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· The national curriculum: subjects and standards for students to learn the same things (Crown, 2018).
· Much of what happens on a day to day basis within a school occurs within a hidden agenda (Sharpe and Curwen, 2012). Osborne (2001) believed that the hidden curriculum restrains students’ individuality, reinforcing the nature of conformity. 
· The individuals planning the curricula deliberately plan the schools’ ‘expressive culture’, meaning that the curriculum is only ‘hidden’ from the students (Kelly, 2009). 
· School’s outline specific rules within its Code of Conduct policy e.g. no weapons, but a less evident, undocumented, set of rules which aims to maintain balance and structure within them will also be in place. 
· How the hidden curriculum is enforced depends on a teacher’s personality, teaching styles and opinions. Whilst there are no visual statements requiring rules such as being punctual, turn taking and having good attendance to be enforced, the culture of schools openly promotes these ideas (Deutsch, 2004). The hidden curriculum adapts according to location, situation, people, and classroom culture (Gatto, 2002).
· “Reinforces conformity among students, unquestioning obedience to authority, passivity from the student body, and a hierarchy of power within the school in which students are seen as subservient to teachers” (Osbourne, 2001 p.51). E.g. students should only speak when called upon, their movements are restricted around the school and are discouraged from voicing their opinions (Gatto, 2002). Castellana (2004) believes teachers are the “sole authority dictating classroom behaviour and the functioning of the classroom and the school environment”, and therefore, students have very little power over their school lives. 
· The ladder of participation shows the levels of young people’s participation. When a child has little or no opportunity to voice their opinions, they are within the lowest part of the ladder. However, Dickens et al (2015)) state that children’s participation is highly important as it increases their confidence and self-esteem.
· Donaldson (2015) states that the new curriculum will be inclusive, entitling children to high-quality education which considers their views and those of their parents, carers, and the wider society. With the implementation of this new curriculum, children are beginning to rise up the ladder, with the execution of informed decisions, child-led learning and working in partnership with teachers (consultation). 
· Depending on the student’s inclination to follow these rules, they will be praised or punished e.g reward chart, house points. Punctuality and attendance are documented, enforcing the unwritten rules the students are expected to adhere to (Sharpe and Curwen, 2012). 
· Vygotsky - teachers should encourage students to voice their views and provide them with support to independently problem-solve. If the hidden curriculum is used effectively, students should be able to overcome these problems, suggest solutions and control their behaviours (Alsubaie, 2015).
· Bruner – education should develop a child’s symbolic thinking (Mcleod, 2019). Using the spiral curriculum, students are first taught at a simplified level before returning to the subject at a more complex level when they are ready (McLeod, 2019).
· Functionalism - Social experiences encourage students to learn these norms (Skelton, 2006). 
· Functionalism criticisms: “oversimplified, consensual relationship between school and society, presenting students as over-determined, passive recipients of hidden curriculum messages” (Lynch, 1989 p. 2).
· Marxism – subordination and control were the initial purposes of schooling which have now become hidden behind an official educational system of “equal opportunity and meritocracy” (Lissovoy, 2011). The hidden curriculum refers to the hierarchical structure of schooling, preparing students for future work (Lissovoy, 2011).
· Postmodern – Education socialises children into a harmonic culture of shared values, attitudes, and norms (Skelton, 2006). Students are not free to behave, think or interpret information, diminishing their ability to define themselves (Skelton, 2006). 
· Postmodern criticisms: postmodern views are inane, and are indirectly supportive of social and political inaction, self-righteousness, and unhappiness (Skeggs, 1991).
· [bookmark: _GoBack]Upper class individuals learn that schools grant them the ability to continue the dominance of their family (Connelly, 2008). Curiosity, independence, and initiative are rarely rewarded in schools, more so in schools for lower-income families (Meier, 2014). Gender norms are reinforced from one generation to the next (Drew, 2019).
· In order to break free of the hidden curriculum, teachers must address the weaknesses and exclusions in a way in which openly challenges all students, actively and critically reflecting upon their everyday practice (Sharpe and Curwen, 2012). 
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