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Student Self Evaluation Form 


This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
Common Assessment Criteria Applied
		REFER		D		C		B		A
	OUTRIGHT FAIL	UNSATISFACTORY	SATISFACTORY	GOOD	VERY GOOD	EXCELLENT
1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)						
						
2. Intellectual Skills (Analysis)						
						
3. Pedagogic and Professional Applications (Practical Application and Deployment)						
						
4. Key Transferable Skills						
						

PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP
	I think I have used a variety of evidence to show the level which the learner is working towards. 				To use more literature to support my written work. 
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The aim of this assignment is to provide an analysis of a target child’s holistic development and to provide recommendations for the next steps in learning. The data has been collected using the Mosaic Approach, in order to provide a wider perspective of the target child’s learning.  The research took place in a large sized primary school located in an area of considerable deprivation in Swansea. The primary school caters for approximately five hundred pupils aged three to eleven years old. Currently, there are fourteen mainstream classes, with two classes for pupils who have additional learning needs.  Additionally, it is estimated that approximately 50% of pupils are entitled to free school meals, which is above the average for Wales and the local authority. There are also some pupils who come from ethnic minority backgrounds.
The research has taken place with a target child in a year six class. Currently, there are twenty six pupils and they are seated in terms of ability groups for all lessons. For all subjects except for numeracy, the target child is in Group 1; this is the highest ability group in this particular class.  The pupils remain in the same ability groups for all subjects, except for when teaching numeracy, where the target child is in Group 2. The pupils are separated into ability groups for numeracy between the two year six classes. In the target child’s numeracy class, currently there are thirty two pupils; this is the higher ability class of the two year six classes.  In all subjects, the pupils are seated in a boy, girl pattern where available. Within the scope of this assignment, the research will aim to evaluate the target child’s progress in terms of literacy, numeracy, science and history as majority of the examples of this target child’s learning has been collated from these particular subjects. 
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When conducting this research, the ethical guidelines which been outlined by University of Wales Trinity Saint David (2017-2020), the Education Workforce Council (2017) and the British Education Research Association (BERA) (2011), have been adhered to. According to the BERA (2011), it is imperative for researchers to maintain the confidentiality and anonymity of the school and all participants involved in the research. Therefore within this assignment, the identity of the school and participants involved will remain confidential. The primary school and the target child involved will be referred to as pseudonyms such as Primary School A and Pupil A. Additionally; the identity of the target child will not be revealed as there are no photographs included within this assignment of the target child. Additionally, when marking the target child’s work, his/her name has not been mentioned, in order to maintain confidentiality and anonymity. Furthermore, all data which has been collected, has been stored by following the school’s existing policies on a password protected electronic file on cloud storage. A pre-prepared statement written on the permission letter (see Appendix 1) was read to the child, in order to gain consent. The pupil’s response to the statement was also recorded on the same permission letter. The class teacher also signed to provide permission for this research.
The data has been collected using the Mosaic Approach; it is defined by Clark (2017: 17) as ‘A multi-method, polyvocal approach that brings together different perspectives in order to create with children an image of their worlds.’ As suggested by Clark and Moss (2011), this framework has been inspired by the Reggio Emilia approach and when implemented effectively, it can provide a holistic perspective of a pupil’s learning and development. It is described as an integrated approach where the researcher collates both verbal and visual data to gain an insight on how the child learns.  This method of data collection was selected because as suggested by Clark (2017), advantages of using the Mosaic Approach as a method of analysing a pupil’s holistic development is that it allows both the child and adult to make meaning of the learning collaboratively. In order to make meaning of the child’s learning, the researcher will need to collate a range of evidence; this can involve taking children on a learning walk, observations, photographs and evaluating samples of their work. 
However, according to Cowie et al. (2014), one of the disadvantages of using the Mosaic Approach is that it was specifically designed to be used with pre-school children. Although as Clark and Moss (2001) suggest that the Mosaic Approach has potential to be used with older children, further research is needed to suggest whether the Mosaic Approach can be effectively implemented in Key Stage 2 classes. However, for the purpose of this research the Mosaic Approach has been used for a year six pupil in a Key Stage 2 class. Additionally, as suggested by Clark (2017), although the Mosaic Approach requires time for it to be conducted effectively, when information is gathered from a range of sources, it provides a more in depth insight on the individual child. Therefore specific strategies can be implemented which are tailored to the individual needs of the child. 
