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Burnout has become an increasingly prominent concern within occupational psychology and educational research, reflecting growing recognition of the psychological costs associated with contemporary professional life (Schaufeli, 2018). According to Maslach and Leiter (2016), burnout refers to a prolonged state of emotional, cognitive, and physical exhaustion resulting from sustained exposure to chronic workplace stressors. Within human service professions, and particularly teaching, burnout has been conceptualised as a multidimensional construct comprising emotional exhaustion, depersonalisation, and reduced personal accomplishment (Watts and Robertson, 2011).
The prevailing conceptualisation of burnout is rooted in the seminal work of Maslach and Jackson (1981), who advanced a multidimensional model framing burnout as a psychological syndrome arising from chronic interpersonal stressors within occupational contexts. Within this framework, burnout comprises three interrelated dimensions:
1. Emotional exhaustion: referring to the progressive depletion of emotional and psychological resources as a result of sustained workplace demands. 
2. Depersonalisation: describing the development of detached, impersonal, or cynical responses toward recipients of one’s professional service—in the case of teaching, students. 
3. Reduced personal accomplishment: capturing a decline in perceived professional competence and efficacy, often accompanied by diminished job satisfaction. 
These dimensions are operationalised through the Maslach Burnout Inventory (MBI), a standardised self-report measure that has become the dominant instrument in empirical burnout research. While the MBI has played a central role in shaping scholarly understanding, its widespread use has also contributed to the framing of burnout primarily as an individual-level psychological construct. This positioning has attracted increasing critical scrutiny within contemporary literature. For example, Bianchi, Swingler and Schonfeld (2024) argue that the MBI may insufficiently capture the complexity of burnout, particularly its structural and contextual dimensions. As such, reliance on this measure may inadvertently reinforce individualised interpretations of what is, arguably, a broader socio-organisational phenomenon. This critique is explored further throughout the dissertation.
While early conceptualisations of burnout emphasised individual psychological processes, subsequent scholarship has increasingly situated the phenomenon within broader organisational and socio-political contexts. McKay, MacDonald and Longmuir (2025) identify teaching as a high-risk profession due to its emotional demands, relational intensity, and expanding administrative responsibilities. Organisational stressors commonly associated with teacher burnout include large class sizes, excessive workload, student behavioural challenges, limited decision-making autonomy, insufficient administrative support, and accountability-driven performance measures. Work intensification which is characterised by increasing demands alongside constrained resources, has been consistently linked to emotional exhaustion and depersonalisation (Nagar, 2012). This shift in focus reflects a broader recognition that burnout cannot be fully understood without considering the structural conditions within which teachers operate.
At the same time, research acknowledges that individual characteristics may shape vulnerability to burnout (Geuens, Van Bogaert and Franck, 2017). Variables such as age, career stage, gender, personality traits, and self-efficacy beliefs have demonstrated varying associations with burnout dimensions (Alarcon, Eschleman and Bowling, 2009). Younger and early-career teachers frequently report higher levels of emotional exhaustion, while perfectionistic tendencies and lower perceived competence may exacerbate feelings of reduced accomplishment (Paetz, 2024). However, contemporary scholarship cautions against deterministic interpretations of these associations. Rather than viewing burnout as a consequence of individual weakness, it is increasingly conceptualised as the product of dynamic interactions between personal dispositions and contextual conditions.
Beyond the organisational level, broader societal and policy-related transformations have further intensified pressures on the teaching profession. Mahmoodi-Shahrebabaki (2019) highlights how increased public scrutiny, heightened accountability mechanisms, and ongoing educational reforms have reshaped the landscape in which teachers operate. According to Leiter and Maslach (2016), burnout emerges from mismatches between individuals and their work environments across key domains, including workload, control, reward, community, fairness, and values. Within educational contexts, these mismatches may manifest as tensions between teachers’ intrinsic motivations and externally imposed performance targets. Furthermore, the emotional labour inherent in teaching which requires the regulation of personal emotions while managing complex interpersonal relationships, adds an additional layer of strain (Bodenheimer and Shuster, 2020). Consequently, burnout can be understood not merely as a response to stress, but as a broader disruption to professional identity, purpose, and meaning.
Importantly, burnout carries implications beyond individual wellbeing. Empirical evidence indicates that higher levels of teacher burnout are associated with diminished instructional quality, more negative teacher–student interactions, and reduced student engagement and achievement (Madigan and Kim, 2021). These reciprocal dynamics underscore the systemic significance of burnout, positioning it not only as a workforce retention issue but also as a matter of educational quality and equity. As such, addressing burnout is of critical importance at both individual and institutional levels.
Within this broader discourse NQTs represent a particularly vulnerable cohort. The transition from initial teacher education to full professional responsibility is frequently characterised by “reality shock,” identity negotiation, and heightened evaluative pressure (Markle, 2020). Lambert and Gray (2020) further emphasise that early-career teachers must simultaneously refine pedagogical practice, manage classroom complexity, establish authority, and adapt to institutional cultures while meeting external accountability requirements. Attrition data consistently indicate that the highest rates of teacher departure occur within the first five years of practice, positioning the early career phase as a critical period for understanding burnout processes (Tompkins, 2023). This highlights the importance of examining burnout not only as an outcome, but as a process that unfolds during professional socialisation.
In Wales, this transitional period may be further intensified by the structure of statutory induction. NQTs are required to complete a formal induction phase during their early professional years, often experienced as an extended probationary period lasting up to three years, during which competence is assessed against nationally prescribed professional standards (Welsh Government, 2019). While such frameworks are intended to provide structured support and facilitate professional development, their evaluative nature may also heighten performance anxiety and self-monitoring. Early-career teachers are required not only to develop classroom expertise but also to continually evidence their professional progression (Antonsen, Aspfors and Maxwell, 2024).
Within a system undergoing significant reform, including the implementation of the Curriculum for Wales (Welsh Government, 2020) and wider accountability developments, this extended induction context may compound workload pressures and intensify emotional strain. The need to demonstrate competence while adapting to evolving curricular expectations may therefore exacerbate emotional exhaustion and undermine perceived personal accomplishment. This is particularly evident in contexts where mentoring and institutional support structures vary in quality, highlighting the importance of examining how support mechanisms are enacted in practice.
Beyond induction-specific pressures, teachers in Wales operate within a shifting socio-political landscape marked by evolving policy agendas, increased scrutiny, and competing stakeholder expectations (Ellis, 2025). While contemporary reforms emphasise innovation, learner-centred pedagogy, and professional autonomy, the practical realities of implementation may generate uncertainty, ambiguity, and increased administrative demands—factors consistently associated with burnout in the wider literature (Bodenheimer and Shuster, 2020). Consequently, burnout among NQTs in Wales must be understood not simply as an individual psychological outcome, but as a phenomenon situated within broader systemic transformation.
[bookmark: _Toc228136320]1.2 Research Rationale 
Despite extensive international scholarship on teacher burnout, several important gaps remain within the existing literature. First, the dominance of survey-based research, particularly studies relying on the Maslach Burnout Inventory, has reinforced an individualised framing of burnout, often at the expense of deeper engagement with structural and policy-level contributors. This has limited the extent to which burnout is understood as a socially and contextually embedded phenomenon.
Second, there remains limited synthesis focusing specifically on devolved educational contexts such as Wales, where policy frameworks, reform trajectories, and induction structures differ significantly from those in England and other UK nations. This lack of contextual specificity restricts the applicability of broader findings and highlights the need for more locally grounded analysis.
Third, NQTs are frequently considered within wider teacher samples, obscuring the distinct challenges associated with early professional socialisation, identity formation, and extended probationary assessment. As a result, the unique vulnerabilities of early-career teachers are often underexplored within the literature. This tendency to aggregate across career stages risks overlooking the transitional nature of the early career phase, where individuals are simultaneously adapting to the practical demands of teaching and negotiating their emerging professional identities. In contrast to more experienced teachers, NQTs are often operating with less established coping strategies and reduced access to informal professional capital, which may heighten their susceptibility to stress and burnout. Consequently, the absence of a more differentiated focus within the literature limits the extent to which the specific pressures and experiences of NQTs are fully understood. Given the intersection of professional induction, curricular reform, and accountability expectations within Wales, there is a clear need for a comprehensive and critically informed synthesis of literature examining the factors contributing to burnout among NQTs. By integrating individual, organisational, and systemic perspectives, this dissertation seeks to move beyond reductive explanations of burnout and develop a more nuanced, contextually grounded understanding of teacher wellbeing.
The aim of this study, therefore, is to critically investigate the contributing factors to burnout among NQTs, with particular attention to the Welsh policy and reform context. In doing so, it seeks to contribute to ongoing academic and policy discussions surrounding teacher wellbeing, retention, and professional sustainability. Specifically, the study aims to move beyond predominantly individualised explanations of burnout by examining how structural, organisational, and policy-level factors intersect with the lived experiences of early-career teachers. By situating NQTs’ experiences within the broader context of ongoing educational reform in Wales, the research also seeks to illuminate how shifting expectations, accountability measures, and support frameworks may shape both the emergence and management of burnout. In this way, the study not only addresses a gap within the existing literature but also offers insights with potential relevance for policy development and institutional practice.Top of FormBottom of Form


