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This assignment will critically evaluate India’s education system and will discuss potential barriers within education, both past and present. It will look into policies and analyse if education has improved, and what strategies India’s Government have put in place to raise the standards in schools for the children of India to have an inclusive education. Throughout this assignment education in India will be compared to the education offered in Wales. 
India is known as a developing country and is currently recognised as a Third World Country. It is known for having a high poverty rate, corruption and a caste system called Jati, which is now considered outdated (World Population Review, 2021). All of these issues, amongst others, have stunted India’s development. India currently has the largest number of poor people in the world next to Nigeria and it is known to have one of the worst sanitation systems - in 2017 more than 524 million Indians did not have access to a toilet. There are still 40 percent of India’s roads which are unpaved and more than 435,000 Indians a year are killed from contracting the disease Tuberculosis (Trines, 2018). India is one of the five emerging countries to form the group BRICS alongside Brazil. Russia, China and South Africa. BRICS was coined in 2001 by Goldman Sachs. BRICS Brazil (2019) state that ‘These countries have sought to establish fairest international governance, one that would be more suitable to their national interests.’  The Economic Times (2021) reported that the New World Wealth ranked India in the seventh place of the top 10 wealthiest countries, however, this is purely because of its large population; in fact the average Indian is poor. Mumbai currently has the largest slum population, estimating over one million inhabitants. This is reportedly due to India’s failing economy. Indians living in the slums will very often only have tarpaulin to shelter them from monsoons. India also has the worst levels of unemployment in 45 years (Love Money, 2021). It has a population of 600 million youths under the age of 25 making it the largest in the world, and with their country changing rapidly a high quality and inclusive education is of sheer importance for its future prosperity (Trines, 2018). 
Many years ago India’s education system was taught by Gurus - pupils would stay at a Guru’s house where they would study and help with all the activities around a home. This ensured that the pupil and Guru would build a strong relationship. The Guru would teach their pupils how to run a house and anything else they would like to learn, whether that be metaphysics or the Holy Scriptures, although all the learning was linked to nature and not about memorizing information. However a more modern education was introduced in the 1830’s by Lord Thomas Babington Macaulay where modern subjects, such as Science and Mathematics, were taught and subjects previously taught by Gurus were deemed unnecessary. Teaching was confined to classrooms therefore removing the close relationships between teacher and pupils, and the nature aspect from pupils learning. However, in 1952 the Central Board of Secondary Education (CBSE) was established and all schools within Delhi, and other regions, came under the board’s guidance who then decided on children’s education, resources and the examination system. There are currently thousands of schools associated with this board, not only in India but in other countries, such as, Afghanistan and Zimbabwe (Sasi Kumar, 2020). In 2009 the Parliament of India introduced the Right to Education Act 2009 (RTE Act 2009) which was later rolled out in April 2010. RTE Act 2009 ensures education is free and compulsory for all children between the ages of six to fourteen years old; this is implemented under Article 21 (A) of the Constitution of India. Under this Act India became one of 135 countries to have “made education a fundamental right for every child” as stated by Oxfam India (2018). India currently has the largest school in the world called the City Montessori School (CMS) which is situated in city of Lucknow in Uttar Pradesh and has 47,000 pupils on roll. CMS was founded by Dr Jagdish Ghandi and his wife Bharti in 1959 and their journey started with just five pupils. Ghandi believes that no child should be denied the right to an education. The school is funded by parents as there is a small fee of £12 a month for younger pupils and £30 a month for seniors. The school receives no government funding and it was reported in 2013 that there were no spaces left and admissions were sought after (Daily Mail, 2013). However not all of the children and cities in India are lucky enough to receive education as good as this. As reported by Krishna (2017) the Government of India are aware of issues they face with their current education system however their correspondence in dealing with these issues have been somewhat relaxed. Schools are in a poor state and many practitioners are not qualified to teach, with 31% of them not having a degree. Pupils are reportedly given the freedom to cheat in exams and are often asked to sweep the floors and serve meals to the teachers. Children as young as six are beaten with a ruler and 40% of schools have no electricity. It was highlighted by the Annual Survey of Education Report (ASER) that a substantial number of fourteen year old students who attended government schools were six years behind what would have been expected of them on average. Socio economics and poverty were blamed for these children being in this predicament as many parents are unable to pay for private education for their children (Krishna, 2017). However, Anglo info (2021) testified that the education system in India had made significant progress in recent years and these improvements are slowly being implemented into the disadvantaged groups. Most parents want their children to receive the best education and the admission process to achieve this is very competitive. Many believe that if their children secure a place within a private English School this will ensure a stable future and employability for their children however places are limited. India will never know where their education system ranks globally, compared to 70 countries, as they refused to participate in the PISA (Program for International Student Assessment) 2015 global survey. PISA tests are sat by fifteen year old pupils and evaluates cognitive skills in the three core subjects taught as well as assess their ability in problem solving (Venkatachalam, 2017).
