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Throughout this report I will be concentrating on the pupils’ standard of Welsh and how it can be developed in a particular school. Throughout this report I will be using the School Improvement Plan (SIP) (Appendix 1) as well as the Departments Improvement Plan (DIP) (Appendix 2) in order to establish how both the department and the school are undertaking developments to make necessary improvements in the school. The main area of development that I am going to be looking at is the pupils’ standard of Welsh. The standard of pupils’ Welsh language was conveyed as a key issue by Estyn from the schools last inspection in 2017 (ESTYN, 2017). Since this inspection the school made it a priority to improve pupil’s standards of Welsh. The school that I am looking at is a mixed gender school with a total of 1,112 pupils between the ages of 11 and 19. The school has a budget of £4,610 per pupil. 


The school has a number of key issues in its SIP (Appendix 1) in which they wish to improve and develop on. The SIP has been split into five different strands which include Standards, Care, Support and guidance, Teaching and Learning Experiences, Wellbeing and Attitudes towards learning and Leadership and Management. Under each strand highlights the school’s priorities which corresponds to that heading for the time period 2017/2018. As well as the SIP being split up into its 5 different strands it also has valuable school data. It gives a 3-year overview on range of statistics in the school such as English as an Additional Language (EAL) which has increased from 1.3% to 3.3% over the last 3 years as well as the percentage of pupils receiving free school meals decreasing from 13% to 12.7%. 

 The SIP is also made up of a self-evaluation based on 2017. Under each strand it highlights the strengths and developments which are needed within each category. My main focus throughout this report is going to be based on the developments the school are aiming on making and what they are planning for the future to ensure that the developments are being met. One aspect that the school is currently in the process on improving is the current attendance levels. Within the next 3 years the aim is for the attendance of the school to be increased to 96% or above. This coincides with reducing the rates of persistent absences. The overall attendance for the 2016/2017 school year was 95.1% which is a 0.1% increase from the prior year. The following article, (GreatSchools, 2018) argues that attendance rates in schools are crucial, due to the fact that high attendance corresponds with better academic results. If pupils are absent on a regular basis it becomes increasingly harder for the pupil to keep on top of their work. This is where their attendance has a negative effect on their progress and development in school. Which is again stated in a report from the Office of Her Majesty’s Chief Inspector of schools who also agree that there is a correlation between high attendance and success rates in pupil’s achievements in education (OFSTED, 1995). As well as aiming to improve attendance this will therefore fall hand in hand with enhancing the overall exam results of the school.

 Another key aspect on the SIP is to ensure that the school is ready for successful futures by 2022. The reasons behind the change in the curriculum has come from issues within the current curriculum. In Wales the current levels from the PISA results are lower than expected, this was another motive in moving forward and creating change in Welsh curriculum and education system. The new curriculum will be based on 6 areas of learning which are split into Expressive Arts, Health and Wellbeing, Humanities, Languages, literacy and communication, Mathematics and Numeracy and Science and Technology (Donaldson.G, 2015). This corresponds with the Literacy and Numeracy Framework (LNF) being brought into place in September 2013. The LNF is being improved throughout the school. It appears that it is currently being developed in the department as well as across the whole school curriculum. The department are using topic assessments in order to develop the pupils’ numeracy and literacy skills. The schools are also using registration periods to develop students’ literacy and numeracy skills as well as it is playing a vital role across the curriculum. The LNF Framework has been brought into Welsh education in order to ensure that all pupils develop a high standard of literacy and numeracy during their time in education and are at an excellent standard by the time they leave school. (Welsh Goverment, 2013). 

