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Introduction

This file includes the introduction of an intervention which will be implemented to improve parental engagement within the school.  The objective of the module, resulting in the elaboration of this intervention and file is to develop personal knowledge and understanding of progression by advancing independent study in response to a problem based learning approach. Greater understanding of the documentation and statutory polices underpinning the education and care of children in Wales has be achieved as a result of the module. To show how the aims of the module have been achieved, a wide range of reading has been carried out and synthesised within the file in order to support the development and implementation of the chosen intervention. Throughout the module, a range of themes have been studied in order to deepen understanding. The themes that were carefully selected include, transitions with the use of a forum for discussing how schools implement their transition policies and the challenges that are attached with them. The United Nations Convention on the Rights of the Child (UNCRC) were also discussed in order to discover how these rights are implemented in schools and how we can ensure that children are aware of the rights that they have.  Followed on from this the influences that affect progression, including poverty and deprivation were highlighted. This theme is an underlying factor linked to the intervention that will be discussed within this file as there are 30% of pupils eligible for free schools in the school that this intervention is tailored towards.  Multi agency collaborations were discussed and how professionals can ensure inclusivity. Considering all of the themes covered within the module with a pedagogical mind-set, has resulted in the intervention that will be presented throughout the file and personal growth of knowledge and understanding of the polices and principles that affect education and care in Wales. 













Synopsis of research

This piece of writing will aim to discuss the research relating to parental engagement in the primary school. A range of literature will be considered and be used to shape the intervention. The research related to parental engagement is complex, as it is only one of several factors which influence educational achievement, but emphases is placed on the significance of the influence it has in the education sector (Fan and Chen, 2001). Parental involvement can be recognised in two ways: participation in the daily life of the school and by supporting learning at home (Grigg, 2015). 

Worldwide there is an increasing recognition of the importance of involving parents, families and communities in raising the educational success of young people (DEECD 2008). Research indicates that at age seven, the scope to which families engage with their child’s learning has six times more influence over their educational attainment than the quality of the school (Welsh Gov, 2015). Estyn, (2009) highlights how throughout schools in Wales, parental involvement varies despite the mass of research supporting the involvement of parents throughout the school. The benefits of parental involvement include improvements related to children’s behaviour, attendance and well-being (Estyn 2009, 2018, Grigg 2015 and Welsh Gov 2015), “it is the most powerful school improvement lever we have” (Harris and Goodall, 2009 p. 70). Desforges and Abouchaar (2003) and Whalley (2007), found that involving parents in the education of their children creates gains for pupils such as better self-esteem, increased educational success and lower instances of anti-social behaviour. General findings suggest that parents of younger children are more likely to participate and engage with the school but the same engagement is not sustained as their child continues their educational journey (Estyn 2009). However, parental involvement is deemed to be most powerful during the early stages of a child’s educational journey (Grigg, 2015 and Sylva et al., 2004). Parental engagement does not only benefit the children, it can also create opportunity for parents to develop their own self-esteem and confidence (Hughes, 2010).  Relationships are formed that can help create a ‘feel good factor’, while reconnecting the community and introduce families to other support agencies that could be available to them (Hughes,2010).  Ambitious and successful schools notice that to raise standards and children’s well-being they need to engage effectively with parents, carers and the community (Welsh Gov, 2015).

However, despite the ever-growing benefits of parental engagement there are a range of barriers that schools have to overcome. Estyn, (2018) found that traditional methodologies to engaging with parents are no longer successful due to the change in modern parenting. Teachers can create barriers for parental engagement. Knopf and Swick (2007), discuss teacher’s misconceptions of parents who assume that parents have a careless attitude towards participation with the school alongside a lack of motivation and interest to be involved in their child’s school. Conversely, the realities of these misconceptions are incredibly different with the barriers parents face discussed below.

Attitudinal barriers are a consistent barrier that many schools face. Research reports show that some parents face physical and social barriers to becoming involved, they view school with wariness or fear based on their own experience of education (Grigg, 2015 and Estyn, 2009). Due to parents own negative experiences at school often can then lead to them having low aspirations for themselves and their children (Estyn, 2009). Some parents do not see the relationship between success at primary school and future success, while also making assumptions that their child’s experience at school will be the same as theirs (Hornby and Blackwell, 2018). Support from parents can be built as a one-sided matter, with teachers viewed as the experts and parents seen as the one in need of help (Katz et al., 2007). 

