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This essay will be analysing two models of reflection and go on to consider how critical reflective practice can critically promote and enhance the services provided to children and their families.  Reflection is defined by Paige- smith and Craft (2010) as a way of looking back on experiences and evaluating them. However, Lindon and Trodd (2016) believe this is not always enough and state reflection is something deeper and go on to define reflection as ‘a process of serious thought and constructive critical analysis of practice leading to an informed judgement about strengths, weaknesses and considered plans for change that will bring about improvements.’ (Lindon and Trodd, 2016: 6).  Mcfarland et al (2009) add that reflection is a process in which practitioners look back on experiences and practice in order to critically analyse themselves, this can allow practitioners to identify personal strengths and weaknesses in practice and either amend or maintain aspects in order for future practice to become enhanced and more effective. Reflection is therefor able to enhance your personal and professional development in several ways.  
There have been a number of reflective models created to assist professionals in effectively undertaking the reflective process. These models range from the more in depth models such as Kolb’s 1984 model of experimental learning and Gibbs’ 1988 reflective model to more simple models like Rolfe’s 2001 model, these reflective models have formed from the idea of Dewey (1933) and Schon (1983). Dewey identified that reflective thinking is a process used to help people move forward towards taking action and learning by doing. (Finlay, 2008) Schon built on the work by Dewey and developed the reflective practitioner. He thought about how practitioners think in action and how practitioners can become aware of their knowledge and understanding and in turn learn from the experiences. (Paige-Smith and Craft,2010) Schon also went on to identify two types of reflection, reflection on action, meaning thinking after an event and reflection in action, meaning thinking whilst completing the event. (Lindon and Trodd, 2016). Finlay (2008) states that practitioners practice can become more effective as they develop the skills necessary for reflective practice, these skills are identified as looking back, assessing and adapting and developing practice to improve. From this and the work of Dewey and Schon more in depth models have been created such as Jay and Johnson’s (2002) model with three linked dimensions being descriptive, comparative and using critical reflections. These types of models have proved useful in helping practitioners to apply different levels of practice to different levels of learners. (Ziecher and Liston cited in Finlay, 2008) 
This essay will look into two specific models, Gibbs reflective cycle and Kolb’s experimental learning model. Kolb’s experimental learning model consists of four clear stages to follow, the stages include; concrete experience, reflective observation, abstract conceptualization and the active experimentation. Kolb’s model is a cyclical process that focuses on learning from experiences and emphasises that reflection should be an integrated part of learning from experiences. (Leeds Beckett University, 2015). The model can be started at any of the stages, however, the stages of the model must be followed consecutively in order to achieve enough information to evaluate and then use to develop new actions as the questions asked in each stage link to the next stage. (Sharlanova, 2004). Surrey Library (no date) identifies that the main aim of Kolb’s cycle was that by the time an individual had completed the cycle they would be able to transform their experiences into knowledge. The individual has to complete each stage to gain a fully integrated understanding of their experience, each stage has a distinctive function that is essential in being able to achieve an effective outcome following the use of the model. (Surrey Library, no date). Greenaway (2006) identifies that although the models stages are set out clearly, this is not always easy to use in all situations, some situations do not follow a logical order like the model does, a number of aspects could occur at one time and some of the stages can become mixed up or missed out completely. Forrest (2008) states that Kolb’s model allows professionals to draw conclusions from the experiences they have had which is seen to lead professionals to experiment with their practice in order to enhance it. Sharlanova (2004) agrees and identifies that Kolb’s model provides a theoretical argument of independent learning by doing that allows the model to be applied to a vast range of situations. However, Greenaway (2006) argues that does not take into consideration other ways of learning other than experimental which leaves the model looking narrow and underdeveloped which can impact how effective the model is in helping professionals to explain and understand their experiences and in turn develop from them. Greenway (2004 cited in the handbook if teaching and learning in medicine no date) agrees with Greenaway (2006) and add that the model only provides a limited number of factors that influence learning. It does not explain social and institutional aspects of learning and therefore the model does not always apply to every situation a professional could be reflecting on. Sharlanova (2004) identifies that Kolb’s model can be seen as an effective tool for groups of people to use when reflecting upon an experience, she highlights that the model allows professionals to develop a common understanding of the experience by moving through the steps and sharing their experiences and discussing and bringing together their different experiences to help inform one another further. Kolb’s model can be seen to lead professionals to lack depth to their reflective experiences, this is due to the reflection not considering all aspects of the experience they are reflecting on. Laurent (2010) identifies that the model does not consider an emotional side to your reflection, there are no feelings about the experience taken into consideration unlike other models such as Gibbs reflective model. The lack of consideration for feelings cab be seen to make the reflection less in depth as professionals would not be achieving a full, accurate and in depth understanding of all aspects of the experience as well as professionals not gaining an in depth understanding of their practice. Without the professional taking into consideration how they felt during the experience they would not be able to take into consideration if those feelings had impacted upon the way in which they acted. (Laurent, 2010) 
