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Use of Generative AI in Assessment 

(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 
AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.
OR:
I acknowledge the use of [AI Tool] [(AI Tool url)] on [Date] to [Purpose my work]. I used the prompt(s): 
1. [Prompt] 
2. [Prompt] 
3. [Prompt] 
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 
Please refer to the next page for examples.
Prior to submission of your assignment, please delete any information on these pages that is not relevant to your submission, including the examples given below.
Examples of AI statements
Example 1: 
I acknowledge the use of Grammarly (https://www.grammarly.com/) on 10 February 2024 to check my work using the prompt(s): 
1. Please check the following text for readability, grammar and syntax. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
Example 2: 
I acknowledge the use of SciSpace (https://typeset.io/) on 7 March 2024 to support my research using the prompt(s): 
1. Please provide me with materials on the biology of the liver. 
2. Please provide me with materials on liver cells. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
Example 3: 
I acknowledge the use of ChatGPT (https://chatgpt.com/) on 13 April 2024 to write my notes into submission format using the prompt(s): 
1. Please write up these bullet points as an essay paragraph at university level. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
Example 4 - acknowledgement of the use of multiple AI tools: 
I acknowledge the use of SciSpace (https://typeset.io/) on 28 June 2024 to support my research using the prompt(s): 
1. Please provide me with materials on the American Civil War. 
2. Please provide me with materials on the reception of Gone with the Wind. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
I acknowledge the use of Adobe Express (https://www.adobe.com/express/) on 24 June 2024 to edit photographic material: 
1. Remove background from Figure 1. 
I confirm that I have not presented any AI generated materials as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 



Written Reflection and Peer Review
1. Part 1: Peer Review Comments on Classmates’ Curriculum Proposals
Across the four curriculum proposals developed by my peers that I reviewed, this process required the provision of constructive and balanced feedback within the context of further education. My comments focused on the clarity of the rationale, the appropriateness of the aims and learning outcomes, the structure and sequencing of the curriculum, alignment with professional standards, and the overall quality of the scheme of work.
1.1 First Proposal: ESOL for Adult Migrants and Refugees
The first proposal focused on adult migrants and refugees studying English for Speakers of Other Languages at Entry Level 3 to Level 1. In my feedback, I highlighted the clear and well supported justification for the curriculum. The proposal showed a strong understanding of the social, language, and employment challenges faced by this learner group. I also commended its alignment with the Common European Framework of Reference for Languages and relevant professional standards in Wales. As part of my recommendations, I suggested clearer early identification of learner needs and more structured grouping of learning objectives.
Engaging with this proposal was professionally valuable, as it enhanced my understanding of a topic closely related to the aims and learning outcomes of my own curriculum design. The similarities between the two proposals encouraged me to reflect critically on my own work, especially in relation to how I structured learning outcomes, sequenced content, and demonstrated progression. This comparison enhanced my understanding of clarity, organisation, and the practical application of curriculum design principles.
1.2 Second Proposal: Level 3 Engineering
The second proposal focused on Level 3 engineering learners. In my review, I identified a strong theoretical foundation and a clear response to gaps in progression between vocational education and higher education. I praised the balanced focus on technical knowledge, academic skills, and transferable skills such as research and critical thinking. The curriculum structure showed appropriate progression from guided learning to more independent project work. As a recommendation, I suggested clearer links between learning objectives, teaching activities, and assessment methods.

