alter the centrality of this traditional approach. This method continues to play an irreplaceable role in standardizing pronunciation and building professional confidence.

4.1.2 Increased Application of Microteaching Methodology: Specialised Facilities Enhance Precision Training
First proposed by Allen and Ryan (1969), microteaching methodology emphasizes enabling students to receive immediate feedback, rectify shortcomings, and attempt again within shorter cycles in small-scale, technically supported environments. This concept aligns closely with studio-based vocal training.

In recent years, upgrades in teaching resources at this A + university have enabled Broadcasting and Vocalization courses to be conducted in microteaching style environments with greater precision. The interviewed teacher explained: "Our Broadcasting and Vocalization classes are now held in recording studios, rather than the classrooms we used before. Students can use earpieces and monitors at any time to observe and adjust their pronunciation. The school is also equipped with advanced studios and recording rooms, featuring both traditional media equipment and digital systems, which provide significant support for the course" (T1, Interview, 2025).

The introduction of such spaces and equipment enables traditional teaching methods to be micro-simulated through recording, playback, feedback, and re-practice.

Students' feedback confirmed the use of this approach. Participant S3 recalled their first experience in the studio: "When I first entered the recording studio, I was very curious because I had never been inside before. Hearing my recorded voice played back so clearly made both strengths and weaknesses immediately apparent, and the teacher's direct feedback helped me quickly grasp my shortcomings".

These reflections indicate that, supported by university teaching resources, the introduction of professional facilities such as recording studios has enabled Broadcasting and Vocalization courses to retain traditional models while achieving more scientific and refined training through microteaching practices. As a result, students can receive immediate feedback in an immersive environment, and teachers are able to provide more efficient and targeted guidance.

4.1.3 Transformation of Teaching Concepts: From Standardized to Diversified Expression
Although the core procedures and teaching facilities provide a stable framework, a clear shift in pedagogical thinking has taken place. Demonstration and imitation remain fundamental, but the emphasis has moved away from strictly uniform "standardized" pronunciation towards encouraging individual variation within general rules: "On the basis of demonstration, students are encouraged to express in their own way; as long as the expression is reasonable and coherent, it will be recognized" (T1, Interview, 2025).

Learners' experiences confirm this transition. One student observed: "At the undergraduate stage, practice was largely repetitive and standardized, with everyone required to follow the same norm. Now, classroom teaching emphasizes naturalness and logical expression"(S3, Interview, 2025). Another student added: "We are required to master the basic norms of Putonghua, but we can also incorporate our own style into expression" (S4, Interview, 2025). These reflections suggest a shift from "passively trained vocal performers" to "communicators capable of autonomous expression".

Overall, the teaching philosophy has shifted from a "pronunciation-centred standardization" model to a "student-centred model that allows for multiple forms of expression". While ensuring fundamental training, greater attention is now given to personal initiative in expression, coherent reasoning, and reflective thinking. This transformation not only responds to the industry's demand for versatile media professionals but also seeks to balance "shared linguistic norms" with the "expression of individual identity".

In sum, the findings for RQ1 indicate that, at X University the teaching of Broadcasting and Vocalization courses continues to be anchored in the traditional "explanation–demonstration–imitation–correction" teaching method. Supported by A + disciplinary resources, microteaching methods are widely employed in diverse facilities such as recording studios, enabling more refined and precise training. While maintaining the requirement for phonetic standardization, teachers are increasingly encouraging students to pursue diversified and individualized expression within reasonable boundaries. Nevertheless, phonetic accuracy is still regarded as the indispensable foundation for advancing to higher-level performance and for shaping professional identity.

4.2 Influencing Factors in the Selection of Teaching Methods (RQ2)

4.2.1 The Impact of Class Size and Teacher Shortages on the Choice of Teaching Methods
The interviewed teacher identified class size and limited teaching resources as key constraints shaping the choice of instructional methods. Ideally, the Broadcasting and Vocalization course should adopt a traditional method, but such conditions are rarely attainable in practice. "In recent years, my teaching has still mainly relied on this traditional method… there is no alternative" (T1, Interview, 2025).