Qualitative data has been gathered throughout this research and this included pupil voice. This was selected because according to the University of Lancaster (2016), it can collate rich and in depth data, where the perception of the child can be considered. Additionally, it can provide a greater understanding of the learner, compared to when only quantitative data is gathered. However, in comparison to quantitative data, this may not be generalisable as the sample is usually smaller, due to the nature of the research.  In this research, data was collected from a number of sources, for example, a learning walk took place where the pupil identified the spaces which help him/her to learn best. Observations have been made regularly on the target child and this has been recorded to provide qualitative data. Furthermore, examples of pupil work have been collated from a range of subjects and this includes literacy, numeracy, history and science. Despite these benefits, as suggested by Andrerson (2011), qualitative data can be time consuming to gather and can be more difficult to analyse, compared to quantitative data. 
Observations were used to gather rich and detailed data on the target child. As suggested by the University of Portsmouth (2012) and Gratton and Jones (2004), one of the advantages of using observations is that it can take place in the participant’s natural setting; therefore the researcher can also observe the context in which the behaviour is taking place. However, McBurney and White (2009) state that observations can be subjective as it is based on the researcher’s interpretations of the events; therefore the data can be difficult to generalise. 
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The analysis of the learner will be presented using Nottingham’s (2013) ASK model and will aim to examine what the data suggests in terms of the pupil’s attitudes, skills and knowledge. Following on from this analysis, the next steps to take the pupil’s learning forward will also be identified. Data has been gathered from four subjects and this includes literacy, numeracy, history and science. However, in order to gain a holistic perspective of the pupil’s learning, Pupil A’s attitudes towards learning will also be explored and this will include discussing about his/her wellbeing. 
Attitudes 
Written observations of Pupil A (see Appendix 2) demonstrates that s/he is aware of his/her wellbeing and is able to self regulate; this was evident during the mindfulness sessions which all pupils in year six received on a weekly basis. The mindfulness sessions took place with an external guest speaker; the sessions involved pupils developing strategies to manage their behaviour, emotions and thoughts (see Appendix 3). As stated by the Department for Children, Education Lifelong Learning and Skills (DCELLS) (2008a) in the Personal and social education framework, Pupil A is open to trying all new strategies and has said ‘I never did mindfulness before but it’s really fun and helps you to be calm and manage your feelings if you are stressed. I like doing the activities because you can do mindfulness anywhere’. Furthermore, Pupil A is able to effectively express his/her emotions during circle time and can provide support if other members of the class are feeling upset (see Appendix 2). Furthermore, s/he is able to provide thoughtful recommendations on how to solve disagreements within the class and is willing to become a friend if someone is lonely or upset.  
Literacy 
Pupil A took the lead when creating the Pie Corbett actions for the Alien Landing story. S/he was also able to encourage other members of the group to participate and create their own actions when retelling the story (see Appendix 2).  This demonstrates that s/he is able to lead and play different roles when working in groups; this is advocated by Donaldson (2015) as part of the four purposes in the upcoming curriculum. 
Numeracy 
Pupil A has said ‘I don’t really like maths, it’s too hard’. In these lessons particularly, it can be seen that Pupil A does not seem to have a growth mindset and encouragement is required. During the learning walk, Pupil A mentioned s/he prefers working in pairs, as you can share ideas.  ‘I like sitting next to my friends in lessons because I think my work is better.’ Therefore in terms of next steps, which will be further discussed in the next section, it will be important to support Pupil A in developing a growth mindset and a positive attitude towards maths and numeracy. This is supported by Cummings et al. (2012), who found a correlation between attitudes and academic attainment. 
History 
During a history lesson on evacuation during The Second World War, Pupil A was curious to know about the effects of this on the lives of children. During a question and answer segment of the lesson, Pupil A asked ‘if children during The Second World War were evacuated to a host family, what happened if their own family died in the war but they survived? Who did they live with after the war?’ ‘Did the government check if the host family were good people? What if they didn’t keep the children safe?’(See appendix 2) The History in the National Curriculum for Wales document published by DCELLS (2008b) indicates that Pupil A is developing his/her thinking skills through historical enquiry and questioning. 
Skills
Social
