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ASSESSMENT AND MARKING CRITERIA FOR ECAD5001/C ASSIGNMENT 
Level 5 Assessment Criteria Descriptors for BA Primary Education with QTS  

This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module.  

 0-39 (F) 40-49 (P) 50-59 (P) 60-69 (P) 70-79 (P) 80-100 (P) 

Poor / Weak F Satisfactory 3rd Good 2:2 Very good 2:1 Excellent 1st 

Assessment Criteria Poor, superficial, 

unsystematic, 

incomplete and/or 

inaccurate  

Satisfactory 

understanding of main 

issues demonstrated 

Good understanding 

demonstrated with some 

analysis 

Very good understanding of 

basic principles and relevant 

evidence, with a coherent and 

logical argument 

Thoughtful answer 

informed by wider reading, 

showing clarity of thought 

and personal insight 

Outstanding answer, well 

written, highly structured 

and informed, showing 

striking personal insight 

and originality 

Module Learning 

Outcomes matched to: 

0-11 12-14 15-17 18-20 21-23 24-30 

Subject Knowledge 

and Understanding 

 

(Conceptual) 

 

 

(Reading) 

Basic misunderstanding, 

misconceptions,  

misinterpretations 

and/or superficial 

knowledge in places 

Outline knowledge of  

few key issues with 

evidence of 

understanding and 

application 

Defined knowledge of 

some key issues and wider 

implications 

Wider knowledge of most key 

issues, concepts and 

arguments 

 

Clear understanding of the 

key issues under discussion 

with logical discussion 

Excellent knowledge of key 

issues, concepts and 

arguments clearly 

discussed 

 

Some inappropriate 

literature/material with 

limited reading range 

and lack of accuracy  

Satisfactory range of 

reading drawn from the 

recommended list and 

other sources 

Good range of reading 

drawn from the 

recommended list and 

other sources 

Very good range of relevant 

literature from a variety of 

sources beyond 

recommended list 

Evidence of well-

considered thinking from a 

wide reading base using a 

variety of sources 

Clear evidence of 

independent thinking 

informed by an excellent 

range of reading from a 

variety of sources 

 0-11 12-14 15-17 18-20 21-23 24-30 

Intellectual skills 

 

(argument) 

 

 

 

 

 

(presentation of 

findings/analysis) 

 

 

(critical /reflective 

evaluation) 

 

Argument is weak, little 

attempt to present 

differing viewpoints.  

Generally too 

descriptive  

The argument is 

beginning to be 

balanced with a growing  

awareness of other 

viewpoints 

A balanced argument is 

presented while attempting 

to justify other viewpoints  

A balanced argument is 

presented showing an 

understanding of different 

viewpoints and the reasoning 

behind them 

A thoughtful argument is 

presented with appropriate 

consideration of viewpoints 

A well- structured critical 

argument is presented with 

insightful consideration of 

viewpoints 

Findings presented 

within incomplete 

descriptive framework 

and few or inaccurate 

conclusions are drawn 

Findings are beginning 

to be presented in a 

developing framework 

with some analysis and 

reasonable conclusions 

Findings are presented in a 

framework with some 

analysis and interpretation 

of data to form reasonable 

conclusions 

Findings are presented in a 

framework with some 

analysis, interpretation and 

evaluation of data  to form 

reasonable conclusions 

Findings presented with 

some analysis and justified 

conclusions 

Findings presented in a 

critical and analytical 

framework. Thoughtful 

conclusions, firmly based 

upon the evidence 

presented 

Lack of evidence of 

evaluation and/or 

critical reflection 

Evaluation and/or 

reflection are present 

but lacks depth 

Good engagement with 

evaluation and reflection 

Very good evidence of 

beginning to evaluate and 

critically reflect 

Evidence of thoughtful 

critical engagement with 

evaluation and reflection 

Effective and more in-

depth critical engagement 

with evaluation and 

reflection 

 0-11 12-14 15-17 18-20 21-23 24-30 

Pedagogic and 

Professional 

applications 

 

 

(linking theory to 

practice) 

 

 

(professional 

reflection) 

