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Introduction
The following report is based on the lead school within the network as the placement school was unable to share their school development plan (SDP). The report aims to focus on one action point identified in the school development plan and analyse how the targets were addressed and how the impact is measured, supported by evidence. 

The school in focus is a faith comprehensive school in the north-west of Cardiff. There are 1263 pupils on roll. There is no catchment area for this school, therefore admissions are based on application. Therefore, there are pupils from a wide geographical area within South Wales. There is just under 16% of pupils with additional learning needs, below the national average. However, there is just over 5% of children with a statement of special educational needs which is above the national average (Estyn, 2018). The number of children eligible for free school meals is well below the average at 9% (Estyn, 2018). 

The school in focus will remain anonymous and will therefore be referred to as School X. Strategic aim three of the SDP focuses on achievement and standards. This strategic approach aims to continually improve the quality of provision within the school, leading to the highest standards achievable for all students (School X, 2017). Welsh Government (2017) aims for all learning to be underpinned by the four core purposes when the new curriculum for Wales is introduced in 2021. The strategic approach in focus is already enabling children to develop as ambitious, capable learners.

Literature review
A school development plan (SDP) sets out key action points utilised to improve learners’ outcomes (Welsh Government, 2014). Hanover (2014) further develops this by defining an SDP as an action plan underpinned by data, aiming to reduce the gap between the current level of performance within the school, and the potential level. However, Schildkamp (2019) suggests that it is essential for an SDP to start with a goal, from which the relevant data can be obtained as an evidence base often connected to improving the quality of teaching and learning. In accordance with this, it is essential that the goals that the school have in mind identify as both appropriate and achievable prior to developing their action plan (Duke, Carr and Sterrett, 2013). Hanover (2014) further suggests that clear goals must be set, however, there is a need for the targets to be challenging albeit still achievable. 

Excellent standards of achievement
Improving learners’ outcomes and raising standards in education is at the heart of educational reform in Wales (Welsh Government, 2014). High levels of achievement and standards should be present in most goals set out in an SDP as they are underpinned by high quality teaching a learning (Schildkamp, 2019). Welsh Government (2017) believe that in schools across Wales, all stakeholders are striving to deliver an education system that provides an equal opportunity for every young person to reach the highest standards. 

Every child has the right to be taught in a system that sets high expectations for all pupils and teachers (Welsh Government, 2017). Setting challenging targets enables pupils to learn in greater depth, leading to higher outcomes (Gladwell, 2008). Payne and Scott (2017) believe that challenge provides pupils with the opportunity to stretch themselves and aim to achieve high standards. Allison and Tharby (2015) suggest that teachers should be equipped with the skills to encourage all pupils to stretch themselves enough so that they are engaging with high challenge tasks, requiring thinking, leading to high levels of achievement. Dweck (2015) agrees that setting high expectations for all pupils will maintain high levels of challenge, however, believes that levels of achievement and high standards will vary according to the needs of each individual. Payne and Scott (2017) explain that although teachers supporting individuals to reach high standards will have a positive effect on levels of achievement, it is important to not challenge them to the point that they reach the panic zone. When in the panic zone, all energy is used to control anxiety and therefore little to no learning occurs, therefore achievement may be lower (Viscott, 2003).

Reducing the attainment gap
Jones (2017) states that the Welsh Government are focusing on reducing the attainment gap as one of three national priorities. In a report conducted on the attainment gap, findings suggested that it is an issue in all types of schools, however, it is often speculated that the attainment gap is only an issue in schools that are underachieving (Education Endowment Foundation 2017). The Education Endowment Foundation (2017) further suggests that improving quality of teaching leads to greater improvements which relates to the suggestions made by Schildkamp (2019), that improving teaching and learning is an essential element that should be implemented into all school development plans. Sobel (2018) explains that there are a number of factors that may cause a gap in attainment, these factors are ethnicity, gender, English as an additional language, additional learning needs and social background. Although these factors are likely to have an effect on attainment, some children who aren’t within this cohort occasionally have low standards of achievement (Downey et al, 2009).