Even in subdivided classes (around 10 students per group), each learner receives no more than 40 minutes of individual guidance per week (T1, Interview, 2025). Moreover, the total number of class hours for the undergraduate programme is uniformly set by the Ministry of Education of China at 32–36 hours, with the Broadcasting and Vocalization course accounting for only about 8 hours per week. The remainder is allocated to compulsory subjects such as politics and English, forcing teaching to rely mainly on brief guidance. As one student remarked: "There are always politics, English, and other compulsory courses, which really take up a lot of time" (S2, Interview, 2025).

The teacher also highlighted the imbalance between rapid disciplinary expansion and insufficient staff preparation. According to the interviewed teacher, within just two decades, the programme in Broadcasting and Hosting expanded from a single institution to nearly 400 nationwide, yet teacher training lagged far behind. Even in universities with relatively small enrolments, teaching time remains tight; in some local institutions, hundreds or even thousands of students are admitted annually, making quality assurance increasingly difficult (T1, Interview, 2025).

Student accounts confirmed these challenges. One student noted: "Although there are subdivided classes, the actual time for individual guidance may be only ten minutes" (S3, Interview, 2025). Another student observed: "When there are too many people, the teacher can only correct common issues, and personal problems are often overlooked" (S4, Interview, 2025). A further student added: "After the groups are divided, the time allocated to each individual is still very limited. Sometimes I just practice by myself or even scroll on my phone, so the efficiency feels low" (S5, Interview, 2025). One student also suggested adding teaching assistants to increase opportunities for personalized instruction.

In sum, the responses of the interviewed teacher and students corroborate the argument in the literature review on the rapid development and institutional dilemmas of the Broadcasting and Hosting discipline, and further reveal, from the teacher's perspective, the specific impacts of rapid disciplinary expansion and insufficient staffing on the choice of teaching methods.

4.2.2 The Impact of Institutional Philosophy and Teaching Resources on the Choice of Teaching Methods
Institutional philosophy plays a significant role in shaping teachers' understanding of, and approaches to, the Broadcasting and Vocalization course. As an A + institution, its training objectives are not limited to preparing talent for traditional media (television, radio, newspapers), but place greater emphasis on students' holistic development and interdisciplinary competence. The interviewed teacher noted: "While teaching the Broadcasting and Vocalization course, I also try to make time for students to engage with knowledge in aesthetics, communication studies, and psychology" (T1, Interview, 2025), which clearly reflects the influence of the institutional philosophy. Student feedback confirmed this orientation: "The goal here is to cultivate us as versatile professionals, rather than simply training pronunciation" (S4, Interview, 2025); another student added: "Some universities focus more on training for the Broadcasting and Vocalization course, while here there is greater emphasis on comprehensive abilities" (S2, Interview, 2025).
Complementing this institutional philosophy is the support provided by teaching resources. As the teacher explained: "We can choose to conduct classes in studios or recording rooms, whereas many other institutions can only rely on classroom demonstrations" (T1, Interview, 2025). Such differences in facilities partly shape the flexibility and refinement of teaching methods.
As the data reveal, institutional philosophy and resource conditions jointly influence how teachers select their teaching methods. Philosophy determines the breadth of course objectives, while resources provide the means for implementation. In institutions with limited resources, teaching is often confined to oral demonstration and collective imitation, making it difficult to achieve diversity and refinement. This finding resonates with the discussion in the literature review on differences across universities and policy impacts on curriculum reform, while also extending it by highlighting a dimension that has been less explored in the literature—the critical role of teaching spaces and facilities in shaping methodological choices.

4.2.3 The Impact of Industry Development and Employment Demands on the Choice of Teaching Methods
Previous studies in the literature have highlighted the significant impact of industry developments on curriculum reform in this discipline. The interviews not only confirmed this view but also revealed the interviewed teacher's in-depth explanation of the recent changes in personal teaching philosophy and methods.

The interviewed teacher recalled: "In the early 1990s, news announcers were regarded as the spokesperson for the Party and the government so students in class were required to pronounce every word with absolute precision. By 2003, whether applying to work as an announcer or presenter in a television station, one first had to meet the high standards of vocalization and Mandarin pronunciation" (T1, Interview, 2025). Consequently, in the earlier period, the Broadcasting and Vocalization course placed "standardization" at its core.

