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TASK DESCRIPTION



Working collaboratively research relevant information and develop questions to discuss that respond to the following problem. 

The following job has been advertised.
Temporary post, one year: Work with the physical education department of TSD secondary school. 
The Covid19 pandemic has emphasised the importance of physical activity for supporting a healthy immune system. Added to this the outdoors is deemed a safer space to reduce transmission of the virus. 
In light of this and changes in the Curriculum in Wales, the PE department of TSD secondary school are seeking support to develop the Health and Well-being AoLE in the school in a way that supports physical activity with an emphasis on use of the outdoors. Applicants need to demonstrate an understanding of Adventurous Activities and outdoor learning.
 Prepare a paper for the senior management team of the school outlining how the school grounds could be developed to support adventurous activities and outdoor learning. Your paper needs to demonstrate how the changes will contribute to the development of physical literacy, and health and well-being.

Your paper is an individual piece of work.  You will be working together throughout the module to support each other’s learning however the final paper needs to be your own work informed by the your group discussions and research.










	
     STUDENT FEEDBACK FORM



	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	
	

	





	
	

	
	30
	

	2. Knowledge and Understanding Skills

	
	

	





	
	

	
	20
	

	3. Cognitive and Intellectual Skills

	
	

	





	
	

	
	20
	

	4. Practical Application Skills

	
	

	





	
	

	
	20
	

	5. Transferable Skills for Life and Professional Practice

	
	

	



	10
	

	
	
	