Pupil A is able to effectively work in groups and has said that s/he prefers to sit next to his/her friends when learning. During the learning walk, Pupil A said that s/he learns best when working in pairs as you can share ideas if you are stuck.  S/he said ‘ I like Think, Pair , Share and Talk Partners in science because you can check if your answers are right with someone before telling the teacher or the class’.  Furthermore, when Pupil A worked in mixed ability pairs in maths and numeracy lessons, s/he said the work was easier to understand (see Appendix 2). Therefore in terms of next steps, it would be beneficial for the learner to have the opportunity to work in pairs to take his/her learning forward.  According to Bates (2015), this links to the Zone of Proximal Development developed by Vygotsky, where peers can help to take learning forward through collaboration. This also links to the upcoming Donaldson (2015) curriculum where peer learning is said to develop motivation, metacognition, thinking skills, problem solving and attainment. Pupil A is also able to make and maintain friendships with many members of the class.  S/he is able to empathise with others, for example when a member of the class was fasting; s/he offered to attend lunchtime club with him, so that he was not on his own whilst the other children were having their lunch. The pupils who are chosen to attend lunchtime club have lunch during the second half hour (DCELLS, 2008a).  
Communication
 Pupil A has demonstrated effective use of communication and questioning when discussing a topic of their interest during circle time. For example, on one occasion (see Appendix 2) Pupil A expressed the idea of discussing about Ramadan and religious beliefs as some children in the class were fasting. Comments and questions which Pupil A made during circle time were ‘why do people fast during Ramadan? How long do you need to fast for?’ Pupil A listened carefully to the reasons given to why people fast and  made appropriate contributions by responding to the comments, such as ‘I think some people who don’t believe in the same God still want to know more about other religions’.  Furthermore, during this time, Pupil A was able to effectively express his/her own beliefs of God and asked and answered relevant questions which cannot be answered by fact, such as ‘is there a God?’. According to DCELLS (2008a), this demonstrates that Pupil A is able to promote self respect and celebrate diversity. Furthermore, as suggested by Department for Education and Skills (DfES) (2016a), Pupil A is able to listen and talk confidently in a wide range of contexts. S/he is able to engage listeners by using varied vocabulary and is beginning to make their talk more purposeful by providing reasons to support his/her views and opinions. Alexander (2010) advocates learning through talk; communication is a vital aspect of the upcoming Donaldson (2015) curriculum, as it is essential in helping to develop ambitious and capable learners. 
Although Pupil A’s verbal communication skills are very good, his/her written communication skills need to be further developed across all subjects. Referring to the Programme of Study for English, Pupil A does not write a comprehensive account of a topic or theme and does not tend to provide additional information, opinions and viewpoints independently ( DfES, 2016a). Additional support or encouragement is usually required (see Appendix 2). Additionally, Pupil A will need to develop his/her ability to use more vocabulary, which includes subject-specific words and phrases (See Appendix 11). 
Knowledge 
Literacy 
As suggested by DfES (2016a), examples of Pupil A’s written work in literacy indicates that the writing is usually lively and ideas are developed in interesting ways (see Appendix 4). The text is organised appropriately into paragraphs and sentence structures are beginning to become varied (see Appendix 5). However, Pupil A does not include capital letters, particularly at the beginning of a sentence. Additionally, when asked to correct mistakes using a purple pen, initially, s/he included a capital ‘A’ in the middle of a sentence (see Appendix 5). Similarly, when writing stories, Pupil A is using the features of story writing; however in terms of next steps, further description and subject specific vocabulary is needed when describing the characters and settings (see Appendix 4 and 6). This next step was identified and in order to encourage descriptive writing an activity took place where pupils were required to improve sentences (see Appendix 7). Therefore, having examined a number of examples from the literacy lessons, it can be concluded that a best fit judgement of the available work is a level 4.  
Numeracy
Referring to the Programme of Study for Mathematics by DfES (2016b), evidence from Pupil A’s written work in numeracy indicates that s/he is beginning to develop his or her own strategies for solving problems, in addition to the ones discussed as a class. The results are also presented systematically (see Appendix 8). Evidence indicates that Pupil A is able to apply his/her knowledge of percentages to find amounts of a whole effectively (See Appendix 9). However, a next step for Pupil A is to use the inverse operation to check answers; this can be particularly effective when learning new concepts (DfES, 2016b). This is because Pupil A initially finds learning new concepts difficult and has said ‘when we learn new things in maths or something we haven’t done in ages it’s really hard.’ Therefore, in order to support Pupil A, an appropriate next step would be to use a variety of connections (Haylock and Cockburn, 2008), when introducing a new topic, to consolidate this understanding. This will be further discussed in the next section of this assignment. On the other hand, Pupil A also mentioned during the learning walk that ‘I like the maths wall because it has tips on the wall like the times tables and properties of shapes’. This links to Hattie’s (2012) visible learning in the classroom theory where the child is placed at the heart of the learning; displays are used to scaffold learning. Upon analysing the available samples of numeracy work, a best fit judgement of level 4 is provided. 
History 