With the diversification of industry demands, the teacher gradually adjusted both pedagogical philosophy and classroom priorities: "What is now assessed in recruitment is creativity, planning, and script-writing. If training still focuses only on the traditional 'broadcasting style' , it will no longer be valued. Some graduates reported that continuing to use the 'broadcasting style' in the workplace even drew criticism, as audiences no longer accept this manner of delivery"(T1, Interview, 2025). The "broadcasting style" refers to a formulaic vocal style cultivated by official media, which emphasises standardisation and authority but often results in rigidity and a lack of naturalness (Li, 2018). The teacher illustrated this transformation with the employment experience of a master's graduate: "For one job, over thirty candidates competed, most of them PhD holders from prestigious universities. In the end, the person selected was this master's graduate, because he could edit, film, and write scripts—this is what the industry really needs" (T1, Interview, 2025). The teacher also stressed: "Future employment will involve not only news announcing but also short videos and live streaming. Therefore, I place particular emphasis on authenticity in vocal delivery, and arrange for students to practise in studios or recording rooms, so that they become familiar with and capable of using such facilities in their future work" (T1, Interview, 2025).

Student feedback further confirmed these changes. One student noted: "The teacher often reminds us not to use the 'broadcasting style', saying it sounds unnatural" (S2, Interview, 2025). Another student added: "Standard pronunciation is the foundation, but if we stop at pronunciation alone, it is very difficult to adapt to current job requirements" (S4, Interview, 2025).

In sum, employment trends and industry transformations have not only driven adjustments to curriculum objectives but also profoundly influenced teachers' pedagogical philosophy and methodological choices.

4.2.4 The Impact of Teachers' Individual Beliefs and Professional Experience
Existing research has largely examined curriculum reform from macro-level perspectives such as policy, institutional structures, and resource allocation, while the qualities and experiences of individual teachers have received comparatively little attention. The interview findings indicate that this dimension plays a significant role in shaping the choice of teaching methods.

Drawing on a "dual background" of professional experience in national media and long-term work in higher education, the interviewed teacher is able to integrate theory with practice in the classroom and better understand students' learning difficulties and employment needs. Consequently, her teaching of the Broadcasting and Vocalization course places equal emphasis on foundational training and the encouragement of individual expression and critical thinking (T1, Interview, 2025). She also pointed out that many teachers in other institutions lack practical experience in hosting or media production, and therefore remain confined to one-dimensional vocal training, making it difficult to help students adapt to industry developments: "Some teachers have no experience of hosting practice, so they find it hard to cope in their teaching" (T1, Interview, 2025). This highlights the critical role of teachers' personal experience and professional background in shaping methodological choices.

With regard to the application of new teaching approaches, the teacher expressed a cautious attitude. For example, she remarked: "Blended learning is not necessarily bad, but it has been misapplied. For a course like vocalization, once it is moved online, students' attention is easily distracted, and it becomes very difficult to achieve the desired outcomes" (T1, Interview, 2025). This indicates that she does not reject technological innovation, but, based on her experience, she considers the specific nature of the Broadcasting and Vocalization course to require face-to-face demonstration and immediate feedback. Similarly, role-play and simulation activities have long been employed in the classroom, while AI-based pronunciation correction tools were regarded as "unnecessary", since even the most advanced technologies cannot replace the teacher's comprehensive guidance on voice, context, and expression (T1, Interview, 2025).

In summary, with regard to RQ2, teachers' choices of instructional methods are shaped by multiple interrelated factors, including class size and teaching staff, industry development and employment demands, institutional philosophy and resources, as well as teachers' personal philosophy and professional experience. These findings are partly consistent with the arguments presented in the literature review, but they also highlight two dimensions that have received comparatively little attention in previous research. Owing to the specific nature of the course, the conditions of teaching facilities and teachers' individual learning and professional experience play a critical role in curriculum reform and methodological choices. To provide a more comprehensive understanding of these dynamics, the next section examines students' perspectives on their learning experiences and evaluations.

