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Introduction
According to Alphonso, (2007) critical incidents are snapshots of someone’s life be it positive or negative that a practitioner observes. This incident enables reflection upon practice and understanding of key things, (Roderick and Viergever, 2019). This technique is often regarded as a valuable learning tool due to it allowing people to explore their actions and feelings whilst examining relevant evidence based literature helping to link the gap between practice and theory, (Alphonso, 2007). 
This research focuses on a case study of a learner based upon an observed critical incident. It will identify and critically evaluate next teaching and learning steps based upon the observation. 
This essay will look at the critical incident of a child incessantly asking questions, making statements, and demanding teacher attention. This made the researcher consider the potential ALN of the child and the possible lack of self-esteem. 
The essay looks at a range of legislations related to the critical incident including the WBFG act, the ALN act, the UNCRC and the New Curriculum for Wales 2022. It also draws upon theories by Epstein, Brookfield, Bronfenbrenner, and Maslow in support of the critical incident and next steps. 
The research suggests that for Z to achieve his full potential the school may consider the implementation of an IDP as well as conducting health and wellbeing sessions to include discussion on online safety and age rated gaming/videos. Lastly it could be considered that the teacher involved in the critical incident receives additional ALN training as he stated during observation 1 that he is not well versed on the topic. 











The Observation, Context and Ethics
The school attended for the observations is a mainstream primary school which has a large focus on children rights. The school is still following the 2008 Curriculum however had started to implement the new 2022 curriculum. 
A year 5 classroom was observed with children aged between 9 and 10 years old. On the day of observations there were 26 children in attendance however the class normally has 31 children. There is low attendance due to the pandemic. There was 1 child in the class who was diagnosed with Dyslexia and had the help of 1:1 support. There were also 3 children in the class with suspected ASD/ ADHD. The subject of the critical incident discussed in this research is one of the 3 children. 
Due to BERA (2018) guidelines it’s important to ensure anonymity of the participants as this is considered the norm where educational research is concerned. For this reason, the participants or school will not be named in any documentation relating to the research. The participants will be called A, B, C etc. The researcher also ensured not to write any participant names or school name down whilst conducting the research and writing field notes, (Bera, 2018). 
Z is a male 9-10-year-old child. Z’ teacher believes that Z may have an underlying ALN such as ASD or ADHD. This, however, has not yet been fully explored. It was mentioned by Z during the day that he plays an online video game which is rated 12+ years. Z was in the lower ability groups for all of his sessions except for the maths topic they were doing that day of which he was in the average ability group. 
Methodology
Case Studies
According to Punch, (2014, pp. 119-124) case study methodology is often used to collect qualitative data. It is when a researcher looks at a specific social phenomenon through analysing an individual case, (Kumar, 2005, pp. 119-123) and studies them in detail by using whichever data collection method is most appropriate. This type of methodology allows the researcher to develop an in depth understanding of the case and the context. Case studies tend to also have a more holistic focus by aiming to understand the wholeness and unity of the case, (Punch, 2014, pp. 119-124). According to Bell, (2010, pp. 8-9) the main issue with conducting a case study is that it is difficult to generalise it however, this study does not aim to generalize the findings but instead aims to reflect upon them. 



Observations
Observations are used as a data collection method. They are useful for qualitative research in that the researcher has the opportunity to gather live data rather than reported data, (Cohen, Manion and Morrison, 2018, pp. 542-558). There are varying forms of observation from structured, unstructured naturalistic etc. For this study in particular it is important that a naturalistic approach to the observation is used with structure. Meaning that the researcher will not manipulate the situation or behaviours within the observation, (Punch, 2014, pp. 153-158). An issue with observations is that it can be difficult to understand the contextual information which has a bearing on the event being observed it is also a struggle to maintain the naturalness of the setting as the observers attendance may be distracting, (Denscombe, 2014, pp. 205-225). 
Critical Incident Methodology
Critical incident methods are a flexible qualitative, (Kemppainen, 2000) type of observation technique, (Lipu, 2007). According to Cohen, Manion and Morrison, (2018) critical incidents are often used in educational practices to reveal an insight into a person, situation, or event. These events can be mundane or irregular. The importance of these events is that it will be of interest to the observer and so they warrant greater recording and detail than other events and offer an important insight. These events will be revealing in that they offer the researcher greater insight into an event making them critical to the observer, (Cohen, Manion and Morrison, 2018, pp. 551).
The Method
Due the research calling for critical, descriptive, explanatory data and not numeric data it is best to use a qualitative data collection method as it will allow the researcher to develop a greater understanding of the case study specifically the meanings behind the critical incident, (Cohen, Manion and Morrison, 2018, pp. 551). Due to this the researcher will be conducting structured critical incident observations within a classroom as the researcher knows what questions need to be answered, (Bell, 2010, pp. 8-9). It is important that the researcher acknowledges that structured observations are not without fault as the researcher is only observing a snapshot of the participants lives and so they will not fully understand the context. The presence of the observer must also be considered as this has the potential to alter the behaviour of the children, (Denscombe, 2014, pp. 205-225). Lastly the observer must remember that the country is currently dealing with a difficult circumstance and so the observation will not be of a typical session in the classroom. 