1.3 Third Proposal: Learners with Severe and Complex Learning Difficulties
The third proposal focused on learners aged 16 to 25 with severe and complex learning difficulties in a specialist further education setting. In my review, I highlighted the compassionate and person-centred approach of the curriculum. The justification was clearly aligned with Welsh Government policy and inspection guidance, showing a strong understanding of the educational context. The scheme of work was a key strength, particularly its focus on real life skills and practical learning experiences. As recommendations, I suggested improving consistency in formatting, adding clearer summaries between sections, and providing more structured opportunities for learners to reflect on their progress. 
1.4 Fourth Proposal: Audition Ready (Performing Arts)
The fourth proposal, Audition Ready, focused on addressing a gap in post sixteen Performing Arts provision by providing authentic preparation for auditions. In my review, I recognised its strong relevance to the industry and its clear emphasis on building confidence, resilience, and professional identity. The aims and learning outcomes were well balanced, combining technical skills with personal development. The ten-week structure, including mock auditions and reflective activities, showed careful and purposeful curriculum planning. To strengthen the proposal, I suggested clearer mapping of professional standards and more explicit links between progression and assessment.
1.5 Overall Reflection on Peer Review Process
Overall, this process provided significant professional learning and strengthened my ability to evaluate curriculum design critically. Taking on the role of reviewer was a valuable professional learning experience that strengthened my ability to engage in critical evaluation of the work of others in a constructive and academic manner. This process enhanced my analytical skills and deepened my understanding of curriculum design within further education. Furthermore, the peer review process required recognition of the strengths of each proposal while offering practical and realistic recommendations for improvement. My intention was to support each proposal by providing constructive and balanced feedback to my peers, with the aim of strengthening curriculum design, and promoting continuous professional development.


