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Section 1
The Foundation Phase was introduced into Wales in 2010 and was designed for children aged 3-7 years of age, the aim was to encourage children to become more creative and imaginative by making their learning more enjoyable with a strong emphasis on play (Welsh Government 2015b). The approach they took was similar to the Lego Foundation, (2018) who believe in the hands-on learning approach as supported by Piaget’s theory (cited in Austin et al 2001:7) who believed children learn by doing; it is designed to give children a more first-hand experience through play. Waters (2016) believes this requires the practitioner to take a different approach when supporting play-based learning while Maynard et al (2013) believe that the challenge to many practitioners was to identify what is meant by ‘structured play’, ‘active learning’ and ‘child initiated’, all of which the Foundation Phase promotes. Therefore, the following will focus on these aspects in relation to the adult:child ratio.  
According to a report by the financial committee of the National Assembly for Wales (Burns, no date) the practitioner can tailor learning appropriately according to the individual child’s needs and interests. Also highlighted in the report was that they were fully supportive of the 1:8 adult to child ratio for children aged three to five years of age. There was further mention of the budget set aside to incorporate the additional staff needed to ensure that this would happen as they believed it was essential to meet this recommended adult:child ratio, as it was the quality of care that was of most importance. However, Burns (no date) stated that the financial committee were worried this may not happen in practice. 
Research undertaken by Munton et al (2002) and conforming with the National Minimum Standards (cited in welsh Government 2016b) found that the adult:child ratio can have a positive impact on the quality of care that children receive, and also impact upon their developmental outcomes. The children clearly benefited from having adult interaction, and a higher adult to child ratio will help facilitate this. Wood (2004 cited in Waters, 2016) supports the importance of adult interaction and the benefits this will have for the individual child. To be able to meet the individual needs of a child Noddings (2005) believes in the importance of identifying the individual needs of a particular child and being able to provide an environment where the practitioner can recognise and respond to the child’s interests. It is also then an opportunity to change learning styles to be able to deliver a better quality of learning. Vygotsky’s theory (McLeod, 2014) believes that the practitioner can then become the ‘more knowledgeable other’ by facilitating the child’s interests, and capturing the child while they are in Vygotsky’s ‘zone of proximal development’ (ZPD); it is then while they are in the ZPD that the child can build upon their learning.  
The Foundation Phase promotes the importance of the relationship between the practitioner and child and the level of interaction needed between the two. The Foundation Phase is a play-based curriculum and it highlights the participation needed from the child to initiate their learning (Welsh Government, 2015a). Waters (2016) suggests that practitioners need to be fully aware of the importance of having a balance between ‘structured learning’ that is initiated by children and ‘structured learning’ that is through directed activities set out by the practitioner. Through the play-based curriculum children learn best through a hands-on learning experience and the Welsh Government (2014) define play as being a way that children can be creative while having no desired outcome set by the practitioner and not setting any limits on a child’s imagination. Therefore, Wood (2007) raises concern that there needs to be a shift away from achievement goals that have been set out, to one that requires a more play-based approach. 
The Welsh Government (2015b) report, under recommendation 21, supports a higher adult to child ratio within the Foundation Phase and that they should continue to follow this recommended ratio. However, it was discovered that 72% of head teachers experienced difficulty following this, which meant the recommended ratio was not met in the classroom, especially in the three to five year old category, although there were no issues in the classrooms for children aged five to seven years old. Although in 2013 the Welsh Government had set out £92 million to invest in any additional practitioners needed to meet the adult:child ratio, the report highlights that obstacles such as lack of funding from their local authorities, forced head teachers to instead use the funding that was put in place for other resources in the school. 
Observation is also a key area in the current curriculum for Wales according to Welsh Government (2015a) and by meeting the recommended adult:child ratio, through observation it is then that  practitioners will be able to contribute a more tailored learning experience for the children, as it was highlighted in the Welsh Government (2015a) report that classrooms that had a higher adult: child ratio delivered the Foundation Phase to a much higher standard. Barbarin and Wasik (2009: p320) report shows that smaller groups of children meant that practitioners can spend more time with fewer children and be able to teach through close relationships, and use the opportunity to tailor their approach to help with the child’s development, in a way that is beneficial to them. Perlan et al (2017) supports that having a higher adult to child ratio will lead to better learning outcomes for the children.
However, Blatchford et al (2007) published results from the Institute of Education Class Size and Pupil–Adult Ratios (CSPAR) Project, which used a number of different methodologies, and data collected from teachers and teaching assistants and discovered that high adult to child ratio will not have an impact on the children achieving their educational goals, this means the CSPAR project found no evidence to suggest that schools have to meet the recommended adult:child ratio. Munton et al (2002) showed evidence that there are more factors to consider and it is not solely the adult:child ratio to blame for a child not achieving, influences such as prior staff education and what level of training the practitioner has undertaken to deliver the current curriculum are also important. The Professional Association for Childcare and Early Years (Pacey) (no date) highlights the importance that all who work within the Foundation Phase should have sufficient training; this will help to improve practitioners’ knowledge and help them to understand about the ethos and principles of the Foundation Phase. Despite considering all factors raised above, the Welsh Government (2015a) believes that if practitioners are not conforming within the current education guidelines, then its main concern is the impact this will have on the children when they transition to key stage 3, where the children will be taught in a classroom with less adult interaction as the recommended adult:child ratio is 1:30. 
