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Storytelling and reading to children provide a range of holistic benefits for even the youngest of children. Research has shown that reading aloud to children of all ages creates opportunities to develop a growing vocabulary, develop critical thinking skills alongside a general passion and love of literacy. Participation in story telling creates stimulation within children’s language development and language acquisition. Through these stimulations’ children are able to learn expressive and receptive language and begin to communicate their feelings and ideas (Towell et al, 2019, p. 323).  According to the National Literacy Trust (2020) reading to children is a powerful resource that not only provides comfort, safety and security, but develops children’s vocabulary and feeds their imagination. BBC Teach (no date) agree and suggest that in addition to acquiring essential literacy skills, reading to children can influence how they view their world around them providing opportunities to think creatively and problem solve. They also suggest that reading or being read to about a particular aspect or situation has been proven to help children to identify and rationally deal with a similar situation in their own lives. 
Other literacy benefits linked to oral storytelling includes children becoming more competent listeners, having better reading skills and a significantly increased vocabulary (Agosto, 2016 p. 21). Similarly, The Ohio State University (2019) agrees, stating that the importance and the impact that reading to children has on their increasing vocabulary is phenomenal. The university suggests that on average, children who are read to on a daily basis from birth to 5 years old, have an increased vocabulary of up to 1.4 million words compared to children who aren’t read to on a regular basis. They suggest that the vocabulary children are exposed to during regular story time is very different to the vocabulary they would hear at home depending on the type of book they are reading. They believe that children’s vocabulary can be expanded due to engaging whilst reading stories, for example, a book   about penguins from Antarctica or Lions in Africa could encourage children and adults to talk about the book, the pictures and add in extra elements which is sometimes referred to as extra-textual talk. This type of extension and conversation about the story  has the ability to provide children with additional vocabulary alongside vocabulary  printed in the book.
Extra textual talk is thought to play an invaluable role on children’s growing vocabulary and literacy development. A study has shown that that the way in which extra textual talk is delivered can impact the level of literacy development achieved. The study suggests that asking questions and encouraging active participation was proven to be more effective as opposed to the story teller commenting and explaining new vocabulary (Blewitt and Langan, 2016, p. 405). The footage shown in the traditional story telling activity gives opportunities for extra textual talk. For example, when looking at the cover of the book and asking questions such as who the characters are, what the witch is wearing and who might be there to help the witch opens up opportunities for extra textual talk alongside the opportunity to activate their prior knowledge. This, according to The Victoria State Government (2020) encourages children’s emergent literacy skills. They suggest that engaging in this example of reading behaviour can enable children to make meaning from the pictures and texts providing opportunities to begin making sense of their world around them. Similarly, in the footage of the digital story telling session, the story teller is asking questions about what the owl maybe hunting for and what may be out in the woods at night potentially opening up opportunities for exploring food chains and nocturnal animals. The story teller can also be seen asking how the children would feel had this, or if this experience happened to them and sympathising with their opinions on how the situation would present itself in a real life scenario. This, according to Agosto (2016, p.25) encourages to build a personal connection with the story. She suggests that these types of questions help children to have a better understanding of written texts. This type of questioning of how they would feel and using the words sad, and happy when the mother owl returned, links to the citizenship thread of the digital competency framework which suggests in order to identify and encourage positive online behaviour  children should use appropriate words and feelings about themselves and identify the feelings and emotions of others (Welsh Government, 2019).
 This type of interaction lends itself to Bettelheim’s enchantment theory. According to Nagy (1976) Bettelheim believed that stories and fairy tales can encourage children to begin the process of understanding and making sense of their ever-developing personality. Bettelheim (cited in Nagy, 1976) suggests that by exposing children to different scenarios, they can tap into their unconscious hopes or fears in order to come to terms with situations in reality.
Storytelling, according to The Victoria State Government (2020) is made up of 4 main components, spoken words, voices, characterisations and gestures including body language and facial expressions. The government suggest that by using gestures at appropriate times during the story it can help support children’s understanding of   the story. Mokhtar et al (2011) agrees and suggests that appropriate body language and eye contact, the story becomes more of a communication between the story teller and the listener. They suggest that by incorporating these effective components of story telling children become engrossed and have a higher level of anticipation about what may come next. The footage shown in both story telling sessions have an appropriate number of gestures to accompany the story. However, during the traditional story telling session the story teller is sitting front facing to the children with good eye contact when engaging with the story and the children. Compared to the digital story telling session where the story teller has to break eye contact and turn slightly away from the children in order to click the story pages on the interactive white board, effectively breaking the communication process of the story.