 

 

(ethical conduct  

where appropriate) 

 

Superficial or lack of 

understanding of 

pedagogic and 

professional context(s) 

Relates principles and 

concepts to underlying 

theoretical frameworks 

and approaches with 

respect to the pedagogic 

and professional 

context(s)  

Identifies principles/  

concepts underlying 

theoretical frameworks and 

begins to identify their 

strengths and weaknesses 

with respect to the 

pedagogic and professional 

context(s)  

Evidence of the use of 

relevant research or 

developments to inform 

actions with respect to the 

pedagogic and professional 

context(s)  

 

Clear evidence of 

integration of theory and 

practice with respect to the 

pedagogic and professional 

context(s)  

 

Effective integration of 

theory and practice with 

respect to the pedagogic 

and professional context(s) 

 

Little or no evidence of 

reflection 
Reflection is evident   Evidence of good reflection  Beginning to critically reflect Critical reflection is evident Effective and in-depth 

logical and critical 

reflection is evident 

Little or no awareness of 

ethical issues  

Awareness of ethical 

issues 

Awareness of ethical issues 

and able to discuss these in 

relation to personal beliefs 

and values  

Ethical issues have been 

discussed showing an 

awareness of personal 

responsibility and professional 

codes of conduct 

Ethical issues have been 

clearly discussed in the 

context of  personal 

responsibility and 

professional codes of 

conduct 

Ethical issues have been 

effectively addressed 

especially in the context of 

personal responsibility and 

professional codes of 

conduct 

 0-3 4 5 6 7 8-10 
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Key/Transferable 

Skills  

 

 

 

 

 

 

(Referencing 

techniques) 

 

Weak presentation of 

written work 

Satisfactory presentation of 

written work  

Good presentation of 

written work 

Very good presentation of 

written work  

Effective presentation of 

written work 

Outstanding presentation 

of written work 

A number of basic errors 

in spelling, punctuation 

or grammar 

Some errors in spelling, 

punctuation or grammar 

Few errors in spelling, 

punctuation or grammar 

Very few errors in written 

language 

Minor errors in written 

language  

No errors in written 

language 

Weak structure with 

unclear writing style in 

parts 

Satisfactory structure 

with a mostly coherent 

writing style 

Good structure with a 

coherent writing style  

 

Very good structure which 

supports the reader  

Effective structure which 

supports the reader  

Highly coherent and 

mature writing style which 

fully engages the reader 

Little or no use of 

protocols and 

conventions of Harvard 

referencing 

Satisfactory use of 

Harvard referencing 

protocols and 

conventions 

Good use of Harvard 

referencing protocols and 

conventions 

Harvard system mainly used 

accurately, with some 

secondary sources 

Harvard system used 

accurately including 

secondary sources 

Harvard system used 

accurately, consistently and 

effectively with all sources  

Student Self Evaluation Form 

Student’s Name Taya Gallogly Date 15.12.17 

Student’s Signature T.Gallogly 
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Common Assessment 

Criteria Applied 

Level of Achievement 

 

REFER 

 

3rd 

 

2:2 

 

2:1 

 

1st 

 

1st 

 OUTRIGHT FAIL UNSATISFACTORY SATISFACTORY GOOD VERY GOOD EXCELLENT EXCEPTIONAL 

1. Subject Knowledge 

and Understanding 
(which includes using 

research-informed 

literature and knowledge 

and understanding of the 

subject) 

0-29% 30-39% 40-49% 50-59% 60-69% 70-79% 80-100% 

    x   

2. Intellectual Skills 
(Analysis) 

0-29% 30-39% 40-49% 50-59% 60-69% 70-79% 80-100% 

    x   

3. Pedagogic and 

Professional 

Applications 

(Practical Application and 

Deployment) 

0-29% 30-39% 40-49% 50-59% 60-69% 70-79% 80-100% 

    x   

4. Key Transferable 

Skills 

0-29% 30-39% 40-49% 50-59% 60-69% 70-79% 80-100% 

    x   

PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT 

YOU HAVE PERFORMED WELL  

PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED 

TO DEVELOP 

Lots of evidence to support my critical analysis 

 

 

 

More in depth knowledge of EntreComp 
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Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop 
these to the next level and demonstrate progression. 