Observation Models
According to Ofsted, (2018) there are 6 international models of lesson observation. For the purpose of this study the researcher will focus on the 2 more relevant of these, Classroom Assessment Scoring System (CLASS) and Generic Dimensions of Teaching Quality (GDTQ). CLASS is an observational model that is often used to assess the effectiveness of interactions between students and their teachers, (Downer, et al., 2009). The CLASS observation model focuses on emotional support, classroom organisation and instructional support, (Ofsted, 2018). GDTQ however is more generic in that it does not specify on interactions and instead looks at classroom management, student support and cognitive activation, (Ofsted, 2018).
Critical Incident 
The critical incident is not one of which that happened in a singular brief moment it is instead a combination of many brief moments. During the day of observations, it was seen that Z needed much teacher attention. There were regular interactions between the teacher and the child throughout the day. These interactions ranged from the child asking the teacher many questions some relevant to the topic and some irrelevant, making statements, becoming disengaged and distracting other children and also thinking out loud. The teacher highlighted to me at the start of observation 1 that Z might have ASD or ADHD although this is yet to be explored. 
The critical incident highlights two important aspects of education. Health and wellbeing and ALN. As the child potentially has ALN the researcher believes that this is an important aspect to explore surrounding the critical incident as it could be a direct result of the child’s potential ALN. Another aspect that the critical incident highlights is health and wellbeing. A child having low self-esteem can negatively impact a child’s wellbeing, (Yadav and Yadav, 2013). 
Donaldson’s 4 Purposes
The critical incident could link to all 4 of Donaldson’s purposes however the main purpose it relates to is children becoming healthy, confident individuals. The incident highlighted that Z is potentially lacking in self-esteem. This is due to him continuously needing teacher attention. According to Lee, Kim, Park and Sohn, (2016) attention seeking, and difficult behaviour is directly linked to anxiety and a lack of confidence. This makes the healthy and confident individuals purpose an important aspect to consider when discussing this particular incident. 
There are many theorists and researchers that believe that self-esteem can have a substantial impact on one’s wellbeing. One such theorist is Epstein who believes that self-esteem is the need to be loveworthy and is based upon one’s sense of worth. The theory also instigates that self-esteem is placed in the middle of  self-maintenance and self-enhancement. Martela, (2020) states within the Self Determination Theory that well-being is a notion that can be impacted by many factors such as basic needs, self-esteem, and motivational states. This is similar to Maslow’s Hierarchy of needs which states that for a child to achieve self-actualisation their basic needs must be met such as food, water, safety, and esteem, (Magnusson, 2019). Literature that disagrees with this notion is fairly rare however, the researchers Du, King and Chi, (2017) believe that there is a lack of research surrounding relational self-esteem and that collective self-esteem has little to no impact on a person’s wellbeing. In spite of that they also consider the notion of self-esteem being an important aspect of wellbeing albeit dependent on the individual and the type of self-esteem being considered. 
Literature Review 
Wellbeing
The Wellbeing of Future Generations (Wales) act 2015
WBFG act provides guidance for the public bodies in Wales and requires them to consider sustainable development whilst pursuing the social, economic, environmental, and cultural well-being of Wales. The act states that for LA’s to do this they should have a Public Services Board in Place.  It also establishes an FG Commissioner for Wales who is responsible for monitoring and reporting on public services wellbeing objectives, (WBFG act, 2015).
	The act sets out 7 wellbeing objectives for public bodies to consider (WBFG act, 2015). It is noticed during the observation that Z maybe struggling with confidence and self-esteem issues both of which can negatively impact the resilience of the child. 
Carmarthenshire CC have set 15 Wellbeing objectives for the area, (Well-being Objectives, 2020). Many of these objectives were not relevant to Z however, three objectives were. Objective 2 is to help children to live healthy lifestyles. This objective focused mainly on physical health however addresses the mental health of children and discusses the Healthy School Scheme which is a self-assessment tool used to help schools improve the health and wellbeing of their pupils, (Public Health Network Cymru, n.d.). 
Objective 8 is to help people live healthy lives. This objective is aimed at improving services for mental health and learning disabilities. Again, this relates to Z as he potentially has ALN, and he may also be struggling with some aspects of his mental health, (Well-being Objectives, 2020).
Objective 9 is Supporting good connections with friends, family, and safer communities. This objective seems to be more focused on safer communities rather than good connections however, it does aim to reduce ACE’s, increase safeguarding awareness and provide training for those who are involved with the public and to also deliver a person centred approach, (Well-being Objectives, 2020).

