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[bookmark: _GoBack]A). With reference to children’s rights, explain in depth the importance of early intervention for a child with your chosen ALN. 
[bookmark: _Hlk11777670]The National Autistic Society (2018) explains that receiving a diagnosis can help parents better understand their child’s needs and arrange the right support and interventions needed to maximise their potential. The United Nations Convention on the Rights of the Child (UNCRC) Article 23 states that children with a disability have the right to specialist care and support to lead full independent lives, which gives children with Autism Spectrum Disorder (ASD) and families the right to receive help and access to early interventions (Children’s Rights Wales, 2016). However, early identification of ASD according to Huerta and Lord (2012) can be a difficult and complex process as ASD involves diverse symptom presentations, resulting in many children not getting efficient support and intervention at an early age. Huerta and Lord (2012) continue to add that each child with ASD will have their own characteristics and specific traits which, especially at such a young age when a child is just beginning to develop, is therefore hard to diagnose. Although, according to Camarata (2014) ASD should be detected in children before the age of 2 with standard screening methods. However, Elder et al. (2017) states that despite the availability of certain methods for early identification and diagnosis, the average age a child is diagnosed with ASD is between four and five years. Bauman et al. (2015) states that a child diagnosed at four or five years would have missed that important early intervention within early years as at around the age of two is a critical time for development in children with ASD. Therefore, according to Elder et al. (2017) timing for children to be diagnosed needs to be minimized so that early intervention can start as soon as possible for improved cognitive, behavioural and language outcomes. Bauman et al. (2015) agrees with this and states that interventions during early years can contribute to a child’s development outcomes and could prevent ASD related impairments before they fully manifest.  According to an article by Dawson et al. (2009) within the study, children with ASD who received behaviour intervention within two years at eighteen to thirty months showed improvement in cognitive and adaptive behaviours and it reduced the severity of the ASD diagnosis, therefore showing the importance of early detection and intervention in autism. Although, according to Koegel et al. (2014) in their study, children with ASD in the early years who were non-verbal undertook the best possible interventions, and in fact remained non-verbal throughout their lives, which shows that developmentally children with ASD can develop very differently. 
Children who receive early diagnosis can ensure that the appropriate support has been put in place when attending education settings such as school, as they should be entitled to extra help and support (National Autistic Society, 2018). This has great benefits to the child with ASD and the family as they will have access to a wide variety of interventions in schools to support the child which are designed to improve children’s skills and behaviours (Welsh Government, 2019).  However, Camarata (2014) explains how without early diagnosis and interventions, many areas of life can be very difficult and distressing for a child with ASD which can result in challenging behaviours, social isolation and continued struggles in education settings; especially children with undiagnosed ASD in mainstream settings where trying to cope with routine changes, communicating or processing sensory information can lead to anxieties, challenging behaviours and meltdowns (National Autistic Society, 2018). The NHS (2019) explains that with these behaviours caused by distress or anxiety, practitioners in settings may see this as a child being uncooperative or difficult, which further strengthens school’s awareness of ASD and being able to provide the appropriate support for a child. 
Multi-agency working plays a key role according to Peer and Reid (2012) in early intervention and Article 3 of the UNCRC (Children’s Rights Wales, 2016) states that all organisations who work with children should work towards what is best for each child. It is also set out in the ‘Every Child Matters’ framework (2003) how professionals must work together to promote positive outcomes for children. According to NICE (No Date) a child with ASD is likely to require support from a number of different professionals such as speech and language therapists, behavioural psychologists and occupational therapists. NICE (No Date) continues to add that within education settings such as schools, teachers may need support from these specialists to be able to deliver the appropriate and effective intervention to the child. However, according to Koegel et al. (2012) teachers and support staff within schools are expected to deliver and implement intervention programmes that are provided by professionals to children. This, according to Wilson and Landa (2019) can be a great challenge for schools as there is insufficient time for teachers and support staff to plan, create materials and resources and then implement the intervention. Especially with large classes of children where there may be a small number of children with additional learning needs within the class who would all also require specific support (Wilson and Landa, 2019). This therefore would impact a child’s early intervention from not receiving adequate time and support from school practitioners to implement their provision (Colombi, 2017). Glover et al. (2015) also states the importance of collaboration with education practitioners and multi-agencies such as speech and language therapists to promote consistency of an approach and sharing knowledge and skills between professionals to deliver the best possible practice for a child with ASD. However, Wilson and Landa (2019) states that collaborative practice between professionals and education practitioners can be difficult due to a lack of communication and time to engage in collaborative discussions, especially when a child with ASD may be under a wide range of professional support where a number of different professionals have provision that needs to be implemented.