Attendance
One of the most important factors for children to be successful in education is to actually be present in school (Sprick, 2019). Estyn (2014) explain that improving attendance has been a recommendation for a third of secondary schools within their inspection report, however, attendance has gradually improved over the last five years. Research has identified that a strong link with parents can have a positive impact on attendance which therefore has a positive impact on the pupils’ achievement (Estyn, 2014). Within education, a number of strategies have been introduced to increase attendance rates such as enforcing fixed penalty fines for pupils persistently missing school and developing incentive schemes which recognise the effect of pupils’ attendance on their attainment (Welsh Government, 2018). 

Developing an action point
Schools have a commitment to create an SDP identifying how they will improve standards and educational performance (Welsh Government, 2014). The SDP created by School X identified four key priorities evidenced in Appendix One (p.11). The school’s focus on achievement and standards has three prioritised objectives. The first objective aims to ensure that standards of achievement at all key stages will be excellent. Over the three-year period, this focus intends to close gaps in attainment between groups of learners. It could be argued that their standards of achievement are already excellent as their most recent inspection stated School X as a high performing school with excellent exam results (Estyn, 2018). The second priority focuses on developing a dynamic curriculum which challenges pupils, leading to high standards of achievement, and the third focuses on their attendance rate maintaining a place within the top 25% of similar schools. Upon further research from the school website, it is evident that these priorities are having a positive impact on achievement and standards. 

Strategic Planning
The strategies implemented by the school are underpinned by the most effective practice and research from educational organisations such Education Endowment Foundation and The Sutton Trust, including well established interventions as part of a whole school strategy (School X, 2019). School X strive on creating their SDP as a whole team. The staff split into groups with a specific action to focus on, with a member of SLT to take the lead. Adopting a whole school approach whilst creating an SPD creates an opportunity for staff development (Welsh Government, 2014). Governors and other stakeholders are further involved when the plan had been developed. Throughout the process of designing a school development plan, it is essential that leaders communicate the objectives, progress and results with all stakeholders involved (Hanover, 2014). Welsh Government (2014) further explain that a school engaging with their SDP is essential for allowing the Challenge Advisor and other stakeholders to successfully fulfil their roles of providing challenge and support to the school. 


Self-evaluation
Data found on the website of the school in focus, reflects that their outcomes have been excellent over the last three years, placing the school amongst the very best not only in Wales, but across the UK. Estyn (2018) believe that the school has secured outstanding outcomes for the pupils eligible for free school meals through its use of the pupil development grant. However, the school also acknowledged that the sustaining consistent high performance for students of all abilities and backgrounds is key to long term success. School X aims to provide a dynamic and purposeful curriculum to stretch and challenge all leaners to achieve to the best of their ability. The school further identified that the key stage 3 curriculum needed to be adapted in line with the recommendations for the new curriculum for Wales (Donaldson, 2015). The SDP was also designed to link with the whole-school self-evaluation process (School X, 2017). 

Data analysis
Essential training was provided to all staff on the effective use of data to track student performance. All subject teachers keep a spreadsheet for each class on which they track each individual pupil. In addition to this, the head of department keeps a spreadsheet evidencing outcomes of all pupils and upon analysis, any underachieving pupils are referred to the headteacher for further tracking as a key marginal pupil. Staff also create an achievement plan for every pupil in year 10 and 11 to track achievement which may lead to them entering early entry into GCSE exams. Research has suggested that pupils who sit GCSEs early achieved lower outcomes than that of their peers taking the same exam qualification a year later (TES, 2019). 

Monitoring and progress
The impact of the three prioritised objectives is measured consistently. Pupil progress is tracked continuously across all departments. Identifying, tracking and monitoring pupil progress has a great impact on the students and on the school (Hall, 2013). If pupils fail to meet or exceed expectations over a period of time, they then become ‘key marginal pupils’ and therefore will have a heavier focus on their achievement. Pupils’ attendance is also constantly monitored and if successful, the attendance rates of all groups of learners will be in line with or above modelled expectations. There is weekly monitoring of progress in year 11 maths, English and science through super-core meetings. Further to this, the school’s attendance rates will place the school in the top 25% of similar schools. Through monitoring pupils’ progress, the staff can identify any trends between certain cohorts and levels of attainment. However, there are no clear trends reported. 