2. Part 2: Reflective Reports
2.1 Reflective Report 1: Professional Learning Gained from Designing an ESOL Curriculum for Newly Arrived Migrants
Designing an ESOL curriculum for newly arrived refugees, asylum seekers, and family reunification learners has been one of the most important stages in my professional development as a teacher. This reflective report explores the professional knowledge, skills, and understanding I gained through this process. It draws on the Professional Standards for Teachers and Trainers in the Further and Higher Education sector to evaluate how this experience has developed my ability to plan and deliver inclusive and effective teaching.
2.1.1 Deepening Understanding of Learner Needs
Through long-term engagement with this group, an awareness had already developed of the challenges faced by refugees and asylum seekers in learning English. However, while researching and writing the contextual section of the curriculum, this process enhanced my understanding of the complex barriers these learner’s encounter.
This process enhanced my understanding that limited literacy in learners’ first languages (L1) is not merely a practical obstacle but also affects all aspects of curriculum design. According to Gravells (2021), initial assessment helps teachers understand learners’ starting points and needs. This understanding highlighted that a curriculum cannot assume prior educational experience and must instead begin with basic literacy skills, including alphabet recognition and phonics, before progressing to functional language.
The project strengthened my understanding of the psychological aspects of learning for this group. The curriculum now includes trauma-sensitive teaching, recognizing that many learners have experienced displacement, loss, or instability. This aligns with the Education and Training Foundation (ETF) Professional Standards, Teaching Standard 5 (TS5) in the UK, which require teachers to adapt their teaching to meet the strengths and needs of all learners.
2.1.2 Applying Theory to Practice
The curriculum design process required careful consideration of adult learning theories and research on second language acquisition. Cummins (2001) explains the connection between language proficiency and social empowerment, which changed my understanding of the purpose of ESOL teaching. This theoretical engagement reinforced the understanding that language is not only a set of grammatical rules to be taught, but also a tool for developing identity, independence, and participation in society.
Morrice et al. (2021) support this view by showing that language proficiency helps refugees develop a stronger sense of identity, confidence, and agency. This theoretical understanding influenced the curriculum’s focus on real-life tasks and meaningful communication. Instead of teaching grammar separately, the curriculum teaches grammatical structures within relevant contexts, such as housing, health, and employment.
2.1.3 Curriculum Design as a Systematic Process
 One of the most significant areas of professional learning was developing an understanding of curriculum design as a structured and systematic process rather than simply choosing teaching materials. The project required me to consider key elements such as aims and outcomes, content, sequencing, assessment methods, and resources. The project strengthened my understanding of constructive alignment which means ensuring that learning outcomes, teaching activities, and assessment methods are clearly connected, is essential for effective curriculum design. The weekly scheme of work in Section 5 reflects this principle, as each week’s grammar focus, skills development, and assessment method are directly linked to the overall learning outcomes. 
The assessment strategy section enhanced my understanding of the distinction between initial, formative, and summative assessment, and understanding that assessment should support learning rather than merely measure it. Black and Wiliam (1998) argue that formative assessment provides ongoing feedback that teachers and learners can use to improve the learning process, whereas summative assessment focuses mainly on measuring learning outcomes after instruction has been completed. 
Designing this curriculum strengthened my understanding of how professional standards guide practice. The Education and Training Foundation (ETF) Professional Standards for Teachers and Trainers in Education and Training (2022) provided a framework to ensure that the curriculum meets recognised quality standards. The project strengthened my ability to link curriculum decisions clearly to professional standards, showing how each element supports professional expectations.
2.1.4 Transferable Skills Development
The project developed my ability to integrate research, policy, and practice in a clear and coherent way. The project strengthened my ability to evaluate sources critically and integrate research into practice, choose relevant evidence to support curriculum decisions, and explain my reasoning clearly. These skills can be applied to lesson planning, developing resources, and engaging in reflective practice. This process enhanced confidence in making informed professional judgements. The curriculum allows flexibility, recognising that topics may need adapting based on diagnostic assessment. This reflects my understanding that a curriculum is a flexible framework, not a fixed plan. Research emphasises that effective curricula enable teachers to adjust learning goals, content, teaching, and assessment to meet diverse learner needs (OECD, 2024).
2.1.5 Conclusion
Overall, I have gained significant professional benefit from designing and developing a curriculum for learners of English as a second language. Previously, I viewed curriculum design as primarily the responsibility of specialists in this field, such as professors and experts in curriculum and methodology. However, this experience strengthened confidence in managing the full teaching process, from planning a suitable curriculum for a specific group of learners to creating assessment tools that measure learning effectively. The project strengthened my ability to analyse learners’ needs, set clear learning objectives, and design interactive activities that support the development of listening, speaking, reading and writing skills. This experience has increased my professional awareness and strengthened my confidence in continuing to develop and improve my teaching practice, as well as my ability to support some of the most vulnerable learners in our communities.
2.2 Reflective Report 2: Peer Review Feedback
The peer review process provided helpful and constructive feedback on my ESOL curriculum for newly arrived refugees, asylum seekers, and family reunification learners. Overall, the feedback was positive and confirmed the strengths of the curriculum. Reviewers highlighted the clear rationale, appropriate aims and learning outcomes, logical structure, and strong links to policy and professional standards. They also offered useful suggestions for improvement. This reflection outlines how I will respond to this feedback and explains where I believe my original design decisions remain appropriate.
One key strength identified by several reviewers was the clarity and authenticity of the curriculum justification. The rationale was described as well-grounded in professional experience, policy, and community context. However, one reviewer suggested that additional academic references should be included to support the identified gap in ESOL provision. This recommendation is well justified and will strengthen the academic quality of the curriculum. Although the curriculum was informed by policy and practice, adding further research evidence will make the justification more robust and academically rigorous.
Another important point raised in the feedback was the need to make learner progression clearer, especially from Pre-Entry to Entry 3 levels. Although progression was included in the year-long structure and spiral approach, it was not always clearly shown in measurable terms. I fully accept this feedback and will revise the curriculum to make the differences in learning outcomes between levels more explicit. I will add clearer achievement criteria and level-specific descriptors to show how learners progress from one stage to the next. 
Reviewers also suggested that differentiation strategies should be made clearer. Although I included diagnostic assessment, scaffolding, modelling, and flexible grouping, these approaches were not always clearly explained in the written documentation. I will therefore revise the scheme of work and lesson plans to show more clearly how activities are adapted to meet the needs of learners with different literacy levels and language abilities. This will make the curriculum clearer for tutors and external reviewers.
Another suggestion was to make trauma-sensitive practice and safeguarding more visible in the curriculum. Although these principles guided my approach, particularly in supporting learner wellbeing and allowing flexible pacing, they were not clearly presented as separate elements. This is recognised as an important area requiring greater visibility. I will therefore add a short section explaining how trauma-informed teaching strategies, safeguarding procedures, and multi-agency support are integrated into daily practice. This will strengthen the curriculum’s ability to respond to the needs of vulnerable learners.
Some feedback suggested that the learning outcomes should be more measurable and that the language used in worksheets for Entry learners should be simplified. I will review the wording of the learning outcomes to ensure they are clear, measurable, and closely linked to assessment methods. However, the language level used in the worksheets remains appropriate, supported by scaffolding strategies. Instead of reducing the level of challenge, I will make it clearer how support strategies help learners to achieve success.
Time management within sessions was also highlighted in the feedback. One reviewer suggested that some tasks might require more time and that extension activities could be included. This recommendation is accepted in principle. However, session length was fixed at one hour, and overall scheduling was not fully within my control. My responsibility was to manage the activities effectively within the 60-minute session. In future revisions, I will consider adjusting task timing and including optional extension activities where appropriate to improve flexibility.
Finally, one reviewer recommended including short learner case examples to make the curriculum more practical and realistic. This is a valuable suggestion, and I will include brief learner profiles to show how the curriculum meets real individual needs in practice.
In conclusion, the peer review process has improved my understanding of curriculum design and highlighted areas for future development. The feedback offered useful suggestions that will guide future revisions, especially in making progression, clarity, and documentation more explicit. It also confirmed the main strengths of the curriculum, including its social relevance, learner-centred approach, and alignment with professional standards. I accept most of the recommendations, as they will improve transparency and make the design clearer without changing its overall structure. This experience has reinforced the importance of reflection and ongoing improvement in curriculum development within further education.
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Appendices:
1. Details of curricular that have been reviewed 
Brief Description of Reviewed Curricular No 1: ESOL for Adult Migrants and Refugees (Entry Level 3 to Level 1)
Target Learners: Adult migrants and refugees seeking English for social integration and employment.
Key Strengths:
- Clear, well-supported justification addressing learners' social, linguistic, and employment challenges
- Strong alignment with CEFR and Welsh professional standards
Recommendations for Improvement:
- Earlier identification of individual learner needs
- More structured grouping of learning objectives
Professional Value to Reviewer:
The proposal's similarity to the reviewer's own curriculum design encouraged critical reflection on structuring learning outcomes, sequencing content, and demonstrating progression, enhancing understanding of effective curriculum design principles.
Brief Description of Reviewed Curriculum No 2: Level 3 Engineering
Target Learners: Level 3 engineering students progressing towards higher education.
Key Strengths:
- Strong theoretical foundation addressing gaps between vocational education and university progression
- Balanced focus on technical knowledge, academic skills, and transferable skills (research, critical thinking)
- Appropriate progression from guided learning to independent project work
Recommendation for Improvement:
- Clearer alignment between learning objectives, teaching activities, and assessment methods
Profession value to Reviewer:
The proposal reinforced the importance of constructive alignment in curriculum design, highlighting how coherent connections between objectives, activities, and assessment support learner progression and skill development.