Gibbs reflective model consists of six clear stages that are as follows; description, feelings, evaluation, analysis, conclusion and the action plan. (University of Cumbria, 2016). Forrest (2008) identifies that the model provides professionals with a good structure that allows you to move on to each stage easily as each of the questions professionals could ask themselves within the stages helps lead onto the next stage. Oxford Brookes University (2017) agrees by stating that Gibbs’ model helps in providing professionals with a good structure to base your reflection around and the University of Kent (2012) further adds that the model encourages professionals to think systematically about the different stages of an experience which assists in critically evaluating professionals learning. Researchomatic (2013) agrees by stating that Gibbs’ model enables the professional to think in a systematic way about their experiences and view the event they are reflecting upon objectively. The Open University (2011) argue that although the model is split into six clear stages that are easy to follow, it can be argued that the model does not look at critical thinking or analysis enough, they identify that the model does not allow people to look objectively at different situations and perspectives therefor making the reflection superficial. Finaly (2008) suggests that the model only offers basic useful questions to assist professionals in their reflection, there is therefore the need for a broader and more critically reflective approach. Forrest (2008) also identifies a draw back to the model, they identify that the model can be seen as not moving forward, the model is a more retrospective process. They also identify that there is a need to move forward by looking forward as well as back, the model is therefor seen to just simply assist in the process not help develop. Finaly (2008) identifies that in order to move forward there is the need to challenge the core beliefs and assumptions the individuals hold. Zeicher and Liston (1996 cited in Finlay, 2008) can be seen to agree by stating that reflective practitioners should be moving beyond questions relating to their practice such as is their practice is working and then move towards getting themselves to critically examine their values, and from that how their practice can lead to change, a commitment to quality of practice and respect for difference.
Both models allow practitioners to personalise their learning and reflection as they allow them to draw on personal strengths and weaknesses and identify these have impacted the experiences they have. This personalised way of reflection also allows practitioners to have a say in their own learning and development as well as of those in your care as you alter or maintain aspects of your practice to enhance the practice practitioners provide. (Laurent, 2011).
The professional association for childcare and early years (2016) identifies how reflection should be seen as an important part to everyday practice in order to benefit the services practitioners provide to the children and families at a setting. Pacey also adds that reflective practice will help to support practitioners and assist in continual development of practice, it is this continual improvement that allows practitioners to enhance the service they provide and in turn better children’s outcomes. 
According to mcfarland (2009) marbina et al (2010) and the pre- school alliance (2012) in order for practitioners practice to work effectively for the children and families in their care, as a practitioner there is a need to continuously look back on yourself and your practice, this can then allow the practitioner to become more critical in their thinking relating to their practice as well as adapting to new practices. This ability is seen as particularly important for practitioners to effectively meet the individual needs of the children and families they work with. Rouse (2012) also agrees and states that practitioners who continuously reflect on their practice, think critically and build on their knowledge and understanding are seen to provide children and families with better services and in turn outcomes, this is achieved through continual challenging of ideas relating to practice and what impact practitioners work has on the children and families they work with. 
Reflection can be seen to help develop and enhance both your personal and professional development in a variety of ways. Brock (2015) and Lindon                          (2012 ) highlight that one of the key aims of reflection when working in the early years is to help professionals identify positive and negative aspects of their practice with the aim of improving the quality of provision  children experience.   Blandford and Knowles (2016) agree by identifying that the reflective process can assist practitioners in identifying specific aspects of their practice that are either negative or positive and then go on to improve them and that this process should be something repeated often. This continual self reflection allows practitioners to continually enhance their personal and professional development. Hudson (2010) can be seen to agree, he believed that a practitioner who regularly reviews strengths and weaknesses to their practice is able to ensure that children are receiving the highest quality level of care and education that they can provide. 
