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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. 

	
	
               Target
	
What I have done in this assignment 

	Target 1
	 To develop writing my references, using Harvard Style Referencing 
	I have, followed the Harvard Referencing guide to complete the reference list 


	Target 2
	Having a more professional and academic tone within my writing 
	 I have ensured to use the Manchester Phrase word bank to include a degree of academic criticality in my writing. 


	 
Target 3

	Using a wide range of sources and wider reading. 
	 Each section of the assignment has a wide range of sources from academic paper, peer reviewed journals and several Welsh Documents. 








The focal point of this assignment is to write a report that critically reflects upon the actions and impact on one chosen aspect of a School Development Plan (SDP). Firstly, wider research and findings will be analysed to write a literature review, that discusses the effectiveness and process of a SDO the chosen priority. Then a critical analysis will be undertaken on a school's development plan, to demonstrate an understanding of their process in choosing their priority. Moreover, there will be a reflection and evaluation of the priority within the SDP and finally, there will be a summary on how these ideas will influence professional learning.
The chosen school will be anonymised as school X, in relation to BERA (2018). School X is in the location of Carmarthenshire with 325 pupils on roll ages 3-11 (Estyn, 2016). There are 24% of pupils are eligible for free school meals, which is above the national average at 19% (Estyn, 2016). The chosen priority from school X’s development plan, is to focus on the wellbeing of pupils, following the COVID-19 pandemic (Placement School, 2023).

To develop an understanding on school development, it is important to engage in a wide range of literature that discuss the effectiveness of SDP’s and pupils' wellbeing in schools.
By September 2015, all maintained schools in Wales are required to have an SDP in place that complies with the Education Regulations 2016 (Welsh Government, 2014). An SDP is a strategic plan for school improvements and includes school priorities and measures to raise school standards (Department of Education, 2010). It is a live document with a 2–3-year plan and includes information on how to address targets on how each priority can be met, these targets can be both short and long term (Welsh Government, 2014). Planning for improvements and creating targets is a disciplined process and begins with honest self-evaluation and this is a process whereby a school reflects on their own practice and identified areas of improvement for greater outcomes of pupils and professional learning for staff (Welsh Government 2014-2022). It is important that all stakeholders are involved in identifying strengths and areas of improvements in the school  (Goldstone, 2022).An SDP should be regularly refreshed and evaluated to reflect upon the school's progress and all stakeholders will use this as a reference point in evaluating and improving their work, using the latest performance data (Department of Education, 2010). The self-evaluation system has replaced the natural categorisation, which established the level of support needed for schools (Welsh Government, 2022). However, it can be argued that the category in which the schools were placed in did not reflect the quality of education delivered by the school but was rather an assessment of the support needed to improve and schools may feel inventive to aim for a better colour, instead of being honest about their needs (Welsh Government, 2022). 
To summarise the SDP, Miles (2022), reported that the new school improvement framework focuses on the improvements made in schools and this is informed through regular self-evaluation by all stakeholders and through robust self-evaluation and collection of data, this impacts pupil's outcomes and develops professional development of staff in schools (in Welsh Government, 2014). 
The term ‘Wellbeing’ has evolved as an overreaching concept and used to describe the quality of children's lives (Chase and Stathem, 2010). UNICEF (2007), view wellbeing as “he health and safety, material security, education and socialization of children and their sense of being loved, valued, and included in the families and societies in which they are born” (in Haraldstad and Helseth, 2014, p. 1). Furthermore, the Welsh Government (2021), consider the importance of how closely linked education and wellbeing are, and it is found that the promotion of wellbeing in schools can positively impact learner corporation and engagement. One of the key Frameworks within Wales, focuses on embedding a whole school approach to the mental and emotional wellbeing of children and young people (Welsh Government, 20222). It is apparent within this framework that rather than using statistics, children's wellbeing emerges from how well they interact with each other and the world around them (Welsh Government, 2022). However, on the 10th of March 2019, statistics became heavily reliant to understand the impact that the COVID-19 pandemic has on children's wellbeing. On the 8th of April 2019, in 188 countries, educational institutions and playgrounds were closed, and it was estimated that around 1.5 billion children did not have access to either education or physical activity (UNESCO, 2020). In a review by Bauer et al (2022), they found that the outbreak of COVID-19 had a substantial impact on children's mental health. Similarly, Childline data from the NSPCC (2020) found COVID-19 impacted children's wellbeing, as they reported 913 over the phone counselling sessions, with children discussing their fears of COVID-19, disruption to learning, difficulty facing home school learning and domestic abuse incidents at home. In contrasting research, the Big Ask Survey found that 80% of children were either happy or okay in relation to their mental or emotional wellbeing (Childrens Commissioner, 2023). One issue with this research, is that it focuses on children's wellbeing in England only and thus, is not a generalized representative sample. Furthermore, the methodology is unable to determine if these are reflective of different experiences of different children throughout the pandemic. Another key issue that arises during the COVID-19 pandemic, is the report of domestic issues in the household, this is apparent in much of the literature as Womens Aid (2020) found that the prevalence of domestic violence increased during the pandemic, with more individuals reaching out to support services in the UK (in Davies et al. 2022). Similarly, the Office for National Statistics (2022), found that there was an estimated that there were at least 16 domestic abuses related situations of children and adults in the UK between 3rd March and 12th April. Likewise, he Royal College of Psychiatrists (2023) found that children can become anxious, have difficulty sleeping, and become aggressive. 
To summarise, the literature discusses how domestic issues impacts on pupils' engagement with learning as children will lack the potential to participate socially and academically.