4.3 Students' Learning Experiences and Evaluations (RQ3)

4.3.1 Teaching Resources and Diversified Teaching Methods Together Enhance Students' Professional Confidence
In general, students expressed positive attitudes toward the effectiveness of the Broadcasting and Vocalization course and the learning process, noting that it had laid a solid professional foundation and significantly enhanced their confidence. One student remarked: "After the training, my Mandarin became more standard, and I now speak with greater confidence" (S2, Interview, 2025). Another added: "The training made me more willing to speak in formal settings, and I felt more professional" (S1, Interview, 2025). Students generally acknowledged the role of the course in shaping professional identity and building confidence.

Several students also recognized the advantages of the university's resources, noting that the A + institution provides particularly strong teaching conditions. One student observed: "Our university is very well equipped; we can use recording studios and broadcasting rooms, as well as costume and prop libraries, and there are also many opportunities for extracurricular practice" (S3, Interview, 2025). The use of group collaboration and role-play in class further confirmed the teacher's emphasis on diversified teaching methods. As one student recalled: "When we simulated real work scenarios in groups, everyone was more engaged, and it felt closer to reality" (S5, Interview, 2025).

Overall, students expressed satisfaction with the university's resources, teaching methods, and underlying educational philosophy, regarding them as important factors that enhanced their learning experience.

4.3.2 Insufficient Guidance Time and a lack of New Media Training Constitute Major Shortcomings in Students' Learning Experience
Although the university is relatively well-equipped in terms of hardware and resources, students frequently mentioned the lack of sufficient one-to-one guidance. One student remarked: "After being divided into groups, the actual time allocated to each person is still very limited. Sometimes in class I just practise on my own or even check my phone, which feels inefficient" (S5, Interview, 2025). This situation echoes the teacher's description of "point-based guidance," suggesting that under conditions of limited staff and time, personalized tutoring remains difficult to ensure.

At the same time, students highlighted the absence of training related to new media, referring primarily to emerging digital platforms such as short videos and live-streaming. One student commented: "Throughout my studies there has been a lack of new media broadcasting training opportunities" (S3, Interview, 2025). Another expressed concern: "The classes still focus on traditional training. If we want to learn about short video or live-streaming, we can only rely on internships or self-study" (S5, Interview, 2025). Such feedback resonates with existing research, which shows that the career trajectories of media graduates have become increasingly dependent on new media skills, while employers place greater emphasis on practical abilities and transferable skills (Fan, 2022; iiMedia Research, 2023). As a result, students consistently connected course content with future employment, stressing that the practicality of skills was more important than formal innovation.

When asked whether teaching methods should adapt to industry needs, most students responded "yes", noting that group collaboration, role-play, and situational simulations were already widely used in class (S2, S4, S5, Interview, 2025). This point corroborates the teacher's description of current classroom practices. However, for the Broadcasting and Vocalization course, students generally regarded one-to-one personalised guidance as more critical. Regarding the blended learning model recently introduced in some universities, students suggested that although it might increase flexibility, the special nature of the course often reduced online participation to a "check-in task," making it difficult to sustain concentration and motivation (S1, S3, S5, Interview, 2025).

To conclude, while students expect innovation in teaching methods, they remain aware of its limitations. Insufficient individual guidance and the lack of training in new media skills—closely tied to future employment—are widely perceived as the major shortcomings of current learning experiences.

4.3.3 A Lack of Teacher–Student Trust Constitutes a Major Barrier to Recognizing the Value of the Course
Students generally believe that teacher–student trust directly affects classroom atmosphere and learning outcomes. One student remarked: "If the teacher often criticizes without offering encouragement, students will be afraid to speak up" (S2, Interview, 2025). The teacher also acknowledged: "Students must trust the teacher and be willing to accept correction in order to truly improve" (T1, Interview, 2025). This suggests that trust helps create a safe and supportive learning environment, thereby enhancing effectiveness.

However, teacher–student trust is shaped not only by classroom interaction but also by the instructor's professional credentials, particularly practical experience in new media. Some students expected more teaching oriented towards new media practice, yet most instructors still came from traditional media backgrounds. One student noted: "Many teachers still share cases from television like news broadcasting, but in the future our work will likely involve short videos and live-streaming" (S3, Interview, 2025). Another added: "We still need to learn more about how to communicate across different media environments and contexts" (S1, Interview, 2025).