There are different types of schools in India, just as there are in many other countries. Most of the schools in India are funded by and run by the government however this system is where the main challenges are purely due to lack of funding, shortage of staff and scarce facilities, amongst other issues - much like education throughout Wales, as reported by Gwenllian (2019), who states that education within Wales is “fast approaching a crisis” and that there is a lack of funding going into Wales’ education and not enough of it is finding its way into schools. Teachers within Wales are working under specific limitations due to lack of resources, funding and a huge demand of interventions implemented into their day to day timetables (Gwenllian, 2019). In practice, Teaching Assistants usually carry out interventions programmes however when funding is cut throughout Wales Teaching Assistants are in danger of losing their jobs. Teaching Assistants are usually employed to fulfil a purpose, such as to support children with Additional Learning Needs in a class or to fill potential gaps within education. Teaching Assistants are very often in demand and are likely to be asked to cover many areas and carry out other roles around the school; this in turn effects the role in which they were originally employed for, retracting the responsibility of interventions back to the teachers. Also Teaching Assistants are usually paid from funding because a child within the class has been entitled to hours through a Statement of Education, however in practice these Teaching Assistants are often used for other purposes and the children in question do not receive the full support they are entitled too. A Statement of Education is “a legal document which sets out all children’s special educational needs and all the additional help that will be given to meet those needs” as stated by Contact (2021). Teaching Assistants are not common in India and pupils are not given individual attention. This can be for many reasons such as high teacher / pupil ratio, a vast workload or lack of motivation in teachers. Thus in turn has a negative effect on pupils and after many years of schooling individuals are still unable to identify their strengths and weaknesses or develop and concentrate on their interests throughout their education. This contradicts the purpose of education which is to identify individuals abilities and to be able to use initiative and to prepare all pupils for future employment (International Development, 2018).  Financial Express reported in 2015 that “It is evident that schools in India have not kept up with the pace of change in the global society, and are therefore not preparing students well enough for real-world life and the working environment they will face after they have finished their education.” However International Development (2018) believe that Teaching Assistants could fill these gaps and play a constructive role in supporting learners to achieve the learning outcomes and allow pupils to have individual attention when needed so pupils are able to identify their interests, strengths and weaknesses and to become forward thinking global citizens. Furthermore, employing teaching assistants boosts employment within India, with their knowledge and skills being used to improve education for the next generation (International Development, 2018). 