 Nutbrown (2012) agrees and adds that high quality provision matters and that a poorer level of provision will not be beneficial to children’s development.  Sylva et al (2014) and Blanden (2017) state that a higher quality provision will allow practitioners to improve a child’s experiences with them and as a whole as they will be receiving a higher quality of care and education which according to Taggart et al (2013) can have a lasting impact on children’s educational outcomes. This can help to highlight the importance of developing reflective practice as this high quality has been seen to have an evident impact on children’s educational outcomes, without the reflection practitioners may not be able to recognise the positive and negative aspects of their practice that has lead to the high quality of provision.  Sylva at al (2004) effective provision of pre-school education project also known as they EPPE project for short is seen to agree, the project found that children who received high quality pre-school provision were found to have a higher level of attainment throughout education particularly at GCSE level, children were also seen to have better behaviour and emotional stability. The higher quality can be provided to children in a number of ways for example by a practitioner who is up to date with all current policy and practice, is willing to try new approaches to their practice or someone who is willing to listen to new ideas from others and allowing them to assist. (Hudson, 2010). 
The professional association for childcare and early years (2016) identify that when professionals talk together it can be powerful tool for reflection, practitioners can share ideas and discuss these to support each other. This sharing of information and reflecting together can support new ideas and enhance your practice provided to children in your care. Lorraine (2017) agrees and states that practitioners that discuss experiences together is a key component of reflective practice to help enhance practice. Professionals working together to improve practice and services for children and their families is known as multi-agency working. Gillen (2012) states that multi-agency working brings together professionals from different sectors with the aim of supporting children and families by providing a more integrated way of working. The department for education (2012) add that this integrated way of working can help to provide children and families in need of added support with the correct assistance from the appropriate professional, this extra support can then be seen to improve children’s engagement and achievements in education. This type of practice can be seen as an element that needs to be maintained in practice to enhance services as The Welsh Government (2017) identify through the education in wales our national mission action plan 2017-21 that they seek to ensure that the different sectors related to working with children engage in effective partnerships that help to build a high-quality workforce with the aim of meeting the needs of learners. The children’s workforce development council (2010) common core skills document identifies that all professionals and should remember to ensure that they maintain the value that the children and families should be at the center of the process when making decisions that could help to improve services. 
The reflective process can also help practitioners to identify that the service they provide can be enhanced by consulting the families of the children they are working with with the aim of ensuring that their service is responsive to all the children and families they work with. (Australian Children’s Education and Care Quality Authority, 2016). Lorraine (2017) agrees by stating that in order for practitioners to provide quality services for children and families there must be continual reflection and learning that enhances development and reflective practice in an environment that is respectful and responsive to the needs of all children and families and draws on the ideas of families.
Queensland Government (2006) add that gathering of this information about the child from the family will allow practitioners to co-construct learning so that it becomes responsive to the children’s family and community, which in turn is seen to help to benefit the educational outcomes of children as the education feels more inclusive. 
Hudson (2010) states that reflective practice can be seen to help benefit the individual needs of children as their needs are more likely to be met by a reflective practitioner who has gained information from a child’s family, this is due to the practitioner having gained a better understanding of the child from family and then being able to assess the best way in which to support their needs and in turn their development. Hudson adds that this can then provide the child with a better sense of well-being within their setting which has been seen to have an impact on a child’s learning and development.
[bookmark: _GoBack]The Virginia Department of Educations Thinking and Technical Assistance Centre (2013) can be seen to agree with Hudson by identifying that since it is known that not all children develop at the same pace, our reflective practice will allow for practitioners to address and meet the individual needs of children by becoming flexible in their practice. This can be achieved through adaptions to daily schedules, the classroom environment or changing lesson plans so that they are built around the strengths and interests of the child. Lorraine (2017) adds that as a practitioner part of reflective practice should be to undertake continual assessments of what children do and say as these can assist in helping to plan more developmentally appropriate learning experiences for the child with the aim of helping their development and in turn improving the practitioners practice. Furthermore, these critical reflections can provide chances for children to express how they feel about their learning as well as the opportunity to have a say in how they learn. (Lorraine, 2017). The Australian Government (2005) state that actively involving the child in decisions relating to their learning can help them to feel more included and provide them with more self confidence. This can also be seen to link to the United Nations Convention on the Rights of the Child. According to Unicef (2004) the convention states under article twelve that ‘children and young people have the right to say what they think should happen when adults are making decisions that affect them and for the opinion to be taken into consideration.’ (Unicef, 2004: 1).
To conclude, reflection and reflective practice can be seen by several to be a key element of practice in the early years that would be beneficial for use by practitioners as a continual element of practice used in order to improve both practitioners personal and professional development. This can be achieved through identification of strengths and weaknesses to practitioners practice, which practitioners can address in order to enhance and further their practice in the early years all whilst improving the services they provide to the children and families in their care through the continual reflective process being imbedded in everyday practice. 
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