 
It is said that everyone is born creative, but by going to school we are educated out of it. Robinson states that we are educating people out of 
their creative capacities, we don’t grow into creativity, we grow out of it. Or rather, we get educated out of it. (Robinson, 2006) Furthermore, 
Picasso supports this further by stating all children are born artists, the problem is to remain an artist as we grow. As practitioners, with the new 
curriculum coming in to place it is our job to help children become creative leaners for them to succeed in the world of work.  
 
Creativity is challenging to define with many interpretations, as well as an ongoing debate as to the importance of creativity in the classroom. 

Vygotsky states that creativity is present whenever a person imagines and creates something new, (Vygotsky, 2004:10-11) Craft states that 

creativity involves being imaginative, going beyond the obvious, being aware of one’s own unconventionality, being original in some way. It is 

not necessarily linked with a product-outcome. (Craft, 2000) Furthermore, when defining dispositions, Barnhart states that it is the qualities that 

characterize a person as an individual: the controlling perceptual (mental, emotional, spiritual) qualities that determine the person’s natural or 

usual ways of thinking and acting. (Barnhart cited in Usher, 2003)  

In Successful Futures, Donaldson has displayed the importance of integrating creativity into education through several avenues. Although the 
said curriculum is behind, with the new education taking place on the prospect, the Welsh Government welcomes the recommendations that 
Donaldson has proposed. Within his recommendations, Donaldson proposes that at the core of the curriculum, learners should be;  
  

› enterprising, creative contributors who:  
– connect and apply their knowledge and skills to create ideas and products  

– think creatively to reframe and solve problems  
– identify and grasp opportunities 

 – take measured risks – lead and play different roles in teams effectively and responsibly  
– express ideas and emotions through different media  

– give of their energy and skills so that other people will benefit and are ready to play a full part in life and work 

(Donaldson, 2015:29)  
 

Like creativity, enterprise is difficult to define with many terms that accompany the word. When people hear the word enterprise they normally 

think of business. However, Loughnan states that enterprise education programmes measure their impact on personal development as 

opposed to job or wealth creation. (Loughnan, 2010)  
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When defining enterprise Young states that he doesn’t just mean the enterprise that creates entrepreneurs but also the enterprise that creates 

a positive outlook on life that enables you to succeed in any endeavour. (Young, 2014:15) Furthermore, QAA enhances this quote by 

expressing that enterprise is defined here as the application of creative ideas and innovations to practical situations. This is a generic concept 

that can be applied across all areas of education. (Qaa.ac.uk, 2012)  

By integrating enterprise skills in to the curriculum it equips learners with the skills that will help them gain purpose which will help in their adult 

life. Williams states that children of today are entering a fast-changing world that is increasingly competitive, teachers are having to prepare 

young learners for jobs. (Williams, 2017) Therefore, due to the fast-changing environment we are living in, practitioners should be preparing 

learners for world outside the classroom instead of complying to a curriculum that it outdated. Donaldson states that the need for change is very 

clear as the current curriculum is overloaded, complicated and in some parts, outdated. (Donaldson, 2017)  

On the other hand, in A guide to Enterprise Education it is mentioned that enterprise should be embedded within the curriculum similarly to the 

LNF. However, it is a continuous argument as to whether the subject should be a standalone topic instead of being threaded throughout. If this 

was to be the case, several key questions would arise. For example, it is questioned as to whether teachers have the skills to carry out the 

subject. Additionally, there are questions as to what would be sacrificed in its place as stated before-hand by Donaldson we are already dealing 

with a cluttered curriculum already.  

The EntreComp framework was established to fill the gap between education and being out in the real world.  The EU Science Hub enhanced 

this point by expressing that the aims were to establish a bridge between the worlds of education and work regarding entrepreneurship as a 

competence (EU Science Hub, 2016:6) Within the framework, entrepreneurship is defined as a competence that applies to all spheres of life, 

(2016:10) Similarly, the EntreComp framework has the same aims similar to Successful Futures produced by Donaldson.  