In addition to the gestures component of story telling, the voice, volume and tone also play an extensive part in developing children s literacy skills through story telling. The way in which the story is delivered through expressive language and reading is referred to as prosody. Prosody is found to have extensive links that contribute to oracy and reading development. Not only does prosody make the story exciting and engaging but can reflect in their written work in the form of sentences, grammar, and punctuation. Prosody is also proven to have positive connections to children’s reading skills and development and can encourage reading with expression (Scientific Learning, 2017). Similarly, Prieto and Esteve-Gibert (2018,) agree and suggest effective prosody patterns of speech, even from around 2 months after birth enables children to discriminate the spoken language that differs in intonation and rhyme. They state that exposure to prosody style speech enables children to identify the organisational structure of their spoken language enhancing and contributing to oracy skills and development. The traditional story offers more opportunity for dramatic pausing, different levels of volume and more characters to use opportunities for different intonation and voices to deliver prosody type speech. However, there are similar opportunities present in the digital story consisting of a lowered voice, and sad and happy expressive reading. 

Another important feature evident in the traditional story telling session is the story teller pointing out the printed title on the front cover alongside pictures throughout the story. According to Save The Children (no date) one of the knowledge areas of emergent literacy is print awareness. They state that print awareness enables children to interact with print and pictures in readiness for reading and writing. Similarly , WETA (2021) agrees and suggests that in order for children to develop print awareness, adults should actively point out and draw attention to print and its directionality in order for children to develop these skills. In the traditional story telling session the story teller can be seen pointing to print and showing the directionality of it. This according to WETA (2021) gives children the opportunity to understand that print carries meaning and enables them to achieve an awareness of print, alongside its organisation within the page in readiness for reading and writing. Bruner’s Scaffolding theory is an example of actively supporting and encouraging young children become independent and capable learners.  In order for children to begin to read they must first be able to hold books correctly and turn pages, this is evident in the traditional sorry telling session, the story teller is actively holding the book correctly and modelling turning the pages. However, the footage during the digital story telling session does not give opportunities for adults to scaffold this early emergent literacy skill as there is no book available to model or refer too. Children also need to visualise and understand that words carry meaning and can be read. The adults around them need to support them by actively pointing out these words as seen in the story telling session owing to Bruner’s theory that until children are able to identify this , adults need to model and support in order to encourage there early literacy skills (Conkbayir and Pascal, 2014). Although the digital story telling session does not give opportunities for physical visualising of words printed on the book it gives other opportunities for picture awareness. For example, the media in which the digital story is delivered consist of animated images on the interactive white board. This contemporary method of storytelling is thought to be a way in which children are able to identify the connection between context and concept, which in turn is shown to have an impact and enhance children’s oracy skill development (Neir and Yunus, 2021, p.4). 
The digital story telling session footage shows the story teller using Owl puppets as props to accompany the story. According to Story Starters (no date) the use of props can encourage higher levels of excitement and participation during story sessions and is thought to not only enrich their experience but offer opportunities for language development. The organisation believes that with the use of puppets, the story teller is able to attach meaning to newly introduced vocabulary. For example, when the story teller read that the owls flapped, they then asked and modelled to the children if they could flap, effectively assigning meaning to what flapping is. The digital story format lends itself well to being able to use props or puppets as the story tellers hands are able to move freely compared to the traditional format where the story tellers hands are occupied with the book and turning the pages. However, during the traditional story telling session the story teller has incorporated props in the context of a witches hat and magic wand which can enhance children’s literacy benefits in the same way as puppets, encouraging children to attach meaning and provide them with visual aspects of their newly learned vocabulary. 
In conclusion, it is evident that both the traditional story telling session and the digital story telling session create opportunities for essential literacy development to be encouraged. Whilst the traditional story is shown to create more engagement and print awareness opportunities, the digital story  teller has incorporated the use of technology and the benefits of story telling techniques in order for children to have opportunities to develop literacy skills in a different manner. With the vocabulary gap of up to 1.4 million words, using either of these story telling techniques on a regular basis can close that gap at a significant rate and increase children’s vocabulary and emergent literacy skills.
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