Having looked at Switzerland Education, their inspection report (Department of Education 2017: p8) shows how practitioners already have the flexibility to adapt lessons to ensure that the needs and abilities of all children in their class are being met. The practitioners employ a positive attitude by encouraging group or individual activities in a stimulating environment, showing great emphasis on allowing children to work at their own pace and ability. The Department of Education (2017) report found that Switzerland Education have supportive governors making sure that staffing, resources and school accommodation has enough funding for future education, as this is an important contributor to children’s education. The Borgen Project (2016) shows results from the Programme for International Student Assessment (PISA) survey and how Switzerland are ranked ninth out of sixty-five. 
The Donaldson Report also does not mention any changes that will be made to adult:child ratios, however, it does highlight what is expected of the practitioner within the classroom and how there needs to be a greater emphasis on having a more engaging approach and to tailor teaching to suit the individual child. Changes for the New Curriculum Successful Futures (Donaldson Report 2015) is based on findings that the current curriculum is not engaging pupils and it has a poor academic attainment. Donaldson took findings from the latest PISA and Estyn reports and states ‘levels are not as high as they should and could be’ (Newton 2018:21).  Donaldson’s aim within the New Curriculum is for lessons to be fun, to engage children and for practitioners to encourage a more relevant education, by equipping children with life skills and work skills so children become ‘ambitious, enterprising, ethical and healthy individuals’ (Newton 2018:21).
The Donaldson Report (2015) shows evidence of practitioners wanting more control when it comes to delivering children’s education and the Welsh Government (2015a) also mentions that to deliver the new Curriculum effectively then training will be offered to develop practitioners understanding and develops one’s own personal development. Burns (no date) shows that funding has been put into place to support staffing and meet the recommended adult:child ratio.  However, Gov.Wales. (2019) and Welsh Government (2016) argues that to be able to deliver training and allow support to happen then there need to be enough practitioners available to continue teaching during this transition period. 
However, evidence taken from Welsh Government (2015a) showed that staffing in certain areas of the early years sector is already thin on the ground. It was discussed in the report that with the recommended ratio for the Foundation Phase being 1:8 this will require 2112 staff, in fact it was published that the current work force only has 1639 which is short by 473 adults. As a solution it was recommended to change the ratio to 1:10, reducing it meant only needing 1528 practitioners, saving 6% on additional staffing costs. Munton et al. (2002) reported that there was a lack of evidence linking a higher adult to child ratio with better performance in the classroom, and that  Scotland had published that they were already working on a 1:10 adult:child ratio for children aged three and over. It was highlighted from Welsh Government (2015a) that schools were not meeting the recommended ratio, so it raises the question how will the practitioner be able to have the time to build a relationship and get to know the ‘unique child’ and then use this information to make sure that the needs of the child are being met.
Education in Scotland rolled out their latest curriculum in 2010 and placed a strong emphasis on the relationship between practitioner and child (OECD 2015). Their approach is not to dissimilar to what Donaldson’s ‘Successful Futures’ is aiming to achieve. The Scottish curriculum recognises Bowlby’s attachment theory (cited in Holmes, 2014) and the importance it places on the relationship between the adult and child and the positive impact this has on the child’s development. This is an important factor to note because the main ethos of the Scottish curriculum is to produce successful learners, confident individuals, responsible citizens and effective contributors (Coman, 2019; OECD 2015: p104). Evidence was shown in Scottish Education Policy (OECD 2015) that there was a decline in children being excluded from school between 2013-2014, with 50% less then 2006-2007. There was also a positive rise in children’s behaviour and well-being which had strong links to the relationships built. 

The main argument highlighted throughout shows from research from Blantchford et al. (2007) and Munton et al. (2002) that there are no clear links between a child’s development and the level of adult:child ratio within the classroom. There is also evidence taken from curriculums from other countries that also show that there is no issue. 
The main point that raises concern is the lack of relationship building that the child will receive if the adult:child ratio increases as this will affect the need for close observation of each individual child which the Foundation Phase and the New Curriculum see as a key part of their ethos. This fits in with Waters (2016) report on ‘play policy’, which found that for practitioners to be able to observe children and understand their interests helped them to facilitate them with their holistic development. However, it leaves one asking the question: how will practitioners be able to deliver this in practice if no one has considered the adult:child ratio observation?
