From the schools, most recent expectation by ESTYN in 2017 the standards of the pupil’s Welsh was mentioned as an aspect in which needed to be improved on. This has been raised within the school’s development plan as a key issue and seen as a priority for the whole school to develop this year and to continue developing in the future to ensure that the pupils’ Welsh knowledge and understanding is constantly improving (ESTYN, 2017). The annual report from ESTYN (2017) state that there are only a few number of schools in which the standards of Welsh in pupils are excellent. A cause for this is due to the reality that pupils don’t practise the language enough outside of school and Welsh lessons. This results in pupils lacking confidence and therefore not choosing to speak the language. The schools Estyn report from 2007 displays that in Welsh pupils make limited advancement in their skills and knowledge of Welsh. It was also identified that outside Welsh lesson, there was very little Welsh spoken if any at all. The Estyn report also picked up that only a small number of pupils were entered for the full course Welsh GCSE.  With the majority of pupils only being entered into the short course, it restricts their education of the Welsh language and therefore has a knock-on effect to the pupils’ standards of Welsh. It has been taken on board by the school as something that they need to target (ESTYN, 2017). This corresponds with a document on the Welsh language in education which portrays that the short GCSE course is often seen as an inadequate experience. It has been noted that from research the most effective way pupils advance in Welsh, is by being taught through a more bilingual manner. If Welsh is represented throughout the curriculum, by having bilingual lessons in subjects other than Welsh, it will help raise the standards of Welsh in pupils. (ESTYN, 2002). This has now been reflected in the schools’ development plan appendix 1 (SIP), it has been stated under the standards strand a development for the school, is to begin to introduce the full Welsh course GCSE, in due course this will be available to all pupils. 

The term strategy seen by Quinn indicates that a strategy enables a school or organisation to set objectives and targets. Therefore, they are able to provide a proposal via plan a on how these targets and objectives can be met (Mintzberg, et al., 1995). Johnson and Scholes (1997) also has a similar outlook on the definition of strategy. It is voiced that strategy is a plan that is established to achieve targets over a number of years, this will then be used to help the organisation/ school achieve the goals that they have set in within the certain time frame planned in order for them to make the improvements and even exceed expectations.

Strategic planning is a necessity when endeavouring to improve and develop aspects of the school. For strategy to be effective, Mintzburg, et al (1995), indicates that there are 5 aspects to strategy which need to be considered whilst strategic planning. However not all of the 5 areas are suitable in an educational environment. Many educational institutes are in the opinion that certain areas that they want to develop within the school are out of their hands due to changes that are brought in from influences outside of the school such as from the government. This is perceived as a reason that is used more than it should be as to why schools are not trying to improve certain areas and why they plan on a broader scale. 

Strategic Planning is advantageous as it provides a well-structured plan in how the school is going to develop in certain areas and therefore make progression. By having a clear plan of what the school want to aspire to in the future, gives them the structure needed to be able to progress and make the necessary changes (Knight, 1997). There are many different approaches to strategic planning, according to Jim Knight (1997) it is very important that schools develop an outline and plan of they aspire to in the future however, this might not essentially be the best way forward for every school. Different approaches won’t necessarily have the same outcomes within schools. In some schools, they can be very effective and beneficial whereas the plan might be unsuccessful for another school. 

Due to budgets schools have, strategic planning is put in place, this is to ensure that all changes made to create the developments put forward have the necessary budgets. By having an outline in place, will give an indication on how much budget the school will need in order for the developments and targets set in the plan to materialise(Hargreaves & Hopkins, 1991). Strategic planning has an important purpose as it requires the school to have thought out a purposeful plan before making any improvements rather than making unpremeditated changes to the school which might not necessarily be beneficial as they would have not been well thought out and planned. Therefore, the purpose of strategic planning is that the schools/organisations are well organized and understand why the change is being made and what steps need to be taken. It will also give the school a clear outline of how they are going to implement the change as well as the benefits it will bring to the school. Nevertheless, strategic planning requires exceptional involvement from the stakeholders within the school as they will be able to advise whether the issues being reviewed for development will work and therefore make a positive impact on the school. As well as this, the stakeholders will be able to agree whether the changes being put into operation are politically acceptable as well as corresponding with the values and the culture of the school (Bryson, 1995). In addition to this O’Brian (1991) states that, just by setting a strategic plan for the school doesn’t immediately imply that all the changes and improvements the school aim to make are going to become successful. For the changes to have an effective impact on the school, they need to be carried out in a well-structured manner following a detailed proposal by individuals who have taken control of the implementation. Hamel and Prahalad (1989), have the outlook that strategic planning isn’t always beneficial in revolutionising the future. It is seen that it brings out the school’s current problems rather than future prospects. 

