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               						 Types of play 
According to Tassoni and Hucker (2005) play naturally occurs in children as they grow and develop. It is described as exploring, playing games, role play or any activity that makes the child feel happy and that they enjoy. Thomas and Lewis (2016) explain the importance of play for children and recognise play having a fundamental role in the Foundation Phase curriculum. 
There are many types of play which include Rough and tumble play. Rough and tumble play involves children rolling, wrestling, climbing also play fighting. When children rough and tumble play, it is important to look for smiling and laughter from the children to ensure they are enjoying and that the play fighting hasn’t become serious. Raising Children Network (2017). Wood and Attfield (2009) describe the benefits of rough and tumble play which include the children being provided with the opportunity to explore taking risks, for example in practice today children taking part in rough and tumble play at a setting must begin to understand their body and their strength as well as the other children they are playing with. This is to ensure they do not injure themselves or others, as an early year’s practitioner in practice today, it is important to observe without becoming involved, for example stopping the children. If staff always involved themselves in rough and tumble play, the children would depend on the adult rather than exploring for themselves. Wagner (2012) explains that rough and tumble play allows physical development in children, this is because they are using their gross motor skills and are developing their coordination as well as special awareness abilities. It also develops social skills in children as they learn to understand other children’s body language and other aspects of communication. Wagner (2012) states that children who rough and tumble play a lot or for long periods of time are being active which provides them with a healthy lifestyle. Carlson (2009) highlights some concerns of rough and tumble play. One concern is that allowing children to play roughly will encourage them to be aggressive throughout their life. Another concern surrounding rough and tumble play is that the children involved may get hurt. 

Another type of play is role play. Harries (2013) describes role play as a type of play that allows children to explore their feelings and situations. Millwood Education (2016) explains that role play is important for children as it allows them to develop their creativity and confidence as well as their social and emotional development. Role play can also be fully child led which provides the child with independence and the chance to make their own choices in their play. McLeod (2016) recognises that role play is linked to Albert Bandura (1977) social learning theory. This is because children learn from what they see, like in Albert Bandura’s bobo doll experiment. For example, in placement this can be seen in practice today as children seeing their parents or carers cooking, then they are at the childcare setting in the role play area, they too can be seen pretending to cook. 
As well as these types of play, there is also holistic play. Neaum (2010) defines holistic development as all aspects of development being enhanced. This is because each aspect of development affects another. All agencies, for example early years practitioners and health visitors aim to enhance children’s development in all areas or holistically. Canning (2011) recognises that holistic play is allows development in all areas of development rather than just one. It also explains that holistic play should be viewed as a part of development rather than just play as children learn through play. Sheridan et al. (2002) recognises that holistic play is important, but it is important to inform early years practitioners should assess the quality of play or activities they have on offer to ensure that holistic play can be achieved. 

Childventures (2014) describes self- directed play as children leading their own play. For example, allowing a child to play on their own rather than adults involving themselves in the play. It explains it is important as it allows children to develop their own skills and abilities rather than relying on an adult.  Sheridan et al (2002) explains that it is important to allow children to lead their own play, and if needed or appropriate an adult could further their play. For example, in practice, a child may enjoy building a tower with blocks, but after a while they may find this less satisfying. At this point an adult could then extend the activity by introducing larger blocks, a goal or other toys. Brown and Vaughan (2009) recognises that although self-directed play is important, it is also difficult for parents or practitioners to take a step back as they are protective over the child. For example, if a child is climbing a wall and the parent can see they are about to fall, in most cases the parent would intervene to stop them falling. This is because of the instinct to protect the child; however, the child needs to learn from the experience to ensure that they are independent and confident to play without relying on an adult in the future. 
















