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Targets from previous Assignment. 
Target 1	Revise Harvard referencing guidelines.
Target 2	Try to make more explicit links between theory and practice.
Target 3	Focus on organising your ideas effectively into paragraphs so that your ideas are fluid and coherent.


Introduction:
Within this assignment while taking into account impact, evidence, actions, as well as my experiences and theory I will be critically reflecting upon, assessing and evaluating a specific aspect of the school improvement plan of the school in which I completed my final professional teaching experience (PTE). My final PTE took place in an English medium, mixed gender primary school situated within Rhondda Cynon Taf with 22.9% of pupils eligible for free school meals (FSM), My Local School (2021). The school followed a whole cluster school approach to behaviour and wellbeing management through the use of restorative practice. The school also has very strong community links which have been improved by their introduction of a family engagement officer. The school’s improvement plan (SIP) contains four main priorities to which they are aiming to address and improve, each of which contain a varied amount of tasks or objectives that have been highlighted as steps towards the desired improvement. The priority I would like to focus on is entitled ‘Wellbeing: Support and facilitate the recovery of our school community with a focus on supporting the wellbeing of our pupils’, Gelli primary school (2021). Within this priority there are multiple objectives that have been identified by staff to aid the achievement of the overall goal, I will be looking closely at the specific objective that follows; ‘To work with the GB to appoint a part time Family Engagement Partner’, Gelli primary school (2021).
Literature review:
It is evident that education in Wales is currently under great reform nationwide, in light of the nature of the new curriculum and the freedom this grants practitioners it is vital that each school has an articulated, cooperative and clear vision for their personal progression. Thus meaning the creation of and continuous engagement with a school improvement plan is crucial to the successful achievement of the school’s aims and developmental focus’ in a multitude of areas, Welsh Government (2014). Learners needs can be vastly varied and the demand for differentiation in classroom environments reflects this, schools need to provide a large amount of support and guidance to a great range of learners, parents, and various members of the community. Schools as learning organisations are expected to provide the most suitable and appropriate learning experience for all pupils while simultaneously providing opportunities for inclusive, equal and equitable experiences across the school and throughout the local community in light of social justice, Hwb (2017). Furthermore, it is implied by Welsh Government (2016) that schools must develop their visions for improvement with the diversity of the community that surrounds them in mind, taking into consideration poverty and deprivation, ethnic minorities, English as an additional language (EAL), additional learning needs (ALN), and looked after children (LAC) as well as many other varying factors that can effect learners within the local community. The development of a SIP allows for staff to work collaboratively to identify areas that require or will benefit from improvement within the school, this enables practitioners, senior management, and stakeholders to establish specific priorities they would like to pinpoint to ensure the improvement of the school in the direction of its mission and ethos. The creation of the SIP and the breakdown of priorities into multiple objectives enables all involved to have dedicated roles that aid the process of working towards achieving the goals of the priorities initially set out as focus’, Leithwood (2007). 
