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The analysis point of this assignment is how a school develops one aspect of its School Development Plan (SDP). The assignment will demonstrate critical reflections of the actions, impact and evidence that has been highlighted within the school’s SDP. For this assignment, I will keep the school’s name confidential and refer to it as School x. The school is situated within the Swansea Valley and as of 2021, Welsh Government reports 124 pupils enrolled. In addition to this data, within the school very few pupils are eligible for free school meals (FSM). In 2021, it was recorded that 2.3% of pupils are intitled to FSM (Welsh Government, 2021a). This percentage is significantly lower than the national average of 22.9% (Welsh Government, 2021b). This average is of pupils aged between 5 and 15, meaning that some of this percentage is not of children within a primary school. As well, Estyn (2015) report School x receiving very few learners from minority ethnic backgrounds and have English as an additional language (EAL). It is also highlighted by Estyn that 25% of pupils have additional learning needs (ALN), which is slightly above the national average of 19.5% (Welsh Government, 2021b). 
Within School x’s SDP, they have identified 3 priorities. Throughout the assignment there will be a focus on an objective within Priority 3: Implant the ALN Bill. The objective that has been chosen from this priority is the carrying out of personal centred reviews (PCRs) and the write ups of individual development plans (IDPs) (Placement school, 2021).
ALN has become a current discussion point for many schools in Wales. This is because in Wales a new ALN reform has been passed and how children with ALN will be supported has changed. The ALN Act creates a single legislative framework to improve the support provided to children and young people aged between 0 to 25 years who have ALN. A child or young person with ALN has a significantly greater difficulty in learning compared to most others of the same age or has a disability which prevents or hinders them from making use of educational facilities provided (Welsh Government, 2021c). 
To ensure that the child’s individual needs are at the heart of the support package, an individual development plan (IDP), along with a one-page profile, will be created for each learner who have ALN. An IDP is a statutory plan that is replacing existing support plans including Statements of Special Educational Needs (SEN) and individual education plans (IEPs). IDPs will be provided to children and young people with ALN irrespective of the severity or complexity of their needs. IDPs will include a description of the child or young person’s ALN, the additional learning provision (ALP) that will be provided for them and other associated information. All children in schools are permitted to access the universal provision provided by the school. However, ALN children will require ALP. The planning and delivery of ALP should be a child-centred approach to identifying needs early, putting in place effective support and monitoring, and adapting intervention to ensure the desired outcomes are achieved. If the needs of a specific child are severe and more complex, specialist provision will be required and this could call fall outside professional lists such as speech and language therapist, physiotherapists and/or neurological specialists to come and provide further support for that child (Welsh Government, 2021c; Welsh Government, 2022). 
To review the progress being made by the child during intervention, a person-centred review (PCR) will take place once every academic year. Unless a nursery pupil has additional learning needs, and their PCR will be carried out twice every term. A PCR is a relaxed meeting where all stakeholders involved in the child’s growth come together to discuss the child’s progress, likes and dislikes, and further steps for improvement. As the name suggests this review is centred around the child and the child can sit in on these meetings to hear what is being decided for them. All stakeholders are welcomed to discuss what they like and admire about the child and contribute towards the next steps of intervention. All this information is gathered informally to remove any anxiety during the process. Once all questions have been asked and answered, the information is collected and written up to support any changes needed within the pupils IDP and any changes suggested for further intervention (Holos Education, 2021). 
As mentioned above, the implementation of the ALN bill sits within Priority 3 of School x’s SDP and they have selected a range of objectives that will be achieved to successfully execute the support they provide for their ALN pupils. 
Primarily, when looking at an SDP it is the school’s strategic plan for development and a document that highlights actions needed to improve learner outcomes. Schools are being encouraged to use and create three- or five-year strategic plans. Schools only need one strategic improvement plan. The SDP should be the single means of capturing the school’s improvement priorities and the starting point for any internal or external challenge, support, and interventions. The SDP provides a means for rationalising schools’ strategic planning methods and avoiding unnecessary duplications (Davies, Ellison, and Davies, 2003; Welsh Government 2014). Furthermore, the work ahead of education leaders has been and is going to be more demanding and challenging. Mastering the theories and techniques of strategic planning is a facilitating, though not sufficient, factor to cope with the educational demands and challenges faced within education (Chang, 2008). 