This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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How can school grounds be developed to support adventurous activities and outdoor learning to contribute in the development of pupils physical literacy and health and well-being?
Introduction
In March 2020, Boris Johnson announced the first National UK lockdown due to COVID-19 (Prime Minister’s statement on coronavirus (COVID-19), 2020). Ever since then, the United Kingdom has been on high alert. The pandemic has emphasised the importance and need for exposure to nature in the outdoors and physical activity to aid in supporting a healthy immune system (Dzhambov et al, 2021, and Sharbanian et al, 2020). With schools being the first places to open, it is important that the outdoors is promoted for students to learn and play as it is deemed that transmission rates are lower outdoors (Weed and Foad, 2020). In this paper I will demonstrate and discuss the potential for including adventurous activities and outdoor learning environments on school grounds for students to learn and develop new skills, confidence and creativeness. The changes made to the school will encourage the contribution to the development of individuals’ health and well-being, as well as encouraging development in individuals’ Physical literacy journey. 
Discussion
The outdoors can provide the possibility to be a great learning environment, on top of that it can also provide many positive health and well-being attributes. Jackson et al.’s (2021) study on subjective well-being (SWB) among adolescents during the COVID-19 pandemic showed a higher decline in individuals’ SWB during the pandemic when there was less access to outdoor play activities. However, when there were adolescents with a higher frequency and accessibility to outdoor play and nature-based activities during the pandemic, there was a buffer against declines in individuals’ SWB. This shows that if secondary schools were to implement a higher frequency of outdoor activities and outdoor play in our post COVID-19 world, this would benefit the pupils’ health and well-being. As a bonus, a promotion of outdoor play areas and outdoor learning areas on school grounds will also have a decreased effect on transmission rates of the virus. ‘The assumption is generally made that the risk of COVID-19 transmission is lower outdoors’ (Weed and Foad, 2020).
Gu (2017) states that Physical Education is recommended to be offered to every year group at school and that ‘children should accumulate at least 60 minutes per day of moderate to vigorous activity’. However, schools are unable to meet the ‘physical activity recommendations’ during lesson time. To combat this, children and teenagers in secondary schools should have facilities within the school grounds that promotes time spent doing physical activity outdoors. Physical activity is important for development into physically literate individuals and ‘consequently can play a critical role in promoting overall health related well-being’ (Gu, 2017). Having an outdoor based approach to physical activity can help students. As well as having the benefit of physical activity, it is also important to consider the benefits that interaction with natural environments has on youth. Fiskum and Jacobsen (2012) mention the preference that youths have for the natural environment over a manufactured and built environment. Benefits that the natural environments have on youths include attention restoration proposed by Kaplan and Kaplan (1989) and stress reduction proposed by Ulrich (1983).
The attention restoration theory proposed by Kaplan and Kaplan (1989) discusses the potential that natural environments have on restoring an individual’s attention, usually after being involved in a hard focus activity such as reading and writing in class time.
Ulrich’s (1983) concept on stress reduction is similar in the way an individual may visually perceive the natural environment: the immediate reaction towards nature will tend towards affection and the individual will show a cognitive appraisal leading to physiological arousal and a positive behavioural response thus resulting in a reduction in stress (Marselle, 2019).
This research suggests including a higher range of green and more natural spaces on school grounds to promote higher attention rates and lower stress rates in secondary school students for them to benefit more from their studies in class time after having spent time in said spaces during breaks. Along with these benefits, natural environments being included on school grounds can come with affordances. For example, trees around school grounds can be used for multiple purposes, like climbing, building a shelter, or setting up a slackline between two trees. Some may argue a tree has more affordances than a standardized climbing frame (Fiskum and Jacobsen, 2012). A study based around children experimenting with affordances outside was conducted by Niklasson and Sandberg (2010) in which they noticed participants utilising affordances mostly out of ‘climbable features, moldable materials and shelters’ (moldable materials mainly consist of sand pits, dirt or water where the environment provides easily moldable features). Although this study was implemented on primary aged students, some of the same principles can be implemented and adapted to fit the needs of secondary school students. For example, shelter building at primary school level can be advanced for secondary school students to making bigger, more robust, and more permanent structures with materials from nearby woods. The outcome to this could result in the secondary school students building their own outdoor classrooms where they can benefit from learning about the environment they work in. At primary level, moldable material features may involve sand pits or playing in snow or water, at a secondary level these may be developed into a water feature that can help develop one’s physical literacy and promote a higher participation in physical activity. Water features can provide affordances from boating activities like kayaking and stand-up paddle boarding to more unique activities like fishing. Killingbeck et al. (n.d.) discuss the importance of outdoor adventurous activities such as canoeing and kayaking to give individuals the ‘opportunity to develop a wider range of physical competencies’. The physical skills Killingbeck (n.d.) describes in canoe and kayaking include ‘lifting, balance / counter-balance and body tension’. Having a dedicated water sports area like an outside lake or river can develop skills which are ‘distinctive, transferable and offer lifelong relevance’.
Murphy’s (2018) study on the effect forest schools had on children showed how the children adapted to these outdoor environments in tasks that showed a higher range of creativity. The outdoor classroom setting was a more meaningful experience for the children, an experience they were more likely to remember thus benefit from in comparison to their usual day to day classroom setting (Murphy, 2018). The outdoors not only provides a number of affordances, but it is a vital environment for children to engage with and develop their physical literacy (Maude, 2009), and the affordances that come with the outdoor environment help encourage the development of physical literacy. Jurbala (2015) describes physical literacy as ‘the ability and motivation to capitalise on our motile potential to make a significant contribution to the quality of life’. Whitehead (2013) makes a clear focus on physical literacy not being ‘a state that is reached and then persists throughout life’: it is more of a journey that people will experience, ‘a journey unique to each individual’. Individuals at secondary school age should be encouraged to further progress through their physical literacy journey. To best promote this, motivating factors based on the best interests of individuals should be input into school grounds. However, as Fiskum and Jacobsen (2012) discuss, children were found to have different affordances for different activities. For example, girls were shown to be more attracted to affordances in relation to sociality while boys had a lot more affordances ‘in the category of graspable/detached objects’ (Fiskum and Jacobsen, 2012). Also discussed was that the boys were more interested in objects not designed for special purposes whilst girls spent more ‘time on equipment designed for them’. This suggests that the boys were more creative with their affordances and the girls needed more instructions. To put this into a secondary school context where all genders can equally benefit in developing physical literacy, there must be a mix between having more skills-based activities, and activities where creativity can flourish. To be a physically literate individual means being able to move efficiently, ‘creatively, competently, ethically, enthusiastically, and in socially responsible ways’ (Penny and Chandler 2000, cited in Mandigo et al, 2009). Based on this explanation, activities included in a secondary school must encourage development in these principles. Activities need to be challenging, and equally rewarding whilst also contributing to motivation for individuals to develop physical literacy. This may be as easy as implementing a low bouldering and traverse wall around the outside of one section of the main school building. With 5 or 6 different colour coded routes, this can indicate different levels of difficulty to the individuals, and in this way everyone will have a route hard enough for their capabilities thus always providing a challenge. Intrinsic reward can be gained from this as individuals will feel good about themselves when completing a route they have been attempting over time. This will also encourage motivation to own physical development to try harder routes. This will eventually result in an individual’s fluidity and confidence in climbing and thus develop one’s physical literacy. Norman (2020) recognised this in a study to determine the recognition of development in physical literacy within climbing walls. He noted ‘by being successful they gained confidence in their own ability’.
The aim of the outdoor activities is for all pupils to feel included and have a chance to experience the development of their physical literacy journey and benefit their health and well-being. Although a bouldering wall may encourage some beneficial affordances for some, others may not be as keen or have the same desire to participate. As bouldering takes a more adventurous activity-based focus, there must be inclusion of an outdoor learning-based activity approach. This takes a similar approach to forest schools in that the learning is based more outdoors, and the pupils will learn more about their environment in this way. In Denmark, ‘Danish teachers have started introducing school-based outdoor learning as a weekly or biweekly “outdoor school” day for school children’ (Bentsen and Jensen, 2012) called udeskole in Danish. Bentsen and Jensen (2012) identify the characteristics of udeskole to teach pupils making use of the environment around them when teaching specific curriculum subjects. ‘They may, for example, illustrate mathematical concepts by measuring and calculating the volume of trees in mathematics’ (Bentsen and Jenen, 2012). This concept of outdoor learning could provide the pupils with an outdoor classroom learning environment. A common outdoor learning environment can take the form of a log circle with a fire pit in the centre. The circle provides all pupils to be included with discussions equally as there is no pupil further back or at the front of the classroom. Activities could include learning how to safely operate a fire, learning about habitats that may live in the logs, and it may also take a more creative focus as Murphy (2018) noted ‘they are open-minded about the creative possibilities that can take place outdoors, regardless of the challenging process of making a den with leaves or simply applying paint to branches’.
Limitations
Limitations to outdoor learning and adventurous activities in school starts with the teacher’s willingness for the activities to go ahead safely and risk free. HSE (n.d.) state there are ‘misunderstandings about the application of health and safety’ and this discourages ‘schools and teachers from organising’ school trips and residentials to outdoor activity centres. The misunderstandings described by HSE (n.d.) include ‘frustrations about paperwork, fears of prosecution if the trip goes wrong, and the belief that a teacher will be sued if a child is injured’. The misunderstandings described by HSE (n.d.) could have similar outcomes to having outdoor adventurous activities on school grounds. Staff may be afraid of prosecution or being sued if a pupil was hurt on an activity like bouldering where the risk of falling may be higher than other activities. Breivik (2007, cited in Williams and Wainwright, 2016) believes there should be a higher need for children to be given the ‘opportunity to play outdoors, be active, explore the world, develop skills and strong bodies’. He believes children should feel and experience the challenges the environment lays upon us to ‘develop resistance to stress and pain’. However it may seem controversial for schools to implement this into schoolgrounds. ‘Children of all ages and abilities are naturally curious’ (Gill, 2016). This can lead to children experiencing new challenges for the first time: Gill (2016) gives the example of a child learning to ride a bike for the first time, the level of risk can be high as the child can fall and hurt themselves, however the learning experience will be very rewarding and entail lifelong learnt lessons. If school staff were taught these principles, there may be a lower chance for staff to have the fear stated by HSE (n.d.) of being prosecuted for possible harm to pupils.