The framework is made up of 3 competence areas that are known to be the definition of entrepreneurship to turn an idea into actions that are 

known to be of value to someone for someone who isn’t themselves. The three areas are broken down into aspects; ‘Ideas and opportunities, 

Resources and Into Action,’ furthermore within these areas there are 15 competences altogether that make up the framework in its entirety. It is 

important to note that no competence is more important than any other, instead they interrelate and interconnect and should be treated as a 

whole.  

Creativity is one of the competencies within the Entrecomp framework. As stated before, creativity is difficult to define as it is up to the 

interpretation of the individual. Edward de Bono (1990) proposes that creativity involves looking at things in a different way. As a practitioner, 

when measuring my creativity in the classroom against the Entrecomp framework I believe that I am within the Level 3 category.  

Firstly, when it states, ‘I can experiment with my skills and competences in situations that are new to me,’ I believe that the experience I have 

achieved within PTE placements has allowed me to obtain this level that the above statement dictates. First time achieving this statement was 

teaching my first lesson within my first PTE placement in Year 1. Coming straight from sixth form to university, when I taught my first lesson it 
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was the most nerve wracking experience due to never doing it before. From preparing in university and having certain skills such as 

adaptability, leadership, etc it allowed me to transfer this into my teaching from the beginning.  

Another reason why I believe I have achieved this statement was by incorporating Mantle of the Expert (MOE) into my teaching whilst on 

second placement. My placement school is the only school in Wales to use MOE to enhance learning within the curriculum, it is a dramatic- 

inquiry based method used to deliver teaching to gain greater levels of questioning, creativity and thinking. It was fascinating observing my 

mentor and witnessing the enthusiasm the children had to learning from this approach therefore I took it upon myself to have ago at 

incorporating this into two of lessons as shown in my plans. [see appendix 1&2] 

I feel like by using Mantle it motivated the learners and gripped them in from the start. This was expressed during my arcs from two lessons in 
which I used MOE. [See appendix 3&4] In the science investigation, the children were given a problem the gate was broken and needed to be 
fixed and as a team they had to provide a solution. By giving them a purpose, it allows learners to take on a new role and gets them involved. 
Additionally, Dewey supports Williams by expressing that he believes that the school must represent present life – life as real and vital to the 
child as that which he carries on in the home, in the neighbourhood, or on the playground." (Dewey, 1897)  

 

In the second lesson using drama for learning, the approach used was creative and motivated learners however there were steps in which I 

could have taken, to further my creativity. For example, instead of acting it out at the front like I did, I could have taken the children on a journey 

around the classroom as if we were going through the jungle to build more enthusiasm making the learning more effective. When discussing 

the lesson afterwards with my mentor, she agreed with this statement. She expressed the same account in my observation [see appendix 5] 

By adopting this method, it allowed me to convey specific skills and competencies into my teaching into an approach that was novel to me. 

Furthermore, by incorporating this approach it motivated the children more as it gave them a purpose to their learning. Brunner enhances this 

point by expressing that a curriculum is most effective when it is ‘participatory, proactive, communal, collaborative and given over to 

constructing meanings rather than receiving them”. (Brunner cited in Haynes 2002:47) 

As stated before-hand, I believe that I am at a level 3 within the creativity element in the Entrecomp framework. In order to progress I would like 

to advance to level 6 where it states, ‘I can combine my understanding of different contexts to transfer knowledge, ideas and solutions across 

different areas.’ In order to achieve this, it could be from simply applying what I have learnt from using MOE in my last placement and 

transferring this over to my new placement to provide a more exciting learning experience. MOE is a learning approach that can be used in all 

areas of the curriculum and can provide a successful in-depth learning experience.  

Secondly, another competence within the Entrecomp Framework is Learning through experience. When measuring myself as a practitioner 

against the framework, I believe that I am with the level 4 category for this section. When it states, ‘I can filter the feedback provided by others 
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and keep the good from it.’ I believe that throughout my teaching practice whenever I delivered a lesson or activity, I would always ask my 

mentor for feedback on how I could progress further in my teaching.  