Research Aims
1. To investigate the key factors contributing to burnout among newly qualified teachers in Wales.
2. To explore how early career experiences and working conditions influence the wellbeing and professional sustainability of newly qualified teachers.
Research Objectives
1. To identify the main professional and organisational factors that contribute to feelings of burnout among newly qualified teachers.
2. To examine how recent educational reforms in Wales, including the increased autonomy associated with the Curriculum for Wales, may impact the experiences of newly qualified teachers.
[bookmark: _Toc228136321]1.3 Research Questions
This dissertation aims to critically examine the existing literature on contributing factors to burnout among NQTs, with particular attention to the Welsh educational context. While teacher burnout has been widely studied, research frequently adopts an individualised psychological framing and often lacks contextual specificity. In light of ongoing educational reform and the extended induction framework within Wales, a critical synthesis of the literature is required to assess how burnout among early-career teachers is conceptualised, researched, and understood.
To address this aim, the review is guided by the following research questions:
1. What factors are identified within existing literature as contributing to burnout among NQTs and how are these factors conceptualised across individual, organisational, and systemic levels?
2. To what extent does existing research frame burnout among NQTs as an individual psychological phenomenon versus a structurally produced outcome?
3. How does the Welsh educational context, including induction frameworks and recent policy reforms, shape understandings of burnout in early-career teachers?
Together, these questions enable a structured and critical interrogation of the field, moving beyond descriptive synthesis to examine underlying assumptions, theoretical orientations, and contextual blind spots within current research.
[bookmark: _Toc228136322]1.4 Review Approach
This dissertation adopts a structured literature review approach in order to provide a comprehensive and critically synthesised examination of existing research relating to burnout among NQTs. Relevant literature was identified through defined database searches using clearly specified keywords and inclusion criteria, thereby enhancing transparency and replicability. The review combines elements of narrative and thematic synthesis, enabling both critical evaluation of methodological trends within the field and conceptual integration of findings across individual, organisational, and systemic levels.
This approach is particularly appropriate given the interdisciplinary nature of teacher burnout research, which spans psychology, education, organisational studies, and policy analysis. A structured review design allows for both breadth and depth: capturing empirical trends while also interrogating theoretical assumptions and contextual variations, especially within the Welsh educational landscape. By synthesising existing literature the review aims to move beyond descriptive reporting toward a more analytically grounded understanding of how burnout is conceptualised, measured, and explained in relation to NQT’s.
[bookmark: _Toc228132086][bookmark: _Toc228132121][bookmark: _Toc228132253][bookmark: _Toc228136323]Chapter 2: Methodology of the Literature Review
[bookmark: _Toc228136324]2.1 Introduction
This chapter outlines the methodological approach adopted to critically examine the literature on burnout among NQTs, with particular attention to the Welsh educational context. While burnout has been extensively researched within educational psychology and teacher education, the conceptual framing, methodological design, and contextual specificity of this body of work vary considerably. As a result, a structured and critically informed review process is required to move beyond descriptive summary towards analytical synthesis.
The purpose of this chapter is therefore to articulate and justify the methodological decisions underpinning the review. This includes clarification of the review type, epistemological positioning, search strategy, inclusion and exclusion criteria, processes of study selection and quality appraisal, and the approach to thematic synthesis. By making these procedures explicit, the chapter enhances the transparency, credibility, and methodological coherence of the study, while also enabling critical engagement with the strengths and limitations of the evidence base.
[bookmark: _Toc228136325]2.2 Review Type and Epistemological Positioning
This dissertation adopts a structured literature review design incorporating elements of systematic searching and thematic synthesis. While it does not constitute a fully systematic review in the meta-analytic sense, the approach draws upon key systematic principles to enhance transparency, coherence, and methodological rigour. Specifically, clearly defined search strategies, inclusion criteria, and processes of study selection were implemented in order to ensure replicability and minimise the risk of selection bias. However, the purpose of this review extends beyond the aggregation of findings; it seeks to critically interrogate how burnout among NQTs has been conceptualised, framed, and methodologically examined within existing research.
Haddaway et al (2015) note that traditional systematic reviews often prioritise quantifiable outcomes and statistical synthesis, frequently favouring studies that lend themselves to meta-analysis. In contrast, the present study is concerned with examining underlying theoretical assumptions, dominant conceptual frameworks, and the ways in which burnout is constructed within the literature. This distinction is particularly important given ongoing debates surrounding whether teacher burnout is best understood as an individual psychological deficit or as a structurally produced response to systemic pressures. A thematic and interpretive approach therefore enables a more nuanced analysis of patterns across studies, including how contributing factors are categorised, measured, and explained.
Epistemologically, the review is informed by a critical-interpretivist orientation. While much burnout research is grounded in positivist traditions, particularly through reliance on psychometric instruments such as the Maslach Burnout Inventory (MBI) this study adopts a more reflexive stance. It recognises that knowledge production within this field is shaped by theoretical commitments, policy contexts, and broader educational discourses. Consequently, findings are not treated as neutral or purely objective, instead are examined in relation to the assumptions and frameworks through which they are produced.
This positioning allows the review to engage critically with dominant methodological trends, particularly the tendency to individualise burnout through standardised measurement tools. It also enables consideration of how alternative perspectives, such as organisational and systemic analyses, may offer more comprehensive explanations. Within the Welsh context, this is especially pertinent, as ongoing educational reforms and extended induction frameworks may influence both the lived experiences of NQTs and the research agendas that seek to understand them.
By combining systematic search procedures with critical thematic analysis, the review aims to balance methodological rigour with conceptual depth. This approach ensures that the synthesis moves beyond descriptive   mapping towards evaluative and theoretically informed insight, aligning with the broader aims of the dissertation.
[bookmark: _Toc228136326]2.3 Search Strategy
A structured search strategy was employed to ensure transparency, replicability, and comprehensive coverage of relevant literature. Electronic database searches were conducted using the University of Wales Library, Education Source Ultimate, and Web of Science. These databases were selected due to their extensive coverage of education, psychology, and interdisciplinary social science research, making them particularly appropriate for a topic positioned at the intersection of educational practice and psychological theory.
Search terms were developed iteratively and refined throughout the process to balance sensitivity and specificity. Boolean operators were used to combine key concepts and maximise retrieval of relevant studies while minimising irrelevant results. Core search strings included combinations of:
· “burnout” OR “emotional exhaustion” 
· “newly qualified teacher” OR “early career teacher” OR “beginning teacher” 
· “teacher stress” 
· “Wales” (to identify context-specific studies where available)
· “Curriculum for Wales AND burnout” 
Truncation and phrase searching were applied where appropriate. For example, “teach*” to capture variations such as teacher and teaching. Searches were restricted to peer-reviewed journal articles published between 2000 and 2025. The year 2000 was selected as a lower boundary to reflect the increasing prominence of accountability frameworks, policy reform, and workload intensification within contemporary education systems, all of which are central to this study. Earlier studies have been incorporated where appropriate in order to support and contextualise key theoretical frameworks. This allows for a more robust engagement with established scholarship, particularly in illustrating how core concepts have developed over time and how they inform the current understanding of the topic.
Following the initial search, titles and abstracts were screened for relevance. Where studies appeared to meet the inclusion criteria, full texts were retrieved and reviewed in detail. Reference lists of key articles were also examined to identify additional relevant studies, thereby enhancing the comprehensiveness of the search process.
[bookmark: _Toc228136327]2.4 Inclusion and Exclusion Criteria
Clear inclusion and exclusion criteria were established to ensure consistency in study selection and alignment with the research aims.
Inclusion Criteria
Studies were included if they:
· Were published in peer-reviewed academic journals 
· Reported empirical research (qualitative, quantitative, or mixed-methods) 
· Focused on newly qualified or early-career teachers (typically within the first five years of practice) 
· Examined burnout, emotional exhaustion, or closely related constructs 
· Were published in English 
The inclusion of teachers within their first five years reflects variability in international definitions of “newly qualified teacher,” while maintaining a clear conceptual focus on early career experiences.