Section 2
As part of the current curriculum, children are assessed through a form of standard assessment tests (SATs) and Independent Education Consultants (2018) state that these are used to evaluate children’s progress. These take place in primary school at the end of year 2, year 6 and then in comprehensive school year 9. These are then marked, based on the average expectation of peers of the same age. Independent Education Consultants (2018) state that based on the child’s individual performance they are categorised into levels; this shows if the child is ‘on-track’, ‘behind’ or ‘advanced’ in their educational progress. However, this style of scoring system does not show any recognition of the individual child’s needs. Benson (2016) highlights the difficulty of using a single measure as a form to determine children’s development.  According to Staufenberg (2018), factors such as children who have additional learning needs, and the child’s first language, are important as the SAT’S are in English and, equally , children who were born in the summer months (meaning that they are, academically, one year behind their school peers) - all have shown to be at risk of falling behind their peers academically.  Benson (2016) also raises concerns with whether some of these children within some of these categories, have the capability to respond to a written question and to be able to understand what is asked of them.  This may cause them to fall into the category of being ‘behind’ (Independent Education Consultants, 2018) and as Leitch (no date) suggests, this can then potentially label children as being failures. 
Staufenberg (2018) showed there were no positive benefits for children who did SATS, as it was reported to have had a negative impact on children’s well-being and mental health by raising stress and anxiety within them. In Staufenberg’s study, 90% of teachers reported that during the time that SATS took place in school, children displayed an increase in their emotional state, such as crying, and there was a change of behaviour during lessons and some even reported nightmares.  Staufenberg (2018) highlighted that this caused a decline in the quality of teaching and had taken the fun out of learning by narrowing the curriculum as more focus had been put onto testing. The Lego Foundation (2018) highlights that testing in the form of SATS showed that the focus was on a child’s understanding of Maths and English and that these tests were not in place to identify a child’s level of curiosity, teamworking, social and emotional skills or other life skills. The introduction of ‘Successful Futures’ (Donaldson Report, 2015) will focus on developing children’s confidence, and basic life skills. Donaldson describes how it will be delivered in a fun and interesting way within the classroom and continue to have the best interest of the child at its centre, as supported by Article 3 from the UNCRC (UNICEF United Kingdom, no date), with a strong focus away from assessments and tests.
[bookmark: _Hlk35521870]The Welsh Government (2015) argue the point that without being able to test children’s development levels then there will be no way of measuring their progression or of being able to identify if a child has additional learning needs, which will then make it hard to put the relevant support into place. The National Education Union (2019) suggest that an entry level assessment for children starting an Early Years setting would be a good starting point. The Welsh Government (2015a) referred to this assessment level as the ‘Children Developmental Assessing Profile’ (CDAP) and this will allow practitioners working in the Foundation Phase to have a benchmark of the child’s educational development. Welsh Government (2015) describe it as a tracker that will follow the child through the Foundation Phase. The Welsh Government (2015a) reported that there were many different methods of assessment being used in schools, but only 11% of schools were using CDAP fully. Other schools reported either using some parts of the CDAP or they used none at all. For those who did not use CDAP, it was reported that they used another form of entry assessment, but it did not state what assessment tool they used. There were 17% of schools that did not know what entry level assessment they were using. Welsh Government (2015a) highlights the importance of how there needs to be one form of assessment which should be used by all throughout primary school. Early Years Matters (no date) believes this will demonstrate good practise throughout the school.
Nick Gibb (cited in National Education Union, 2019) supports that all four-year-old children who start school should take what Gibb describes as a ‘baseline test’. However, British Educational Research (cited in National Education Union 2019) argues that by making all children who start the Foundation Phase undertake a baseline test will only lead to an inaccurate result, in fact it will be a waste of both teacher’s time and public money. 
Theorists such as Montessori (cited in Lontz 2016) believe that observation is one way for practitioners to build a more holistic view of a child. The use of observation in the classroom will not only comply with the Current Curriculum within the Foundation Phase (2015), but it will allow a more manageable way for the practitioner to build a relationship with the children so they get to know the individual child and how their needs can be met. National Education Union (2019) believes that using this approach will reduce the workload for the practitioner which will create more time for them to be more hands-on and involved with the children. The Department of Education (2017) highlight that while the practitioners are engaging with the children, and by acknowledging that all children are individual, it is during this time that practitioners will need to consider areas such as: what their needs are, what interests them, and also what stage of development the child is at. It is then that the practitioner can act as what Vygotsky (cited in Burchinal 2018) calls the ‘More knowledgeable other’ to engage with the child, as Burchinal argues that learning cannot happen without adult interaction. 
Every Child Matters (no date) and Early Education (2012) support the idea of how all children are unique and that they develop in their own way at different speeds. This means that the practitioner can then develop the children’s environment to help facilitate their learning in a way that will be challenging and exciting for them. By capturing the child’s interests it is then that the child is in Vygotsky’s ‘Zone of Proximal Development’ and practitioners can then take full advantage as it is at this stage that Julian Grenier (2019) believes practitioners can scaffold and build on the child’s existing knowledge by providing enough assistance to help them overcome any challenges.