UNCRC
The UNCRC is a document that lists the rights of every child through the use of 45 articles. Each article is related to Z as they are his rights however, some are more relevant than others in the discussion of the critical incident. Articles 28 and 29 are directly related to Education. These articles give the children the right to receive a free primary education which encourages regular attendance, is ethically informed and promotes Children’s rights. These articles also state that a child’s Education should  help to develop their, personality and abilities, (UNCRC, 1992). This is directly related to the holistic wellbeing of children and is important to consider in Z’s case. Lastly Article 31gives children the right to engage in leisure activities suitable for their age, (UNCRC, 1992). This is not happening for Z as he has been playing video games unsuitable for his age. It could be argued that these games are creating a negative impact on the child’s wellbeing, (Stoll and Collett, n.d.).
Curriculum for Wales 2022
The Curriculum for Wales 2022 has taken on board much of what is mentioned in both the UNCRC and the WBFG act. It has a large focus on the wellbeing of students and has dedicated an AoLE to student Health and Wellbeing. The Curriculum encourages schools to contribute to the goals set out in the WBFG act as well as engage communities in the process of producing the curriculum, (Welsh Government, 2020). 
The Welsh Government, (2020) states that each school’s curriculum should focus upon the UNCRC, and children should receive opportunities to learn about, through and for human rights. The UNCRC informed the development of the 4 principles that underpin the New Curriculum 2022. 
Welsh Government, (2020) highlights the need for person centred practice throughout. The curriculum aims to support the health and wellbeing. The curriculum also calls for student input and states that in is an important consideration to make whilst designing a curriculum and that learners should be given space and opportunities to be curious and inquisitive whilst being supported to ask meaningful questions, (Welsh Government, 2020). 
Welsh Government, (2020) aims for children to become confident and independent whilst building upon their resilience and developing strategies to help them manage their wellbeing. The curriculum wants children to have pride in themselves and a passion for learning.  
The assessment part of the curriculum is aiming at supporting teachers to identify the progress of individual children and the next steps of that child, (Welsh Government, 2020). The observation took place very early in the academic year and soon after a national lockdown due to Covid-19. It is possible that the class teacher had not yet had the opportunity to assess Z fully and to Identify his next steps. This could be why the teacher was simply allowing Z to speak his mind as and when he wanted to. 
The last integral aspect of the Curriculum 2022 that directly relates to Z is the cross curricular approach between health and wellbeing and digital competency. This approach allows schools to help children to develop their knowledge of digital media and the online world, (Welsh Government, 2020). This is an extremely important aspect for Z as during observation 1 he admitted to playing 12+ games. Technology such as this can negatively impact the health and Wellbeing of children in particular their physical, mental, and emotional health, (Stoll and Collett, n.d.).
The UNCRC was used as an aide to inform the Curriculum for Wales 2022 and WBFG making it an integral part of both legislations. 
These acts mean that Z should be receiving an education that promotes his holistic wellbeing whilst maintaining his rights. At this moment in time it could be considered that the child is struggling with his emotional wellbeing specifically his confidence and self-esteem, the school can be seen to be promoting the child’s rights and wellbeing through the use of the UNCRC and also implementing wellbeing based sessions such as YOGA, Observation 4. 
Additional Learning Needs
ALN Transformation Programme
The ALN transformation programme ensures that children with ALN are supported so that they reach their full potential, (Welsh Government, 2018). The ALN transformation programme asks for a child centred approach to the support they receive, focusing on early intervention. The programme also seeks for the education workforce to receive additional skills development and make specialist support, information, and advice easier to access. The act has 11 aims including the introduction of the term ‘ALN’, increased participation of CYP and also a simpler and less confrontational system. The programme makes it easier for children to get effective support as early as possible. This new system will overtake the current SEN system by September 2021 with the old system coming to an end by 2024, (Welsh Government, 2018). 
Additional Learning Needs and Education Tribunal (Wales) Act 2018 
ALN act establishes the law around meeting the needs of children who have a learning difficulty or disability which requires additional learning provision. The act places this responsibility on the governing body of schools and LA, (ALN act, 2018). 
ALN act, (2018) states that the ALN provisions children receive should be decided in a child-centred way. Provisions set should be unique to the child and their wishes should be considered when deciding them. The act also highlights the importance of CYP rights and states that these rights must be considered, (ALN act, 2018). To do this the LA or governing body must prepare and maintain an IDP. The IDP should include description of the child’s ALN, the provisions needed and any other necessary information, (ALN act, 2018). 
The act aims to keep children with ALN in mainstream education and provide them with equal opportunities and activities. The act also gives children and parents the right to appeal any decisions made in the IDP process whereas with the current SEN process, children do not have the right to appeal and need their parents to appeal for them. Lastly the act states that all schools should have a designated ALNco, (ALN act, 2018). 
Curriculum for Wales 2022
Welsh Government, (2020), highlights some of the key points from the ALN act. The new curriculum draws upon this and allows schools the flexibility to support and meet the needs of their ALN children. The curriculum has been designed in a way that when possible ALN children will be able to participate fully in a mainstream education alongside their peers whilst receiving the same opportunities, (Welsh Government, 2020). 
It is highlighted throughout the curriculum that schools have a duty to meet the needs of their students and that close working within the curriculum framework and the ALN act is essential to achieve this, (Welsh Government, 2020). The Curriculum is person-centred and clearly states throughout that schools should be providing different support dependant on the circumstances of each individual. 
The transformation programme and the ALN act coincide. The programme describes how the act is going to be integrated. They both take the UNCRC into consideration. All of the aforementioned Acts are underpinned by the UNCRC. By considering all of these aspects it will ensure the needs of children are met in an appropriate manner. During observation 1 the teacher stated that Z possibly had ALN however it had not yet been explored. The new legislation has not yet been implemented however it could be considered that the school take on board the new legislation early so that Z’ needs are being met. With the new curriculum highlighting the importance of early intervention, his possible ALN should have already been explored and the child’s needs already being met, (ALN act, 2018). This however would only have happened if the act was already in place and also if the act was implemented as it is intended.