Exclusion Criteria
Studies were excluded if they:
· Focused exclusively on experienced teachers without disaggregated analysis of early career staff 
· Examined stress without explicit reference to burnout or related constructs 
· Were non-empirical (e.g., opinion pieces, editorials, commentary) 
· Focused on professions outside education 
· Consisted of unpublished dissertations or grey literature 
While grey literature may provide valuable insights, particularly in relation to policy and practice, the decision to exclude it was made to prioritise peer-reviewed research and ensure a consistent standard of methodological quality. However, this may have limited the inclusion of context-specific Welsh policy evaluations, which is acknowledged as a limitation of the study.
[bookmark: _Toc228136328]2.5 Approach to Thematic Synthesis
Following study selection, a thematic synthesis approach was employed to identify patterns across the literature and facilitate critical analysis aligned with the research questions. All included studies were read in full, and key information was systematically extracted, including research design, sample characteristics, theoretical framework, measurement tools, and principal findings.
An initial phase of open coding was undertaken, during which recurring factors associated with burnout were identified across studies. These codes were then organised into broader conceptual categories reflecting three interconnected levels:
· Individual-level factors (for example; self-efficacy, coping strategies, personality traits) 
· Organisational-level factors (for example; workload, leadership practices, mentoring, school culture) 
· Systemic or policy-level factors (for example; accountability pressures, curriculum reform, performativity cultures) 
This analytical framework reflects the study’s conceptualisation of burnout as a multi-layered phenomenon, shaped by interactions between personal and structural conditions.
Importantly, themes were not treated as emerging passively from the data, but as constructed through active engagement with the literature. Attention was paid not only to what factors were identified, but also to how they were framed, interpreted, and prioritised within different studies. In particular, the synthesis examined whether burnout was conceptualised primarily as an individual psychological outcome or as a structurally mediated response to organisational and policy conditions.
Rather than combining findings quantitatively, the synthesis aimed to generate conceptual coherence across diverse methodologies. This involved identifying dominant trends, theoretical assumptions, and areas of tension within the literature. Such an approach is consistent with the study’s critical-interpretivist orientation and enables a deeper interrogation of how burnout is understood across different research traditions.
[bookmark: _Toc228136329]2.6 Quality Appraisal
To enhance the methodological rigour and credibility of the review, a process of critical quality appraisal was undertaken for all included studies. While a formal scoring framework was not applied, each study was evaluated against key indicators of research quality. These included clarity of research aims, transparency of methodological design, appropriateness of methods, sample size and representativeness, data collection procedures, analytical approaches, and the extent to which limitations were acknowledged.
Attention was given to the prevalence of cross-sectional survey designs within burnout research. Studies relying on self-report measures were critically examined, particularly where causal claims were implied without longitudinal evidence. Similarly, the widespread use of standardised instruments such as the Maslach Burnout Inventory was considered not only in terms of reliability and validity, but also in relation to the conceptual constraints imposed by predefined burnout constructs.
Qualitative studies were appraised in relation to depth of analysis, reflexivity, contextual sensitivity, and coherence between data and interpretation. Mixed-methods studies were assessed according to the extent to which integration between qualitative and quantitative components was achieved in a meaningful and analytically coherent manner.
Rather than excluding studies solely based on methodological limitations, the appraisal process informed the weighting of evidence within the synthesis. This approach ensured that findings were interpreted proportionately, while also acknowledging the strengths and limitations of the evidence base. By embedding quality appraisal within the review process, the study maintains analytical rigour while recognising the methodological diversity characteristic of research in this field.
[bookmark: _Toc228136330]Chapter 3: Literature Review 
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This chapter presents a thematic analysis of the literature identified through the structured review process outlined in Chapter 2. Drawing on a thematic synthesis approach, the findings are organised across three interconnected levels that consistently emerge within the literature: individual, organisational, and systemic influences on burnout among NQTs.
While a wide range of studies identify multiple contributors to teacher burnout, there is notable variation in how these factors are prioritised, conceptualised, and interpreted. Some strands of research foreground individual psychological characteristics such as coping strategies, resilience, and professional self-efficacy. While others emphasise organisational conditions and broader policy environments as primary drivers of burnout. This divergence reflects a broader epistemological tension within the literature regarding the extent to which burnout should be understood as an individualised psychological outcome or as a structurally embedded occupational phenomenon (Bodenheimer and Shuster, 2020).
This distinction is not merely theoretical but carries important implications for how burnout is addressed in practice. Individualised interpretations tend to promote interventions focused on resilience-building and coping strategies, whereas structural perspectives emphasise organisational reform and policy-level change. As such, the way burnout is conceptualised directly shapes both research priorities and practical responses within educational settings (Maslach and Leiter, 2016).
By examining these themes in turn, this chapter critically analyses how burnout among NQTs is explained within existing research and considers the implications of these explanatory frameworks. Attention is given to the interplay between individual and structural influences, recognising that these factors do not operate in isolation but interact dynamically to shape teacher experiences. This approach enables a more nuanced and integrated understanding of burnout, moving beyond reductionist explanations toward a multi-layered conceptualisation.
[bookmark: _Toc228136332]3.2 Individual-Level Factors
Research examining burnout among NQTs frequently foregrounds individual psychological characteristics as key explanatory factors (Tong, 2025). Within this body of literature, burnout is often conceptualised as an outcome shaped by personal coping styles, emotional resilience, professional self-efficacy, and individual stress management strategies (Li, 2023; Alessandri et al, 2018). Such perspectives are largely grounded in psychological models of occupational stress, which emphasise the interaction between individual resources and perceived workplace demands.
One of the most frequently discussed individual-level predictors of burnout is teacher self-efficacy. Hoogendijk et al (2023) identify self-efficacy as central to how teachers interpret and respond to professional challenges. Early-career teachers with higher levels of perceived competence and instructional confidence are generally better equipped to manage the emotional and practical demands associated with entering the profession (Admiraal et al, 2023). In contrast, lower levels of self-efficacy have been consistently linked to increased vulnerability to emotional exhaustion, particularly when teachers encounter classroom management difficulties, workload pressures, and high professional expectations (Skaalvik and Skaalvik, 2016).
Importantly, self-efficacy is not a fixed trait but develops over time through experience, feedback, and social interaction. This suggests that while self-efficacy is often categorised as an individual-level factor, it is in practice shaped by organisational and contextual conditions. For NQTs, whose professional identities are still forming, fluctuations in confidence may be particularly evident, making them more sensitive to both supportive and unsupportive environments. This highlights the limitations of purely individualistic interpretations of burnout, as it becomes difficult to disentangle personal attributes from contextual influences.
Similarly, coping strategies have been identified as important moderators of burnout risk. Shin et al (2014) suggest that the ways in which teachers respond to stress can significantly influence burnout outcomes. Research indicates that adaptive coping mechanisms, such as problem-focused coping, reflective practice, and seeking collegial support, can buffer teachers against the negative effects of occupational stress (Ghasemi, 2025). On the contrary, avoidant or emotion-focused coping strategies have been associated with higher levels of emotional exhaustion and depersonalisation (Wang, Lee and Hall, 2022). This distinction highlights the importance of not only the presence of stressors but also the ways in which individuals interpret and respond to them.
However, while individual-level explanations offer valuable insight into variation in teacher experiences, they are not without significant criticism. Scholars such as Howard and Johnson (2004) argue that an overemphasis on personal resilience risks obscuring the structural conditions within which burnout occurs. By framing burnout primarily as a function of individual psychological resources, such approaches may inadvertently shift responsibility onto teachers themselves, positioning burnout as a personal deficit rather than a reflection of systemic pressures.
This critique is particularly salient in the context of NQTs, whose professional identities are still developing and who may be more likely to internalise perceived shortcomings. When burnout is interpreted through an individual lens, early-career teachers may attribute difficulties to personal inadequacy rather than recognising the influence of broader organisational or systemic factors. This has important implications, as it may discourage help-seeking behaviour and reinforce feelings of failure or self-doubt.
Furthermore, the emphasis on individual coping aligns closely with dominant policy discourses that prioritise resilience and wellbeing interventions, often without addressing underlying structural issues. As a result, while individual-level factors are undeniably important, their prominence within the literature may reflect broader ideological tendencies to individualise responsibility for occupational stress.
[bookmark: _Toc228136333]3.3 Critical Evaluation of Individual-Level Perspectives
While individual-level explanations offer valuable insight into variations in burnout experiences, they are not without significant methodological and conceptual limitations. A substantial proportion of research in this area relies heavily on self-report measures, most notably the MBI. Although widely validated, such instruments inherently privilege subjective perceptions of stress and exhaustion, which may be influenced by individual disposition, mood, or contextual factors at the time of reporting reports Dawson (2015). As a result, these approaches may capture the symptoms of burnout more effectively than their underlying causes.
Furthermore, Chang (2009) argues the dominance of psychologically oriented frameworks risks reinforcing an individualised understanding of burnout. Li (2023) champions this notion asserting by focusing on constructs such as resilience, coping strategies, and self-efficacy, the literature may inadvertently position burnout as a reflection of personal inadequacy rather than a response to structural conditions. This has important implications, particularly for NQTs, who may internalise difficulties as personal failure rather than recognising the influence of external pressures (Quickfall, Wood and Clarke, 2022). In this sense, individual-level perspectives can contribute to what the responsibilities of teachers, where the burden of managing stress is placed primarily on the individual rather than the system in which they operate.
In addition, much of the existing research adopts cross-sectional designs, limiting the ability to capture the evolving nature of burnout over time. For early-career teachers, whose professional identities and coping capacities are still developing, burnout is likely to be a dynamic process rather than a static condition (Hong, Day and Greene, 2018). The absence of longitudinal approaches therefore restricts understanding of how individual factors interact with changing organisational and systemic contexts throughout the early stages of a teaching career.
Taken together, these limitations suggest that while individual-level perspectives are useful for understanding how burnout is experienced, they are insufficient in isolation. A more comprehensive account requires situating these experiences within the broader organisational and systemic environments that shape them.
[bookmark: _Toc228136334]3.4 Organisational-Level Factors
While individual characteristics are frequently emphasised, a substantial body of literature highlights the critical role of organisational conditions in shaping burnout among NQTs. The immediate working environment, including workload, leadership practices, mentoring structures, and school culture, plays a central role in determining how early-career teachers experience and manage professional demands (Zhukova, 2018; Sohail et al., 2023).
Workload remains one of the most consistently identified organisational contributors to burnout. NQTs often report experiencing high levels of administrative responsibility, lesson planning demands, and assessment requirements, in addition to the challenges associated with developing effective classroom practice (Ashby et al., 2008). The transition from teacher training to full professional responsibility frequently involves a substantial increase in workload intensity, which can be difficult to manage without adequate support. Importantly, it is not only the volume of work that contributes to burnout, but also its perceived nature. Tasks that are experienced as bureaucratic or lacking direct relevance to teaching and learning may contribute to reduced job satisfaction and increased emotional exhaustion.
Leadership practices represent another key organisational factor. Supportive leadership characterised by clear communication, constructive feedback, and recognition of early-career challenges has been shown to mitigate the risk of burnout (Squires, 2019). In contrast, environments characterised by limited guidance, high accountability pressure, or inconsistent expectations may exacerbate stress among NQTs (Richards, Hemphill and Templin, 2018). Leadership therefore functions as a critical mediating factor, shaping how organisational demands are experienced at an individual level.
Mentoring and induction programmes further illustrate the importance of organisational context. Effective mentoring relationships can provide emotional reassurance, practical guidance, and opportunities for reflective dialogue, all of which support professional development and reduce feelings of isolation (Connor and Pokora, 2017). However, the literature highlights considerable variability in the quality and consistency of mentoring provision (Kutsyuruba, Godden and Walker, 2020). Where mentoring is informal, inconsistent, or overly evaluative, its potential to mitigate burnout may be significantly reduced.
School culture more broadly also plays a significant role in shaping NQT experiences. Collaborative environments characterised by trust, open communication, and shared practice can foster a sense of belonging and collective efficacy (Little, 2016). In contrast, competitive or fragmented cultures may intensify feelings of vulnerability and isolation among early-career teachers (Zarabi and Amirian, 2025). These findings reinforce the argument that burnout is not simply an individual experience but is deeply embedded within organisational dynamics.
Despite growing recognition of organisational influences, some scholars argue that research continues to prioritise individual coping strategies over institutional accountability (Dworkin, 2009). While organisational factors are frequently acknowledged, proposed interventions often focus on enhancing teacher resilience rather than addressing structural features of school environments. This imbalance highlights a persistent tension within the literature regarding where responsibility for burnout is located and how it should be addressed.