Using the History in the National Curriculum for Wales document published by DCELLS (2008b) as a framework, it indicates that Pupil A is very independent in conducting research during history lessons (see Appendix 2). A wide a range of sources were available to provide the opportunity for pupils to synthesise information.  Pupil A was able to conduct independent research using these sources to support his/her writing. Pupil A was able to synthesise information in his/her own words, as opposed to copying the text directly from the websites. Pupil A is able to effectively use timelines in order to sequence key historical events (see Appendix 10). Observations (see Appendix 2) indicates that Pupil A is beginning to develop an understanding of the causes and consequences of the main events during The Second World War and is starting to  make links between the events. Pupil A is able to provide key dates of an event but is yet to apply these to his/her work.  She/he is able to effectively ask and answer questions to deepen his/her understanding of the events (see Appendix 2).  Having evaluated the available evidence for this subject, a best fit judgement of level 4 is allocated. 
Science
By using the Science in the National Curriculum for Wales document published by DCELLS (2008c) to form the judgements, it indicates that Pupil A is able to plan and construct a fair test enquiry and with support can predict the outcomes. He/she is able to decide upon a success criteria and with support can identify the independent and dependent variable. Pupil A is able to independently display data in tables and can create bar charts to show their findings (see Appendix 11). However, some support is needed to identify the patterns and trends. Pupil A is also confident in using ICT to locate and use a variety of information to support his/her work (see Appendix 12). As identified earlier with other subjects, Pupil A will need to use subject specific vocabulary to provide more detail in his/her work. Additionally, Pupil A will need further support to distinguish between facts and opinions, in order to begin to recognise bias in experiments.  Therefore, having evaluated the available samples for science, a best fit judgement of level 4 is provided for this subject. 
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Attitudes
 As suggested earlier, Pupil A does not seem to have a growth mindset when s/he finds the learning difficult; this is particularly evident in numeracy lessons. This is of a concern as Donaldson (2015), identified a link between resilience and the wellbeing of pupils as part of the report. Furthermore, developing resilience and a growth mindset is essential in helping children to deal with new changes and challenges. Similarly, as suggested by Parsons and Beauchamps (2012), developing pupils’ resilience can help enhance pupils’ problem solving, critical thinking and creativity skills. Therefore, in order to help further develop Pupil A’s resilience and attitudes towards numeracy lessons, it can be beneficial to incorporate Dweck’s (2013) growth mindset attitude towards learning in class. As suggested by Dweck (2017), scientific links between growth mindset and attainment have been found. Similarly, as part of the upcoming curriculum, Donaldson (2015:64) states that when pupils are resilient, they can become more confident learners and helps enforce a ‘can do’ attitude. Growth mindset activities can be embedded on a daily basis during circle time and this can be used to reinforce this ‘can do’ attitude. 
Skills 
According to Ofsted (2003), effective lessons incorporate mini-plenaries to enhance the learning experience. A re-occurring next step which was identified across a number of subjects is that Pupil A needs encouragement to write in depth and length. A current gap in his/her learning is that Pupil A does not use subject specific vocabulary independently. In order to encourage Pupil A to write in further depth and use subject specific vocabulary, success criteria based mini-plenaries can be used throughout the lesson, in order to scaffold the pupil’s writing. This can be used as a checklist approach where the pupil can self assess whether s/he has addressed all aspects of the success criteria in order to meet the learning objective. Furthermore, peer assessment can be used (See Appendix 4 and 11) to provide effective feedback and feed forward on how the pupil can further develop his/her work. According to Joyce-Gibbons (2017), mini-plenaries have been found to benefit learners by providing opportunities to improve their work during the lesson itself, as opposed to waiting until the end. This can therefore allow greater progression to be shown as pupils can close the gap in their learning during the lesson itself. Similarly, according to the DfES (2004) and Ofsted (2003), such plenaries can be used to engage learners and to extend their thinking and learning. It can be used to review progress and provide examples and strategies for further improving their work during this time. 
Knowledge 
According to DCELLS (2003:22) ‘A key characteristic of the best lessons is the opportunity they provide for pupils to talk and collaborate.’ Pupil A has said s/he learns better when working in pairs. Therefore on more occasions, collaborative learning will be encouraged. Similarly according to Gray and MacBlain (2015), Piaget said peer collaboration can be an effective method of modelling new skills and concepts to each other.  Similarly, Piaget advocated peer collaboration as a means of gaining greater insight on a problem through a shared learning experience. Furthermore, this links to the theory of Sustained and Shared Thinking where according to Siraj-Blatchford et al. (2002: 8) ‘two or more individuals ‘work together’ in an intellectual way to solve a problem, clarify a concept, evaluate activities, or extend a narrative etc.’ The dialogue which takes between peers can be an effective tool in enhancing the learning experience; particular benefits can be seen in developing pupils’ thinking, questioning and problem solving skills. 