The teacher likewise recognized this potential trust gap: "The official (traditional media) discourse style and the popular (new media) discourse style are two parallel lines. I can switch between them because I have decades of media experience and teaching practice. But students lack that background, so they often do not trust this form of language training" (T1, Interview, 2025).

To conclude, with regard to RQ3, students generally value the course for building confidence and professional identity, especially when diverse resources and activities are available. However, they also pointed to unmet needs, particularly the lack of sustained one-to-one guidance and structured new-media training. In addition, a "professional trust gap" reflects their doubts about the extent to which teachers' backgrounds and course content align with future industry requirements.

5.Discussion

5.1 Answers to the Research Questions
This study confirms prior research on the historical role of standardized training and the growing demand for diversified expression, while also uncovering classroom-level dilemmas that have been largely overlooked in the literature. Specifically, RQ1 indicates that although traditional teaching methods remain dominant, they have increasingly been supplemented by microteaching and resource-driven innovations in A+ universities. In this process, teachers have lowered the emphasis on rigid standardization and begun to focus more on students’ diversified and individualised expression. RQ2 shows that the choice of teaching methods is constrained by faculty limitations, class size, industry demands, and teachers’ professional backgrounds. The interviewed teachers stressed that for a profession requiring long-term practical accumulation, both teaching experience and academic credentials are equally important. RQ3 reveals that although students reported gains in confidence and phonetic foundations, unmet needs remain in terms of new media training and the amount of individualised guidance. Consistent with what teachers emphasised in RQ2, students also attach great importance to teachers’ media industry experience; when such experience is not considered sufficiently “authoritative,” students may develop a crisis of “professional trust.” Building on the answers to the research questions, the following section further explores the dilemmas currently facing curriculum reform.

5.2 Multiple Dilemmas in the Reform of Broadcasting and Vocalization Courses
This study finds that the dilemmas of reform in Broadcasting and Vocalization courses are not caused by a single factor, but rather by the interplay of multiple elements, including industry transformation, institutional arrangements, teaching resources, and faculty structures. These dilemmas, as manifested at the classroom level, supplement areas that existing literature has not fully addressed.
First, the tension between industry transformation and institutional requirements. Broadcasting and Vocalization courses have long been caught between the dual demands of standardized vocal training and diversified expression for new media. The high requirement for Putonghua standardization originates from the historical function that this discipline has carried since its establishment (Zhang, 2010; Li, 2018). However, with the rise of emerging platforms such as short videos and live streaming, the advantage of training centered on uniformity and standardization has gradually diminished (Sundar, 2020). Teachers' pedagogical practices are thus compelled to oscillate between "continuing tradition" and "responding to new demands" (Couldry & Hepp, 2017). At the same time, China's higher education curriculum plans and credit-hour allocations (Ministry of Education of the PRC, 2000; Zhao, 2018) still prioritize normative training, which significantly compresses the space for cultivating creative and hosting abilities. Such institutional arrangements mean that even when teachers are aware of the importance of industry changes, they are constrained from fully responding within the curriculum.
Second, the limitations of new teaching models and educational resources.
Blended learning has been successfully applied in disciplines such as management and foreign languages (Garrison & Vaughan, 2008), but it shows limited adaptability in Broadcasting and Vocalization courses. Interview results revealed that students often perceived online components as mere "check-in tasks," lacking the effectiveness of face-to-face demonstration, immediate feedback, and bodily adjustment (Chen, 2020). Students widely regarded professional facilities such as recording studios and in-ear monitoring systems as critical conditions for enhancing both learning motivation and outcomes. However, only a limited number of Chinese institutions are equipped with such resources; the majority still rely on ordinary classrooms, which compromises both learning experiences and training quality. This suggests that teaching resources are not supplementary conditions, but core variables that directly shape learning outcomes and cognitive processes.
Third, the mismatch between faculty structure and student needs. With the transformation of the industry, students increasingly expect instructors with new media practice experience who can teach practical skills such as short video production, live-streaming performance, and cross-media communication. In reality, however, most instructors still draw primarily on traditional media experience or lack substantial professional backgrounds. This gap undermines students' trust in the value of the course: while they may respect teachers' academic status, they are not fully convinced that the course content can adequately prepare them for future industry demands. Although a dual-competence faculty structure—where teachers possess both academic research expertise and industry practice experience—has been proposed as a feasible solution (Li & Sun, 2021), in current university recruitment systems academic credentials are prioritized (Chen, 2020). As a result, many experienced practitioners are effectively excluded from teaching. This further exacerbates the tension between academic orientation and practical orientation in media education (Fan, 2022).
In summary, the reform dilemmas of Broadcasting and Vocalization courses are mainly reflected in three aspects: the absence of unified industry standards makes it difficult for teachers to balance between "traditional norms" and "new media expression"; insufficient teaching resources constrain the effective application of innovative pedagogical models; and the mismatch between faculty structures and student needs weakens students' recognition of and engagement in the course. These intertwined factors indicate that course reform is not only a matter of updating teaching methods, but also reflects deeper contradictions between industry transformation and educational systems.
5.3 Contributions to the Field
This study makes three major contributions to the field of Broadcasting and Vocalization education.