A big focus on several SDPs across the world, is to focus on getting pupils bac on track after the COVID-19 pandemic (Kilminster, 2021). The planning cycle supported school X in improving pupils wellbeing. The planning cycle is shown in Figure 1.
The first stage is self-evaluation, and, in this stage, the school reflects upon their performance from the previous academic year, assess how well they are improving and identify any areas of strengths and improvements to support the outcomes of pupils (Welsh Government, 2014). To implement a robust self-evaluation, school X collected a range of qualitative data, that assesses pupils' wellbeing. One of the largest data collection programmes they used was Operation Encompass (2023), this is a project that run jointly between school X and Dyfed Powys Police, during the COVID-19 pandemic. The purpose of this project was to safeguard and support children and young people who had been involved in domestic occurrences at home and share this with the safeguarding officer in the school. The data collected from operation encompass found that there was a significant increase in reports of domestic incidents in the home environment during the COVID-19 pandemic, it became paramount for school X to ensure that pupils wellbeing was prioritised, when returning to school and to do this relevant actions needed to be put in place, which is why it became a priority (Headteacher, 2023). However, this project came at a cost for School X to use, fortunately, in 2018, the government home office awarded the Chairty £163 000 to support children who attend school following a domestic abuse incident (GOV.UK, 2018), and this money was then used for Operation Encompass to provide relevant training to schools and how to support pupils' wellbeing. 
Stage two of the cycle is strategic planning, and this involved the targets put in place to meet the priority that school x put in place. In this stage, schools should develop cleat success criteria, whereby intended outcomes can be evaluated (Welsh Government, 2014 and Department of Education, 2010). Within School X’s priority, the success criteria were to support children in looking after their mental health and develop their coping skills to boost their resilience, self-esteem and engage positively with learning (Placement School, 2023). These ideas support the Wellbeing (2014) act, as they state the importance of promoting wellbeing and stakeholders' advice and assistance should be provided in the right time and place, to ensure that children are constantly supported and provided with the best opportunities to control their emotional and mental health. Another success criteria for school X, is for children to be healthy, happy and successful individuals who are active and positive contributors to the school and can access the correct support when worried or concerned about their wellbeing (Placement School, 2023). This supports the framework of the metal health and emotional wellbeing of children (2021), which focuses on how schools, local authorities and partners, are developing both equitable and consistent whole school approaches to support pupils' wellbeing e.g., wellbeing days and ensuring that children understand where to access support and ask for help. 
Stage three in the SDP Cycle is making improvements and all school staff should be aware of their responsibilities (Welsh Government, 2014). Firstly, school X implemented a programme called Speakr, for pupils from year 2 to year 6. This programme is put into the HWB account in schools and each morning, pupil's use the wellbeing check in system to express how they are feeling. The data from this programme Is then sent to the headteacher (safeguarding officer) and flags up any serious concerns that can be followed up by the safeguarding officers within the school.  However, Speakr is not available for pupils in classes below year 2 and this may be due to their limited skill set in using technology. In summary, for those pupils who may be still experiencing domestic issues at home after the COVID-19 pandemic, they are able to report this through a secure platform.
Another intervention in place, is MyConcern. This is a platform created and developed by child protection experts and allows anyone responsible for the protection of children to easily manage and record all safeguarding and wellbeing concerns (The Safeguarding Company, 2023). However, if secondly schools that pupils are attending, do not have the MyConcern platform, it is difficult for the wellbeing concerns of pupils to be shared anonymously and confidentially. In summary, the use of MyConcern, has allowed the headteacher to understand the increate of domestic issues at home and, they have then been able to put the support in place for children e.g., getting local police involved or providing support to victims in the home, by directing them to support agencies.
The final intervention in place was Emotional Literacy Support Assistant (ELSA). This course focuses on the emotional needs of children in schools and looking at the holistic development of the child (Blake and Dodds, 2015). Hills (2016) discussed how in their research that the findings found that there were various benefits that resulted from the ELSA project that was put into place, including having a space to talk and think about feelings and building resilience, confidence and self-esteem. However, training TA’s and giving the time to allow ELSA intervention, may impact the timing in the school day and Blake and Dodds (2015) argue that class based ELSAs may not have enough time for all students, especially when working in the classroom alongside the intervention. In summary, ELSA, supports pupils in being listened to and supported and can express their feelings of worry and concern. 
The final stage of the SDP cycle is reviewing impact. It is crucial that the SDP, contains clear details of responsibilities and timescales to avoid any confusion and ensure the most effective use of the actions put into place (Welsh Government, 2014). To measure the impact, teachers and headteachers within the school would meet each term to review the actions and their reports and each action would be assessed, to analyse pupils' improvement across the term when having accesses to this support. They would also discuss any further interventions that need to be put in place, if the current ones are not effective. This data is then shared with families and other agencies, to show the progress pupils wellbeing is making and if needed, further support is provided to the families of the pupils.