Education in India begins at three years old and children attend Kindergarten, which is split into lower and upper, and Montessori is the most popular taught programme. However like Britain kindergarten is not compulsory, although in Britain these facilities are known as Nursery and Reception classes. (Great Britain. https://www.gov.uk/schools-admissions/school-starting-age. No Date).  At six years old pupils start Primary education at either a public school, which is funded and run by the government, or a private school - primary school is compulsory. All major countries in India also have international schools and admissions are normally taken up by expatriate (expat) children and Indians. An Expat child “is a child who has moved from their native country to another country permanently.” (Dictionary.com, 2021). After Primary education pupils aged eleven to fourteen will move on to Secondary school which is also compulsory. Pupils may then go on to Higher Secondary schools however this is not compulsory (K12 Academics, 2021). Compared to Wales the stages of education for each age group are very similar, however in Wales education is free for children aged two to sixteen, including areas that provide Flying Start programmes, and education is compulsory between the ages of five to sixteen. In 2020 India made very recent changes to their education policy in the hope it will improve education by 2040 to the highest of standards for all learners regardless of their social or economic background. In 2015 India adopted the 2030 Agenda for Sustainable Development and “seeks to ensure inclusive and equitable quality education and promote lifelong learning opportunities for all”. In order for this goal to be achievable the entire education system needs to change (India, 2020). The New Education Policy 2020 replaces the 1986 education policy which was last modified in 1992 (The Progressive Teacher, 2020). Target 4.1 of the 2030 Agenda for Sustainable Development is to ensure both boys and girls receive 12 years of free publicly funded quality education with effective outcomes, without any discrimination, and with at least nine years of education being compulsory (Sustainable Development Goals, No Date). The Government suggested in the New Education 2020 that by 2030 spending on education should be increased by 20% of the total government expenditure, instead of 10% as it currently stands, however Bengaluru (2019) argues that there is no funding for such an increase to be made within India’s current education budget. 
Indian women are perceived to be inferior to men and are expected to stay home to take care of the household chores. Their roles are to be housewives and to bear children. Even now in the 21st century this outlook on women is still apparent and families are still forcing women to marry men which the family choose for them. According to Yeh (2013) only 65.45 percent of women were able to read and write in 2011 compared to 82.14 percent of men. Yeh (2011) believes this is due to the fact that in India it is traditionally believed that women do not need an education. Bhowmick (2010) reported that Indian girls are dropping out of school and put to work in their homes at the cost of their education. A National Commission for Protection of Children’s Rights (NCPCR) report reveals that girls aged between six to fourteen spend up to eight hours a day completing household chores and looking after younger siblings (Bhomwick. 2010). Rajput (2018) states that the birth of a girl is not celebrated and if more than one girl is born in to a family it is considered to be a curse. Because of their gender girls face neglect from their families, and neglect in health care, growth opportunities and education (Rajput, 2018). Marwaha (2021) states that education plays a major role in addressing child marriage and when a girl drops out of school she becomes more vulnerable to this. Data suggests that 39.8 per cent of girls drop out of school at secondary education however, according to Time (2019), education for girls have improved since 2010 since The RTE Act 2009 was implemented, and it is believed that this Act serves its purpose and has brought girls back to school even though it is suggested it has been hard to keep them there. Figures taken from the 2018 Annual Status of Education Report (ASER) reveal that in 2006 10.3% of girls aged between eleven and fourteen did not attend school, compared to 2018 where only 4.1% of girls between these ages did not attend, however, the report did confirm that 13.5% of girls aged between fifteen and sixteen did not attend school, and these figures had risen by 20% since the last figures were recorded in 2008. (Times, 2019).  Abhinanda (2019) proclaimed that a male’s education is more valued than a female’s therefore families will not financially support education for a girl as it is seen as worthless. As agreed by UNICEF (No Date) who add that some of the many reasons there are barriers to girls attending schools are due to poverty, gender based violence and child marriage, and that poor families only invest in a male’s education. Many schools do not meet the safety, or hygiene and sanitation requirements, for girls to attend school (Unicef, No Date).  Abhinanda (2019) states that 47% of schools in India lack toilets - this is degrading for girls as it means they have to empty their bodily waste onto the streets. RTE Act 2009 added toilets to schools however not enough were installed to solve this problem. UNICEF reported that worldwide there are 132 million girls who do not attend school. UNICEF work alongside the governments in these countries to try and close these barriers and support them in promoting gender equality (UNICEF, No Date). 