The SIP from the school I am currently looking at is based on a 3-year long period in which, it is self-assessed at the end of each year. For 2017, the self-evaluation is split up into strengths and developments for each sub heading which were referred to earlier in this report. By distinguishing the key developments that the school needs to make, the school is able to put all their effort into those specific matters in order for them to succeed in developing the weaknesses and the schools’ strategic intent (Davies & Ellison, 1999). 
Strategic intent is when a leadership team of the school create the crucial criteria the school or organisation will use to indicate what progression is being made. There are a number of aspects that the school have noted as areas for development such as to develop pupils independent learning. The school can develop this by using individualised tasks so pupils have the opportunity, to think for themselves however such tasks are often seen as not challenging enough for the pupils and they will not enter the zone of proximal development (ZPD). With the Digital competency framework (DCF) being introduced in September 2017 the school plan to continue to develop digital literacy. This will provide students with the confidence and ability to use different types of technology as well as being able to deliver work digitally and to a high standard. The DCF is cross curricular so by focusing on importance of incorporating the DCF into all lesson will give pupils the opportunity to see where they can use their skills throughout the school (Welsh Govermnet, 2016).
Even though there has been plenty of guidance throughout the decades, research has shown that still there are many attempts of educational change which overlook introducing activities which will generate effective change. When looking at making changes, many different ideas need to be explored into which would be the most effective and bring positive change. By trialling and testing different strategies of development, will give educational organisations the opportunity to investigate which route will be best to take for the school, in order to gain the best results and the biggest improvement. Without these options being explored and trialled, the school will not have a clear knowledge as to which is going to be the most beneficial for the school, as different routes will have different outcomes for every educational institute (Ferrara, 2000), (Fullan, 1997). This will be beneficial when it comes to implementing the most effective strategy for the school as they will have an idea if anything needs to be put in place prior to the change being made as well as how they will introduce the change. These are all aspects which need to be thoroughly planned in order for the developments run efficiently and make and impact on the school once completed (Fullan, 1997).
Research has shown that in 2012 approximately a third of all second language Welsh learners did no achieve a qualification in their Welsh GCSE. Following on from this, the number of pupils throughout Wales being entered in to the full course for their GCSE exam is rapidly declining. This gives Welsh second language learners, who opt for the short course a reduced amount of practise in speaking the language, as well as their writing skills. It also reduces their familiarity of the language. However not all pupils get the opportunity to decide which course they take, on some occasions it is down to the schools’ ruling (National Assembly for Wales, Enterprise and Learning Committee, 2010). However, the pupils who did participate in the Welsh GCSE full course, overall grades increased. 86% of pupils who sat the exam achieved between A* to C Grades. Along with this 50% of students who were entered the short course gained grades between A* to C grades. Nevertheless, the number of students who achieve an A* to C grade is a lot higher for those who sit the full course GCSE exam. This might be due to the fact that pupils who choose the full course are exposed to a greater amount of Welsh and have a lot more experience in the subject (Welsh Government, 2013d). 
The 2008 curriculum gives education the opportunity to develop different aspects of Welsh through second language education such as Curriculum Cymreig and every day topics including food, fitness and work. All activities that that the school incorporate into their lessons should give pupils the opportunity to develop their curriculum Cymreig. All activities will tackle learning the language however they should also include different aspects about Wales as a whole such as the history of Wales. (Department for Children, Education, Lifelong Learning and Skills - Welsh Assembly Goverment, 2009)
The Welsh language policy review on Our Language: Its Future states that we need to raise our standards of bilingualism by schools improving the standards of Welsh as a second language and implementing ways in which it can be improved. As well as this English medium schools should implement actions in which Welsh is used as a language of learning in certain subject areas. This will give pupils the opportunity to get involved with the Welsh language in a different environment as well as putting their knowledge and skills of the language into practise outside of the classroom (ESTYN, 2004).