Lego Foundation Phase (No date) suggests that to be able to do this effectively then the role of play is essential. The Foundation Phase is a play-based curriculum; however, it was found following Pyle and Danniels (2017) report, that within the classroom, play and learning were seen as separate subjects. This was due to the strong pressure of meeting children’s academic learning needs as practitioners struggled to do this through the concept of play. Wainwright et al. (2016) believe that practitioners need to develop an approach where children will become more motivated and engaged in learning. This can only happen if the task is perceived by the children as playful, it is then, while the children are engaged, that according to Laevers (1997) this will result in deeper learning. Reeve (2006) suggests that by having a healthy balance of ‘adult led’ and ‘child-initiated learning’, then this will help contribute to a child becoming more engaged with learning.   It is recommended by Wainwright et al. (2016) that practitioners should make more use of the outdoors as it is fundamental way to enhance children’s learning experience. 
The Literacy and Numeracy framework (2013) highlights that practitioners should be teaching children by their stage and not their age; this is in contrast to Piaget’s (cited in Mischel 2013:307) ‘constructivist learning theory’ which states that a child’s cognitive skills will develop through having a deep engagement in activities that are age appropriate to them. However, placing expectation on what children should be able to achieve year on year and through national statutory assessments which forces children into an age-related scoring system. Four Cymru (2019) believe that following the introduction of the new curriculum in 2022, there is going to be a greater emphasis on teachers having more control on what and how they teach the curriculum. This was found following Donaldson’s (2015) report that teachers wanted more power. However, Four Cymru (2019) raise concerns on the skills and confidence the teachers will need to deliver a framework that allows each individual child to progress at a pace which suits them. Four Cymru (2019) state how they do not want the New Curriculum to become another tick box exercise, but as mentioned above there needs to be a way to track children’s progress. However, there is no clear mention of how children will be assessed fairly and in accordance with the Equality Act 2010, (Gov.Wales. no date) there needs to be changes made to ensure that all children are supported in a way that is personal to them.
Siraj (2014) believes that to be able to assess children under the Early Years Development Assessment Framework (EYDAF), training on methods of observing children and how it can be used as a form of measurement on their progress must be given to all practitioners. The Welsh Government (2015a) suggest that training also needs to be given about the use of play in the outdoors and the importance of the role of the adult. Welsh Government (2016) found that assessing and regular observation is essential for supporting children’s learning, Practitioners have a duty to plan activities that will continue to support their progression. The Lego Foundation (2018) believes through formative assessment then practitioners will gather valuable information of the child’s development. It continues to support the value of supporting practitioners to understand the importance of using observation as a way to capture the way children learn through interaction with others during play. Lego Foundation (2018) believes this is a better way of supporting children than by testing. 
To conclude, it has been highlighted that under the National Curriculum within the Foundation Phase, there is no clear evidence for what type of assessment schools should be following. A report carried out by the Welsh Government (2015a) demonstrated that many schools were using some or none of the Children Developmental Assessing Profile as a way to measure children’s development. However, it is clear that children should not progress without having some level of assessment for tracking their development and this should be a benchmark to be used to monitor whether a child is progressing. What this progress tracker should not be doing is comparing one child’s ability with another as this can be damaging for a child’s self-esteem. 
Children need to remain as individuals, involved in decision making and although adult-led activities may have a desired outcome on a child’s academic development, making this exciting and playful and will engage a child into learning far more. A practitioner can do this as theorists like Montessori and Frobel have shown that observation is a key area to gain a better understanding of children’s development ability. This can be supported by using play and the crucial role of the adult in being able to support and facilitate their learning meaning better outcomes. To be able to deliver this style of teaching will require practitioners to have support to understand the importance of formative assessments and observation. Tickell (no date) believes the focus has been taken away from child-led, learning through play and has become about submitting records for the purpose of the local authorities to see if the Foundation Phase is being implemented successfully.  
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Section 3
The Foundation Phase curriculum has a clear message at its centre that the main focus is on children’s holistic development and skills and they are looking at children’s previous knowledge and understanding as a foundation to build upon Foundation Phase Framework (no date). Burns (no date) believes that the way to achieve this is through a ‘play based’ curriculum, making learning fun and enjoyable while also having a strong emphasis on children learning by doing through hands-on experience during play. According to Bodrova and Leong (2006), play becomes a realisation when children learn by doing. Some may add that this is what is embedded in the current curriculum; that may be, but is it happening in the classrooms? 
Johnson et al (2013) highlights how the term play can be viewed as too vague and often too broad, as it can be seen differently through different people’s eyes. Also, is it that ‘play is the business of childhood’ or is it that ‘play is the child’s way of learning’? Additionally, Johnson et al. (2013) shows how play is slipping away from Early Childhood Education (ECE) and there needs to be a strong response within the Foundation Phase to protect the importance of play. 