Similarly in terms of numeracy, according to Haylock and Cockburn’s (2008) connections model, it is important to provide pupils with concrete, pictures, symbols and language experiences which can be used to make connections in their learning. The current gap in Pupil A’s numeracy learning may be due to the lack of concrete experiences being provided to enhance the learning experience. In future lessons, if a combination of these experiences is used, then perhaps it can help make links to previous learning; thus improve the understanding of the new learning. According to Pritchard (2014), this links to Piaget’s schema theory where new learning is developed through the process of assimilation and accommodation. Therefore, it is important to provide pupils with a range of experiences and resources to help consolidate new understanding, as according to these theories, it takes time for pupils to fully comprehend new learning experiences. 
As well as implementing strategies for pupils to specifically use, it is also important to acknowledge how the teacher can improve his/her skills to support the pupil. Therefore, in terms of next steps for the role of the teacher, it will be beneficial for the learner if there are more occasions where effective questioning is used to further develop thinking skills and metacognition.  According to the Centre for Innovation in Teaching and Learning (2017) effective teachers form their questions using Blooms Taxonomy; this can be differentiated so that all pupils can access the learning. Furthermore, effective teachers also probe to gain more detailed and specific answers from the learner and this can help to extend their thinking, knowledge and understanding of the topic. This knowledge and understanding can then be applied when Pupil A is working independently and can help to extend the written work. Extended writing which incorporates subject specific vocabulary was identified as a current gap in Pupil A’s learning. It is also recommended to provide additional resources and materials for pupils to access, should they require additional support.  Similarly, according to the Cambridge Assessment International Education (2017), effective questioning can be used to shape pupil’s learning. It can be used to identify the pupil’s current level of understanding of a topic and teachers can then plan and implement strategies to take the learning forward. One strategy which can be used with Pupil A is a no hands up policy and where all learners need to write the answer to the question on a mini-whiteboard. However, as suggested by Zapata-Cardona and Rocha-Salamanca (2016), effective questioning takes practice and therefore additional training may be required for the teacher in order to be able to scaffold the pupil’s learning more effectively. 
In terms of the strengths of the data which was collated, a number of sources were used to gather the data. For example, evidence was collected from a learning walk, observations and examples of pupil’s work. This provided a wide range of evidence to develop a holistic understanding of the pupil and how s/he learns best. However, although this is not within the scope of this assignment, if given the opportunity to conduct similar research in future, it would be beneficial to gather data from a longer time period. This will help to give a clearer picture of the target child’s current skills and abilities.  This can therefore be used to identify more specific next steps required to take the learning forward. Furthermore, it would have been more effective to audio record the target child when on the learning walk, as opposed to the researcher writing notes, as it is not possible to scribe all that is discussed. This could have been referred to when analysing the data and establishing next steps, as trends and patterns could have been more easily identified. 
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After reflecting upon the information which this assignment has provided me in terms of my knowledge of Assessment for Learning, I now have a greater understanding of how to monitor and assess pupils’ holistic development, as opposed to simply academic.  By using the Mosaic Approach to track the progress of a target child within this assignment, I now have an increased understanding of how this can be used to effectively create a wider picture of pupils’ learning. This can allow for teachers to provide a more accurate report of the pupils’ progress and development. In terms of providing next step judgements, this assignment has allowed for me to develop a greater understanding of how to use the National Curriculum documents to level and assess examples of pupils’ work. Furthermore, having undertaken this research, I am more confident in identifying the next steps to take the pupils’ learning forward. I can also provide targets and recommendations of how to meet those next steps and targets. 
In future practice, particularly during my Newly Qualified Teacher (NQT) year, I will aim to use Assessment for Learning on a regular basis, as it is an effective tool for informing teacher planning. Furthermore, Assessment for Learning strategies can be used to monitor and assess pupils’ learning during and after the lesson. As Black and Harrison (2001) suggest, it can be used as an effective method of identifying misconceptions at an early stage. Furthermore, this assignment has made me more aware as a teacher of how learning is not simply about academic achievement; it concerns the whole child, which includes wellbeing.  As an NQT, when forming judgements and reports of pupils, I will aim to collate evidence which reflects the pupils’ holistic development. 
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Appendix 2 
Target child observations
	Date 
	Observation 