In order for pupils’ standards in Welsh to rise there are many different aspects in which could be incorporated in to their education. By pupils using the Welsh language and Curriculum Cymreig throughout their subjects gives them a varied range of the use of Welsh and their familiarity with the education of Wales. Pupils need the opportunity to practise the oral use of the language and have the opportunity to have a typical conversation as well as being able to add onto other people’s points when having discussions. Pupils should also have a wider range of reading experience in Welsh, this will then give them discussion opportunities as well as improving their literacy skills. For pupils’ standard in the Welsh language to rise, pupils need to be able to write in Welsh correctly. Having the opportunity to do this throughout the curriculum and not just in Welsh lessons, gives them extra opportunities to develop their writing skills. For standards to rise in English medium schools, they need to make sure that there is significant progression in the Welsh skills between primary and secondary stages of education. Along with making sure work is challenging enough so all pupils can develop (ESTYN, 2004). 
A survey carried out by the British Education Research Association (BERA) in 2013 stated that out of 849 secondary school pupils, only 15% of them acknowledged that they speak the Welsh language every day. However, 64.5% of pupils believed that it is imperative to learn the Welsh language. This informs us that 301 pupils who participated in this survey don’t believe that learning the Welsh language was an important factor of their education. Unfortunately, it is pupils like these who do not have the aspiration to practise the language outside of their school lessons and consequently the reason why the standards of Welsh in pupils is not up to a high standard. If 85% of pupils are not using the Welsh language outside of the classroom, they do not build their confidence in speaking Welsh. They also do not give themselves the opportunity to use the language in everyday life such as when shopping. These pupils do not have enough experience in conversational Welsh, and do not feel like they can hold out a conversation. Many pupils felt that as they progressed through the education system, the main goal about learning the Welsh language was the exam grade they achieved at the end in comparison to being able to speak the Welsh language fluently. As a result of this, the movement of the Welsh language in education should be focused on the Welsh language being a daily interaction with teachers and a normality for pupils, not just something they only hear in a Welsh lesson. This will help improve pupils’ development of conversational Welsh, rather than pupils just being prepared to sit their exams. On the other hand, only 29 schools throughout Wales participated in this survey and therefore the data will be biased. If the survey was to be carried out involving different schools its very unlikely that the results will be consistent with the survey that has been carried out. This research was also carried out on 1.8% of schools in Wales, therefore if more schools had been included in the research the results may differ as there will be a wider range of data collected (BERA, 2016).
Following on from this, an action plan agreed by Leighton Andrews In April 2002. This was needed to be put in place in order to improve the standards of Welsh in second language education. This was due to the fact that the results were lower compared to other subjects (National Assembly for Wales, 2016). From this report, it was indicated that in the new curriculum – Successful Futures, attention would be brought the oral communication aspect of the subject and the understanding of the language. Along with the Welsh language brings greater job prospects, cultural understanding of wales and promoting the importance of bilingualism. By improving the pupils’ standards of their Welsh language, it increases their chance of becoming fluent in the Welsh and becoming bilingual. Bilingualism is an important skill and ability to have as it increases the chances of getting a job, gives people the opportunity to be able to interact with individuals in the wider community which then leads to developing social skills. Bilingualism also allows pupils to have strong links within their community (ed.gov, 2016).
The key reasons as to why the school is planning on developing the standards of Welsh language within pupils is due to the fact that the pupils’ standard of Welsh is not to the level that it should be. Outside of the Welsh classroom pupils don’t not willingly speak the language and it’s not promoted throughout every subject. This leads to students not getting enough practise and opportunities to practise the language. This was brought up in the ESTYN 2017 inspection (ESTYN, 2017). Only a small number of pupils were entered into the full course Welsh GCSE in 2016, this gives the majority of students less opportunity to progress with their Welsh skills and knowledge as they are at a disadvantage to the pupils being entered into the full course and as previously stated the short course is seen as being inadequate. These are not given the opportunity to access the full Welsh curriculum. Within the SIP the school have actioned that to develop this, the school will phase in the full course Welsh GCSE for all pupils. In 2002 an action plan was agreed to tackle the low standards within Welsh second language. During this action, it has been deliberated about whether the short course GCSE should be abolished. This is also due to the fact that many pupils are being entered for the short course foundation level when they are capable to sit the higher tier. If pupils have the capability to attain a A*-B grade, they should have the opportunity to sit the exam in order for them to have the opportunities to attain the grade they rightfully deserve. This will therefore lead to all pupils in Wales getting the opportunity to sit the full course GCSE, and therefore raise the standards of Welsh across the country (Welsh Goverment, 2013). 
A recent article has suggested that in due course Welsh as a second language will no longer be part of the curriculum. It will be replaced for all pupils studying in both English and Welsh medium school with first language Welsh.  Rigorous training will be set in place for teachers in order for wales to make this change effective (Wales Online, 2019). However, the Welsh government need to make certain that pupils who are not naturally Welsh speakers are not jeopardised in their learning. 