Brief Description of Reviewed Curriculum No 3: Learners with Severe and Complex Learning Difficulties (Aged 16–25)
Target Learners: Young adults (16–25) with severe and complex learning difficulties in a specialist further education setting.
Key Strengths:
- Compassionate, person-centred approach tailored to individual learner needs
- Strong alignment with Welsh Government policy and inspection guidance
- Excellent scheme of work emphasising real-life skills and practical learning experiences
Recommendations for Improvement:
- Improve consistency in document formatting
- Add clearer summaries between sections
- Provide more structured opportunities for learner self-reflection on progress
Professional Value to Reviewer:
The proposal demonstrated how person-centred principles and policy alignment can be translated into practical, meaningful learning experiences, highlighting the importance of structured reflection in supporting learner development.
Brief Description of Reviewed Curriculum No 4: Audition Ready (Performing Arts)
Target Learners: Post-16 Performing Arts students seeking authentic preparation for industry auditions.
Key Strengths:
- Strong industry relevance addressing a clear gap in post-16 provision
- Clear emphasis on building confidence, resilience, and professional identity
- Well-balanced aims combining technical skills with personal development
- Purposeful ten-week structure including mock auditions and reflective activities
Recommendations for Improvement:
- Clearer mapping of professional standards
- More explicit links between progression and assessment
Professional Value to Reviewer:
The proposal illustrated how authentic, industry-focused curriculum design can integrate technical and personal development, demonstrating the value of purposeful sequencing and the importance of clearly linking assessment to learner progression.