The SPD is informed by regular self-evaluations conducted by the school to evaluate their performance. The spirit of a thriving organisation is the search for improvements and effective self-evaluations are key to improvements. Within School x’s SDP, it states that their plan is formulated as part of their self-evaluation procedures (Placement school, 2021). School self-evaluations should be carried out to obtain evidence of the schools’ processes, to analyse information regarding the quality of the school’s education, reveal areas for improvement and make recommendations to act on the suggested improvements (Demetriou and Kyriakides, 2012; Welsh Government, 2014). Information collected through the self-evaluations will be used to set school priorities and set out how the school will achieve its targets, in relation to its priorities use the resources it has available, including funding. 
To self-evaluate, schools can use data to make comparisons in their evaluations but also to set goals and targets against contextual data. It has been suggested that data-based decision-making can contribute to increased student learning and achievement within schools. Although, to recognise the full capacity of data in education, schools require an in depth understanding of the best methods to use data to enhance the quality of schools. Schools have access to a variety of data to support the school development planning procedure. Schools also have access to benchmarking data so that they can evaluate themselves against both the best performing schools and those within their clusters. Vigorous self-evaluation will be informed by the efficient use of qualitative and quantitative data (Welsh Government, 2014; Schildkamp, 2019).
School x imply that they used several methods to obtain data to analyse in preparation for their strategic plans. Data collection was carried out through INSET days and staff meetings, questionnaires for all stakeholders, and school council meetings with the children (Placement school, 2021). These methods provid both qualitative and quantitative data. Almaki (2016) highlights that when both data types are used it is called the triangulation design and when using this method, you are seeking to gather complementary yet distinctly different data sets. A benefit of this method allows for information to be gathered from different sources, utilising different methods, which work together as an efficient design to complete analysis and gain understanding of outcomes. However, there are some challenges with collecting both types of data. It can take considerable effort and expertise to draw all data together. Also, there is a possibility for further investigation because of inconsistencies within the data sets. 
Moreover, School x comment within their SDP on constructing their plan after consultation and input from staff, governors, parents, and their pupils (Placement school, 2021). Learner participation in self-evaluation and school improvement planning is necessary and ensures children’s rights within the school context. As part of the UN Convention on the Rights of the Child, Article 12 affirms that children have the right to have their beliefs considered when adults are making decisions about things that impact them. Since children and young people are the main recipients of all that schools offer and deliver, they should be involved in discussions about the broader aspects of school responsibilities (UNICEF, 2019).
Additionally, incorporating all stakeholders in the construction of the SDP is most beneficial and has shown to improve learner attainment; enrich the curriculum; bring valuable resources into the school; strengthen the school community. However, the realities of effective family engagement can pose a challenge to school leaders. Genuine home–school partnerships require leaders and school governors to be sensitive and non-judgemental, to listen and take account of the family’s views. Once the school leaders and governors understand the potential power of family and community engagement can have to raise standards, they can then consider how schools can provide the space, atmosphere, and connections to make all stakeholders feel secure in working in partnership together (Welsh Government, 2016).
The SDP is a live document that should be regularly refreshed to reflect the school’s progress in meeting its priorities, taking account of the latest performance data. The SDP should be easily accessible and used as a common reference point by all staff and governors in reflecting upon and improving their work. School x makes clear that copies of the plan are given to the Governing Body and every member of school staff. School x also highlights a summary of the plan is also available to other stakeholders on request (Placement school, 2021). Additionally, for SDPs to be most effective, it should involve all school partners and stakeholders. The SDP must contain details of how the governing body and school will work with the wider school community, this includes parents/carers of learners at the school, cluster schools, agencies, and local businesses, in seeking to achieve the school improvement priorities (Welsh Government, 2014). Within School x’s SDP they have highlighted within Priority 3 the support that they require from other stakeholders. This included the support for the ALN team, within the school, from the Local Authority to provide training, advise and documentation. The school also refer to cluster ALNCOs providing extra support and training to ensure high-quality support for the children within the cluster schools (Placement school, 2021).