Mental Health is also a taboo subject in India and is unheard of in regions where girls are expected to “place bandages over any pain or suffering”, however, it is reported that India accounts for thirty six per cent of suicides globally and many of these suicides are among Indian women and teenage girls aged between fifteen and nineteen (Shankar, 2019). Dyalchand (2012) expressed that Indian girls often experience low self-esteem which leaves girls vulnerable to child marriage as they are unable to think ‘big’. This links with Maslow’s theory. Maslow (1943) believed that children’s basic needs must be met in order for them to achieve their goals, to be all that they can and to work to their full potential. His theory was based on the hierarchy of needs pyramid, where basic needs are the bottom layer of the pyramid, such as, food, water, sleep, safety, warmth and love (Cherry, 2020). Maslow believed that children were not able to develop and grow if these needs were not met effecting their self-esteem. In practice, many schools in Wales have adopted a programme called Thrive (Thrive, 2021). Staff trained to carry out the Thrive intervention support pupils by equipping them with the tools to be the best they can. Children who use this approach have not had their basic needs met at home and as an impact they struggle with socialising, concentrating, learning about emotions and how to express themselves. This also links with Adverse Childhood Experiences (ACES). Violence Prevention (2020) express that ACES have a colossal impact on one’s lifelong health, opportunity and violence victimization and that by preventing ACES from happening and bringing children up in safe, stable and nurturing environment thus in turn will create strong communities and a world where all children are able to thrive. As agreed by Carl Rogers (1987) who believed that for children to ‘grow’ they need to live in a genuine and open environment, which promotes acceptance and where empathy is taught and the children are being listened to and understood (Journal Psyche, 2018). Much like Maslow’s theory, where children need to be in an environment where their needs must be met, and without this Carl Rogers (1987) stated that positive relationships and healthy personalities will not develop, having a negative effect on self-esteem (McLoed, 2014). Freud believed that “most human suffering is determined during childhood development” and he emphasised on five stages of development; if these stages were not met then individuals were at risk of being unable to resolve internal conflicts and it may determine their ability for future coping and their functioning ability as fully mature adults (Journal Psyche, 2018).
In conclusion it is widely reported that the Indian government are aware that their education system needs major improvements to be able to compete globally with future employments, and as agreed by Danish (2019), who states that globally, employment requires a multi skilled workforce, therefore the education in India needs a mammoth transformation including upskilling educators to be able to teach skills which meet the requests of necessities of tomorrow’s workforce. The RTE Act (2009) was implemented in 2010; this Act ensured education is compulsory for children aged six to fourteen years old and that they have a right to free education however research suggests that eleven years later there are still many children in India who do not have the luxury of attending schools, particularly children who live in deprived areas. Many Indians still live in slums and the lack of education for children can be for many reasons such as poverty, no electricity, no toilets, lack of teachers; unqualified teachers practicing, children being beaten and no local schools. This assignment compared India’s education to that in within Wales and the findings have revealed that the curriculum and teaching methods are very different, for example, schools in India have a much bigger pupil capacity in class with the teacher to pupil ratio being higher. Children in Wales have the luxury of having individual support from Teaching Assistants whereas In India this is unheard of. In 2020 changes were made within the education policy in the hope that education will have improved by 2040. India also adopted the 2030 Agenda for Sustainable Futures to ensure a more inclusive education however there needs to be change for this goal to be feasible. This assignment looked further into the barriers of education in India and it was apparent that past and current research suggests that girls are at an unfair disadvantage from the start and that boys are the favoured ones within their families. Families who live in poverty will often only allow the boys an education as they perceive educating girls to be pointless because girls only have one purpose in life, which is to marry young, become housewives and bear children. Also schools are not well equipped for girls to attend when they reach the age of puberty, as there are very little or no sanitary hygiene and in some cases no toilets situated in the settings. This assignment has concluded that current research shows that India is making small improvements to their education system, yet they still have a long way to go before they can offer an inclusive education system and prepare individuals for the ever changing world of employment. 
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