The Welsh Government (2014) describe play as though through a child’s eyes; they believe that children play with having no desired outcome and that there is no goal or reward to their play, besides, subconsciously, children are developing several skills which the Foundation Phase (no date) see as social and language skills, they also learn how to take risks, experiment, be creative, problem solve. They also see play as an important aspect of their mental health as they develop a feeling of self-image and a sense of self-worth. 
The Welsh Government (2015) have highlighted that what is happening to often in the classroom is that practitioners have begun to teach children in a way to purely pass tests and have forgotten the ethos of the Foundation Phase Framework (no date), including that children are individuals who should be allowed the opportunity to develop at their own pace.
Due to these pressures of testing, Tzuo (2007) and Bodrova and Leong (2006) believe that when delivering the curriculum, practitioners feel that they need to be in control and determine how and what children should be learning at what stage and age. Typically, a practitioner will set out an activity with an aim for children to learn for example maths, English or science (Wood, 2007). What needs to be incorporated is having a healthy balance between structured learning through child-initiated activities and those directed by practitioners Having a less structured and more play-based approach will allow practitioners more time to guide children to become more independent learners (Waters, 2016). Pyle and Danniels (2017) believe people need to stop seeing play and learning as a separate construct. Piaget (cited in Charlesworth (2010) also thought that play and work complement each other when it comes to children’s learning. 
Due to there being a strong focus on testing, assessing and recording children’s development (Greiner, no date), what has begun to happen in classrooms is that children are becoming less engaged during adult led activities. It has been highlighted through the Welsh Government (2014) and Wainwright et al (2020) that once the focus has been taken off the word ‘work’ and is made more into a play-based exercise then children will become more engaged, thus showing enthusiasm and motivation to learn. It has been shown that educating children through play can impact their development (Foundation Phase Framework, no date). According to Hirsh-Pasek et al (2009) there needs to be a serious focus on allowing play and playful learning in a child’s environment; not teaching children through a play-based approach shows that schools are failing to meet to the child’s needs 
There has been far too much pressure put on practitioners because of the Welsh Government’s (2017) expectations of them. The Welsh Government (2017) say that they must develop children with the social and creative thinking skills ready for the ‘job of tomorrow’. However, before a practitioner can help children reach their full potential, then according to the Welsh Government. (2015b) and Johnson et al. (2013) practitioners must understand how children develop and how play helps facilitate this. It is from the point of acknowledging how play can be an essential tool to help children develop, that practitioners can then tailor their learning.  This is supported by Reggio Emilia’s (cited in Vakil et al 2003) ‘stage not age’ theory. Children learn gradually and Pestalozzi (cited in Ornstein et al 2014) agrees that children are individual.   
It may have been through a lack of understanding or the pressure that they are under, but practitioners have not involved children enough in daily planning. Montessori (cited in Blount, 2007) has expressed the importance of allowing children the freedom of choice when exploring their interests. Although allowing play to happen is at the core of this blog, it goes without saying that ‘playing’, on its own, is not enough; we need to remember that children need social interaction with others (Waters 2016). This is the opportunity for the practitioner to really get involved with children while they play; not only does the practitioner act as Vygotsky’s ‘more knowledgeable other’ by expanding children’s knowledge (Vygotsky cited in Tzuo 2007), but Waters (2016) highlights that shared sustained thinking between both practitioner and child will take place. This creates the opportunity for open-ended questioning which gives an insight into the child’s mind, interests and their views and how they see things, which can all be built into the child’s learning. 
Up until this point, practitioners have had so much pressure from what is expected from them, that they have forgotten exactly what their role entails. Johnson et al. (2013), the Welsh Government (2017) and Munton et al (2002) believe practitioners need to adopt a more playful pedagogy into their classroom. They need to have a positive, vibrant and engaging attitude in order to deliver a positive approach. This is fully supported by Bronfenbrenner (cited in Anderson et al 2014) as it keeps the children’s best interests at the centre as, under article 3 (UNICEF United Kingdom, no date), it is the practitioner’s right to do what is best for the child. 
Although the Welsh Government produced a play-based curriculum, this has been overtaken to become a statistic-based policy in line with creating children ‘ready for the job tomorrow’. Meaning that practitioners do not have the time to put the theory of play into practice.




















Reference list

Anderson, J. Boyle, C. and Deppeler, J. (2014) ‘The ecology of inclusive education: Reconceptualising Bronfenbrenner’, In Equality in education pp.23-34. Brill Sense
Austin, K. Orcutt, S. and Rosso, J. (2001) ‘How people learn: Introduction to learning theories. The Learning Classroom: Theory into Practice–A Telecourse for Teacher Education and Professional Development’. [on-line]. Available at: http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.294.3636&rep=rep1&type=pdf [Accessed 11th March 2020].
Barbarin, O. A. and Wasik, B. H. (2009) Handbook of child development and early education: Research to practice. Guilford Press.
Benson, C. (2016) ‘Adressing language of instruction issues in education: Recommendations for documenting progress. In Background paper prepared for the 2016 Global Education Monitoring Report’, [on-line]. Available at: https://www.gcedclearinghouse.org/sites/default/files/resources/245575e.pdf [Accessed 21th March 2020]. 