Reflection and Evaluation 
Reflective Practice
Reflective Practice is a dominant concept within education. This is because it broadens practitioners perspectives and enables them to see issues within their practice and take steps to reduce and eliminate them, (McGarr and McCormack, 2015). 
I aim to use a reflective approach throughout my teaching career. By doing this I hope to continuously improve upon my practice and my teaching methods. This will also help me to improve upon my knowledge base in the AoLE’s and topics that I teach. Lastly it will help to provide an enriched and engaging learning experience for my future students whilst also ensuring equity. 
For the Reflection of this study the researcher will use the reflection model produced by Brookfield, (2017). This model looks at an incident through 4 lenses, Teacher Lens, Peer Lens, Student Lens and Theoretical Lens. For the researcher to implement this reflective model they will look at a range of next steps that will help to improve upon the wellbeing, outcomes, and support for Z. 
Next Steps 
Although providing an IDP is not currently a legal obligation bestowed upon the school it will be by 2021 via ALN act. By conducting the IDP now and starting teacher training the school will be able to highlight any necessary support as well as allow them to prepare for the future. Specific teacher training is said to significantly improve knowledge of ALN (Rae, Mckenzie and Murray, 2011). Brock et al., (2017) states that teacher training in ALN and a range of specific intervention methods greatly improves student outcomes and wellbeing.
Although the child may not necessarily have a diagnosed condition, he still needs additional learning provisions in comparison to his peers (ALN act, 2018). This is because of the amount of time he is needing to satisfy his needs. There are many local organisations able to support Z. For example, Team around the Family (TAF) is regularly used in the county to support children and families with concerns about education and behaviour, (Team Around the Family, n.d.). This also includes issues with Well-being. During the IDP process it may be beneficial to refer Z to organisations such as this so that he receives support from all possible sources. Lastly wellbeing sessions should be implemented in the classroom and form part of the IDP so that the wellbeing needs of Z are met. These sessions should include lessons on appropriate online content and the importance of age ratings on games and videos/films as Z stated during observation 1 that he plays an overage video game. This can negatively impact a child’s wellbeing and cause behavioural issues (Bartholow, Sestir and Davis, 2005).  With the right training and support in place Z issues will hopefully become significantly reduced.


Reflection
It is likely that the teacher would appreciate additional ALN training and the IDP. The training will provide him with the knowledge base needed to support Z and the IDP will set out the individual ways in which Z should be supported as well as allow the teacher to get to know the child better. These, however, may be difficult to implement as the teacher is currently inundated with a heavy workload as he is also the schools Deputy Head Teacher. It is also important to note that appropriate training in these matters is often hard to come by and can be expensive and difficult to implement, (Brock et al., 2017). 
From a peer perspective it is likely that the TA in the room would appreciate the extra support from the IDP and the additional training of the teacher. She is currently employed as a 1:1 for a child with dyslexia however, it was seen during the observations that she was responsible for all of the ALN children (1 Diagnosed, 4 suspected) in the classroom not just her 1:1 child. 
As stated previously literature shows that teacher training in ALN can significantly improve on pupil outcomes and wellbeing, (Brock et al., 2017). As well as this the IDP will allow Z to have a tailored package of support available to him with the possibility of including wellbeing sessions and out of school support. This in turn will positively impact upon Z and it will likely reduce the issues for all children in the classroom as with the right support, implementation and effective practice strategies Z will not be as dependant on the teachers attention, (National Foundation for Educational Research (NFER), (2020). 
According to Bronfenbrenner’s Ecological system those within a child’s microsystem can directly impact upon their development and wellbeing. The school, class, and child’s family life all form part of Z’s microsystem, (Exploring your mind, 2020). By implementing the previously stated next steps the child should receive better experiences in school via the IDP and teacher training as well as better support at home via the out of school support and the sessions on wellbeing. It is also important to note that the child’s Chronosystem can also impact upon their development and wellbeing both positively and negatively. This is the situations that the child is currently experiencing, (Exploring your mind, 2020). At the moment it could be argued that Z is having negative experiences at home and in school as his needs are not being met. This would in turn have a negative impact upon his development, wellbeing and his academic success causing him to seek the attention of a close adult, The Teacher (Department of Education, 2012). 