2. Copies of the comments provided to each of the reviewed curricula.
Peer Review Feedback
Curriculum number: 1
1. A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	
The curriculum provides a clear and well-supported justification for focusing on adult migrants and refugees in Wales at Entry 3 to Level 1 ESOL levels. The proposal clearly explains the social, linguistic, and employment-related challenges faced by this group, and the rationale is strengthened using relevant policy documents and research evidence. This demonstrates a clear need for a curriculum that combines language learning with employability and digital skills. To improve clarity further, the proposal could briefly summarise the key needs of the target group earlier in the document to help readers quickly understand the curriculum’s focus.




2. The aims and objectives for the curriculum are appropriate for the topic and learning group.
	
The aims and objectives are appropriate for the topic and learning group and clearly link language development with employability and digital skills. The learning outcomes are measurable, achievable, and aligned with the Common European Framework of Reference for Languages (CEFR) A2–B1 levels, supporting learner progression and clarity of purpose. A minor improvement would be to prioritise or group the objectives more clearly to highlight the most important learning outcomes. It would also be beneficial to present the learning aims, objectives, or outcomes in bullet points to ensure greater clarity.






3. The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	
The curriculum structure is suitable for the needs of the topic and learner cohort. The 12-week format allows for gradual progression, and the spiral approach supports reinforcement of learning. The blended learning model is appropriate; However, the proposal could further clarify how digital access issues for some learners will be managed, taking into consideration learners’ cultural backgrounds, previous educational experiences, and varying levels of digital confidence. 




4. Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
The curriculum shows strong consideration of relevant professional standards and benchmarking frameworks, including the Adult ESOL Core Curriculum, the Common European Framework of Reference for Languages (CEFR), and the Professional Standards for Further Education Teachers, Work-Based Learning Practitioners and Adult Learning Practitioners in Wales. This alignment adds credibility to the curriculum. The inclusion of wider frameworks, such as the United Nations Educational, Scientific and Cultural Organization Sustainable Development Goal 4 (UNESCO SDG 4) and the Organisation for Economic Co-operation and Development (OECD) skills priorities, further strengthens the academic and professional credibility of the curriculum. The section could be improved by briefly explaining how tutors will apply these standards in day-to-day teaching practice.




5. Comments on the scheme of work that was designed.
	
The scheme of work is well organised and logically sequenced, with relevant weekly themes linked to real-life, employability, and everyday contexts, such as CV writing and interview preparation. Teaching activities and assessments are well aligned with the intended learning outcomes. A key strength of the scheme is the clear progression from language input to practical application through realistic tasks, with assessment well embedded throughout. A possible improvement would be to make learner progression between weeks more explicit, particularly by showing how skills developed in earlier sessions are revisited and extended.