Conclusion
In this paper, I discussed how nature and outdoor activities have positive effects on children’s and adolescents’ health and well-being, and why it is beneficial to have a larger focus on more time spent outdoors to decrease the risk of virus transmission. As well as this, the focus on nature and its beneficial structure on attention restoration and stress reduction has been explored. The main focus in the paper was to discuss the inclusion of outdoor adventurous activities and outdoor learning spaces in a secondary school to help promote individuals’ development of physical literacy and health and well-being. A variety of activities was recommended, with a high range of activities providing more inclusive roles. A water area where water sports could be practiced as well as an outdoor bouldering section were considered as these were some good examples of outdoor adventurous activities pupils could try and develop abilities in confidence, motivation and creativity. Less adventurous activities, including an outdoor learning area, was proposed, taking inspiration from Bentsen and Jensen’s (2012) udeskole concept from Denmark where pupils learn about their environment by being present in their environment. The main objective to outdoor learning environments in school grounds was for individuals to explore and challenge themselves with new activities the pupils may have never tried before, such as learning to safely light a fire or build a shelter or learn about habitats they never knew existed. All of the activities discussed showed many affordances that can be adapted to suit an individuals’ needs and preferences, as Fiskum and Jacobsen (2012) revealed that depending on one’s gender or learning background, an individual may find different affordances in certain activities. To round it up, I discussed the limitations that may occur when trying to bring in outdoor adventurous activities into schools from teachers thinking in a risk averse way. Staff will need to be educated properly on dealing with risk assessments properly so that if accidents were to happen, actions can be made to ensure safety for the staff and the pupils (Gill, 2016). 
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