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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Use the 'Academic Phrasebank'
from the University of
Manchester to review your
use of language and work towards
 a more academic tone.
	I have ensured that I have used the ‘Academic Phrasebank’ throughout the assignment.

	Targed/Target 2
	Look for ways of comparing and
 contrasting specific ideas from
the literature that you use, and
 use these to present a synthesis
of some of the key ideas.

	I have tried to do this in the Lit Review and Developing an action point section of the assignment.

	Targed/Target 3
	
	



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.
Introduction
This assignment is going to investigate how a school develops one aspect of its School Development Plan (SDP) by critically reflecting on the actions, impact, and evidence base. The aspect that has been chosen to focus on is continuing to raise standards in Welsh, particularly in use of Welsh outside the classroom (Holy Name, 2020). 
The school where the SDP comes from is a small school located in a small town north of Pembrokeshire. The school has about 137 full-time pupils on roll, all aged between four and eleven (Estyn, 2014). Most of the pupils who attend the school come from backgrounds where English is their first language (Estyn, 2014). However, there are around 5% of pupils who speak English as an additional language (EAL) (Estyn, 2014). Also, 14% of pupils who attend the school are eligible for free school meals (FSM), this figure is lower than the national and local averages (Estyn, 2014). This school has also identified that almost 19% of the pupils have additional learning needs (ALN), the figure is like the national average and few pupils have a statement of special educational needs (SEN) (Estyn, 2014). 


Literature Review
An SDP is 
“The school’s strategic plan for improvement,” (GOV Wales, p.3, 2014).
The SDP sets out the actions that a school will take to improve the outcomes of learners. The SDP is informed by the self-evaluation that a school undertakes of its own performance and contextual data, which contains the improvement priorities that school come up with alongside short- and longer-term targets (GOV Wales, 2014). Also, an SDP sets out how a school will meet their targets, in terms of their priorities, and how they will use the resources that they have available to them. An SDP must also set out how the school intend to progress its staff, so that they can reach their priorities and targets (GOV Wales, 2014). In addition, a study conducted by (MacGilchrist and Mortimore, 1997) stated that whilst an SDP can be used as a strategy for improvement, not all SDPs actually lead to school improvement. However, it should be mentioned that this study was conducted in 1997, so this could be outdated. Furthermore, when a school devises an SDP, they follow a school development planning cycle which consists of four different stages. Stage 1 of the planning cycle is self-evaluation, Stage 2 is strategic planning, Stage 3 is making improvement/action and Stage 4 is reviewing impact (GOV Wales, 2014). MacGilchrist, Mortimore, Stedman and Beresford (1995) support this because they found that the school development planning process consists of formulating, implementing, and evaluating a plan for development. They also found that that this process also identifies three targets for improvement: short, medium, and long-term targets (MacGilchrist, Mortimore, Stedman and Beresford, 1995). However, this book was published in 1995, so the information will have to be taken with caution because even though some points support different aspects of the SDP, not all of the information will be reliable or valid. Also, in between stage 4 and stage 1 is ‘Vision’. The vision in this instance, is what the school is aspiring to achieve. An SDP and the planning cycle must be set against a clear vision. Its this vision that sets the context of an SDP, which allows the school to make sustained improvements and to progress its needs to have a clear purpose. 
The aspect that will be focused on throughout this assignment is continuing to raise standards in Welsh, particularly in the use of Welsh outside the classroom. The school had decided to view this as a priority area because it came up in an Estyn report from 8 years ago (the school do not have an up-to-date Estyn report) and was also seen as an area for development throughout the school. However, the school did acknowledge and identify this themselves. From this the school had identified that the Welsh language reading skills among the Foundation Phase (FP) pupils had dropped significantly, which is why the school had set the target of introducing the use of progressive and systematic phonic Welsh Language reading scheme for FP within their SDP. The school had also identified that the Welsh language skills throughout the school were not as good as they possibly could have been, so they decided to set one of their targets as, continue to improve standards of reading and writing in year groups 2-6. Also, this focus on improving and developing the use of Welsh across the school links to the Governments strategy to have one million Welsh speakers in Wales by 2050, as they believe that there are less people in Wales who speak the language and that it is important for more people to learn and speak Welsh (GOV WALES, 2018). A study that was conducted by (Thomas, Apolloni and Lewis, 2014), found that whilst primary school aged children had positive attitudes towards Welsh and English, their perceptions of the opportunities to use Welsh and their abilities in Welsh varied depending on where they lived in Wales. This study supports the Welsh Government’s initiative, as they recognise the importance of getting more people to learn and use the Welsh language. After the school had identified their targets, they put together a success criteria for them to meet their targets. One of the success criteria that they put together was ensuring that an increasing number of their staff were equipped to teach and promote the use of Welsh at a higher level, so they could support the more able learner more effectively. Another strategy that was rolled out to help the school meet their targets was the use of Tric a Chlic being embedded throughout all of the FP classes. Tric a Chlic is a Welsh phonics synthetic scheme that has been adapted for schools that teach Welsh as a second language (Tric a Chlic, 2022). There are three levels to Tric a Chlic which aim to develop a basis for blending sounds to read and segmenting sounds to spell, it also looks at the process of developing vocabulary and making sense of text (Tric a Chlic, 2022).  For this to happen the school had to make move some staff arrangements around. The school ensured the pupils were making increased progress in the use of Welsh throughout the school day (Holy Name, 2020). However, the school did mention that their standards in speaking, reading a writing, had improved massively, which mean their targets in this area have been met (Holy Name, 2020).