Conclusion 
This study was conducted via a case study. The researcher opted for a structured observation approach of which a range of critical incidents were emphasized. The researcher observed four classroom sessions for a year 5 class and highlighted a critical incident during each observation. The researcher then looked specifically at 1 of the critical incidents. The critical incident highlighted the aspects of wellbeing and ALN. For this reason, the researcher analysed a range of legislations and government documents to include the WBFG act and the ALN act. 
To reflect upon the incident the researcher used Brookfields 4 Lenses reflection model allowing the researcher to critically analyse the next steps for Z. 
To improve upon the approach the researcher realises that it would have been better to spend more time in the school before performing the observations, allowing the children to get used to having an additional adult in the room. It would have also been beneficial to have had more time to conduct the observations however due to current circumstances this was not possible. 
The Professional Standards for Teaching and Leadership looks at Innovation and Professional Learning alongside other standards, (An introduction to the professional standards for teaching and leadership, 2019). The observation, critical incident, and the reflection of these have highlighted the importance of the two aforementioned standards. The researcher believes that this process has increased upon their knowledge base surrounding ALN and children’s Wellbeing. The process has also allowed the researcher to develop the knowledge of potential next steps and the ways in which these can be implemented within practice. 
The reflective practitioner in Wales guidance has informed this research due to the researcher using a reflective approach to conduct the research and discuss the next steps surrounding the critical incident, (Revised professional standards for education practitioners in Wales, 2011). By using a reflective approach, the researcher has been able to highlight important aspects of school life and provided invaluable information for their future practice.
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29/09/2020 - 9am - Year 5

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Expressive Arts, Humanities, Numeracy and Languages, Literacy and Communication.
· Learning about Tudors and Henry VIII 6 wives. Creating a story map. Learning dates and sorting into chronological order.
· 1st Session of the day and 3rd or 4th session on the topic. 
· Indoor Classroom
· 1 child with diagnosed Dyslexia. Statemented with 1:1 Support. 3 Children with potential ALN (ASD and/or ADHD) 
· 26 children in attendance today. Normally have 31.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Class were excitable and a little skeptical of myself. All seemed very friendly and polite.
· Very chatty to start with but settled when teacher entered room. Chatty again after reg but settled when needed. Behavior was good throughout session. 
· Around ½ of the class were ready to learn when the session started.
 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· The plan of the day is displayed on the wall. 
· Teacher spent 5 minutes before registration explaining the plan for the day. 
· Spent a few minutes explaining plan of session and what is expected
· Gave an in depth explanation of Task. 
· 4 Purposes - Children given plenty of opportunities and regularly encouraged to be independent from tieing own shoe laces to completing own research. This helps to build on their confidence and make them capable learners. Also allows them to be ambitious in their achievements as they are encouraged to complete their own research and develop upon their knowledge. Session discussed some of the UK history. Teacher also gave discussions on how and why Henry VIII is not a nice purson for beheading wives and treating them badly if they could not give him a son helping them to become more ethical. Children were also reminded of tools they are able to use independently (RUCSAC, 5 B’s, RAID, Chromebooks, dictionarys etc). This helps them to become capable learners as they know what tools they can use and how to use them independently. Many of the children were very enthusiastic about the session these will help them to be read to learn throughout their lives. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· Teacher explained session
· Question and answer time to limit any confusion
· Pitstop ½ way through session
· RUCSAC, RAID and 5 B’s techniques implemented and on display. Time given at start of session for RAID to be conducted
· Read, Understand, Choose, Solve, Answer, Check. Read comments, Add/Answer, Improve, Date and ml. Brain, Book, Board, Buddy, Boss. 
· Teacher explained exactly what was expected and gave time of completion. 
· Success Criteria on Display board
· Children had unlimited access to chromebooks, dictionarys and also had ‘home made’ top trumps cards. 