[bookmark: _Toc228136335]3.5 Critical Evaluation of Organisational-Level Research
Although organisational factors are widely recognised as central to teacher burnout, the literature in this area also presents several limitations. One notable issue is the tendency to treat schools as relatively uniform environments, often overlooking the complexity and variability of organisational cultures. In practice, schools differ significantly in terms of leadership styles, resource allocation, staff relationships, and institutional priorities. As such, generalisations about “school culture” or “leadership effectiveness” may obscure important contextual differences that shape NQTs’ experiences.
Additionally, while organisational factors such as workload and leadership are frequently identified, they are not always theorised in depth. Many studies describe these elements descriptively without fully exploring the mechanisms through which they influence burnout. For example, while high workload is consistently associated with emotional exhaustion, fewer studies critically examine how workload is constructed, distributed, or experienced within specific organisational contexts. This limits the explanatory power of the research and reinforces a somewhat surface-level understanding of organisational influence.
Another limitation concerns the relative scarcity of longitudinal and ethnographic research within this domain. Much of the literature relies on survey-based methodologies, which may capture broad trends but offer limited insight into the day-to-day realities of school life. As a result, the lived experiences of NQTs within organisational settings may be underrepresented, particularly in relation to how support structures such as mentoring are enacted in practice.
Furthermore, there remains a tendency within some strands of the literature to acknowledge organisational factors while still framing solutions in terms of individual adaptation. This reflects a broader tension between recognising structural influences and maintaining an emphasis on personal responsibility. Consequently, while organisational research represents a shift away from purely individualised explanations, it does not always fully challenge the underlying assumptions that position burnout as an issue to be managed at the individual level.
[bookmark: _Toc228136336]3.6 Systemic and Policy-Level Factors
Beyond individual and organisational influences, an increasing body of research situates teacher burnout within broader systemic and policy contexts. Educational systems operate within complex regulatory frameworks characterised by accountability mechanisms, curriculum reform, performance monitoring, and external evaluation (Volkwein, 2010). These systemic pressures shape working conditions within schools and, consequently, influence the experiences of NQTs (Aspfors and Bondas, 2013).
One of the most frequently cited systemic factors is the expansion of accountability regimes. High-stakes inspection frameworks, performance metrics, and data-driven evaluation practices have become increasingly prominent within contemporary education systems (Bigger, 2006). While these mechanisms are intended to improve educational standards and ensure consistency, they may also contribute to intensified professional pressure and increased administrative workload (Stacey, McGrath-Champ and Wilson, 2023). For NQTs, entering the profession within such environments may heighten perceptions of scrutiny and performance anxiety, increasing susceptibility to burnout.
Curriculum reform represents another significant systemic influence. Educational change often requires teachers to adapt rapidly to new pedagogical approaches, assessment practices, and curricular expectations (Tarling and Ng’ambi, 2016). While experienced teachers may draw on established knowledge to navigate such changes, NQTs face the additional challenge of developing foundational teaching competence while simultaneously responding to evolving policy demands. This dual burden can significantly increase both cognitive and emotional load during the early stages of a teaching career (Zarabi and Amirian, 2025).
Within the Welsh context, these pressures are further intensified by ongoing educational reform. The introduction of the Curriculum for Wales has reshaped expectations around teaching and learning, emphasising flexibility, creativity, and professional autonomy. While these reforms aim to empower teachers, they also introduce a degree of uncertainty, particularly for those at the beginning of their careers. The expectation that NQTs exercise professional judgement in relatively complex and evolving contexts may contribute to feelings of insecurity and heightened responsibility (Waters, 2020).
Increasingly, scholars argue that systemic pressures should be considered central to explanations of teacher burnout, rather than peripheral. However, despite this recognition, many empirical studies continue to prioritise individual-level outcomes without fully engaging with the structural conditions that give rise to them. This imbalance has important implications. When burnout is framed primarily as an individual issue, responsibility for managing stress is implicitly placed on teachers themselves. In contrast, a structural perspective emphasises the need to examine policy environments, accountability systems, and institutional practices that shape working conditions across the profession.
While the existing literature provides valuable insight into the factors contributing to burnout among early career teachers, much of this research is situated within non-Welsh contexts. As such, there remains a need to consider how these findings translate within the distinct policy and structural landscape of Wales.
[bookmark: _Toc228136337]3.7 The Welsh Policy Context and Implications for Early Career Teacher Burnout
The Welsh educational context provides a distinctive policy and structural backdrop through which the factors contributing to burnout among NQTs can be more critically understood. In Wales, recent reforms most notably the introduction of the Curriculum for Wales (Welsh Government, 2020) have reshaped expectations placed upon teachers, emphasising professional autonomy, curriculum co-construction, and reduced reliance on high-stakes accountability frameworks compared to England. While such reforms are often positioned as empowering, they also introduce complexity and ambiguity, particularly for NQTs who are simultaneously navigating early professional identity formation. In relation to Research Question 1, this suggests that burnout-related factors within the Welsh context may be conceptualised not only at the individual level, for example confidence and resilience, but also at organisational and systemic levels. These include policy transition, curriculum uncertainty, and shifting professional expectations according to research conducted by Scott, Limbert and Sykes (2024).
Furthermore, the Welsh induction framework, overseen by the Education Workforce Council, is intended to mitigate early career pressures through structured mentoring and reduced timetables (Welsh Government, 2022). However, in alignment with Research Question 2, existing literature indicates that such support mechanisms do not fully offset the broader systemic and organisational conditions that contribute to burnout (Bodenheimer and Shuster, 2020). Workload intensification, emotional demands, and variability in school-level support continue to shape NQT experiences, raising questions about the extent to which burnout is framed as an individual versus systemic issue. Embedding this study within the Welsh context therefore enables a more nuanced and critical analysis of how burnout is constructed across different levels, while also addressing a relative gap in the literature, which has historically been dominated by research conducted in non-Welsh or more accountability-driven educational systems.
[bookmark: _Toc228136338]3.8 Critical Evaluation of Systemic and Policy-Level Research
Despite increasing recognition of systemic influences on teacher burnout, research at the policy level remains comparatively underdeveloped. A key limitation lies in the tendency for policy to be discussed in abstract or generalised terms, with insufficient attention to how it is interpreted, enacted, and experienced within specific educational contexts. Consequently, policy is often conceptualised as a fixed set of directives, rather than as a dynamic and socially mediated process shaped by local implementation, institutional practices, and professional interpretation. This limits the extent to which existing research fully captures the complexity of systemic influences on early career teachers’ experiences (Watts and Robertson, 2011).
This limitation is further compounded by the relative lack of empirical research situated within devolved contexts such as Wales. While broader UK and international studies offer valuable insights, their frequent grounding in high-accountability systems, particularly in England, raises questions about the transferability of findings. Differences in policy frameworks, accountability mechanisms, and induction structures suggest that the nature and intensity of systemic pressures may vary significantly across contexts. In Wales, for example, recent reforms such as the Curriculum for Wales (Welsh Government, 2020) introduce new expectations around professional autonomy and curriculum design, which may reshape how burnout is experienced by NQTs. However, these context-specific dynamics remain underexplored within the literature, highlighting a notable gap in current understanding.
Another challenge within policy-level research concerns the difficulty of capturing the indirect and often diffuse nature of systemic pressures. Unlike individual or organisational factors, which are more readily operationalised and measured, policy influences are typically mediated through multiple layers of interpretation and practice. This makes it difficult to establish clear causal relationships between policy initiatives and teacher burnout, resulting in systemic factors being acknowledged but not fully integrated into empirical analyses (Mijakoski et al, 2022).
Furthermore, although policy discourse frequently emphasises teacher wellbeing and professional autonomy, there is consistent evidence of a disconnect between these intentions and teachers’ lived experiences. This policy–practice gap remains insufficiently examined, particularly in relation to how competing priorities such as accountability, workload, and wellbeing are negotiated within school settings. In the context of ongoing reform in Wales, this tension may be especially pronounced, as teachers navigate the demands of policy change alongside the realities of classroom practice. Addressing these limitations requires more contextually grounded and practice-oriented research that moves beyond policy rhetoric to examine how systemic conditions are experienced, interpreted, and negotiated by early career teachers.
[bookmark: _Toc228136339]3.9 Theoretical Frameworks in Burnout Research
A comprehensive understanding of teacher burnout requires engagement with the theoretical frameworks that underpin its conceptualisation and measurement. Two of the most influential models within the literature are the Maslach Burnout Inventory (MBI) (Maslach and Jackson, 1981) and the Job Demands–Resources Model (JD-R) model (Demerouti et al, 2001). While both frameworks have significantly shaped burnout research, they reflect differing assumptions regarding the nature, origins, and locus of burnout. Importantly, when considered in relation to one another, they also reveal both conceptual complementarities and limitations, particularly in accounting for the experiences of NQTs.
As previously noted, the Maslach Burnout Inventory, developed by Maslach and Jackson (1981), remains the most widely used instrument for measuring burnout across occupational contexts. Grounded in a psychological perspective, the MBI conceptualises burnout as a multidimensional syndrome comprising emotional exhaustion, depersonalisation, and reduced personal accomplishment. Its widespread adoption has contributed to the standardisation of burnout measurement, enabling comparative analysis across studies and professional groups.
However, despite its prominence, the MBI has been subject to increasing critique. Bianchi, Swingler and Schonfield (2024) suggest one key limitation is its tendency to frame burnout primarily as an individual psychological condition, measured through self-report. This has led some scholars, such as Pickard (2021), to argue that the instrument implicitly reinforces an individualised understanding of burnout, potentially obscuring the organisational and systemic conditions that give rise to it. More recent critiques further question whether the MBI adequately captures the complexity of burnout as experienced in contemporary professional contexts, particularly in professions such as teaching where structural pressures are pronounced. As a result, while the MBI remains a valuable diagnostic tool, its conceptual boundaries may limit its capacity to fully account for the broader determinants of burnout. A diagram on the MBI can be found in Appendices 2 for reader clarity.  
In contrast, the Job Demands–Resources (JD-R) model offers a more integrative and context-sensitive framework for understanding burnout. Originally developed by Demerouti et al. (2001), the JD-R model conceptualises burnout as the outcome of an imbalance between job demands and job resources. Job demands refer to the physical, psychological, and organisational aspects of work that require sustained effort, such as workload, emotional labour, and time pressure, while job resources include factors such as social support, autonomy, feedback, and opportunities for professional development, which serve to buffer the impact of demands and support motivation. An image depicting the JD-R model can be found in Appendices 3 for reader clarity. 
Schaufeli (2017) argues that a key strength of the JD-R model lies in its flexibility and applicability across different occupational contexts. Unlike the MBI, which focuses primarily on individual symptoms, the JD-R model explicitly incorporates organisational and systemic factors, making it particularly relevant for examining burnout among teachers. Within the context of NQTs, job demands may include high workload, classroom management challenges, and accountability pressures, while resources may encompass mentoring support, collaborative school cultures, and effective leadership.
Importantly, the JD-R model also highlights the dynamic interaction between demands and resources. Burnout is not viewed as the inevitable consequence of high demands alone, but rather as the result of insufficient resources to cope with those demands. This aligns closely with the findings presented in this chapter, which demonstrate that similar demands may be experienced differently depending on the level of organisational support available. However, while the JD-R model offers a more explanatory and contextually sensitive account than the MBI, it still does not fully capture the internal, identity-based dimensions of early career teaching.
When considered together, the MBI and JD-R model illustrate a broader shift within burnout research from individualised to more contextually embedded understandings. The MBI provides a robust framework for identifying and categorising the symptoms of burnout, while the JD-R model offers a more comprehensive explanation of how organisational and structural conditions contribute to its development. Nevertheless, the findings of this study suggest that neither framework, in isolation or combination, fully accounts for the significance of professional identity formation in shaping NQTs’ experiences.
Participants’ accounts frequently revealed tensions between their expectations of teaching and the realities of the role, indicating that burnout may emerge not only from high demands or insufficient resources, but from a misalignment between idealised and enacted teacher identities. In this sense, identity functions as a mediating factor between external pressures and internal experience, shaping how demands are perceived, negotiated, and emotionally processed. This extends existing theoretical models by highlighting a dimension that is not explicitly accounted for within either framework.
This theoretical synthesis reinforces the argument advanced throughout this chapter: that burnout among NQTs cannot be adequately understood through a single lens but must instead be conceptualised as a multi-layered phenomenon shaped by the interaction of individual, organisational, and systemic factors, as well as the evolving professional identities of early career teachers.
[bookmark: _Toc228136340]3.10 Interconnection of Burnout Factors