Blatchford, P. Russell, A. Bassett, P. Brown, P. and Martin, C. (2007) ‘The role and effects of teaching assistants in English primary schools (Years 4 to 6) 2000–2003. Results from the Class Size and Pupil—Adult Ratios (CSPAR) KS2 Project. British Educational Research Journal’, 33,1, pp.5-26. [on-line]. Available at: https://onlinelibrary.wiley.com/doi/pdf/10.1080/01411920601104292?casa_token=qpzw8jmyDg0AAAAA:dY4pNDVc2ddvqet74nSxrrjnyy-LV5SgD4hV6C_JOXJA09xNzeLhYJwAVLnptnvsm9ZcWbNU7iCAFw [Accessed 21st March 2020].  
Blount, B. (2007) ‘Why Montessori works. Montessori life’, 19,1, p.84.
Bodrova, E. and Leong, D. J. (2006) Tools of the mind. Pearson Australia Pty Limited.
Borgen Project. (2016) ‘10 Facts About Education in Switzerland’ https://borgenproject.org/education-in-switzerland/ [Accessed 9th March 2020]. 
Bruner, J. S. (2009) The process of education. Harvard University Press.
Burchinal, M. (2018) ‘Measuring early care and education quality. Child Development Perspectives’, 12,1, pp.3-9. [on-line]. Available at: https://srcd.onlinelibrary.wiley.com/doi/pdf/10.1111/cdep.12260?casa_token=07sBCkkkf2QAAAAA%3AwHdVzhNfTZiRMhSt6r591LiQ3xEHC-ry5rpqbL00_eYBHe6dpQSYhQK5x-2VDuNxehDF-gnH5Rt34aw [Accessed 17th March 2020].

Burns, A. (no date) ‘National Assembly for Wales: Report from the finance committee’. https://www.assembly.wales/Laid%20Documents/CR-LD7176%20-%20FINANCE%20COMMITTEE%20REPORT%20(FIN(3)-08-R08)%20-%20Report%20on%20the%20Foundation%20Phase-18072008-93767/cr-ld7176-e-English.pdf 
[Accessed 10th March 2020]. 
Charlesworth, R. (2010) Understanding child development. 8th ED. Wadsworth. 
Coman, G. (2019) ‘Annual Report and Accounts 2018-2019’ Education Scotland: Livingston.
Department of Education. (2017) ‘Statutory framework for the early years foundation stage Setting the standards for learning, development and care for children from birth to five’ https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/596629/EYFS_STATUTORY_FRAMEWORK_2017.pdf [Accessed 15th March 2020]. 
Department of Education. (2020) ‘British schools overseas: accredited schools inspection reports’ https://www.gov.uk/government/organisations/department-for-education [Accessed 9th March 2020]. 
Donalson, G. (2015) ‘successful future’ https://gov.wales/sites/default/files/publications/2018-03/succesful-futures-a-summary-of-professor-graham-donaldsons-report.pdf [Accessed 9th March 2020]. 
Early Education. (2012) ‘Development matters in the  Early Years Foundation Stage (EYFS)’ https://www.foundationyears.org.uk/files/2012/03/Development-Matters-FINAL-PRINT-AMENDED.pdf [Accessed 15th March 2020]. 
Early Years matters. (no date) ‘A unique child’ http://www.earlyyearsmatters.co.uk/eyfs/a-unique-child/ [Accessed 16th March 2020]. 
Four Cymru. (2019) ‘Curriculum for Wales 2022: Feedback analyse’ https://gov.wales/sites/default/files/consultations/2019-10/curriculum-wales-2022-feedback-analysis.pdf [Accessed 15th March 2020]. 
Gov.Wales. (2019) ‘Curriculum for Wales 2022  Feedback Analysis’ https://gov.wales/sites/default/files/consultations/2019-10/curriculum-wales-2022-feedback-analysis.pdf [Accessed 10th March 2020]. 
Gov.Wales. (no date) ‘Equality Act 2010’ https://www.gov.uk/guidance/equality-act-2010-guidance [Accessed 11th March 2020].
Grenier, J. (no date) ‘What happened to curriculum in the early years? Profession’, 18, p.19.
Hirsh-Pasek, K. Golinkoff, R. M. Berk, L. E. and Singer, D. (2009) A mandate for playful learning in preschool: Applying the scientific evidence. Oxford University Press.
Holmes, J. (2014) John Bowlby and attachment theory. London: Routledge.
Independent Education Consultants. (2018) ‘What Are Sat Tests and What Are They For?’ https://www.independenteducationconsultants.co.uk/what-are-sats-tests-and-what-are-they-for/ [Accessed 16th March 2020]. 
Johnson, J. Sevimli-Celik, S. and Al-Mansour, M.O.N.I.R.A.H. (2013) ‘Play in early childhood education. Handbook of research on the education of young children’, pp.265-274.