First, it reveals the practical constraints and classroom dilemmas that shape teachers' methodological choices. By integrating perspectives from both teachers and students, the study shows how teaching methods are sustained and adjusted under multiple constraints, including class size, resources, and teachers' professional experiences. This extends the literature beyond its traditional focus on curriculum content and industry development.

Second, it highlights the importance of teaching resources and facilities. The findings demonstrate that both standardized training and new media–oriented expressive practices rely heavily on conditions such as recording studios, microteaching environments, and in-ear monitoring systems. These resources not only improve the precision of training but also have a decisive impact on students' learning experience and on teachers' choices of pedagogical methods. Previous research has rarely examined this dimension, as traditional disciplinary assumptions treated resources and facilities as supplementary rather than decisive factors.

Third, it uncovers tensions in student needs and teacher–student trust. The results suggest that trust is shaped not only by classroom interaction but also by students' recognition of teachers' professional backgrounds and the alignment of course content with industry expectations. When recognition is insufficient, a "professional trust gap" emerges, weakening students' engagement and learning investment.

Why have these issues not been sufficiently addressed in previous studies? Several reasons may account for this gap:

Macro-level bias in research focus: Existing literature has emphasized policy frameworks, disciplinary history, and industry transformation, while overlooking classroom-level realities.

Methodological limitations: Prior research relied heavily on document analysis and policy interpretation, with limited use of interviews or classroom observation, making it difficult to capture authentic teacher and student experiences.

Traditional disciplinary assumptions: Broadcasting and Vocalization has long been regarded as a course dependent on oral demonstration, which led to the view that resources and facilities were supplementary rather than decisive.

Neglect of teacher agency: In the Chinese academic context, teachers have often been portrayed as passive policy implementers rather than active agents shaping curriculum reform through their professional beliefs and experiences.

Lack of disciplinary benchmarks: Systematic subject ranking in Broadcasting and Hosting was only introduced in 2021, which means earlier research lacked comparative perspectives across institutions, further constraining the scope of analysis.

In summary, this study contributes by shifting the analytical focus from macro-level policies and industry trends to classroom-level dynamics. It demonstrates that resources, teacher agency, and professional trust are crucial for understanding how Broadcasting and Vocalization courses adapt—or fail to adapt—to broader institutional and industrial changes. These contributions directly respond to the research gaps identified in Chapter 1, providing new empirical and theoretical insights for the study of media education reform.

5.4 Limitations and Reflections on Data Collection and Analysis
This study acknowledges several limitations in the processes of data collection and analysis, which require critical reflection.

(1) Limited sample size
The study adopted qualitative interviews, with participants drawn from a single A + university. While this provided in-depth classroom perspectives, it limited the ability to capture the diversity of Broadcasting and Vocalization courses nationwide. According to the ethical application, the researcher initially planned to interview two teachers and at least five students; however, the final sample comprised only one teacher and five students. The small number of teacher participants reduced the representativeness of the findings.