While this chapter has examined individual, organisational, and systemic factors separately for analytical clarity, the literature strongly suggests that these levels are deeply interconnected and cannot be fully understood in isolation. Burnout among NQTs emerges not from discrete influences, but from the dynamic interaction between personal experiences and structural conditions.
At the individual level, factors such as self-efficacy and coping strategies are shaped by organisational environments. For example, supportive leadership and effective mentoring can enhance professional confidence, whereas high-pressure or unsupportive contexts may undermine it. In turn, these organisational conditions are influenced by broader systemic forces, including policy expectations, accountability frameworks, and resource allocation. This illustrates a cascading relationship in which systemic pressures shape organisational practices, which subsequently influence individual experiences (Hudson, 2012).
The JD-R model provides a useful framework for conceptualising these interactions. From this perspective, systemic and organisational factors contribute to the balance between job demands and resources, which in turn shapes individual wellbeing outcomes. For instance, policy-driven increases in workload may elevate job demands, while variations in school-level support determine the availability of resources to manage those demands. Burnout therefore arises not solely from the presence of stressors, but from the imbalance between demands and the capacity to respond to them.
Importantly, this interconnection challenges linear or reductionist explanations of burnout. It suggests that interventions targeting a single level, such as individual coping strategies, are unlikely to be sufficient in isolation. Instead Korthagen (2004) suggests a more holistic approach is required, one that recognises how individual, organisational, and systemic factors interact to shape teacher experiences.
This integrated perspective also has implications for how responsibility for burnout is conceptualised. Rather than locating responsibility solely within the individual or the organisation, it highlights the need to consider the broader structures that shape working conditions within education. By foregrounding these interdependencies, the analysis moves towards a more comprehensive and contextually grounded understanding of burnout among NQTs.
[bookmark: _Toc228136341]3.11 Conclusion
In conclusion, this chapter has critically examined the key factors identified within the literature as contributing to burnout among newly qualified teachers. The analysis demonstrates that burnout is a complex and multi-dimensional phenomenon, shaped by the dynamic interaction of individual, organisational, and systemic influences.
At the individual level, factors such as self-efficacy, coping strategies, and emotional resilience influence how teachers interpret and respond to professional demands. However, these factors are not independent; they are shaped by the organisational and systemic contexts within which teachers operate. Organisational conditions, including workload, leadership practices, mentoring provision, and school culture, play a central role in either mitigating or exacerbating burnout. Beyond this, systemic and policy-level pressures, such as accountability frameworks and curriculum reform, further shape the conditions under which burnout develops.
A key insight emerging from this analysis is the persistent tension within the literature regarding the location of responsibility for burnout. While individual-level explanations remain prominent, there is increasing recognition of the need to situate burnout within broader structural conditions. This shift has important implications for both research and practice, as it challenges deficit-oriented narratives and highlights the need for more comprehensive and context-sensitive approaches to supporting teacher wellbeing.
By adopting a multi-layered analytical framework, this chapter contributes to a more integrated understanding of burnout, emphasising the interconnectedness of personal and structural factors. The following chapter builds upon these insights by examining how these themes are reflected within the findings and exploring their implications for policy and practice.
[bookmark: _Toc228132088][bookmark: _Toc228132123][bookmark: _Toc228132255][bookmark: _Toc228136342]Chapter 4: Thematic Analysis of Burnout Among Newly Qualified Teachers
[bookmark: _Toc228136343]4.1 Introduction
This chapter presents a critical thematic analysis of the literature exploring burnout among NQTs, with reference to the Welsh educational context. Building on the systematic review outlined in Chapter 3, this chapter moves beyond description to synthesise and interpret key patterns across the literature. The aim is to identify and critically examine the underlying factors contributing to burnout, whilst considering how these factors interact across different levels of influence.
Through a process of thematic synthesis, three overarching themes were identified: individual-level factors, organisational influences, and systemic or policy-related pressures. While these themes are presented as distinct categories for clarity, the literature consistently demonstrates that burnout is not caused by a single factor but instead emerges from the dynamic interaction between these levels. For NQTs, this interaction is particularly significant, as they navigate the transition from initial teacher education into full professional responsibility within often demanding and complex school environments.
This chapter therefore undertakes a critical examination of each identified theme in turn, interrogating how they are conceptualised within the literature and the extent to which they are supported by empirical evidence. In doing so, it moves beyond descriptive accounts to consider the underlying assumptions, tensions, and limitations that shape current understandings of teacher burnout. Attention is given to how these themes operate across individual, organisational, and systemic levels, and to the ways in which they intersect within the context of early career teaching. The chapter then draws these strands together in a broader synthesis, highlighting how burnout is not only produced but also experienced and, in some cases, sustained over time. This integrative approach enables a more nuanced understanding of burnout as a multifaceted and contextually situated phenomenon, thereby providing a coherent foundation for the subsequent analysis.
[bookmark: _Toc228136344]4.2 Individual-Level Factors: Emotional and Psychological Demands
The literature consistently identifies individual-level factors as central to understanding teacher burnout, particularly in relation to emotional and psychological demands (Klusmann et al, 2008). However, rather than positioning burnout as a consequence of individual weakness or lack of resilience, more recent research reframes these experiences within the context of early professional identity formation. For NQTs, the transition into teaching represents not only a shift in responsibility but also a period of intense personal and professional adjustment, during which vulnerability to burnout is heightened (Quickfall, Wood and Clarke, 2022).
A key theme emerging across the literature is emotional exhaustion, often described as the core component of burnout. NQTs frequently report feeling overwhelmed by the emotional labour required in teaching, including managing student behaviour, responding to diverse learning needs, and maintaining professional composure in challenging situations. This is compounded by the pressure to meet perceived expectations of what a ‘good teacher’ should be, which can create internalised stress and self-doubt. In this sense, burnout is not simply a response to workload, but also to the emotional demands of sustained interpersonal engagement (Wang, 2024).
Closely linked to this is the concept of self-efficacy. Research suggests that NQTs often enter the profession with high levels of motivation but comparatively fragile confidence in their abilities. When confronted with the realities of classroom practice, particularly behaviour management and workload intensity, this confidence can be quickly undermined. Low self-efficacy has been shown to correlate strongly with increased stress and reduced job satisfaction, indicating that psychological factors play a significant role in shaping burnout trajectories (Alessandri et al, 2018).
Importantly, coping strategies also emerge as a differentiating factor within the literature. While some NQTs develop adaptive coping mechanisms, such as seeking peer support or engaging in reflective practice, others may rely on less effective strategies, including avoidance or emotional withdrawal. However, it is critical to recognise that the capacity to cope is not solely an individual responsibility; rather, it is shaped by the level of support and resources available within the school environment. This reinforces the argument that individual-level experiences of burnout cannot be fully understood in isolation from wider organisational and systemic influences (Bakker et al, 2007).
A further limitation of individual-level approaches lies in their tendency to overlook the temporal nature of burnout. Burnout is often presented as an outcome or end-state, rather than a process that develops over time through repeated exposure to stressors. For NQTs, this is particularly significant, as the early stages of a teaching career are characterised by rapid change, uncertainty, and ongoing professional learning. As such, emotional exhaustion may not emerge immediately but can accumulate progressively as initial enthusiasm is challenged by the realities of practice according to Hogan and White (2021).
Additionally, there is a risk that the emphasis on constructs such as resilience and coping reinforces a deficit-oriented narrative, in which teachers are expected to adapt to challenging conditions rather than question them. This aligns with broader critiques within the literature, which suggest that the concept of resilience has, at times, been co-opted within policy discourse as a means of shifting responsibility away from institutions and onto individuals. In this sense, promoting resilience without addressing underlying structural conditions may inadvertently normalise the very pressures that contribute to burnout.
Overall, the literature suggests that NQTs experience burnout not simply due to personal limitations, but as a result of navigating a complex emotional landscape during a formative stage of their professional development. This highlights the need to move beyond individualistic interpretations of burnout and consider how psychological demands are intensified or alleviated by external factors (Chang, 2009).
[bookmark: _Toc228136345]4.3 Organisational Factors: School Environment and Workload
While individual-level experiences provide important insight into the emotional dimensions of burnout, the literature strongly suggests that organisational factors play an integral role in shaping how burnout develops and is sustained among NQTs. Workload intensity, school culture, leadership practices, and the quality of professional support emerge as key influences that can either mitigate or exacerbate early-career stress (Hollywood et al, 2020).
Joumad et al (2021) emphasise workload is consistently identified as one of the most significant contributors to burnout. For NQTs, this extends beyond teaching hours to include lesson planning, marking, administrative responsibilities, and extracurricular commitments. The cumulative effect of these demands often results in prolonged working hours, with limited opportunity for recovery. Importantly, the literature highlights that it is not simply the volume of work that contributes to burnout, but the nature of the workload, particularly tasks perceived as bureaucratic or lacking educational value. This distinction is critical, as it suggests that burnout is intensified when teachers feel their time is diverted away from meaningful teaching and learning activities (Chang, 2009).
Furthermore, the nature of workload experienced by NQTs can be understood as qualitatively distinct from that of more experienced teachers. While experienced practitioners may have developed strategies to manage planning and assessment efficiently, NQTs are simultaneously learning these processes for the first time. This results in a form of “intensified workload,” where tasks require both completion and skill acquisition. This dual demand increases cognitive load and reduces opportunities for recovery, thereby heightening the risk of burnout.
There is also an important distinction between visible and invisible workload. While tasks such as marking and lesson planning are formally recognised, less visible forms of labour such as emotional support for pupils, informal collaboration, and ongoing self-reflection are often unacknowledged, despite contributing significantly to overall workload. This hidden dimension of teaching further complicates efforts to reduce workload, as policy interventions may fail to address the full scope of teachers’ responsibilities argues Easthope and Easthope (2000).
From a critical perspective, this raises questions about how workload is conceptualised and measured within both research and policy. If workload is narrowly defined in terms of quantifiable tasks, there is a risk that significant aspects of teachers’ labour remain unaddressed, thereby limiting the effectiveness of interventions aimed at reducing burnout.
Alongside workload, school culture plays a pivotal role in shaping teacher wellbeing (Nwoko et al, 2024). Supportive, collaborative environments characterised by open communication, shared practices, and accessible leadership are associated with lower levels of burnout. In contrast, schools that emphasise performance outcomes, accountability measures, and high-stakes evaluation can create climates of pressure and surveillance (Croft, Roberts and Stenhouse, 2015). For NQTs, who are still developing confidence and professional identity, such environments may amplify feelings of inadequacy and stress. This aligns with broader findings that organisational climates which prioritise performance over wellbeing can contribute to emotional exhaustion and reduced job satisfaction (Nagar, 2012).
Collie, Shapka and Perry (2012) are of the belief leadership practices are particularly influential within this context. Effective leadership is frequently associated with the provision of clear guidance, constructive feedback, and emotional support. Conversely, inconsistent or unsupportive leadership can leave NQTs feeling isolated and undervalued (Engvik and Emstad, 2017). The literature suggests that leaders play a key role in mediating policy demands and shaping how they are experienced at the school level. As such, leadership can act as either a protective or risk factor in relation to burnout, depending on how expectations are communicated and managed.
The role of mentoring and induction support is also widely discussed. While formal induction programmes are designed to support NQTs during their transition into the profession, their effectiveness varies significantly in practice. High-quality mentoring characterised by regular contact, personalised guidance, and a focus on professional development has been shown to reduce stress and improve retention. However, where mentoring is inconsistent, overly evaluative, or limited in scope, it may fail to provide meaningful support. This inconsistency highlights a broader issue within the literature: the gap between the intended purpose of support structures and their actual implementation in schools (Gorard, 2017).
Crucially, organisational factors do not operate independently of individual experiences. Instead, they shape how NQTs interpret and respond to the challenges they face. For example, a demanding workload may be perceived as manageable within a supportive environment, but overwhelming in a context where support is lacking. This reinforces the argument that burnout is not simply an individual response to stress, but a socially and organisationally constructed experience (Richards et al, 2018).
Overall, the literature positions schools as critical sites in either mitigating or reinforcing burnout among NQTs. While individual resilience and coping strategies are important, they are often insufficient in the absence of supportive organisational conditions. This underscores the need to consider how school-level practices and cultures can be restructured to better support early-career teachers.
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[bookmark: _Toc228136347]5.1 Introduction
This chapter critically examines the findings presented in Chapter 4 in relation to the wider body of literature on teacher burnout, with a particular focus on NQTs in Wales. The purpose of this discussion is to interpret and analyse the key themes identified in the findings, exploring the extent to which they align with, extend, or challenge existing research. In doing so, the chapter moves beyond descriptive analysis to provide a more nuanced and theoretically informed understanding of the factors contributing to burnout and their implications for policy and practice.