Developing an action point
For the school to create their SDP they had to follow four different stages. The first stage of the SDP was self-evaluation. This stage is where the school reflects on their performance and where they use to form a basis for sustainable improvement planning (GOV Wales, 2014). This process is essential when it comes to supporting the advances in school improvement, professional learning, and the outcomes of learners (GOV Wales, 2014). During this process the school assessed their progress against a set of targets, in this case the target that will be focused on is continuing to raise standards in Welsh, especially outside of the classroom. This priority area/target came to the school’s attention during an Estyn report 8 years ago (the school do not have an up-to-date Estyn report), as an area of development throughout the school. However, the school had identified this themselves and decided to bring this into the FP because they had noticed that the Welsh language skills in FP had dropped significantly. This priority area/target was identified through quantitative data but more specifically through questionnaires that were sent out by Estyn. Questionnaires are a great method to collect data because large numbers of participants can respond, participants are anonymised throughout, and researchers view them as an easy way to code data and analysis for the interpretation of the results (Geisinger, 2010). This shows that Estyn were interested in the school’s use of Welsh. Also, the school used pupil voice as a method of qualitative data, it was from this, this priority area was also identified. Pupil voice is viewed as a good strategy to use within schools because the school becomes a community of participants who are engaged in the same common endeavour of learning and allows the child to have a say in what they would like to learn (Noyes, 2005). This shows that the school are pupil centred because they asked for the pupils’ opinions on the use of Welsh throughout the school. It was from these methods of data and self-evaluation that the school decided this was an area for them to improve. 
The second stage of the process is strategic planning. This stage of the process involves the stakeholders within the school, this is essential because it ensures everyone has a commitment to the school’s plans for improvement (GOV Wales, 2014). When preparing the SDP, the governing body will meet with the headteacher of the school, school staff, learners, parents/carers. It is required that the school must have one strategic plan of improvement. In terms of this school’s SDP all staff were involved in the process, governing bodies were also involved in the process but were also involved in the review and moving forward processes. Also, the school said that the parents/carers and the children were also made aware and were involved in the strategic planning process. 
The third stage of the planning process is making improvements/action. This stage of the process is where the school put into practice the actions and strategies that have been highlighted in the SDP (GOV Wales, 2014). During this stage the staff would have been consulted and will be aware of their roles and responsibilities when it comes to implementing the improvements/actions. Also, it is important that the SDP provides clear details of the roles, responsibilities, accountability, actions, and timescales so that this eradicates any confusion that may arise. This ensures the school has the most effective use of its resources. During this process, the school said that it was led by two senior members of staff, however all staff and teachers played a role in implementing the improvements/actions daily. This links to the chosen focus of raising the standards of Welsh because the actions the school decided to implement were, that in the Autmn Term of 2022 Mini Criw Cymraeg would be created. Mini Criw Cymraeg focused on children within the FP, in order to develop Welsh in the younger pupils and then extend the roles and responsibilities throughout the school. Then during the Spring Term of 2022, the school decided to start Clwb Cymraeg Rhieni. This focused on supporting parents with their Welsh skills and confidence when they come to supporting their children at home. 
The final stage of the process is reviewing impact. This stage sets out that the SDPs should be live documents which are regularly monitored during the planning cycle and should be formally reviewed and revised annually (GOV Wales, 2014). As mentioned previously, during this process the governing body is present, as well as all other stakeholders. Furthermore, the school had identified that during this process the implementation of some of the improvements/actions were difficult because of the COVID-19 pandemic, which resulted in some of the targets not being met. However, the school did implement phonics checkers and a tric a chlic checkers, so the teachers could keep track of how the children were responding to the Welsh but more specifically the reading and speaking. Once the school had implemented these, they used them regularly within the FP. On the other hand, the school noticed the impact of some of these improvements/actions were not as good as it could have been which is why the school are continuing to do what they are doing. A reason for this could be a cause of social justice, but specifically in terms of class. This could be because eFSM learners are more likely to be absent from school than their peers who are not eFSM learners (Lewis, 2013). This could result in children missing Welsh lessons, mini Criw Cymraeg and Clwb Cymraeg Rheini, which would impact on their parents’ ability and skill in terms of the Welsh language. Furthermore, the socio-economic background of learners can still be a key factor in academic achievement, which could be a reason for the Welsh language skills dropping. A study which supports this is by (Barry, 2006), who stated, if an individual came from a poor socio-economic background, this would have an impact on their academic achievement.