Exposing children to risk is beneficial. 
Exposing children to risk is an idea which faces both positive and negative opinions from people. Many people believe that exposing children to risk is beneficial and there has been research completed to try to prove this is the case. Bruce (2009) argues that children are exposed to risk through play, explaining that when children play, they should be given the opportunity to learn things for themselves. For example, if a child is playing and decides to climb to a height, they need to realise they are unbalanced themselves, and must find a way to help themselves rather than relying on adults help constantly. When discussing this, Bruce (2009) also explains that children must be able to think independently and solve problems for themselves in case they are ever in a situation which involves them needing help when an adult is not near them for them to depend on. This links to Montessori’s theory involving trusting children and allowing them to play freely without restrictions whilst giving them the opportunity to make their own choices.  Blincoe (2015) supports this view by describing that children need to be exposed to risk as it exercises the part of their brain that allows them to solve problems and understand real danger. As well as this, Blincoe explains that a big part of exposing children to risk is allowing them to play outdoors and explore as this is a less controlled environment than inside. However, Play Wales (no date) states that although risk is beneficial to children, it is important to ensure that the risk is not too dangerous or challenging. Also, Play Wales (no date) recognises that children with additional needs may not be able to take part in the same risky activities as children without additional needs, this means that the person providing the activity must ensure a similar activity providing risk is made accessible to children with additional needs to ensure they are not being excluded. As Roberts and De Jong (2016) explain, in Norway the kindergarten is extremely different to Early Years in Britain. Children can play freely outdoors, taking part in activities which include: tree climbing, throwing rocks and whittling wood with knives. As the article explains, the children are trusted, and this provides them with the opportunity to develop their confidence. The article also recognises that in 17 years, there has never been a serious injury or incident at the kindergarten which could mean that the trust that has been given to the children is not misplaced. 















Risk Assessment
	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	
1
	Water or media being spilt on the children’s/staff clothing. 
	Children/staff.
	Aprons are provided for the activity. Children are taken to wash their hands when they have finished. 
	Member of staff to manage activity and ensure the children are careful and are all wearing aprons. 
	Staff/
manager
	During activity. 

	
2
	Water being spilt on the floor causing it to be slippery increasing the risk of someone slipping. 
	Children/Staff/
Visitors
	Staff member based at the activity to mop up any spills. 
	Encouraging the children to be careful. 
	Staff/ Manager 
	During activity. 

	
3
	Children’s skin reacting to media. E.g Allergic reactions/irritations.
	Children/Staff
	Ensuring children’s allergy list is up to date and staff have knowledge of allergies. 
	Staff ensuring children wash their hands thoroughly after the activity. 
	Staff/
Manager
	During activity. 

	
4
	Water splashing on electrical items. 
	Children/staff 
	Keeping the water in an area away from electrical items. 
	Staff to observe and ensure children are not near electrical items with water. 
	Staff/ 
Manager 
	During activity. 

	
5
	Children being cold due to having wet clothes. 
	Children 
	Providing aprons, also changing the children when their clothes get wet. 
	Staff to ensure the children’s clothes get changed when they are wet so that they are dry and warm. 
	Staff/
Manager
	During and after activity 