The discussion is structured around three overarching themes: individual-level factors, organisational influences, and systemic or policy-related pressures. Each theme is examined in relation to the existing literature, with particular attention given to areas of convergence and divergence. The chapter also revisits the policy–practice gap identified in Chapter 4, considering its implications for the enactment and effectiveness of current educational policies and support mechanisms.
The findings presented in Chapter 4 highlight the significant role of emotional and psychological demands in shaping burnout among NQTs. These findings strongly align with existing literature, which consistently identifies emotional exhaustion as a central component of burnout, as conceptualised within the Maslach Burnout Inventory (MBI). However, the analysis also extends this understanding by emphasising the importance of professional identity formation during the early stages of a teaching career, suggesting that burnout is not solely an individual psychological state but one shaped through interaction with contextual factors.
By situating the findings within the broader research landscape, this chapter conceptualises burnout as a complex and multi-dimensional phenomenon shaped by the interaction of individual, organisational, and systemic influences. In doing so, it provides a comprehensive framework for understanding the experiences of NQTs and highlights key considerations for supporting early-career teachers within the Welsh education system.
[bookmark: _Toc228136348]5.2 Individual-Level Factors in Relation to Existing Literature
The findings presented in Chapter 4 underscore the significant role of emotional and psychological demands in shaping burnout among NQTs. These findings are consistent with a substantial body of literature that identifies emotional exhaustion as a central dimension of burnout. However, the present study extends this understanding by emphasising the importance of professional identity formation during the early stages of a teaching career.
In line with existing research, NQTs were found to experience considerable emotional strain associated with classroom management, workload, and the relational demands of teaching. This supports the widely recognised characterisation of teaching as an emotionally intensive profession requiring sustained interpersonal engagement. However, the findings suggest that these demands are intensified for NQTs due to their transitional professional status. Unlike more experienced teachers, NQTs are required to navigate the expectations of the role while simultaneously developing pedagogical competence and professional confidence, thereby increasing their vulnerability to burnout (Admiraal et al., 2023).
Self-efficacy emerged as a key factor influencing experiences of burnout, reinforcing literature that links lower perceived competence with increased stress and reduced wellbeing. Importantly, the findings suggest that self-efficacy should not be understood as a static individual trait, but rather as a dynamic construct shaped by contextual and experiential factors (Bandura, 2012). From a Job Demands–Resources (JD-R) perspective, self-efficacy can be understood not simply as an individual trait, but as a resource that is developed or constrained through organisational conditions, reinforcing the dynamic relationship between personal capacity and environmental context.
Supportive organisational environments appear to foster the development of professional confidence, whereas high-pressure or unsupportive contexts may undermine it. This interpretation reflects a broader shift within the literature away from individualistic conceptualisations of burnout, which traditionally locate responsibility within the personal characteristics or resilience of the teacher. Instead, more recent research positions burnout as a contextually mediated and socially situated phenomenon, shaped by the interaction between individuals and their working environments.
In this sense, professional confidence, or self-efficacy, is not viewed as an inherent or fixed attribute, but as something that is constructed and reinforced through social processes, including feedback, collegial relationships, leadership practices, and organisational culture (Bandura, 2023). Supportive environments provide opportunities for validation, guidance, and collaborative learning, all of which contribute to the development of a secure professional identity. Conversely, high-pressure contexts characterised by performative demands, limited support, and evaluative scrutiny may disrupt this process, leading to self-doubt, heightened stress, and increased vulnerability to burnout according to Naveed (2025).
This perspective challenges deficit-oriented narratives that frame burnout as a failure of individual coping or resilience. Instead, it emphasises that individual experiences of stress and wellbeing are deeply embedded within broader organisational and systemic conditions. As such, responsibility for addressing burnout shifts from the individual to the wider educational context, highlighting the importance of supportive structures, relational dynamics, and institutional practices in shaping teacher wellbeing.
The findings also highlight variability in the coping strategies employed by NQTs, reflecting patterns identified in the literature. While some individuals adopt proactive strategies, such as seeking support or engaging in reflective practice, others report difficulty managing the cumulative demands of the role. Crucially, this reinforces the argument that coping should not be conceptualised solely as an individual responsibility. Rather, the capacity to cope is closely linked to the availability and quality of organisational support, suggesting that individual experiences of burnout are inherently shaped by external conditions (Ashby et al., 2008).
Overall, the findings both support and extend existing literature by emphasising the complex and dynamic nature of individual-level factors. While emotional exhaustion and self-efficacy remain central constructs, their impact is mediated by the broader contexts in which NQTs operate, reinforcing the need for a more holistic understanding of burnout.
5.3 Organisational Factors in Relation to Existing Literature
The findings presented in Chapter 4 highlight the significant influence of organisational factors on the development of burnout among NQTs. Consistent with existing literature, workload, school culture, leadership practices, and the quality of professional support emerged as key determinants of teacher wellbeing. However, the findings also provide a more nuanced understanding of how these factors are experienced by early-career teachers.
Workload was identified as a primary contributor to burnout, supporting longstanding research that emphasises the impact of excessive marking, planning, and administrative responsibilities. However, the findings extend this perspective by highlighting the qualitative dimensions of workload. It is not solely the volume of tasks that contributes to burnout, but also the perception that certain tasks lack meaningful relevance to teaching and learning. This aligns with more recent critiques suggesting that bureaucratic demands can undermine professional autonomy and contribute to diminished job satisfaction (Worth and Van den Brande, 2020). Within the JD-R framework, workload can be conceptualised as a primary job demand, the impact of which is contingent upon the availability of organisational resources such as leadership support, mentoring, and collaborative practice.
School culture emerged as a critical factor in shaping NQT experiences. The findings indicate that collaborative, supportive, and communicative environments enable early-career teachers to manage professional demands more effectively. As previously discussed, this notion supports existing research that identifies positive organisational climates as protective factors against burnout. In contrast, performative cultures characterised by accountability pressures and outcome-driven priorities appear to exacerbate stress, particularly for those still developing professional confidence.
Leadership plays a central role within this context. The findings reinforce literature suggesting that effective leadership can mitigate burnout by providing clear expectations, emotional support, and professional guidance. Conversely, where leadership is perceived as inconsistent or narrowly focused on performance outcomes, NQTs may experience increased pressure and reduced access to meaningful support. This highlights leadership as both a mediator of systemic demands and a key determinant of organisational culture argues Leithwood and Sun (2018). This further supports the JD-R proposition that organisational resources play a critical buffering role, shaping how demands are experienced and whether they translate into burnout.
The role of mentoring and induction support further illustrates the importance of organisational context. While the literature consistently identifies mentoring as a critical support mechanism for NQTs, the findings suggest that its effectiveness varies considerably in practice. High-quality mentoring can enhance professional development and reduce feelings of isolation, whereas inconsistent or overly evaluative approaches may fail to meet the developmental needs of early-career teachers according to research conducted by Stevenson et al (2023). This reflects broader concerns regarding the gap between policy intentions and their implementation within schools.
This variability suggests that the effectiveness of mentoring is contingent not simply on its presence, but on how it is structured, enacted, and experienced in practice. Emerging research indicates that mentoring is most impactful when it is underpinned by relational trust, developmental focus, and protected time for meaningful engagement, rather than being positioned primarily as a mechanism of accountability or performance evaluation (Rock and Garavan, 2010). In this sense, the findings implicitly point towards the importance of coherence between policy design and organisational enactment, where mentoring is consistently framed and supported as a formative, rather than evaluative, process. This variability also highlights a limitation of more individualised models of burnout, such as the MBI, as it demonstrates that similar psychological outcomes may arise from markedly different organisational conditions.
Importantly, the findings demonstrate that organisational factors do not operate in isolation but interact closely with individual experiences. For instance, high workload demands may be perceived as manageable within supportive environments but overwhelming in contexts where support is limited. This reinforces the conceptualisation of burnout as an outcome of interacting individual and organisational dynamics.
[bookmark: _Toc228136349]5.4 Systemic and Policy-Level Factors in Relation to Literature
The findings presented in Chapter 4 highlight the significant role of systemic and policy-level factors in shaping NQTs’ experiences and their susceptibility to burnout. These findings align with literature that conceptualises educational policy as both enabling and constraining. While traditional models such as the MBI capture the psychological manifestations of burnout, they offer limited insight into how these broader systemic pressures contribute to its development. In addition, while policies aim to promote professional autonomy, development, and wellbeing, they may also introduce pressures that disproportionately affect early-career teachers.
The introduction of the Curriculum for Wales (Welsh Government, 2020) demonstrates this duality. While increased autonomy enables teachers to design more responsive and learner-centred approaches, the findings suggest that this flexibility may also generate uncertainty for NQTs who are still developing professional competence. In this sense, autonomy without sufficient structure or support may become a source of stress, reinforcing the need for a balance between professional freedom and guided development (Milton et al, 2022).
Accountability measures further illustrate the complexity of systemic influences. Although policy frameworks emphasise support and wellbeing, the findings suggest that implicit cultures of performance monitoring may take precedence in practice. This tension between policy rhetoric and enactment contributes to increased stress among NQTs, particularly those still developing confidence in their teaching practice (Waters, 2020).
The persistence of the policy–practice gap is a key finding within this context. While policies establish frameworks intended to support teachers, their effectiveness is contingent on how they are enacted within schools. This suggests that policy success cannot be evaluated solely in terms of design but must also consider implementation processes and contextual variability.
Furthermore, systemic expectations relating to workload, professional standards, and accountability interact with organisational conditions to shape NQTs’ experiences. These pressures are particularly salient for early-career teachers, who must simultaneously adapt to professional expectations and navigate unfamiliar organisational contexts (Johnson et al, 2015). From a JD-R perspective, these policy-driven expectations can be understood as intensifying job demands, often without a corresponding increase in resources, thereby exacerbating the imbalance that underpins burnout.
Overall, the findings reinforce the view that policy operates as a complex and multi-layered influence on teacher wellbeing, rather than as a singular or uniformly experienced driver of change. While systemic reforms have the potential to support NQTs, particularly through the promotion of professional autonomy, structured development pathways, and wellbeing-oriented initiatives, their impact is neither linear nor guaranteed. Instead, policy effects are mediated through organisational contexts, leadership practices, and the day-to-day realities of school environments.
In this sense, the effectiveness of policy is contingent upon its alignment with organisational practices and the extent to which it is translated into meaningful, context-sensitive support mechanisms. Where coherence exists between policy intentions and school-level enactment, reforms may contribute positively to professional confidence and wellbeing. However, where such alignment is absent, policies may be experienced as additional sources of pressure, ambiguity, or workload. This highlights the importance of understanding policy not simply as a set of directives, but as a process of interpretation and enactment, shaped by the capacities, cultures, and priorities of individual schools.
Taken together, these findings highlight the limitations of viewing burnout solely through either an individual or structural lens. To further interpret these interactions, it is useful to consider established theoretical frameworks that integrate both psychological and contextual dimensions of burnout.
[bookmark: _Toc228136350]5.5 Theoretical Interpretation of Findings
The findings of this study can be further understood through engagement with established theoretical frameworks of burnout, particularly the Maslach Burnout Inventory (MBI) and the Job Demands–Resources (JD-R) model. These frameworks provide a useful lens through which to interpret the multi-layered nature of burnout identified across individual, organisational, and systemic levels.
The prominence of emotional exhaustion within the findings aligns closely with the MBI conceptualisation of burnout as a multidimensional construct comprising emotional exhaustion, depersonalisation, and reduced personal accomplishment. Participants’ experiences of sustained emotional strain, diminished confidence, and challenges in maintaining professional efficacy reflect these core dimensions. In this sense, the MBI remains a valuable framework for identifying and categorising the psychological manifestations of burnout among NQTs.
However, the findings also highlight some of the limitations associated with an exclusively MBI-informed perspective. While the framework effectively captures the symptoms of burnout, it offers limited explanatory insight into the underlying causes of these experiences. The data presented in this study suggest that emotional exhaustion and reduced self-efficacy are not solely individual psychological states, but are shaped by organisational conditions such as workload, leadership practices, and mentoring quality, as well as broader systemic pressures linked to policy reform and accountability structures. This reinforces critiques within the literature that the MBI, when used in isolation, may contribute to an individualised framing of burnout that underplays contextual influences.