Julian Grenier. (2019) ‘What happened to curriculum in the early years?’ https://impact.chartered.college/article/what-happened-to-curriculum-early-years/ [Accessed 17th March 2020]. 
Laevers, F. (1997) ‘Assessing the quality of childcare provision: ‘involvement’ as criterion. Researching Early Childhood’, 3, pp.151–165
Leitch, N. (no date) ‘Alliance responds to teaching union report on new reception tests’ https://www.eyalliance.org.uk/alliance-responds-teaching-union-report-new-reception-tests [Accessed 16th March 2020]. 
Lontz, K. M. (2016) ‘Observation: A Practice That Must Be Practiced. NAMTA Journal’, 41,3, pp.101-131.
Maynard, T. Taylor, C. Waldron, S. Rhys, M. Smith, R. Power, S. and Clement, J. (2013) Evaluating the Foundation Phase: Policy Logic Model and Programme Theory. Welsh Government Social Research
McLeod, S. (2014) ‘Lev Vygotsky’ https://sites.google.com/site/pltlearningcontent/overview-theorists/lev-semyonovich-vygotsky [Accessed 12th March 2020].
Mischel, T. ed. (2013) Cognitive development and epistemology. State University of New York: Academic Press.
Munton, T. Mooney, A. Moss, P. Petrie, P. Clark, A. Woolner, J. and Barclay, L. (2002) Research on ratios, group size and staff qualifications and training in early years and childcare settings. Stationery Office.
National Education Union. (2019) ‘Pointless baseline assessment pilot for 4 year old announced by government’ https://neu.org.uk/press-releases/pointless-baseline-assessment-pilot-4-year-olds-announced-government [Accessed 16th March 2020].
Newton, N. (2018) The why, what & how of Successful Futures. Early Childhood Education: society and culture. London: Sage
Noddings, N. (2005) ‘Identifying and responding to needs in education. Cambridge Journal of education’, 35,2, pp.147-159.
OECD. (2015) ‘OECD-Scotland Education Policy Review: A background report by the Scottish’ Government https://www.oecd.org/education/school/OECD-Scotland-Education-Policy-Review-Background-report.pdf [Accessed 10th March 2020]. 
Ornstein, A. C. Levine, D. U. Gutek, G. L. and Vocke, D. E. (2014) Foundations of education. Boston: Cengage Learning. 
Pacey.org.uk (no date) ‘The Foundation Phase’ https://www.pacey.org.uk/training-and-qualifications/training-from-pacey/free-training-for-members/schemas-free-training/ [Accessed 14th March 2020]. 
Perlman, M. Fletcher, B. Falenchuk, O. Brunsek, A. McMullen, E. and Shah, P.S. (2017) ‘Child-Staff ratios in early childhood education and care settings and child outcomes: A systematic review and meta-analysis’, PloS one, 12,1. [on-line]. Available at: : https://www.ncbi.nlm.nih.gov/pmc/articles/PMC5245988/ [Accessed 19th March 2020].
Pyle, A. and Danniels, E. (2017) ‘A continuum of play-based learning: The role of the teacher in play-based pedagogy and the fear of hijacking play. Early Education and Development’, 28,3, pp.274-289.
Reeve, J. (2006) ‘Teachers as facilitators: What autonomy-supportive teachers do and why their students beneﬁt. The Elementary School Journal’, 106,3, pp225–236. [on-line]. Available at: https://www.jstor.org/stable/pdf/10.1086/501484.pdf?casa_token=jCCl6FVTh8sAAAAA:eq70XOvLtBjAzFDnr48hlvznyyzrfsIMLaAPTmv3kI17iHWCR7ZZHsfgT33Y64MQh7qFlHGnoBPyBOnTba9sbh39zp8i90hyOZ9i9NVXWaXNfiAqCWQ [Accessed 9th March 2020]. 
Siraj, I. (2014) An independent stocktake of the Foundation Phase in Wales. Cardiff: Welsh Government.
Siraj-Blatchford, I. Muttock, S. Sylva, K. Gilden, R. and Bell, D. (2002) Researching effective pedagogy in the early years.
Stagnitti, K. Bailey, A. Hudspeth Stevenson, E. Reynolds, E. and Kidd, E. (2016) ‘An investigation into the effect of play-based instruction on the development of play skills and oral language. Journal of Early Childhood Research’, 14,4, pp.389-406.
Standards and testing agency. (2020) ‘Assessment framework Reception Baseline Assessment’ https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/868099/2020_Assessment_Framework_Reception_Baseline_Assessment.pdf [Accessed 15th March 2020].
Staufenberg, J. (2018) ‘Union survey finds vast majority of teachers think SATs harm pupils’ health’ https://schoolsweek.co.uk/union-survey-finds-vast-majority-of-teachers-think-sats-harm-pupils-health/ [Accessed 16th March 2020]. 