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Teacher checks on children that are visibly disengaged, asks them questions to help them reengage. 
· Teacher recapped task throughout and stopped work regularly to offer help, ideas and inspiration. 
· All of the children were completing the same task. Teacher explained that when more difficult work is needing to be completed he will cater for a range of abilities. This specific task was suited to all.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Children looked over previous work before session started. (RAID time). Children were asked to read over the comments. 
· Teacher checked upon the knowledge of the children by recapping what was learnt in their previous sessions
· Teacher asked plenty of questions 
· The session was to create a story map (Can I map a recount?) based upon previously gained knowledge. 
· The children had access to previously created materials to support them (Top Trumps Cards). 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Teacher States that he is not well versed in ALN. ‘I’m not great with ALN I tend to leave it to (TA) to sort’. 
· Teacher jokes around with children (Banter) – Helps build upon student/teacher relationship
· RAID time – allows children to be more independent and corrects misconceptions
· Called child out for being rude – simply explained that what he did could be classed as rude, teacher did not make a big deal about it. 
· Child asked question, teacher was unsure of answer. Teacher instructed child to look at top trump cards to find answer. – Developing independence
· Children reminded throughout session on spelling correctly. Instructed to use dictionarys and chromebooks if needed. – Developing independence
· Child not understanding. Teacher took time to re explain in simpler terms – Confidence?
· Children dont always put hands up. Sometimes do other times just call teacher. – Possibly need more clarity on what is expected of them?
· Child very disengaged in session. Child told to ‘get a move on’. Teacher checked on knowledge of topic and task a few minutes later. 
· 2 children were messing around and falling behind on work. Teacher ‘Boy’s get on with it now or do it at break time it’s up to you.’ – Gave children choice. 
Child Z
· Child Z asked What did they do to the bodies when beheaded? Teacher explained he wasn’t 100% sure but said dif there is time during the week Child Z could go on the chromebook to find the answer. Child Z asked lots of questions some being irrelevent throughout the session. Possible ALN, Trauma, ACE’s, confidence issue. Teacher approached with extreme patience. 
· Child Z struggled a little with task and got confused. Teacher checked knowledge of class and reminded children of 5 B’s and RUCSAC. Teacher directed questions to Child Z in simpler terms. Child Z got answers right. Possible confidence boost – Again developing independence and also developing confidence.
· Child Z asked more irrelevant questions. Teacher again very patient. 
· Child Z is left handed but had right handed scissors. Teacher left to get Child Z left handed scissors. – meeting the needs
· Child Z went up to teacher to make statements/ask more questions. Teacher spends lots of time talking to Child Z. – Attention needed. Problems at home?
· Child Z and Child J disengaged and talking to eachother accross the class. Teacher begins talking to child J and redirected attention back to task. Z continued talking to J after teacher left once again becomming disengaged. – importance of engagement in learning, methods of engagement. 
· Child Z and Child J are good friends in an out of school. Both children play 12+ video games (inappropriate for ages of children). – effect of video games on children.
· Child Z and Child J disengaged again. Teacher ‘Z and J concentrate now’. Both children returned to work for brief second and then continued chatting. Teacher quickly regained the attention of the class to refocus Z and J. Z and J returned to their work. Teacher checked on progress after a few minutes. – Engagement in learning. 
· Child Z seems to need a lot of teacher attention – ALN? 


	




















CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/2020 - 9am - Year 5 – Child Z
· Expressive Arts, Humanities, Numeracy and Languages, Literacy and Communication.
· Learning about Tudors and Henry VIII 6 wives. Creating a story map. Learning dates and sorting into chronological order.
· 1st Session of the day and 3rd or 4th session on the topic. 
· Indoor Classroom
· 26 children in attendance today. Normally have 31.


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Child Z asked many questions and spoke to the teacher very regularly throughout the day. His questions were fairly constant throughout the day many irrelevant to the session. Child Z was also easily distracted by the environment and others in the environment. Teacher spent a lot of time talking to child Z, answering his questions, helping him with his work and also getting him to reengage with set tasks. Teacher did this with extreme patience. Teacher also helped to meet child Z needs by providing him with correct equipment (Left handed Scissors). Child Z needed lots of praise, encouragement and attention throughout the day. During 1 of the sessions Child Z spoke to another child about a video game they play at home. This video game in particular has an age limit of 12+ however, child Z is between 9 and 10 years old. 
Teacher supported Child Z social and emotional development throughout the day by allowing him to have the attention he needs. This fact in particular makes me think of Maslow’s Heirachy of needs and also Bronfenbrenners Ecological systems. 
The Critical incident makes me think about the child’s social and emotional needs. Perhaps there are problems at home or he needs to build upon his confidence? This is something that could be considered in more detail throughout the research project. Another thing this makes me think about is the potential ALN of the child. During the day the teacher alerted me of the fact that there maybe some sort of undiagnosed additional need with the child. Potentially ADHD or Autism? 
The teacher clearly focused on the 4 purposes during his session but it could also be considered that to do this more effectively for Child Z the teacher needs to get to know him better. This would be a difficult thing for the teacher to achieve so far as we are only 4 weeks into the school year. It could also be considered that Covid – 19 has had an impact on the childs holistic wellbeing. There is no research  yet of the long term impact covid has and will have on childrens holistic wellbeing however it is commonly believed that there will be a negative impact due to the very limited access children have had to social interactions with people outside of their household. 
More research would need to be done on the following areas for this child; 
Social, emotional and mental health. 
Potential Additional needs and the impact these have on the child. 


OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/09/2020 – 10:10am - Year 5