By mentors/tutors providing feedback to my teaching, it allows me as a practitioner to progress and be the best teacher that I can be. The 

reason feedback is provided is not to be negative about my practice but to help me move forward.  DeFranzo expresses that feedback is often 

mistaken for criticism. In fact, what is viewed as negative criticism is constructive criticism and is the best find of feedback that can help to 

formulate better decisions to improve and increase performance. (DeFranzo, 2015)  

Throughout my placements, my mentors/tutor have stated that I accept advice readily and am willing to ask for feedback and then act on the 

feedback provided to make sure that I am constantly trying to be my better self as a practitioner. [See appendix 6,7&8] By being able to take 

feedback accordingly, it means that I am gaining critical skills that will help me in my profession. One skill gained is effective listening, the 

evidence provided shows that I have listened to what mentors have said and acted upon the feedback.  

Currently, I am sitting at a level 4, to progress further I would like to advance to level 6 which is ‘I can help others reflect on their achievements 

and temporary failures by providing honest and constructive feedback,’ this could be done in my next placement with the learners in my 

classroom in a variety of ways. For example, I can give children feedback on their work both orally and in written form. Similarly to myself, by 

having feedback it allows for progression which is vital in order to succeed.   

Lastly, within the competence framework is planning and management. As a practitioner, planning is vital for several reasons, these include 

being able to stay on track of what the children have learnt, achieve objectives successfully and to help prepare for every step inside the 

classroom. Hendricksen et el enhances this point by expressing that planning also allows the teacher to visualize (and, therefore, better 

prepare for) every step of the teaching process in advance. This visualization typically increases teacher success. When comparing myself 

against the framework, I believe that I am currently at a level 3 which states ‘I can create an action plan which identifies the necessary steps to 

achieve my goals.’ 

After first placement, I received ‘unsuccessful’ in some areas which as a practitioner isn’t exactly very good to have. So, when I was preparing 

for my second placement, I created an action plan as to what I needed to do to progress in my second placement, [See appendix 9] by 

creating this action plan it allowed me to go from where I was as ‘unsuccessful’ to ‘good.’ The reason I wanted to create an action plan was 

because as a practitioner I wanted to be the best teacher I could be for the children in my care. It was a good way of showing that I am here, 

but I want to be there and in order to do that I need to do this and change this to get the results that I want to. Jenson expresses that a teacher 

with a plan, then, is a more confident teacher. (Jenson, 2001)  

During second placement, I had mostly ‘good’ in different fields, by looking at the feedback from all my mentors on SWWCTE it has given me 

an insight as to what I must do to progress. Therefore, I have made another action plan that will enable me to progress further in my practice 
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and hopefully I will gain ‘excellent’ within my last placement. [see appendix 10 ] By making this plan I feel more confident going into my final 

placement, as I know the steps in which I need to take to develop as a practitioner.  

As I have stated before, I believe that within the planning and management competence I am at a level 3. To progress further to level 4 which 

states ‘I can allow for the possibility of changes to my plans’ I need to be aware that although I have this plan ready, currently I don’t know the 

school or the learners in the class that I will be working with so my plan that I have currently may not work or I will have to adapt my type of 

teaching to fit the needs of the learners in my care and I know that not everything goes to plan sometimes, we just have to adapt to what the 

learners can understand. Being able to adapt is one of the qualities that make a great teacher.  

 

If I was to measure my teaching against the whole of the EntreComp framework then I would be within the Level 3-4 measure which can be 

described as intermediate. I believe that some elements within the framework link with education, but some elements have nothing to do with 

education in the slightest. Due to it being so broad and it not being entirely linked to education, the relevance isn’t as great as the new 

curriculum proposed.Additionally, I believe that creativity can’t be measure due to creativity being different to each individual. Although it is 

behind, I believe that with the right guidance and help for teachers, what Successful Futures is proposing will be the best thing to help develop 

children’s learning to prepare for the fast changing twenty first century.  
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Appendix 3  Appendix 4  
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