It is evident from the SDP that school X is making significant progress to support pupils wellbeing, post COVID-19 pandemic. MyConcern and Operation Encompass, are two programmes which allow the measurement of pupil's wellbeing to be analysed and shared within the school and with other stakeholders. However, these programmes that are put in place, do come at a cost for the school each month that they are used, and this can become quite difficult especially after the COVID-19 pandemic (Headteacher, 2023). Fortunately, the school have implemented an inclusive approach through dinging from the PTFA (Parents, Teachers and Friends Association). A range of wellbeing days are put into the school, and pupils donate money and complete charity events, to support the interventions put in place for pupils' wellbeing. Implementing these programmes, then allow for early interventions to be put into place, as following a domestic incident from homes, it is more likely that pupils will arrive at schools in distress, upset and unprepared for the day (Operation Encompass, 2023). However, the headteacher in school X stated that, by putting relevant actions in place such as ELSA and Speakr, early and effective support can be provided to pupils, as the main priority is to ensure that pupils are happy before learning (Headteacher, 2023). ELSA was suggested from other schools and bodies and upon this it was put into place in School X, and many teachers reported that ELSA made pupils feel much happier and more engaged within their learning opportunities, as they were able to access the correct support from the ELSA assistants and develop greater self-awareness to manage their emotions better (Teaching Assistant, 2023). However, one key issue with this intervention is that ELSA still prioritises those pupils effected during the COVID-19 pandemic. Nevertheless, the intervention should consider, those pupils with new arising issues post COVID-19 in relation to their wellbeing e.g., cost of living crisis. Therefore, it is important that schools are regularly updating their system in relation to pupils who’s wellbeing be more at risk due to social economic factors.  
During the COVID-19 pandemic, children were restricted in how much time they spent outdoors and there was a significant increase on screentime, which increased the negative effects on pupils' health and wellbeing (Carroll et al, 2020., Cuschieri and Grech, 2020 and De Lannoy et al, 2020). Based on this literature, school X could implement a range of interventions that focus on pupils in being able to partake in physical activity each day both in the classroom and on the school yard e.g., daily yoga or dance sessions.. According to Brondeel et al (2018), children's wellbeing will be improved following physical activity, as being active releases chemicals in the brain that boosts self-esteem, Similarly, Andermo et al (2020) discussed how school-related physical activity interventions may reduce anxiety and improve well-being. This implies that considering the positive effects of physical activity on health in general, these findings may reinforce school-based initiatives to increase physical activity

In conclusion, the process of school X’s development plan has been informative to future practice. The Welsh Government (2014) provide a clear and structured outline on how each stage of the cycle is implemented and this supported School X in developing their own priorities, using this cycle. The self-evaluation process has become an increasingly, important aspect of a school development plan, as this allows members of staff within the school to reflect upon their own [practice, and through robust data collection, they are able to identify areas of action to stimulate improvement. Another key importance within the school development plan is including all stakeholders in the process of developing priorities and actions to implement, as most of these stakeholders are within the immediate environment of the child. Furthermore, within the school development plan, it is important that there is a success criteria set on how each priority will be met and from this, the correct interventions and actions can be put in place to ensure that the actions are met successfully. It is important that enough.
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Figure 1: School development planning cycle
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