As well, the SDP it must set out how the school intends to develop its staff to meet the school’s priorities and targets. Although the SDP is centred around development and improvements, it is important to note that SDPs should identifying strengths, building on these and celebrating and sharing best practice, both within school and more widely, is a crucial part of system-wide improvement (Welsh Government, 2014). This closely relates to an Estyn report of the work that took place within a school as they started their improvement journey. It highlights low levels of collaboration between staff. The headteacher recognised the need to transform the school’s culture to become an aspirational professional learning community where all staff that they could improve and embrace positive change to bring about improvements for pupils. Accordingly, staff began to change their outlook and became receptive to the new expectations. They started to work together to embrace the required improvements to raise the quality of teaching (Estyn, 2016). 
As mentioned above, the SDPs should be deemed a live document that is regularly monitored during the progress cycle and formally evaluated and modified at least annually. It is the responsibility of the governing body and leadership team to carry out these evaluations and make changed to the SDP accordingly. This will ensure that the school’s improvement planning, and strategies reflect the up-to-date context of the school (Welsh Government, 2014). Within School x’s SDP, it exclaims progress against the plan is reported in each Headteacher’s Report to Governors and through the work of the various governor committees, the plan is reviewed and updated annually (Placement school, 2021).
A reflect and evaluate of improvements School x has made in relation to the chosen objective, that is the carrying out of personal centred reviews (PCRs) and the write ups of individual development plans (IDPs), is a positive one. Highlighted within the objective is the school staff that are responsible for its execution but also the role of the ALN panel within the schools Governing Body (Placement school,2021). Estyn (2019) observed and concluded the effective practice that took place within a similar school setting. The schools governing body is fully committed to the schools’ improvements. Moreover, as part of the schools’ strategic monthly reviews, the governing body are given the responsibility for assessing the impact of termly provision for pupils with ALN and vulnerable groups of learners. These assessments are then used then to inform the next steps for the pupils and the provision. Consequently, if School x can continue to work with their governing body, it will allow stakeholders to work together and share common aspirations in seeking a high level of success for their pupils. 
As well, during my time at School x I had the opportunity to observe ALN training that was provided to all school staff. This was very beneficial for all involved and give clear guidance as to the next steps the school were taking. Within the training included information and guidance on the writing of IDPs and the carrying out of PCRs. Within the objective there are guideline dates for when this objective should be completed. The objective was to be started in March and be completed by July 2022 (Placement school, 2021). During my time at the school, all classroom practitioners were instructed to start creating IDPs for the pupils in their class with ALN and support was offered by the school ALNCo. The school were successful and completed all necessary IDPs.  However, the School had not yet held a PCR and no planning was in place for one to be conducted in the coming weeks. With a better understanding of the organising and facilitating a PCR, I would recommend School x taking time to carefully plan and organise the PCR meeting for all their ALN learners. During planning they need to liaise with all stakeholders involved, this may become a difficult element of planning, but it is something that will have to be achieved. Regular communication with all stakeholders will be crucial in the organisation of any PCR. 
A second practical suggestion would be to make use of the RAG rating section included within School x’s SDP (Placement school,2021). It has been clear throughout that the SDP should be a working document and the use of the RAG rating will provide a benchmark for further progression. It should not just be the Headteachers responsibility to do this but the responsibility of all stakeholders. Similarly, to the schools self-evaluation, School x could make use of questionnaires, staff meetings, pupil voice and governors meetings to carry out their RAG rating of progression. 
Throughout this assignment, I have gained a better understanding of the purpose of the SDP. It was not something I initially thought was important to a class teacher but after in-depth research, I now understand the impact the SDP has on all aspects of school improvements. Additionally, in completing this assignment, I have been able to become more familiar with contractual, pastoral, legal and professional responsibilities as a practitioner (Welsh Government, 2019). This knowledge will enable to me reach the exercising corporate responsibilities standard within the Qualified Teacher Status (QTS) standards. Moving forward in my professional experiences, I will participate in all stages relevant to the SDP. This will allow me to provide an enriched and holistic educational experience for my students. 
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