6. Anything else that you would like to comment on?
	
A key strength of the curriculum is its strong focus on inclusion, differentiation, and learner wellbeing. The use of scaffolded, learner-centred activities reflects good practice in adult ESOL teaching. To strengthen the curriculum further, it may be helpful to include more explicit opportunities for learners to reflect on their progress and next steps. Overall, the curriculum is well-researched, well-designed, research-informed, and suitable for supporting adult learners’ integration, employability, and progression. Small improvements in clarity and signposting would further enhance its effectiveness.



Peer Review Feedback
Curriculum number: 2 
1. A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
The rationale for the curriculum is clear, well developed, and strongly informed by policy, research, and the further education context in Wales. The proposal clearly identifies gaps in current Level 3 vocational provision, particularly in relation to progression to higher education, the development of critical and academic skills, and the limitations of behaviourist approaches within mixed academic and vocational qualifications. The use of national participation data, evidence of progression challenges, and relevant literature strengthens the overall justification for the curriculum.

The target audience is clearly defined as Level 3 engineering students aged 16 and above, mainly young adults studying in further education or sixth form settings. The proposed entry requirements are appropriate and based on relevant prior study in mathematics and engineering, ensuring that learners are suitably prepared for the level and content of the curriculum.




2. The aims and objectives for the curriculum are appropriate for the topic and learning group
	
The aims of the curriculum are well aligned with the subject content and the needs of the learner group. They effectively support progression to higher education while remaining relevant to vocational pathways. The focus on applying engineering principles in new contexts, alongside the development of research skills and critical and creative thinking, is appropriate for Level 3 learners who already have a solid foundation of technical knowledge.

The learning outcomes (objectives) are generally clear, measurable, and achievable within the proposed time frame. They successfully combine technical skills, academic skills, and transferable skills, including analytical problem solving, research and report writing, and oral presentation.



3. The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	
The overall structure of the curriculum is well suited to its aims and the needs of the learner group. The short, optional ten-week module includes a balanced combination of taught sessions, seminars, and project-based learning. The gradual move from guided teaching to more independent project work is appropriate for Level 3 learners and supports their development as autonomous learners.

The content is sequenced logically, beginning with core analytical skills and progressing towards independent project work. This supports learner development effectively. However, the structure could be improved through clearer signposting of key progression stages, such as the transition from group activities to individual tasks, and clearer explanation of how formative assessment prepares learners for final summative assessment.




4. Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
The proposal shows a strong awareness of the Professional Standards for Further Education teachers in Wales and the Credit and Qualifications Framework for Wales (CQFW) Level 3 requirements. It clearly explains how the curriculum aligns with expectations related to learner autonomy, practical application, and accountability. The consideration of bilingual delivery, with assessment available in both Welsh and English, is a clear strength and aligns well with national education priorities in Wales.

Although the discussion of professional standards is well reasoned, this section could be strengthened by including a clearer mapping or summary table. This would show more explicitly how key professional standards and CQFW descriptors are addressed through specific teaching, learning, and assessment activities.




5. Comments on the scheme of work that was designed.
	
The scheme of work is detailed and well aligned with the stated aims and learning outcomes. It includes an effective mix of lectures, seminars, group activities, independent study, and peer feedback, which supports the development of higher-level thinking skills. The use of formative assessment, peer assessment, and regular feedback is a particular strength and is well integrated into the curriculum design.

To improve clarity, the links between learning objectives, activities, and assessment could be made more explicit on a week-by-week basis. In addition, including a short indicative reading list earlier in the scheme would better support learner preparation and independent study. 




6. Anything else that you would like to comment on?
	
Overall, this is a well-researched and innovative curriculum proposal that addresses real challenges in vocational and mixed academic education. Its main strengths are its strong theoretical foundation, clear educational purpose, and focus on developing learners’ academic identity alongside their technical skills. To further strengthen the proposal, the author could make opportunities for learner reflection on progress and next steps more explicit.