(2) Homogeneous participant composition
The teacher interview involved only one academic with a traditional media background, while the student group consisted mainly of undergraduates and postgraduates. The absence of doctoral students or industry practitioners restricted the breadth of the findings. During the research process, the researcher also realized that future studies might benefit from including a more diverse range of participants, such as administrative staff or industry professionals, to enrich perspectives and better contextualize the alignment between education and industry practices.

(3) Constraints of interview settings
As interviews were conducted online, and some students were recruited through snowball sampling, concerns about institutional or teacher evaluation may have led to more "positive" responses. Furthermore, while students all participated via audio interviews, the teacher interview combined both video and audio, reflecting a stronger demand for face-to-face communication. Although the researcher primarily analyzed audio data, this inconsistency may have influenced data presentation and interpretation.

(4) Deviations in interview duration
The actual length of interviews sometimes exceeded initial expectations. For example, the teacher interview was originally planned for 40 minutes in the ethical approval form but lasted 90 minutes, as the discussion touched on disciplinary development and personal experiences that required further elaboration, coupled with the teacher's strong willingness to communicate. A similar case occurred with one student interview, which was expected to last 30 minutes but extended to 50 minutes. Although both instances were conducted with participants' consent, the "overtime" phenomenon highlights the need to balance research depth with participants' time commitments in future studies.

(5) Challenges in data translation and interpretation
Since several interviews were conducted in Chinese, the transcription and analysis required translation into English. Some quotations necessitated secondary translation or additional explanation to avoid misinterpretation of cultural and contextual nuances. While this process improved readability, it also introduced the potential for researcher interpretive bias.

(6) Influence of researcher positionality
The researcher's academic background in Media and Broadcasting may have shaped interview guidance and data analysis, potentially introducing "pre-existing expectations" that influenced coding and theme development. This positionality highlights the need for continuous reflexivity and the inclusion of external review mechanisms in future research to enhance objectivity.

Despite these limitations, methodological steps were taken to improve trustworthiness. For instance, the researcher introduced the academic identity prior to interviews, emphasized anonymity to build trust, applied cross-checking questions to reduce one-dimensional responses, and ensured analytical rigour by repeatedly comparing codes and refining themes. These reflections suggest directions for improvement in future studies: optimising sampling design, expanding participant groups, and incorporating external scrutiny into data analysis to strengthen the generalisability and robustness of conclusions.

6.Research Reflections and Future Directions
This study, based on a case of an A + university in China offering a Broadcasting and Hosting programme, explored the current teaching methods and reform challenges in Broadcasting and Vocalization courses. It revealed the constraints imposed by educational policies, learning resources, pedagogical practices, and teacher qualifications. On this basis, several reflections and implications can be proposed:

(1) Reflections on the research process
This study employed a single-case design and qualitative interviews to capture teachers' and students' lived experiences in depth. However, as the sample was limited to a single institution, the generalizability of the findings remains constrained. Future studies should expand the sample to include institutions of different tiers and more diverse groups of participants in order to produce more representative and widely applicable conclusions.

(2) Implications for future research
First, future studies could investigate how students compensate when their learning needs are not fully met—for example, through self-regulated learning, external training programmes, or peer support.

Second, comparative research could examine the relationship between the configuration of learning resources (e.g., recording studios, training spaces, teaching materials, and curriculum design) and student learning outcomes, thereby highlighting the pivotal role of resources in curriculum reform.

Finally, future research could combine qualitative and quantitative approaches, and adopt cross-cultural or cross-institutional comparisons, to test the role of the "professional trust gap" in shaping learning motivation, course satisfaction, and educational outcomes across different contexts.

(3) Final reflection
Overall, the reform of Broadcasting and Vocalization courses is not merely a matter of teaching methods but is profoundly shaped by the interplay of industry transformation, educational policy, and learning resources. While teachers' individual efforts are important, they alone are insufficient to drive reform. Sustainable curriculum development requires coordinated action across policy-making, institutional resource allocation, and pedagogical innovation. Despite its limitations, this study hopes to provide useful insights for future research and educational practice.
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