In contrast, the JD-R model provides a more comprehensive framework for interpreting the findings. The interaction between job demands and job resources is clearly reflected across the data. High workload, emotional labour, and performance expectations function as significant demands placed upon NQTs, while factors such as mentoring support, collaborative school cultures, and effective leadership act as critical resources. Importantly, the findings demonstrate that it is not the presence of demands alone that leads to burnout, but the imbalance between demands and available resources.
This is particularly evident in the variation of experiences across different organisational contexts. NQTs operating within supportive environments appear better able to manage high demands, suggesting that adequate resources can buffer against the development of burnout. Conversely, where resources are limited or inconsistently applied, similar demands may become overwhelming, leading to heightened emotional exhaustion and reduced professional confidence. This dynamic interaction closely reflects the central propositions of the JD-R model and supports its applicability within the context of early-career teaching.
Furthermore, the findings extend the JD-R framework by illustrating how systemic and policy-level pressures indirectly shape the balance between demands and resources. For example, curriculum reform and accountability measures may increase workload expectations, or demands, while simultaneously influencing the capacity of schools to provide adequate support, resources. This highlights the importance of considering not only immediate organisational factors but also the broader policy environment in which they are situated.
Taken together, the application of these theoretical frameworks reinforces the argument that burnout among NQTs is best understood as a multi-dimensional and contextually mediated phenomenon. While the MBI provides a useful foundation for identifying the psychological dimensions of burnout, the JD-R model offers a more robust explanatory framework for understanding how these experiences emerge through the interaction of individual, organisational, and systemic factors. Integrating these perspectives enables a more holistic interpretation of the findings and strengthens the conceptual coherence of the study.
[bookmark: _Toc228136351]5.6 Implications
The findings of this study have important implications for policy, practice, and future research. Collectively, they highlight the need for a multi-level approach to addressing burnout, in which individual, organisational, and systemic factors are considered in an integrated manner.
At the policy level, the findings suggest that greater attention should be given to the implementation of reforms, rather than solely their design. Policymakers should consider how expectations relating to autonomy, workload, and professional standards are experienced in practice, particularly by early-career teachers. Structured guidance, protected mentoring time, and clearer expectations may support more consistent enactment of policy.
At the organisational level, the findings emphasise the importance of supportive school cultures, effective leadership, and high-quality mentoring. Schools play a critical role in mediating systemic pressures and shaping the day-to-day experiences of NQTs. As such, organisational strategies that prioritise collaboration, wellbeing, and professional development are essential in mitigating burnout.
In terms of research, the study highlights the need for further investigation into the interaction between individual, organisational, and systemic factors within the Welsh context. Longitudinal research would be particularly valuable in examining how early-career experiences influence long-term professional trajectories and retention.
[bookmark: _Toc228136352]5.7 Limitations
Several limitations should be acknowledged. As a study based on secondary research, the findings are constrained by the scope and quality of the existing literature. The limited availability of research specifically focused on NQTs in Wales necessitated the inclusion of studies from other contexts, which may reduce the direct applicability of findings.
Additionally, the variability in methodological approaches across the literature may affect the reliability and generalisability of the findings. The interpretive nature of the analysis also introduces an inherent degree of subjectivity, as conclusions are shaped by both the synthesis process and the framing of the original studies.
Finally, some of the literature predates recent policy developments, such as the Curriculum for Wales, limiting the extent to which findings reflect the current educational landscape. As the curriculum is still in the early stages of implementation, its long-term impact on teacher wellbeing remains uncertain.
[bookmark: _Toc228136353]5.7 Conclusion
This chapter has critically examined the findings of the study in relation to existing literature, highlighting the complex and interconnected factors contributing to burnout among NQTs in Wales. The discussion demonstrates that burnout emerges from the interaction of individual, organisational, and systemic influences, rather than from any single factor in isolation.
Key themes include the central role of emotional demands, the importance of self-efficacy, the impact of workload and school culture, and the influence of policy expectations. The findings also emphasise the significance of the policy–practice gap, illustrating the challenges associated with translating policy intentions into meaningful support at the school level.
Overall, the chapter underscores the need for a holistic and integrated approach to addressing burnout, in which policy, organisational practice, and individual support mechanisms are aligned. In doing so, it provides a critical foundation for the recommendations that follow and contributes to a deeper understanding of early-career teacher experiences within the Welsh education system.
[bookmark: _Toc228132090][bookmark: _Toc228132125][bookmark: _Toc228132257][bookmark: _Toc228136354]Chapter 6: Recommendations
This chapter presents a set of recommendations derived from the findings and discussion of this study. These recommendations are intended to support newly qualified teachers (NQTs) in Wales, enhance teacher wellbeing, and contribute to the long-term sustainability and retention of the teaching workforce. In recognition of the multi-layered nature of burnout identified throughout the dissertation, the recommendations are structured across three interconnected levels: policy, organisational practice, and individual practice.
[bookmark: _Toc228136355]6.1 Policy Recommendations
· Enhanced Implementation Guidance for the Curriculum for Wales
While the Curriculum for Wales promotes increased autonomy and flexibility, the findings of this study suggest that early-career teachers may experience uncertainty in relation to its practical enactment. This ambiguity has the potential to contribute to increased workload and reduced professional confidence. It is therefore recommended that policymakers provide clearer, practice-oriented guidance to support implementation at the school level. This may include the development of structured yet flexible frameworks for planning and assessment, alongside exemplification materials and pedagogical guidance specifically tailored to the needs of NQTs. Such support may enable a more balanced approach between professional autonomy and manageable expectations.
· Strengthening Induction and Mentoring Policies
The findings highlight the central role of induction and mentoring in shaping NQT experiences; however, variability in provision remains a significant concern. It is recommended that national policy frameworks place greater emphasis on the consistency and quality of mentoring provision. This could involve mandating protected time for mentoring activities, structured opportunities for reflection, and clearly defined expectations regarding mentor roles. Additionally, the development of cross-school or regional peer mentoring networks may further support knowledge exchange, reduce professional isolation, and promote collaborative learning among early-career teachers.
· Monitoring Workload and Wellbeing Metrics
Given the prominence of workload and wellbeing within the findings, a more systematic approach to monitoring these factors is warranted. Policymakers may consider implementing regular data collection mechanisms, such as wellbeing surveys, workload audits, and structured feedback processes, to capture the lived experiences of NQTs. Such data could inform more responsive and targeted policy interventions, ensuring that reforms are evaluated not only in terms of intended outcomes but also in relation to their practical impact on teacher wellbeing.
[bookmark: _Toc228136356]6.2 Organisational Recommendations
· Cultivating Supportive School Cultures
The findings emphasise the importance of supportive and collaborative school environments in mitigating burnout. Schools should therefore prioritise the development of cultures characterised by open communication, shared practice, and professional trust. This may involve structured opportunities for collaboration, such as joint planning sessions, peer observations, and regular team meetings. Recognition of professional contributions and the creation of psychologically safe spaces for discussion may further support NQTs in developing confidence and resilience.
· Effective Leadership Practices
Leadership emerged as a critical factor in shaping NQT experiences. School leaders play a key role in mediating both organisational and systemic pressures, and as such, their practices have significant implications for teacher wellbeing. Effective leadership may involve providing clear and consistent expectations while maintaining a degree of professional autonomy, offering visible and accessible support, and proactively monitoring workload distribution. Importantly, leadership approaches that prioritise relational trust and professional development, rather than solely performance outcomes, may contribute to more sustainable working environments for early-career teachers.
· Tailored Mentoring and Professional Development
In line with the findings, mentoring provision should be responsive to the individual needs of NQTs rather than uniformly applied. Mentors should be supported through appropriate training to provide both pedagogical guidance and emotional support. Furthermore, professional development opportunities should be carefully structured to ensure relevance, accessibility, and appropriate pacing, thereby avoiding overload while supporting the development of self-efficacy and professional competence.
[bookmark: _Toc228136357]6.3 Individual-Level Recommendations
· Developing Personal Coping Strategies
While this study highlights the significant influence of organisational and systemic factors, individual-level strategies may still play a supportive role in managing professional demands. NQTs may benefit from developing reflective practices, effective time management strategies, and realistic professional expectations. However, it is important that such approaches are positioned as complementary to, rather than substitutes for, organisational support. Schools and training providers may therefore consider offering structured opportunities to develop these skills within a supportive context.
· Engaging in Professional Networks
Engagement in professional networks, both within and beyond the school environment, may provide valuable sources of social and professional support. Opportunities to share experiences, discuss challenges, and exchange strategies with peers may help to reduce feelings of isolation and enhance professional confidence. Such networks may also contribute to the development of collective efficacy, supporting more collaborative approaches to problem-solving and professional learning.
[bookmark: _Toc228136358]6.4 Recommendations for Future Research
· Longitudinal Studies
Future research would benefit from longitudinal approaches that track NQTs over time, enabling a deeper understanding of how burnout develops and evolves across the early stages of a teaching career. Such research could provide valuable insight into the long-term impact of policy reforms, including the Curriculum for Wales, on teacher wellbeing and retention.
· Context-Specific Studies in Wales
Given the relative scarcity of research focused specifically on the Welsh context, further studies are needed to explore how localised factors, such as regional variation in school culture, leadership practices, and policy implementation, shape NQT experiences. This would support the development of more contextually relevant and targeted interventions.
· Evaluation of Interventions
There is a clear need for research that evaluates the effectiveness of specific interventions aimed at reducing burnout. Studies examining mentoring programmes, workload management strategies, and wellbeing initiatives would provide an evidence base to inform both policy and practice, supporting more effective and sustainable approaches to teacher support.
[bookmark: _Toc228136359]6.5 Summary 
This chapter has synthesised the key findings of the study and situated them within the broader body of literature explored throughout this dissertation. The analysis demonstrates that burnout among newly qualified teachers cannot be attributed to a single causal factor; rather, it emerges from the complex and dynamic interaction between individual, organisational, and systemic influences. In doing so, the chapter reinforces a shift within the literature away from reductionist, individualised explanations towards more integrated and contextually grounded understandings of burnout.
At the individual level, the findings highlight the significance of emotional labour, self-efficacy, and professional identity formation during the early stages of a teaching career. NQTs frequently navigate tensions between personal expectations and the realities of professional practice, often internalising perceived shortcomings. While this aligns with existing literature identifying early-career teachers as particularly vulnerable to emotional exhaustion, as reflected within the dimensions of MBI, the study extends this understanding by illustrating how such experiences are shaped and intensified by external conditions. This challenges interpretations of burnout as solely an individual psychological deficit, instead positioning it as a contextually mediated experience.
Organisational factors were found to play a particularly influential role in either mitigating or exacerbating burnout. The quality of mentoring, leadership practices, and school culture emerged as key determinants of teacher wellbeing. Supportive environments appeared to buffer against stress and facilitate professional development, whereas high workload demands, limited support, and unclear expectations contributed to feelings of overwhelm and disillusionment. From a Job Demands–Resources (JD-R) perspective, these findings highlight the importance of organisational resources in moderating the impact of job demands, reinforcing the view that burnout is not simply a function of workload intensity, but of the balance between demands and available support.
At the systemic level, the study highlights the broader pressures associated with educational policy, accountability measures, and workload intensification. The findings suggest that external expectations, including performance metrics and administrative demands, create conditions that may increase the likelihood of burnout. These pressures can be understood within the JD-R framework as structural demands that extend beyond the immediate school context, often shaping the availability and effectiveness of organisational resources. This reflects wider concerns regarding the sustainability of the teaching profession, particularly in relation to the retention of early-career teachers.
Taken together, the findings contribute to a more holistic and integrated understanding of burnout, emphasising the interconnectedness of individual, organisational, and systemic factors. By adopting this multi-layered perspective, and drawing on both the MBI and JD-R frameworks, the study provides a more nuanced explanation of the challenges faced by NQTs, highlighting how psychological experiences of burnout are embedded within broader structural conditions.
This paper establishes a foundation for the recommendations presented above by clearly identifying the key drivers of burnout. In doing so, it enables the development of targeted, evidence-informed strategies that address not only individual coping mechanisms, but also organisational practices and policy-level considerations. Ultimately, the findings underscore the importance of alignment across these levels in promoting sustainable teacher wellbeing and improving retention within the Welsh education system.