Evaluation of risk assessment. 
Throughout the process of completing a risk assessment form, I thought about the factors that could cause harm or risk to anyone at the setting and I decided what could be done to minimise or remove the chance of harm or risk. This is supported by Health and Safety Executive (2017).  The risk assessment I completed was based on a water play activity, but I had to take in to consideration many factors such as the environment, children or staff with allergies and the settings policies. I also had to determine the level of risk that they posed. National College for Teaching and Leadership (no date).  I did this by planning the activity and deciding which aspects of the activity could be harmful to the children. This allowed me to recognise the risks and gave me the opportunity to decide whether they were low, medium or high risks.
 When thinking about the environment I had to decide where to do the activity, for example outdoors or indoors. As Hodgman (2012) identifies, it is useful to ensure you have a good space for the activity. For example, this activity was easier to do on the hard floor rather than the carpet as it was near the sink and had more space, although the hard floor was more of a slipping hazard than the carpet area would have been. I also had to take in to consideration the parents feelings, for example, some parents prefer for their child to not get messy when at the setting. For this activity, media was involved, and the children were free to choose what media they wanted to use. This means that it did get quite messy, I had thought about this and provided aprons, but some children still got some media on their clothes. If I were to do this activity again I would inform the parents of the activity and would ask them to dress the children in old clothes as well as them having aprons. This would also make it easier to change the children, as when I went to change some of the children’s wet clothes they did not have any spare clothes in their bag. If I had informed their parents they could have provided clothes to ensure I could change them. If I were to complete this activity again I could consider doing it outside, this could reduce the risk of the children slipping as the floor would be less slippery. This would provide the children with the opportunity to be outside which Bilton (2010) says is key for children’s learning. Professional association for childcare and early years (Pacey) (2016) informs of the importance of risk assessing electrical items which links to my activity as there could be a risk of water splashing on to electrical items. As Pacey (2016) says, plug socket covers should not be used as they can pose more danger in some cases. Because of this I decided to ensure the water was not near any electrical items, also all the plug sockets at the settings are out of the children’s reach so this posed as a low risk, but still should be mentioned on the risk assessment. 
When considering the children or staff’s allergies it was important to ensure all staff and children’s records were up to date regarding allergies. Lindon (2003) reinforces the importance of good record keeping explaining that it is important that the setting has a good procedure to follow regarding record keeping. 
[bookmark: _GoBack]When risk assessing the activity, it was important to ensure that I did not take away the aim of the activity because or risk. As Solly (2010) explains, staff have the responsibility to plan and implement stimulating activities which challenge the children and allow them to be independent. This links to the earlier section which explains why exposing children to risk is beneficial. This also links to the section on self-directed play as it provides the children with the opportunity to lead the activity themselves, deciding which media to use and it gave me the chance to follow the children’s learning and letting my activity be led by them. Next time I choose to do a similar activity to this, I could just provide the water and allow the children to free play and choose what they would like to do with it. In our setting we have many resources that could be used in the water for example funnels and bottles. As well as this, the children could decide whether to make porridge by adding porridge oats or similar ingredients as they enjoy role play and cooking. This would ensure the activity is completely child led and supports the children’s interests which Giuliana (2016) believes is important for children as it benefits by allowing them to inspire their own development. 
When completing the risk assessment, it was important to make sure it was realistic. For example, for this activity it was important to realise that the children would get wet, rather than saying that they would not, this would be an unrealistic risk assessment. By providing a realistic risk assessment, the risk assessment was more accurate. Resource centre (2015). 
It was important for me to realise that when completing my risk assessment, risk could still occur. It was difficult to complete the risk assessment without taking too much away from the activity for the children. For example, the floor gets very wet during water activities, even with staff being vigilant. When thinking about what activity I would complete, I was worried that although I would be vigilant about drying the floor and ensuring the children were careful, a child would still slip. On reflection, I should have not worried about this as much as I was doing all I could to prevent it, which was the most important thing, and not completing this activity because of this risk would have meant the children would have missed out. As Resource centre (2015) explains it is more important to complete risk assessments to reduce risk rather than provide an activity which is completely risk free as it is likely that a risk-free activity would not be as stimulating or enjoyable for the children. 

The process of completing the risk assessment was easy, although it was hard to try and identify all risks. For example, obvious risks were easy to notice, but the less obvious risks were trickier to identify. For example, for my activity I didn’t risk assess that the children could put the water or media in their mouth. If I were to complete this activity again, I think I would be able to notice the risks easier as I have already observed the activity once and would notice what risks I had missed previously. As Barber and Smith (2010) explain, observations are important in identifying and collect information regarding the children and planning appropriate activities.  
In conclusion, the process of undertaking a risk assessment was tricky at times. The planning of the activity was easy, but when it was time to recognise the risks of the activity it became harder. For example, I found it easy to plan a stimulating, enjoyable activity or the children which met their developmental norms like social development, but it was hard to recognise the risks during this and, I found it hard to ensure that I didn’t lose the aim of the activity by trying to make it risk- free. This is reinforced by Hodgman (2012) who explains that it is important to provide children with stimulating activities to encourage the children’s development. This also links to the Montessori theory which encourages the children to lead their own learning without being afraid of risks and allowing them to learn how to manage risks independently. As well as completing the risk assessment, I also found that I didn’t enjoy the activity and playing with the children as I was constantly worrying about the possible risks, this could have taken the fun away from the children as I was regarding the possible risks more than them and their play. Bolt (2016) discusses a risk -benefit assessment form, which allows practitioners to think about the benefits and the risks of an activity. This means that rather than just acknowledging the risks, the practitioners can look at the risks and benefits and decide whether the benefits outweigh the risks, providing the children with challenging, stimulating activities. I think that this is a better way of completing risk assessments, as rather than thinking only of the negative, the positive factors of the activity are taken in to account and this allows the children to experience activities that they may not if a practitioner was to only fill out a normal risk assessment form as they tend to take a lot away from the activity because of the risks.  The risk assessment that I completed was adequate as I could have added more, for example asking parents to send in spare clothes but throughout the process I learned that it is difficult to complete risk assessments without taking away the aim or challenge from the activity. Next time I completed a risk assessment form I would consider this more to ensure I acknowledged the benefits as well as the risks to allow myself the opportunity to decide whether the benefit outweighs the risks meaning the children will benefit from the activity more. 
.
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