	16.05.18 
	During a mindfulness session with a guest speaker today, Pupil A effective contributed to group discussions. S/he was able to identify different emotions children may be feeling when various scenarios were provided. Additionally, Pupil A was able to provide examples of how children may deal with specific emotions e.g. count backwards from 10 if you are feeling angry or talk to a friend when you are feeling sad. 

	15.05.18
	When discussing about friendships during circle time today Pupil A was able to identify how your actions can make someone else in the class feel positive or negative about themselves. When another member of the class shared that they were upset because they had a disagreement with someone, Pupil A was able to provide solutions to resolve the argument. S/he also suggested that s/he will be friends with the pupil to make him/her feel better.

	09.05.18
	Fantastic participation in the English lesson today. Took the lead when working in groups to create Pie Corbett actions for a segment of the ‘Alien Landing’ story. Able to encourage other members of the group to join in with the actions when they were feeling shy. Pupil A also encouraged all members of the group to contribute to the discussions when creating the actions to retell the story. 

	22.05.18
	Wonderful contribution to class discussion about the evacuees during The Second World War this lesson. Pupil A was able to articulate his/her thoughts effectively and asked relevant questions to consolidate his/her understanding of the events. S/he asked ‘if children during The Second World War were evacuated to a host family, what happened if their own family died in the war but they survived?’ Pupil A was able to provide answers which other members of the class had e.g. ‘why were children evacuated?’ Pupil A responded by saying ‘the government wanted to protect them from the bombings’. 

	14.05.18
	Pupil A enjoyed working in pairs today in maths. Lots of discussion between the pairs was observed and the more able peer provided a lot of support to Pupil A. During the plenary when questions were asked relevant to today’s learning, Pupil A was able to answer them effectively. When verbally asked at the end of the lesson how s/he found today’s work, Pupil A responded by saying ‘the work was easier because I could check with my partner if we had the same answer.’ 

	17.05.18
	During circle time today, Pupil A wished to discuss about Ramadan as another pupil in the class was fasting today. S/he asked ‘why do people fast during Ramadan?’ Pupil A listened attentively to the reasons and provided comments to show his/her viewpoints on this ‘I think that’s so cool, it’s like the Ten Commandments we learnt about before’. 

	23.05.18
	Pupil A worked independently to use the websites in history to locate and synthesise information. This was evident in his/her work where information from a range of websites and resources was used. Did not need any additional support to make meaning of the text read or help in locating the information. 

	21.05.18
	Additional support required today in both History and English, to write in further depth. Pupil A did not extend sentences by using opinions, facts and interpretations. Although when shown the success criteria (to extend sentences and use a range of sources to gather information), Pupil A was then able to independently improve his/her work. 
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SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT):

Poaaae= OLAN. . .

Student to verbally ask the child: 'l have talked to (trainee‘s name... Miss / Mrs/ Mr) about
my work, and | am happy for it to be used in their work. | know that my full name won't be

used (Record their response below).

yes T am happy
v

If you have any queries regarding this, please contact:
Helen.lewis@uwtsd.ac.uk (PPGCE Lead) / sarah.elsey@uwtsd.ac.uk (Module Lead)
Many thanks in advance,

SDPP module team

Sarah Elsey Gail Parker

Dr. Helen Lewis Rachel Wallis

Linda Davies Nerys Defis
Nana Ryder

Jayne Morgan
Heddwen Davies
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