Peer Review Feedback
Curriculum number: 3
1. A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
The proposal provides a clear, well supported, and appropriate justification for the curriculum and its intended learners. The target group is clearly defined as young adults aged 16 to 25 with severe learning difficulties, disabilities, and complex needs who attend a specialist further education college. This focus is consistently maintained throughout the document. The rationale is strongly supported by current Welsh Government policy, Estyn guidance, and relevant sector literature, demonstrating a clear understanding of the legal, ethical, and educational context of Independent Living Skills provision.
The case for the curriculum is convincing, particularly in highlighting the risk of exclusion faced by learners with complex needs when specialist and person-centred provision is not available.




2. The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and learning outcomes are appropriate for the subject area and the learner group. They show a realistic yet aspirational understanding of learner progress for individuals with severe and complex needs. The focus is placed on health, wellbeing, independence, safety, and participation, rather than on abstract academic outcomes. This approach reflects good practice within specialist further education and Independent Living Skills provision.

The learning outcomes are clearly structured using the Recognising and Recording Progress and Achievement framework, with starting, intermediate, and stretch targets. This demonstrates strong attention to individual learner needs and progression. The use of differentiated targets effectively supports learners who are working at different developmental and communication levels.




3. The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	
The curriculum structure is appropriate for both the subject content and the needs of the learners. The eighteen-week model, adapted from a full academic year, is organised into clear themed blocks. This structure allows for repetition, reinforcement, and gradual progression, which is particularly important for learners who benefit from routine and repeated practice. The progression from personal hygiene skills to home-based skills and then to community and lifestyle skills is logical and suitable for learners’ developmental needs.

The balance between classroom learning, practical activities, and community-based experiences reflects good practice in Independent Living Skills provision and supports meaningful skill development across different learning contexts. 




4. Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
The curriculum clearly aligns with the Welsh professional standards for further education teachers. The discussion shows a strong connection between how the curriculum is designed and delivered and the standards related to learner wellbeing, inclusive teaching practices, effective planning and assessment, and collaboration with colleagues and other stakeholders. The focus on promoting dignity, safety, and high aspirations for learners with complex needs is particularly well explained.

The use of Recognising and Recording Progress and Achievement, or RARPA, for benchmarking is appropriate and well justified for this group of learners. 
Top of Form
Bottom of Form




5. Comments on the scheme of work that was designed.
	
The scheme of work is a significant strength of the proposal. It is detailed, carefully structured, and clearly adapted to different learner needs, with practical and meaningful learning outcomes for each week. The use of real-life tasks, such as hygiene routines, cleaning, shopping, travel, and food preparation, ensures that learning is relevant and authentic, helping learners to apply skills beyond the classroom.

Including example targets for Recognising and Recording Progress and Achievement, or RARPA, at different levels is particularly effective and shows reflective, learner-focused planning. The lesson plans provided in the appendices further enhance the scheme by demonstrating how theoretical ideas are put into practice. To improve the scheme, it could have more consistent formatting and terminology and occasionally be simplified to make it easier to read for busy practitioners.




6. Anything else that you would like to comment on?
	
Overall, this is a well-researched, compassionate, and professionally informed curriculum proposal. It shows an excellent understanding of specialist further education practice and the needs of learners with severe and complex learning difficulties. Its strengths include a person-centred approach, strong alignment with policy, a practical focus, and a realistic but aspirational view of learner progress.

Small improvements, such as clearer guidance between sections, short summaries at key points, and more explicit opportunities for learners to reflect on their learning, would make the curriculum even clearer and easier to use. With these refinements, the proposal would be well suited for implementation, validation, and inspection in specialist further education settings.



Peer Review Feedback
Curriculum number: 4
1. A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
The proposal presents a clear and well explained justification for the Audition Ready programme. It identifies a recognised gap in post sixteen Performing Arts provision. While existing qualifications help learners develop performance skills, they often do not provide sustained and realistic audition practice or clear preparation for professional and higher education audition settings. The competitive nature of the performing arts sector is clearly described, and the need for focused development of confidence, professional behaviour, and reflective practice is well supported.