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Numeracy
· Learning how to add and subtract 3 digit numbers and 1d.p.
· 2nd session of day and 2nd Session on topic
· Indoor Classroom
· 1 child with diagnosed Dyslexia. Statemented with 1:1 Support. 3 Children with potential ALN (ASD and/or ADHD) 
· 26 children in attendance today. Normally have 31.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Class is very calm. Everyone knows already what they need to be doing so are just getting on with that. All children seem to be ready to learn and are engaged in the topic.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Information on the topic is glued into their work books. This information is specific to each child and details what they should be doing. Kind of like a basic check list. 
· Teacher gave very brief instructions at the start of the session. 
· 4 Purposes – This session gave plenty of opportunities for the children to be independent. This encourages them to be ambitious, capable learners, ready to learn throughout their lives,  enterprising, creative contributors, ready to play a full part in life and work and healthy, confident individuals, ready to lead fulfilling lives as valued members of society. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· Each Maths topic is allocated 4 – 5 Sessions. The first session is instruction and assessment. The teacher will show and explain what the children need to be doing. The children complete a basic assessment (Similar to a little test). (ASSESSMENT OF LEARNING). The teacher uses this assessment to group the children according to ability of specific topic. 
· Explanations and success criteria are given to the children and they are glued into their work books. This allows children to know what to do and how to achieve. This is very independent and very child centred. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· As Above (Child centred, Grouped according to ability of topic not just grouped in general for maths. Teacher explained it as 1 child may be ver very good at time but unable to do times tables so it would not be beneficial or fair for the child to be put into a lower ability group for all maths sessions.)
· Math Help display board
· RAID time
· RUCSAC
· 5 B’s
· Children know and understand what is expected of them 
· During times tables children are competing with their own previous times making them want to do better and engage more
· Group 1 had use of the chrome books – this group was the most engaged. 
· Group 2 and 3 had worksheets to complete – these groups were less engaged than group 1 however were mostly engaged throughout. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Assessment taken at start of topic
· Children grouped according to ability of topic
· When doing times tables (Completed for 10 mins at end of each maths session) children mark and time own work. 
· Use of Times Tables Speed-Rated Assessment – Silence in class during this. 
· Teacher individualises plan of action for each child depending on outcome of original assessment conducted in first topic session. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Teacher manouvers around room checking work of students. Marks on the go and moves child up if necessary (from 3 digits to 1d.p etc). Is child is stuck teacher works with the child to help them get to the answer. – Assessment for learning, Allows children to correct misconceptions before they are embedded in their learning. 
· Teacher regularly reminds children of the tools around the room to help them (RUCSAC etc). – Independence
· Child Z slightly more settled during this session – possibly due to the structure of it as it is the same regardless of topic – Child Z still has continuous questions but only seems to ask if teacher is in vicinity of him. – Child Z ‘sir, sir, sir, sir, question, sir’. Teacher ‘ Im helping another at the moment you can ask me again in 10 seconds.’ Teacher waited for the 10 seconds and then allowed Z to ask his question
· Teacher tells me that Child Z likes to think out loud. 
· Teacher tells children to ‘phone a friend’ when they are stuck. 
· Child ignored teachers earlier in session. Child later asks teacher to go to the toilet. Teacher ignores child. At end of the session the teacher has a conversation with the child. – Behaviour management
· Child Z waving arms around. Teacher ‘Z (waves own arms) it’s time to be quiet!’ Z (Waves arms back at teacher) this was not done in a nasty way, perhaps he didnt understand situation properly. Teacher laughed and repeated ‘it’s time to be quiet’. – Again Child Z possible ALN, attention seeking. Consider behaviour management. 
· Behaviour started to break down towards end of session – possible hunger due to later lunch time. 
· Teacher put news round on for last 10ish minutes of session. Children were in no way engaged or interested – engagement in learning. (I think this was only put on for a few minutes to fill the gap between the end of the session and the dinner lady arriving to collect the children for lunch). 



CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29/09/2020 – 10:10am - Year 5

· Numeracy
· Learning how to add and subtract 3 digit numbers and 1d.p.
· 2nd session of day and 2nd Session on topic
· Indoor Classroom
· 26 children in attendance today. Normally have 31. 1 Teacher, 1 Teaching Assistant (1:1 with a child with Dyslexia)


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Before the session begun the teacher explained to me his process of grouping the children for numeracy sessions. It goes as follows; 
For each numeracy session the children are placed into 1 of three groups, higher ability, average and lower ability. 
Each topic is allocated 4-5 sessions
Session 1 – Conclusion of previous topic and brief assessment of knowledge of new topic – the knowledge gained from this session is used to group the children into 1 of the 3 groups. The children are regrouped upon each topic. 
Session 2- Instruction on topic and plan for topic. Children are also given learning outcomes and success criteria aswell as a kind of list to work their way through to advance along the topic. E.g. during my observation the children were learnign how to add and subtract 3 digit numbers. When they have mastered 3 digit numbers they moved on to 1 decimal place numbers then 2 decimal places etc. They were not able to move on until they had mastered the first section. 
Session 3, 4 and 5 – Work. The teacher will organise 3 different tasks for all of the children to complete based upon their abilities. For example during my observation group 1 were completing a work sheet, group 2 were completing a work sheet and group 3 were completing work on the computers. – the children will switch tasks for each session. – During these sessions the teacher wondered around the classroom offering help to the students and marking work as they go along. By doing it this way he was able to instantly tell the children when they were able to move up through their list of tasks. 
The session was very independent as the children knew before the session exactly what they were supposed to be doing and what was expected of them. They simply got the stuff they needed and completed their tasks as soon as the session begun which optimised the time they had in the classroom. 
This reminds me of the principle relating to learners taking responsibility for their own learning. This will help to build childrens confidence and also improve engagement. It directly relates to the 4 purposes which states to want ambitious, capable learners who are enterprising and confident ready to learn throughout their lives. 
It also reminds me of the principle of using assessment to accelerate learning. The teacher assessed the children before each topic of the AoLE so that the childrens individual educational needs were met and also assessed on the go so that the children could get the most out of their sessions and move along at their own pace. This again builds upon the confidence of the children and ensures they are progressing well through the AoLE so that nobody gets keft behind. 






























OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29/09/2020 – 1:45pm – 2:10pm - Year 5

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Expressive Arts, Humanities, Numeracy, health and wellbeing and Languages, Literacy and Communication.
· Reading Boy by Roald Dahl
· Around half way through the book. 3rd Session of day.
· Indoor Classroom
· 1 child with diagnosed Dyslexia. Statemented with 1:1 Support. 3 Children with potential ALN (ASD and/or ADHD) 
· 26 children in attendance today. Normally have 31.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Children were bouncy due to only just being brought in from the yard. Some children were not overly interested in the session and so messed around when it was time to collect their books. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Children are already understanding of what the session is so no communication necessary
· The book itself relates to the 4 purposes as there are ethical issues highlighted during the story which the teacher did well to point out and explain in detail to the children. (Boy lies about being ill to get out of school). 
· Reading is also an important skill for children to learn as it will help them to gain confidence, become creative, build upon their imagination and help to improve job prospects. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· Learners are mostly disengaged during this session. Teacher reading is fairly monotone throughout which could have contributed. Teacher used lolly pop sticks to choose which child was going to read a small section so it was necessary for the children to follow to some degree. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Not observed due to time of session


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· No assessment taken during this session as it was mainly the teacher reading a story to the children. 
· Teacher did ask some questions relating to the book. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Child was upset in class due to covid and not being able to see her gran who lives in England. Child Z checked if she was ok. This happened after lunch but before session started. – health and wellbeing
· Children very disengaged during session. – Engagment in learning
· Child Z again asking continuous questions and thinking out loud. 


























CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29/09/2020 – 1:45pm – 2:10pm - Year 5

· Expressive Arts, Humanities, Numeracy, health and wellbeing and Languages, Literacy and Communication.
· Reading Boy by Roald Dahl
· Around half way through the book. 3rd Session of day.
· Indoor Classroom
· 26 children in attendance today. Normally have 31.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Due to Covid-19 the school had to split up times for use of the school yard and the lunch hall. This resulted in this year group having a very short period of time inbetween lunch and afternoon play. This time was used for reading. The teacher would mainly read to the children and then used lollipop sticks to pick a child now and again to read a few sentences aloud. It was observed that during this session the children were generally disengaged and lacked interest. There are a few reasons as to why this may be the case. Firstly the teacher was fairly montone whilst reading making it difficult to remain engaged for the full session. I however believe that the reason the children were so disengaged is that the timing of the session meant that children would enter the room still excited over being out and about running around the yard and also ended with the children excited to get back out onto the yard to play. The short period inbetween both play times could have contributed to the type of session recieved and the disengagement of the children. 
It could be considered for the session to be used to do something more beneficial such as catch up time or circle time. Although reading is very important it seems a pointless task if the children are not engaging. Perhaps reading could be done at other times during the day for example spending 10 minutes at the end of a literacy session or the times where the teacher put news round on could have been used for reading. 










OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29/09/2020 – 2:30pm - Year 5

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Health and wellbeing.
· Yoga
· 4th Session
· Indoor Hall
· 1 child with diagnosed Dyslexia. Statemented with 1:1 Support. 3 Children with potential ALN (ASD and/or ADHD) 
· 26 children in attendance today. Normally have 31.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Bored, moody, ½ and ½ in regard to readiness to learn. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Video describes different aspects of health
· Video Discusses community


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· Previous knowledge as children have already completed this session has been given 3 times previously


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Video on screen and teachers expectation


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Existing knowledge is used so that children know and understand what is expected of them
· Same video as previous 3 sessions allows children the time to practice


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· 1 Child groaned when the session started and said ‘why this video again?’
· Children increasingly disengaged
· Teacher walks towards and near disengaged children
· Teacher having to warn Child D increasingly through Session. Teacher stands closer to him
· Teacher recaps the session at the end and goes throught the health section again. 
· Disengagement in Learning





























CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29/09/2020 – 2:30pm - Year 5

· Health and wellbeing.
· Yoga
· 4th Session of topic and day
· Indoor Hall
· 26 children in attendance today. Normally have 31.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The yoga session was held in the hall where an instructional video was placed on the big screen for the children to follow. The teacher stood towards the back of the room and observed from a distance. Again this was a fairly independent session. The video spent alot of time discussing health and wellbeing and the importance of both. This directly links to the 4 purposes and the 12 principles. Further investigation on yoga supporting children and wellbeing would be necessary. 
Another thing noticed during the session is that the children were bored and disengaged. 1 child said ‘ohh not this video again’. This makes me think that the video has been used previously for the children. It could be considered that the teacher could learn the yoga moves himself and spend the session teaching the children yoga instead of using the video. (Teacher knowledge). If this is not possible perhaps the teacher could have used a more engaging video for the children. There are many child centred instructional yoga videos online that can cater to the likes of the children. This may be something that the teacher simply didnt know about or perhaps due to the short time the teacher has spent with the children so far he simply doesnt know them enough to make the decisions. 
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