Reflection and evaluation
Whilst the school were carrying out the process of writing their SDP, they ensured that they followed all of the steps and stages to writing an SDP as set out in the SDPs document (GOV Wales, 2014). In reflection, the school ensured all staff and stakeholders were involved in the process ensuring they were aware of what was going on. Furthermore, whilst being on placement in this school, it was clear that Welsh was being used in lessons, outside lessons and around the school. From experiencing this, it was obvious that it is important for young children to be immersed in the Welsh language, because the children ask the teachers questions in Welsh, answer the register in Welsh and have simple conversations with the teachers and other school staff in Welsh. This is hugely important because it highlights that children are aware of the Welsh language and the Welsh culture because when they go into the community, they are able to speak Welsh outside of school. A study conducted by (Hickey, Lewis and Baker, 2013) found immersing children within the Welsh language is important, however they discussed that there needs to be a huge focus on review training in terms of immersion pedagogy and a focus on increasing the exposure to Welsh input. This shows the school are hugely committed to improving the Welsh language skills among the FP and across the whole school. It also shows that they take the importance of the Welsh language and Welsh culture very seriously, as they are keen for their pupils to use Welsh within their community and are also keen for their pupils to be aware of the Welsh culture. A study conducted by (Lyon and Ellis, 2010) found that when parents have a positive attitude towards Welsh and want their children to learn the language, children also develop a positive attitude towards Welsh and want to learn it. This would mean that children would be aware of the Welsh culture and would use Welsh within the wider community.
The importance of the school developing the Welsh language skills among the FP pupils has already been highlighted, however it could be just as important for Key Stage 2 (KS2) pupils as well. So, maybe the school could have some Welsh clubs that KS2 pupils could access for them to improve and develop their Welsh language skills and for them to be aware of the importance of Welsh culture. In addition to this, to improve and develop the Welsh language skills across the whole school, maybe the school could hold a Welsh language learning week, where they have different Welsh activities to help the children across the school to improve and develop their Welsh language skills. By doing this, would mean that it wouldn’t just be the FP children who are developing and improving their Welsh language skills and being aware of the Welsh culture, it would also be the whole school. 

Conclusion
This assignment has explored and looked deeper into a school development plan, the different stages that they followed and who and what was involved at each stage of the SDP. From delving deeper into the SDP and the different stages, I have learnt that it is important to continue to develop the Welsh language skills among the FP pupils, but also across the whole school and among parents and the wider community. This will impact upon my future practice as I will ensure that I continue to develop and improve my own Welsh language skills, so that I can support children as best I can. I will also continue to develop and improve the Welsh language skills of pupils, so that they become more confident when using Welsh in and outside of school. I would also like to continue to support parents with their Welsh language skills, so that they can support their children as best they can at home and within the wider community.
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