The target group is clearly defined and appropriate. It includes post sixteen Performing Arts learners, former students, and adult actors up to the age of thirty. The inclusion of former students and adult learners shows a strong understanding that progression in the creative industries is not always linear. This approach also aligns with the widening participation principles of Further Education. The optional and extracurricular structure of the programme is well justified and encourages intrinsic motivation. This section could be strengthened further by adding a short concluding summary that clearly restates the unique contribution of the programme.




2. The aims and objectives for the curriculum are appropriate for the topic and learning group
	The overall aim and learning outcomes are appropriate and well matched to both the subject and the learner group. They achieve a strong balance between developing technical audition skills, professional behaviour, and personal qualities such as resilience and self-confidence. The emphasis on reflective practice is particularly suitable for the performing arts context and supports long term development rather than short term performance improvement.

The learning outcomes are clearly written, realistic, and aligned with progression into higher education, conservatoire training, and professional auditions. They address both subject specific and transferable skills, which is a clear strength. The proposal could be improved slightly by linking the learning outcomes more explicitly to individual sessions or assessment activities. This would make progression and curriculum coverage even clearer for learners and reviewers.




3. The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	
The ten-week structure is well suited to the aims of the programme and the needs of the learners. The clear progression from introduction and selection of material to mock auditions and a final showcase shows careful curriculum planning and effective use of a spiral approach, where learning is revisited and developed over time. The balance between developing skills, building confidence, and encouraging reflection is appropriate for learners working at Level 2, Level 3, and above.

Delivering the programme in the evening as an optional after college course is realistic and flexible. It supports access while maintaining a professional standard. The differentiation strategies described, including peer feedback, individual support, and structured activities, are suitable for a group with different levels of experience and confidence. This section could be strengthened by clearly identifying specific points in the programme where learners formally review their progress and adjust their personal goals.




4. Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
The curriculum shows clear and informed engagement with relevant professional standards and benchmarks. These include expectations from Estyn, the education and training inspectorate for Wales, priorities set by the Welsh Government, and the Quality Assurance Agency Subject Benchmark Statements for Drama and Performance. The proposal demonstrates strong awareness of how employability, progression, and professional identity are assessed within Further Education and creative education contexts.

Professional standards are carefully integrated into both the overall curriculum design and individual lesson planning. This is particularly evident in the focus on inclusive practice, learner wellbeing, and reflective learning. This section could be strengthened by including a short summary table or mapping overview to show clearly where key standards are addressed across the aims, learning outcomes, teaching activities, and assessment methods. This would improve clarity for validation and inspection purposes.




5. Comments on the scheme of work that was designed.
	The scheme of work is detailed, coherent, and closely aligned with the stated aims and learning outcomes. The structure of the sessions is logical and progressive, with a clear focus on developing audition readiness through realistic practice. The inclusion of mock auditions, structured feedback, and reflective tasks demonstrates effective practice in performing arts education.
The lesson plans are a particular strength. They show clear links between learning outcomes, teaching activities, professional standards, and assessment methods. Differentiation, formative assessment, and opportunities for learner reflection are clearly embedded throughout. To improve usability, the scheme would benefit from more consistent formatting and careful editing, as some sections are quite long and may be difficult to navigate quickly.




6. Anything else that you would like to comment on?
	
Overall, this is a well-researched, educationally coherent, and industry relevant curriculum proposal. Its main strengths include a clear purpose, strong theoretical foundation, an inclusive approach, and realistic preparation for auditions beyond assessment focused programmes. The emphasis on resilience, confidence, and professional identity is particularly appropriate for the demands of the performing arts sector.

Minor improvements in clarity, structure, and conciseness would strengthen the proposal further. This could include adding summary statements and a visual overview showing how professional standards are addressed across the curriculum. With these refinements, Audition Ready would provide a strong and valuable addition to post sixteen Performing Arts provision in Further Education.
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