[bookmark: _Toc228136360]Reference list 

Alarcon, G., Eschleman, K.J. and Bowling, N.A. (2009) ‘Relationships between personality variables and burnout: A meta-analysis’, Work & Stress, 23(3), pp. 244–263.
Alessandri, G., Perinelli, E., De Longis, E., Schaufeli, W.B., Theodorou, A., Borgogni, L., Caprara, G.V. and Cinque, L. (2018) ‘Job burnout: The contribution of emotional stability and emotional self-efficacy beliefs’, Journal of Occupational and Organizational Psychology, 91(4), pp. 823–851.
Antonsen, Y., Aspfors, J. and Maxwell, G. (2024) ‘Early career teachers’ role in school development and professional learning’, Professional Development in Education, 50(3), pp. 460–473.
Ashby, P., Hobson, A.J., Tracey, L., Malderez, A., Tomlinson, P.D., Roper, T., Chambers, G.N. and Healy, J. (2008) Beginner teachers’ experiences of initial teacher preparation, induction and early professional development: A review of literature. London: DCSF.
Aspfors, J. and Bondas, T. (2013) ‘Caring about caring: Newly qualified teachers’ experiences of their relationships within the school community’, Teachers and Teaching, 19(3), pp. 243–259.
Bakker, A.B., Schaufeli, W.B., Demerouti, E. and Euwema, M.C. (2007) ‘An organisational and social psychological perspective on burnout and work engagement’, in The Scope of Social Psychology. Hove: Psychology Press, pp. 239–262.
Bandura, A. (2012) ‘On the functional properties of perceived self-efficacy revisited’, Journal of Management, 38(1), pp. 9–44.
Bandura, A. (2023) ‘Cultivate self-efficacy for personal and organizational effectiveness’, in Principles of Organizational Behavior: The Handbook of Evidence-Based Management. 3rd edn.
Bianchi, R., Swingler, G. and Schonfeld, I.S. (2024) ‘The Maslach Burnout Inventory is not a measure of burnout’, Work, 79(3), pp. 1525–1527.
Bigger, S.L. (2006) Data-driven decision-making within a professional learning community. University of Pennsylvania.
Bodenheimer, G. and Shuster, S.M. (2020) ‘Emotional labour, teaching and burnout: Investigating complex relationships’, Educational Research, 62(1), pp. 63–76.
Chang, M.L. (2009) ‘An appraisal perspective of teacher burnout: Examining the emotional work of teachers’, Educational Psychology Review, 21(3), pp. 193–218.
Collie, R.J., Shapka, J.D. and Perry, N.E. (2012) ‘School climate and social–emotional learning’, Journal of Educational Psychology, 104(4), p. 1189.
Connor, M. and Pokora, J. (2017) Coaching and mentoring at work: Developing effective practice. Maidenhead: McGraw-Hill Education.
Croft, S.J., Roberts, M.A. and Stenhouse, V.L. (2015) ‘The perfect storm of education reform’, Social Justice, pp. 70–92.
Dawson, N. (2015) Towards a dynamic understanding of burnout. Doctoral dissertation, City University London.
Demerouti, E., Bakker, A.B., Nachreiner, F. and Schaufeli, W.B. (2001) ‘The job demands-resources model of burnout’, Journal of Applied Psychology, 86(3), p. 499.
Dworkin, A.G. (2009) ‘Teacher burnout and teacher resilience’, in International Handbook of Research on Teachers and Teaching. Springer, pp. 491–502.
Easthope, C. and Easthope, G. (2000) ‘Intensification of teachers’ workload’, British Journal of Sociology of Education, 21(1), pp. 43–58.
Ellis, T. (2025) Educational system leadership. Doctoral thesis, University of Wales Trinity Saint David.
Geuens, N., Van Bogaert, P. and Franck, E. (2017) ‘Vulnerability to burnout within the nursing workforce’, Journal of Clinical Nursing, 26(23–24), pp. 4622–4633.
Ghasemi, F. (2025) ‘Teachers’ occupational stressors and coping strategies’, Research Papers in Education, 40(1), pp. 136–165.
Gorard, S. (2017) ‘How prepared do newly-qualified teachers feel?’, Journal of Education for Teaching, 43(1), pp. 3–19.
Haddaway, N.R., Woodcock, P., Macura, B. and Collins, A. (2015) ‘Making literature reviews more reliable’, Conservation Biology, 29(6), pp. 1596–1605.
Hogan, J.P. and White, P. (2021) ‘Early career teacher burnout’, Australian Journal of Teacher Education, 46(5), pp. 18–39.
Hoogendijk, K. et al. (2023) ‘Teachers’ self-efficacy and emotional exhaustion’, Current Psychology, 42(26), pp. 22989–23002.
Howard, S. and Johnson, B. (2004) ‘Resilient teachers’, Social Psychology of Education, 7(4), pp. 399–420.
Hudson, P. (2012) ‘How can schools support beginning teachers?’, Australian Journal of Teacher Education, 37(7), pp. 71–84.
Jomuad, P.D. et al. (2021) ‘Teachers’ workload and burnout’, International Journal of Educational Policy Research and Review.
Johnson, B. et al. (2015) Early career teachers: Stories of resilience. Singapore: Springer.
Klusmann, U. et al. (2008) ‘Engagement and emotional exhaustion’, Applied Psychology, 57, pp. 127–151.
Korthagen, F.A. (2004) ‘In search of the essence of a good teacher’, Teaching and Teacher Education, 20(1), pp. 77–97.
Kutsyuruba, B., Godden, L. and Walker, K. (2020) ‘Mentoring early-career teachers’, Research in Educational Administration and Leadership, 5(3), pp. 682–720.
Lambert, K. and Gray, C. (2020) ‘Performing teacher identity’, Pedagogy, Culture & Society, 28(4), pp. 501–523.
Leithwood, K. and Sun, J. (2018) ‘Academic culture and leadership’, Journal of Educational Administration, 56(3), pp. 350–363.
Li, S. (2023) ‘The effect of teacher self-efficacy, teacher resilience, and emotion regulation on teacher burnout: A mediation model’, Frontiers in Psychology, 14, p. 1185079.
Little, S. (2016) ‘Staff–student partnership model’, International Journal for Academic Development, 21(4), pp. 273–285.
Madigan, D.J. and Kim, L.E. (2021) ‘Teacher burnout and student outcomes’, International Journal of Educational Research, 105, p. 101714.
Mahmoodi-Shahrebabaki, M. (2019) ‘Teacher burnout’, TESOL Encyclopedia.
Markle, M. (2020) Reality shock in new teachers. Arcadia University.
Maslach, C. and Jackson, S.E. (1981) ‘The measurement of burnout’, Journal of Organizational Behavior, 2(2), pp. 99–113.
Maslach, C. and Leiter, M.P. (2016) ‘Understanding burnout’, World Psychiatry, 15(2), pp. 103–111.
McKay, A., MacDonald, K. and Longmuir, F. (2025) ‘Emotional intensity of educational leadership’, International Journal of Leadership in Education, 28(4), pp. 673–695.
Milton, E. et al. (2022) ‘Learning environments for new teachers’, Professional Development in Education, 48(5), pp. 878–891.
Mijakoski, D. et al. (2022) ‘Determinants of burnout among teachers: A systematic review’, International Journal of Environmental Research and Public Health, 19(9), p. 5776.
Nagar, K. (2012) ‘Organisational commitment and burnout’, Vikalpa, 37(2), pp. 43–60.
Nwoko, J.C. et al. (2024) ‘Teachers’ occupational wellbeing’, Education Sciences, 14(11), p. 1225.
Paetz, A.M. (2024) Perfectionism and burnout. Doctoral thesis.
Pickard, E.L. (2021) Towards a collective theory of burnout. William James College.
Quickfall, A., Wood, P. and Clarke, E. (2022) ‘Experiences of newly qualified teachers in 2020 and what we can learn for future cohorts’, London Review of Education, 20(1), pp. 1–14.
Richards, K.A.R., Hemphill, M.A. and Templin, T.J. (2018) ‘Teacher stress and burnout’, Teachers and Teaching, 24(7), pp. 768–787.
Schaufeli, W.B. (2017) ‘Applying the JD-R model’, Organizational Dynamics, 46(2), pp. 120–132.
Schaufeli, W.B. (2018) Professional burnout.
Shin, H. et al. (2014) ‘Coping strategies and burnout’, Professional Psychology, 45(1), p. 44.
Skaalvik, E.M. and Skaalvik, S. (2016) ‘Teacher stress and self-efficacy’, Creative Education, 7(13), pp. 1785–1799.
Sohail, M.M. et al. (2023) ‘Teacher wellbeing and burnout’, Work, 76(4), pp. 1317–1331.
Stevenson, J. et al. (2023) Mentoring early career teachers: Evidence review.
Struyve, C., Meredith, C. and Gielen, S. (2014) ‘Teacher leadership practices’, Journal of Educational Change, 15(2), pp. 203–230.
Tarling, I. and Ng’ambi, D. (2016) ‘Teachers’ pedagogical change’, British Journal of Educational Technology, 47(3), pp. 554–572.
Tompkins, A. (2023) ‘Teacher attrition’, Journal of School Administration Research, 8(1), pp. 24–35.
Tong, Q. (2025) ‘Teachers’ wellbeing’, European Journal of Education, 60(1).
Volkwein, J.F. (2010) ‘Assessment context’, New Directions for Institutional Research, pp. 3–12.
Wang, H., Lee, S.Y. and Hall, N.C. (2022) ‘Coping profiles among teachers’, Contemporary Educational Psychology, 68.
Wang, Y. (2024) ‘Workload and wellbeing’, Frontiers in Psychology, 14.
Waters, M. (2020) Learning to be a teacher for Wales. Cardiff: Welsh Government.
Welsh Government (2019) Professional standards for teaching and leadership. Cardiff: Welsh Government.
Welsh Government (2020) Curriculum for Wales guidance. Available at: https://hwb.gov.wales (Accessed: 2 March 2026).
Welsh Government (2022) Induction for newly qualified teachers in Wales. Available at: https://hwb.gov.wales (Accessed: 13 April 2026).
Worth, J. and Van den Brande, J. (2020) Teacher autonomy and retention. Slough: National Foundation for Educational Research.
Zarabi, H. and Amirian, S.M.R. (2025) ‘Emotional tensions in teaching’, Interdisciplinary Studies in English Language Teaching, 3(1), pp. 39–62.
Zhukova, O. (2018) ‘Novice teachers’ development’, Discourse and Communication for Sustainable Education, 9(1), pp. 100–114.













[bookmark: _Toc228136362]Appendix 1
[image: ]
  

(Demerouti et al, 2001)














[bookmark: _Toc228136363]Appendix 2
[image: ]

















2

image2.jpeg
[Physical workload

[Time pressure

[Sti work

[Feedback

[Revards

[1ob control

[Participation

[Foh security

b

Disengagement

[Supervisor support





image3.png
The Maslach Burnout Inventory (MBI)

Three-Dimensional Model of Burnout

The MBI conceptualises burnout as a psychological syndrome
in response to chronic interpersonal stressors on the job.

It is measured across three core dimensions.

1. EMOTIONAL EXHAUSTION

Feelings of being emotionally
overextended and depleted of
one’s emotional and physical
resources.

Example indicators include:

* Feeling emotionally drained
by work

* Feeling used up at the
end of the workday

* Feeling fatigued when
getting up in the morning

2. DEPERSONALISATION

An unfeeling and impersonal
response towards recipients of
one’s care, service or instruction.

Example indicators include:

* Becoming more callous
toward people

* Treating people as if they
were impersonal objects

* Feeling less concerned
about others

3. REDUCED PERSONAL
ACCOMPLISHMENT

A decline in feelings of competence
and successful achievement in
one’s work with people.

Example indicators include:

* Feeling you are not making an
impact at work

* Doubting your competence

* Feeling less confident about
your abilities

Source: Maslach, C. and Jackson, S.E. (1981) The measurement of experienced burnout.

Journal of Occupational Behaviour, 2(2), pp. 99-113.
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