The Lego Foundation. (2018) ‘Learning through play: Strengthening learning through play in early childhood education programmes’ https://www.unicef.org/sites/default/files/2018-12/UNICEF-Lego-Foundation-Learning-through-Play.pdf [Accessed 9th March 2020]. 
Tickell, D. (no date) ‘The Early Years: Foundations for life, health and learning: An Independent Report on the Early Years Foundation Stage to Her Majesty’s Government’ https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/180919/DFE-00177-2011.pdf [Accessed 16th March 2020]. 
Tzuo, P. W. (2007) The tension between teacher control and children’s freedom in a child-centered classroom: Resolving the practical dilemma through a closer look at the related theories. Early Childhood Education Journal, 35,1, pp.33-39.
[bookmark: _Hlk33083478]UNICEF United Kingdom. (no date) ‘a summary of the un convention on the rights of the child’ https://www.unicef.org.uk/wp-content/uploads/2010/05/UNCRC_summary-1.pdf [Accessed 14th March 2020]. 
Vakil, S. Freeman, R. and Swim, T. J. (2003) ‘The Reggio Emilia approach and inclusive early childhood programs,’ Early Childhood Education Journal, 30,3, pp.187-192.
Wainwright, N. Goodway, J. Whitehead, M. Williams, A. and Kirk, D. (2020) ‘Playful pedagogy for deeper learning: exploring the implementation of the play-based foundation phase in Wales. Early Child Development and Care’, 190,1, pp.43-53. [on-line]. Available at: https://www.researchgate.net/profile/Nalda_Wainwright2/publication/335895846_Playful_pedagogy_for_deeper_learning_exploring_the_implementation_of_the_play-based_foundation_phase_in_Wales/links/5e413d07a6fdccd965969361/Playful-pedagogy-for-deeper-learning-exploring-the-implementation-of-the-play-based-foundation-phase-in-Wales.pdf_ [Accessed 18th March 2020]. 
Wainwright, N. Goodway, J. Whitehead, M. Williams, A. and Kirk, D. (2016). ‘The Foundation Phase in Wales – A play-based curriculum that supports the development of physical literacy Education’, 3-13, 44,5, pp513–524. [on-line]. Available at: https://www.tandfonline.com/doi/full/10.1080/03004279.2016.1176360?scroll=top&needAccess=true [Accessed 17th March 2020].
 Waters, J. (2016) ‘The Foundation Phase in Wales–time to grow up? Cylchgrawn Addysg Cymru/Wales Journal of Education’, 18,1, pp.179-198. [on-line]. Available at: https://repository.uwtsd.ac.uk/715/1/Waters%2C%20J.%282016%29%20The%20foundation%20phase%20in%20Wales%20-%20time%20to%20grow.pdf_ [Accessed 5th March 2020].
Weisberg, D. S. Hirsh-Pasek, K. and Golinkoff, R. M. (2013) Embracing complexity: Rethinking the relation between play and learning: Comment on Lillard et al. (2013). Vol. 139, No. 1, pp.35–39
Welsh Government (2014) ‘Wales – a Play Friendly Country: Statutory Guidance’ https://gov.wales/sites/default/files/publications/2019-07/wales-a-play-friendly-country.pdf [Accessed 9th March 2020].
Welsh Government (2015a) Evaluating the Foundation Phase: Final Report. Welsh Government Social Research. Cardiff: Welsh Government.
Welsh Government. (2013) ‘National Literacy and Numeracy Framework: To support schools in introducing the National Literacy and Numeracy Framework’ https://hwb.gov.wales/storage/64812b0e-3d20-4d10-94e8-68221e47a38d/to-support-schools-in-introducing-the-national-literacy-and-numeracy-framework.pdf [Accessed 17th March 2020]. 
Welsh Government. (2015) ‘Programme for children and young people’ https://gov.wales/sites/default/files/publications/2019-06/seven-core-aims-for-children-and-young-people.pdf [Accessed 15th March 2020]. 
Welsh Government. (2015b) ‘ Curriculum for Wales’ https://hwb.gov.wales/storage/d5d8e39c-b534-40cb-a3f5-7e2e126d8077/foundation-phase-framework.pdf [Accessed 10th Mach 2020]. 
Welsh Government. (2016a) ‘Foundation phase action plan’ https://gov.wales/sites/default/files/publications/2018-03/foundation-phase-action-plan.pdf [Accessed 8th March 2020]. 
Welsh Government. (2016b) National Minimum Standards for Regulated childcare for children up to the age of 12 years. Cardiff: Welsh Government. 
Welsh Government. (2017) Education in Wales: our mission, Action plan 2017-21 Cardiff: Welsh Government 
Wood, E. (2007) ‘Reconceptualising Child-Centred Education: Contemporary Directions in Policy, Theory and Practice in Early Childhood. In FORUM: for promoting 3-19 comprehensive education’, Volume 49, No 1, pp.119-134. Symposium Journals. PO Box 204, Didcot, Oxford OX11 9ZQ, UK.






