It is identified by Bronfenbrenner’s ecological systems theory that positive interactions between the layers of a child’s surrounding environment are vital to their development and progression, Paquette et al (2001). It is suggested by Baker et al, (2016) that there can be many barriers to family engagement in primary school settings, within school environments it can be difficult to create positive relationships between the school, the parents and the wider community when their interactions are limited by time and lack of opportunity. While it is identified by lots of parents that the barriers to parental engagement are created by the structure of the school and commitment of the staff involved, lots of practitioners imply that the parents themselves need to be more available and more present within the school environment in order to improve family and school links, Baker et al (2016). From this observation it seems that staff and parents tend to be available at inappropriate times for the opposing partners meaning family engagement is strained due to other commitments each party hold thus creating a gap between home and school, Howland et al (2006). The appointment of a family engagement partner can bridge this gap between the home and the school, this introduction of a specific individual who can interact with parents and learners freely provides ample opportunities for sufficient and appropriate support and guidance to be facilitated. Furthermore, it is suggested by Blitz et al (2013) that there can be an added strain to family engagement caused by the demographic of the area that surrounds the school as well as the socioeconomic background of the learner and their family. It is stated that families living in poverty or deprivation are less likely to engage with the school despite the fact that they would potentially benefit the most from a home to school collaboration. Moreover, the introduction of a family engagement partner could aid this lack of involvement through the providing of a familiar and consistent link within the school that parents and families can make contact with in a safe environment that offers the chance of constant communication with the school and provides a suitable space to accommodate parental visits if and when required as is agreed with by the ideas of Constantino (2003). However, while it is agreed with by most sources that parental and family engagement is vital to the successful development of children which correlates with the ideas of Bronfenbrenner, Paquette et al (2001).  Contrarily to the views of Constantino (2003) and Howland et al (2006) that the solution to the barriers identified by Baker et al (2016) is the introduction of a specific family engagement partner it is suggested by Jung et al (2020) that the implementation and practice of family engagement should be a whole school collaborative approach that allows learners and their families to interact with a variety of environments, people, ideas and advice as is considered by Thomson (2010). Additionally, Estyn (2018) expresses the importance of parent’s engagement with their class teacher in order to develop the learner’s attainment and to allow parents and practitioners to discuss the child’s wellbeing also from first hand experiences of daily interaction with the individual that a family engagement partner wouldn’t necessarily have unless the child already takes part in a specific intervention. 
Developing an action point:
Prior to the writing of my final PTE school’s current SIP the head teacher along with other senior staff members and school governours sent out and completed a questionnaire to all school staff in order to produce a snapshot of data that displayed their collective vision for the school and the current gaps they feel there are in their interventions and actions in light of developing as a learning organisation in accordance with Welsh Government (2017). The snapshot produced the baseline information for the basis of the SIP, collating a variety of views and highlighting the positive and negative elements of the school as a whole and its approaches to a variety of areas such as ALN, community links, and pupil voice as is implied by Schmoker (2003). While it can be seen as beneficial to ensure all staff and governours share the same opinions with regard to the school’s progression and development it could be said as is suggested by Sliwka et al (2006) that all stakeholders should have been involved within this process for example, parents and learners. The school used this data to inform the discussion of staff meetings in order to prioritize the main improvement focus points before finalizing their visions into four priorities for the school’s improvement. Each priority discusses an identified issue that is aimed to be resolved through the interaction with and following of the working SIP document and is initially broken down into reasons, objectives or tasks, and responsibilities. Individual priorities have allocated group members who are allocated responsibilities to ensure the success of the improvement. This allocation allows practitioners to also use the SIP for their own personal development and improvement enabling them to focus on their professional development and providing targets for effective practice while simultaneously improving the learning experience available to learners not just in the classroom but around the entirety of the school, Simon et al (2011).
When identifying objectives to achieve in the accomplishment of the focus priority the school referred to their snapshot data and took into consideration the most effective ways they could make time and opportunity for families to interact with the school, Gee (2008). Pre pandemic parents were invited regularly into the school for events, presentations and occasions. Following covid and the loss of opportunity for interaction across environments and spaces the school identified that parental and family engagement was now lacking between their community and the school itself, it was identified that the school would benefit from a family engagement officer. In addition to this it was identified especially post covid that Maslow's Hierarchy of Needs needed to be considered and consideration needed to be given to the poverty and hardship that was experienced by lots of the community and parents within the area, the school concluded this was another good reason to trial the role of family engagement officer, Maslow (1943). The family engagement officer works closely with parents providing support for both students and parents in a variety of ways. Well-being is a massive factor in this and non-verbal reasoning scores are used to help identify students that may require extra intervention or support to bridge a specific gap, Lobczowski (2020).