Another positive impact that multi-agencies implement to help with early intervention according to Colombi (2017) for children with ASD is to deliver staff training and supervision in education settings. Settings need to be autism aware in order to create an enabling environment and be knowledgeable about how to manage and support a child with ASD (Canavan, 2016). However, according to Wilson and Landa (2019) many teachers and education staff feel they have a lack of knowledge, training and experience in ASD and feel they do not have necessary skills to support a child. Furthermore, in some counties such as Ceredigion, ASDinfoWales (No Date) a learning with autism programme has been created which implements a whole school approach to autism awareness with opportunities for schools to complete an award that requires whole staff training and also awareness for children in the school. According to the National Autistic Society (2018) this ensures all staff are able to identify and cater for a child’s needs with ASD and be aware about how to support a child within the setting.  
 




B) Critically analyse barriers the child with ASD may experience and the impact barriers may have on the child. 
One barrier to children with ASD is parents and how they come to terms with the diagnosis and support of ASD (Jacob et al. 2016). According to Clarke et al. (No Date) for some parents receiving a diagnosis of ASD, this comes as a shock as they may have not realised their child had additional learning needs, which can result in upset, anger, fear and denial. However, the BBC (2016) also states that for some parents, it can be a relief and can justify behaviours seen from their child following suspicions that something was different about their child. Children with ASD according to Burrell et al. (2017) can show less secure attachments to their parents than typically developing children, which can cause parents to worry and contribute to stress and upset. Therefore, having a diagnosis enables parents to understand and accept ASD and the limitations imposed on their child with realistic expectations on their families and child’s future (BBC, 2016).  
However, some parents according to Jacob et al. (2016) can feel embarrassed by the fact their child has a diagnostic label of ASD. Parents can believe that symptoms of ASD will subside or that their child will eventually grow out of the disorder (Jacob et al. 2016). Although, Mogensen and Mason (2015) states that labelling can affect a child with ASD as it can spoil the identity of the child by receiving sameness of treatment even with their individual achievements, interests and strengths and children can be named as the diagnosis or seen as abnormal. Furthermore, this can impact parents decisions to get a diagnosis for their child with ASD due to fear of stigma that their child has additional learning needs which has huge implications on the child (Jacob et al. 2016). However, Elder et al. (2017) states the importance having a diagnosis is for a child with ASD as it can improve their quality of life and enables support and interventions to improve cognitive, language and adaptive behaviours. Brazier (2016) states that the sooner a child has a diagnosis, the sooner the child can have access to help such as speech, play and other types of therapy. National Autistic Society (2018) explains that the diagnosis can help parents understand their child’s needs and how to support them appropriately. However, according to Roughan et al. (2019) parents who received diagnosis still felt that they did not understand the condition or had been given enough information about ASD, resulting in low confidence in their ability to manage it all. Although, Elder et al. (2017) continues to add that early intervention is of vital importance for a child with ASD to improve daily life skills and social behaviours to improve long-term outcomes. Furthermore, Jacobs et al. (2018) explains that a teenager being diagnosed with ASD is more consequential than receiving a diagnosis as a young child as it is a critical stage for identity formation, which the child could have struggled with all their lives and been perceived as weird by peers. Jacob et al (2016) agrees and states how a child experiencing diagnosis can be associated with negative experiences such as stigmatization and being treated differently to others. However, having a diagnosis is also associated with positive experiences in terms of a child better understanding themselves as they grow up and being able to facilitate control within their own lives (Jacob et al. 2016). However, Jacobs et al. (2018) continues to add that because there can be discrimination to a child with ASD and the family, parents refuse to go to professionals to receive support due to the avoidance of families having disability identities. 
However, according to Bashir et al. (2014) another reason why parents do not accept help and support for their child with ASD could be due to parental depression, self-blame and guilt. According to Elder et al. (2017) research has shown that parents and families of children with ASD are found to have more stress than families of any other disabilities or disorders. Crowell et al. (2019) adds that parental depression and distress impacts children with ASD in many ways as it can lead to dysfunctional parenting which can affect and hinder development, putting strain on parent-child relationships. According to Rezendes and Scarpa (2011) parental distress and child behaviour problems work in concert and instigate each other, where high parental stress results in increased behaviour problems in children with ASD. Therefore, Hulme and Snowling (2009) explain how the family surrounding the child with ASD has a big impact on how they develop, which is highlighted within Bronfenbrenner’s ecological systems theory which shows how interactions within the microsystems such as close family members affects how a child grows and develops (Conkbayir and Pascal, 2014). Conkbayir and Pascal (2014) also states how nurturing and the most supportive interactions and relationships a child with ASD receives, the greater improved development outcomes.