It is understandably vital that pupils are taught the curriculum in which they are going to have to take their GCSE on, however, if pupils were taught a wider range about the Welsh language and the curriculum Cymreig was incorporated to their Welsh language they will be able to associate what is being learnt with the language. It will also provide the pupils with a wider understanding of their country and what the country continuously delivers to them. This can also be an aspect of the curriculum the doesn’t necessarily have to take place in Welsh lesson. The school can issue this into their developments and target to include the curriculum Cymreig throughout the school. It encourages pupils if they don’t not already, to feel proud of their country and their community as well as the culture and history that follow it (Curriculum Council for Wales, 1994).
Due to research, it has been show that some English medium schools in wales give pupils the opportunity if they wish to study a small number of subjects in the medium of Welsh or bilingually. The intention of this isn’t always to enhance pupils Welsh oracy and literacy skills, but it also stimulates cultural literacy whereby the pupils are being educated not just in Welsh but also about Welsh traditions and culture. This is an imperative aspect which each pupil should have the opportunity to educated in and something that the school can phase into the curriculum in order to raise the standards of Welsh. It is essential that for the school to develop the standards of Welsh in pupils, they develop the curriculum in order to ensure that the Curriculum Cymreig is an essential aspect of everyday learning (ESTYN, 2001).
Following on from this, whilst having the opportunity to spend time in the school, I have noted on a number of occasions staff have been given the opportunity to work and plan lessons together within departments. This could be taken a step further by departments working together in order to generate curriculum Cymreig based lessons. From this, all departments will have and understanding and ideas of how they can incorporate these topics into their lessons. As well as introducing Curriculum Cymreig into the daily school routine, Pupils should have the opportunity to visit educational places in wales such as St Fagans, this will give pupils the chance to visualise the history of Wales as well as learning about it in the classroom (Curriculum Council for Wales, 1994).
Subsequently, in order for the school to develop the pupil’s standards of Welsh, the school have set themselves a development target of using more incidental Welsh throughout the school. This will help students see the and hear the language being used more around the school, however it is not giving them the opportunity to practise the Welsh language themselves. An ESTYN report established in 2017 communicates that, it is observed that the development of Welsh within English medium secondary schools isn’t planned out to the standard it needs to be at. Consequently, pupils do not have the confidence and are not going out of their way to practise the language. A way that this issue can be addressed is by incorporating Welsh throughout the school system. By pupils seeing the Welsh language used in other subjects, they can then relate to where they would you Welsh outside of the Welsh classroom. For some subjects in English medium schools, if pupils are taught bilingually this gives the pupils additional opportunities to practise both the written and oral Welsh skills. As well as using the Curriculum Cymreig in other subjects such as the Geography of Wales to develop pupils understanding and awareness of their country (Estyn , 2017).
As the school have currently adapted the LNF into registration periods, there is an opportunity to do this with the Welsh language. If one registration period per week was dedicated to curriculum Cymreig and bilingual discussions, this would give the pupils an opportunity outside of the Welsh classroom to practise the language as well as discuss issues within wales and different Welsh topics. This will encourage them to speak more of their home country’s language, competitions an also be put in place for the form group who speak Welsh the most. Competition within the classroom encourages pupils to participate as well as the being enthusiastic about doing well. However, there needs to be a target or goal at the end of the competition so ensure pupils are engaged throughout (Wilkins, 2012).  This will contribute to developing the standards of Welsh within pupils in the school as well as working towards the vision that has been set that by 2050, that there will be one million Welsh speakers in Wales. The Welsh government have set out an action plan which is set in place between 2017 and 2021 in order to develop the Welsh language in both Welsh and English medium schools. If pupils are confident in speaking the language by the time they leave school, it will help them have the self-assurance to continue speaking the language once they have left education (Welsh Goverment, 2017). 
To conclude, the school are making essential developments into how they can improve the standards of Welsh within the school by introducing the full Welsh GCSE to all pupils and incorporating incidental Welsh into the daily school routine. However, from the evidence stated above I believe there is more the school can do it order to push the standard of Welsh in pupils to be at an excellent level. The school need to ensure that by the time the pupils leave their institution, they are confident in speaking the language and are able to strive to the goals of wales that we will have one million Welsh speakers by 2050.
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