Reflection and Evaluation
Estyn (2008) recommended that schools should identify strategies to meet the individual’s learning needs of pupils through tracking their progress and implementing support where needed. The school in focus is doing this through targeting key marginal pupils and providing the correct interventions needed to achieve high standards. Brandenburg et al (2016) believe that providing necessary intervention at the right time is beneficial for the learner and has a positive impact on their learning outcomes. The key marginal pupils are tracked by the headteacher and are aware of the strategies put in place to help them achieve to the best of their ability. This is a long process which involves the pupil, their parents and their teachers. The pupils identified as needing intervention are supported by a full range of internal and external agencies where necessary. Progress is consistently monitored and reassessed where necessary. 

In a report published by Estyn (2008), it was suggested that the attainment gap was more prevalent in boys and a lot of their recommendations were based on raising boys’ attainment, with a focus on literacy. Further to this, Sherwood (2017) states that there has been a long-standing gender gap in attainment since 1988 nationally. However, through data analysis and continuous communication between heads of department and the headteacher, the school in focus have found that there is no common trait of attainment being lower in boys in any subject area. 

School X is continuously reviewing their key stage 3 curriculum in light of implementing factors of the new curriculum for Wales through providing a dynamic curriculum leading to high standards of achievement. The school has implemented aspects of the new curriculum for Wales, in particular the four purposes, the school introduced an enterprise day to the year 7’s which allowed them to experience different activities allowing them to become ambitious, capable learner, enterprising, creative contributors, healthy, confident individuals and ethical, informed citizens (Donaldson, 2015). The school also invited external agencies to attend the enterprise day which created experiential learning and increased community links. The structure of the enterprise day showed similarities to Kolb’s (1984) experiential learning cycle.

Although School X already has a strong attendance rate, they have identified it as a prioritised objective. The school aims to continue it’s links with the community to generate income through sponsorships to increase opportunities for rewards to encourage attendance. Further suggested by Hamilton (2017), it is beneficial for schools to invite a local company to sponsor and support them to source motivational awards. The school have also developed a student voice panel which helps them to establish why some students have poor attendance. Rudduck and Flutter (2004) emphasise the importance of giving pupils a voice when it comes to matters that have an effect on their education and well-being. There has been an introduction of learning buddies for students who returning to school after previously having poor attendance, this aims to support the reintegration of these pupils. Connection and involvement with peers can be used to denote a positive connection with schooling, behavioural and cognitive engagement (Jarvela, 2011).

Research suggests that there are a number of factors that are effective in raising standards and levels of achievement. These factors include providing and engaging curriculum, pupil voice, tracking progress and utilising timely interventions (Jones, 2017). The factors recommended have been successfully implemented into the school’s SDP. However, there are some actions that may need to be further developed. School X has an excessive amount of strategies that they wish to focus on as part of achieving the strategic target outcome of excellent standards of achievement, however there are not many ways of measuring the impact identified. It may be beneficial to implement more ways of measuring the impact when the SDP is re-evaluated in September 2020. There are limited suggestions to encouraging pupils to attend school which are linked specifically to achievement; therefore it may be necessary to provide parents and pupils with a letter linking good attendance to excellent GCSE and A Level results (Hamilton, 2017). 

Conclusion
In conclusion, this report identified and analysed the achievement and standards strategic objective. The impact from the strategies implemented to develop the objectives has proven to be measurable from what has been previously discussed during bridging experiences. It is suggested that a number of these strategies have been beneficial in maintaining a high level of achievement, therefore it would be necessary to utilise them in future practice. The school was rated excellent in all aspects during their last inspection (Estyn, 2018). This is reflected in their excellent exam results and excessive number of applicants each year. After experiencing bridging days, phase swap and electives in this school, there are many positive strategies that can be adopted to influence professional development leading to a successful future in the teaching profession. 
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