[bookmark: _Hlk11779089]Parents being the central primary caregivers for their child with ASD have the essential role in supporting their child with ASD and is the link between professionals, home and school environments (Prata et al, 2018). Schools and education settings according to the National Autistic Society (2018) can be the first to identify that a child has certain characteristics and behaviours of ASD and can be the first to approach parents about their concerns. However, according to the National Autistic Society (2018) parents in denial could respond aggressively or bluntly denying that their child has these issues. This can result in parents refusing to get a diagnosis or any additional support for their child in school or from multi-agencies (National Autistic Society, 2018). A child not receiving additional support in school can lead to challenging behaviours at school and at home due to underlying anxiety and frustration (National Autistic Society, 2018). Children with ASD can suffer from communication, attention and sensory issues which can impact a child’s education and development as they may struggle to concentrate and listen in class (Peer and Reid, 2012). Canavan (2016) states the importance of effective communication and information sharing between school and parents to receive and maintain efficient support, and inclusion for a child with ASD. However, according to Manikiza (2015) parents find liaising with schools difficult as they feel that staff are judging them and that the school are not being honest about their child’s behaviour, which would affect school and parent relationships. Therefore, schools, health professionals and outside agencies need to provide parents with efficient support and advice about ASD to ensure parents overcome the psychological impact of the diagnosis whilst guiding them towards acceptance of ASD (Jacob et al. 2016).  










C) Support 
[bookmark: _Hlk11592499][bookmark: _Hlk11596605]Sensory circuits are a short sensory motor skills programme to facilitate sensory processing difficulties and sensory integration to prepare children to be alert and ready for learning (City of Peterborough Academy, No Date). According to Henderson et al. (2011) sensory processing dysfunction is common amongst children with ASD, where poor sensory integration in their nervous system explains difficulties with concentration and attention, which is why sensory interventions help and support children with ASD. There are many benefits, physically and mentally, to sensory circuits which include improving coordination, balance, attention, communication, behaviour and calmness (City of Peterborough Academy, No Date). However, according to Grace (2017) sensory processing disorders can be very different for each individual child, therefore would sensory circuits cater for all individual needs? For example, some children with ASD are hyper-sensitive where tactile disturbance can result in a light touch causing the child pain, therefore taking part in sensory circuits could cause them severe discomfort (Canavan, 2016).  However, some children with ASD are hypo-sensitive where they in fact relate to their environment through touch and would greatly benefit from the sensory experience sensory circuits would provide (Canavan, 2016). Therefore, according to Henderson et al. (2011) schools should be differentiating their provision for pupils with sensory processing issues, as in their study, interventions that were individualised showed a more significant progress towards individualized goals and decreased some of the autistic mannerism amongst children with ASD. This agrees with Pestalozzi’s theory where he recognised the importance of recognising individual differences and based activities and learning on this (Silber, 2019). This is also recognised within the Foundation Phase where it states that practitioners must understand how children develop, and to plan in accordance to children’s development needs and skills (Welsh Government, 2015). Pestalozzi also believed that learning should be through self-activity, where children can observe and use resources on their own accord, to learn and make sense of the world (Martin, 2017). However, Montessori believed that the environment and activities should be structured and planned to ensure that children were receiving the sensory input they need (Martin, 2017). Sensory circuit is a structured programme where practitioners plan the arrangement of the programme to ensure that sensory motor input is being provided with alerting, organising and calming activities (City of Peterborough Academy, No Date). However, Educanada (2018) states that sensory circuits is not always considered in the school timetable where school assemblies and other alternatives can be priority which disrupt or even lead to cancellation of the programme. This, according to Canavan (2016), can be very difficult for a child with ASD because the routine has changed which can result in the child becoming very challenging within the class. For some children with ASD, if a child has not had that sensory input then they can become very agitated and fidgety, unable to concentrate and listen in class (Canavan, 2016). The NHS (No Date) states the importance that the child gets their sensory input daily to ensure their sensory needs have been met and to help develop cognitive development ready for a day of learning.  
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