Following the breakdown of priorities into objectives and their allocation to specific staff members the school set out the allocated budget for each objective along with their individual intended time frames. The school then identified what they expected the outcome of each objective to be and recorded how they would assess this as well as how this evidence would be collected and documented. The SIP is a working document meaning that it is being constantly referred to and updated as progress and improvement occur, the schools head teacher tends to make these adaptations as and when they are required and then communicates this with stakeholders through staff and governour meetings where improvement has been successful as well as the steps they have been taking in light of achieving their priorities, Welsh Government (2014). It is implied by Schildkamp (2019) that there can be gaps and lack of insight from specific areas when schools collect and share data in terms of improvement and progression if all stakeholders aren’t sufficiently involved in all processes involved in the engagement with the schools SIP. Moreover, while it is effective and efficient of the school to involve staff and governours in the SIP processes and to keep them up to date with relevant progress it could be beneficial to community links and the school’s overall improvement to extend the involvement of stakeholders for example by offering parents and members of the community the opportunity to access this information and provide their thoughts and feedback to aid progression. Taking an even more collaborative approach to the updating of the SIP document could allow for the further improvement of the school in light of a collective vision that is representative of all those involved in the school community as an entirety, Bryk et al (2002). 

Reflection and evaluation: 
In light of their aim to achieve the second priority of their SIP entitled ‘Wellbeing: Support and facilitate the recovery of our school community with a focus on supporting the wellbeing of our pupils’, Gelli primary school (2021) my final PTE school enacted on their first objective ‘To work with the GB to appoint a part time Family Engagement Partner’, Gelli primary school (2021). The school successfully appointed a family engagement officer which staff, parents and learners themselves have reported has positively impacted upon students wellbeing. The school also created a family room within the school to act as a base for the family engagement officer and to allow for a safe and dedicated space for parental meetings, nurture groups, wellbeing sessions, and various activities carried out by the officer across the school, Ozmen et al (2016). The family engagement officer is very involved with all students within the school and meets all children and guardians on their arrival to school each morning to allow for there to be an initial link between home and school at the beginning of each school day, Barr et al (2014). Furthermore, class teachers and other staff members are constantly in contact with the family engagement officer to allow for the monitoring of pupils wellbeing who have already been identified as requiring intervention or support in this area and also provides opportunity for other students to be identified if there are suspicions raised about their wellbeing, attitude to learning, or mental health. Within the school day the family engagement officer liaises with all classrooms and staff members through the visiting of all classes for discussions and the collection of children for nurture group sessions, each class has a number of identified pupils for a variety of reasons who attend a weekly nurture group session in the family room, Warin et al (2016). Some of these pupils also have individual sessions at a range of times to provide opportunity for one-to-one meetings which occasionally involve parents also, moreover, parents are able to email and phone the officer with any queries they have or to receive as well as provide updates on their child’s wellbeing and progression. As well as this the parents themselves have frequent meetings in the family room to allow for in person consultations as well as over the phone interactions giving ample opportunities for the strengthening and maintenance of home school links, LaRocque et al (2011). From the feedback of staff, parents, and learners as well as my personal experiences of these processes it is evident that the introduction of a family engagement officer has had the desired effect and has successfully bridged the gap between home and school environments that had been widened during the covid pandemic and has been effective in improving the wellbeing of students within the school, Howland (2006). However, despite the success of this implementation in light of achieving the priorities of the SIP I feel the only recommendation I would give to the execution of this objective would be to allow the family engagement officer to only take up this role within the school as currently the officer also has responsibility for covering a few class teachers PPA sessions across the week meaning there are times she is needed in class and so is not technically always available to parents and learners. Additionally, upon reflection I feel it could be beneficial to parents and learners to have group meetings that would allow for the interaction between parents that may not happen otherwise providing increased opportunity to share ideas and to engage with individuals from across the school environment, Fishel et al (2005).
Conclusion: 
In conclusion, from my engagement with this assignment and the exploration of the creation of my final PTE school’s SIP and the processes involved in this I have learned a lot about the developmental aims and progression focus’ within schools. Through these interactions I have developed an understanding of the importance of engaging with working SIP documentation as a practitioner and how the school’s SIP is concerned with all areas of improvement within the school environment from the professional development of staff to learner’s improvement in a multitude of areas and also the overall improvement of the school as a whole in terms of its vision and ethos. Furthermore, the specific investigation of the implications of the SIP’s objective of introducing a family engagement officer has allowed me to expand my knowledge on the significance of parental engagement and the impact this can have on learner’s development in terms of both attainment and wellbeing. In reflection of this I aim within my future practice to be a curious practitioner who is consciously aware of my role within learners lives and the impact I can have upon my students in a variety of aspects and through a range of avenues. 
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