Other common barriers include parents who have English as an Additional Language (EAL), this can limit their engagement with the school resulting in them occasionally feeling isolated and having limited communication with the school (Hornby and Blackwell, 2018).  Research by Crozier and Davies (2007), considers how parents from ethnic minority groups may have limited understanding of the education system, resulting in them failing to engage successfully with the school, suggesting that parental involvement polices can be inconsistent as they fail to recognise the ethnic diversity within the school. Societal factors can also create barriers for parental engagement. Employment commitments can be a significant barrier for parental involvement, as many parents who are in full time employment may not have the hours available to commit to engaging with the school (Estyn, 2009 and Hornby and Blackwell,2018). Other responsibilities may also limit parental engagement, parents who have more than one child have to split their time between all children or may be constrained by time and resources (Grigg, 2015). Parents who have low literacy levels isolate themselves due to their lack of confidence in their own ability to help their child with their learning (Hornby and Blackwell, 2018).  

The Welsh Government (2015), states how family involvement throughout education is a protective factor, attainment is more prone to dip if families are not involved. With strong research stressing the importance of parental engagement, it is important that the barriers that many schools face are acted upon to increase parental involvement.  One of the fundamental ways of removing barriers is by determining positive relationships with parents to allow for effective communication which is built on mutual trust and respect, making school staff approachable for parents (Grigg, 2015 and Estyn, 2009).  Effective communication between schools and parents relies upon the consideration of the views of parents and identifying priorities. Suitable arrangements for meetings and written communication need to be considered, and inform parents of improvements and progress of pupil’s education is vital for effective communication (OHMCI, 1998 and Estyn, 2009).  Removing assumptions made by teachers that all parents are the same can help eliminate barriers, parents should be viewed as co-educators with efforts made to maintain an effective dialogue (Grigg, 2015). There are many ways that parents can support their child’s learning:

	Foundation Phase
	Key Stage Two

	· Conversations
· Role Play
· Reading at home
· Playing with letters and numbers
· Painting and drawing
· Visits to library, galleries and extracurricular activities
·  Outdoor trips
· Supporting social and emotional learning

(Welsh Gov, 2015 p.5)
	· Show interest in their school activities
· Helping them feel they belong in the school
· Regular bedtime, breakfast and school attendance
· 10 minutes a day reading
· Outings to libraries, museums and extracurricular activities
· Working alongside the school to support the child with any issues

(Welsh Gov, 2015 p.15)



There are many ways in which parents can support their children, however some parents may not be aware of the long list of benefits it has for their child’s education or how they can support their child’s learning. In order for parental engagement to increase across Wales then schools need to act upon the barriers that limit parents getting involved with the school. One of the key ways to achieve this is by creating positive relationships with parents, based on mutual respect and centred around what is best for the child. 














































Intervention

The intervention that will be proposed aims to increase parental engagement. Consideration of reading has been adapted when developing the intervention.  The rationale behind this intervention includes parental engagement being stated as a priority in the school development plan (See appendix 1) and personal knowledge and understanding of the impact it can have on the pupils and the school.  Estyn (2009), highlights that schools need to build strong relationships with parents, as having positive procedures in place to involve parents can have a significant impact on improving pupils’ well-being, particularly behavior and attendance. It is important that parental engagement begins right at the beginning of a child’s educational journey to ensure the greatest impact (Grigg, 2015 and Welsh Gov, 2015).  The Welsh Government (2015) have re-emphasized the importance of parental engagement within education, highlighting how involving parents and the community has a greater impact on children’s development throughout education than anticipated.  Reconnecting the community, parents and schools is viewed as a vital means of closing the attainment gap between learners from wealthy and deprived backgrounds (Welsh Gov,2015). 

Bronfenbrenner (1917-2005), was aware of the differences of children’s upbringing and the impact it has (Grigg, 2015). This research has helped to shape the intervention that has been proposed.  Human development is a complex matter with social and environmental factors all influencing the child’s development. Bronfenbrenner in his ecological system discusses in his Mesosytem the relationship between the microsystems, this can involve the relationship between family and school or the relationship between parents and teachers (Grigg,2015). If the child’s parents have a positive relationship and are actively involved in the child’s school life then Bronfenbrenner’s ecological system highlights that it will have a positive impact on the development of the child (Grigg, 2015). This could suggest that if parents are not involved with the child’s educational journey it could leave the child with conflicting emotions towards school and have a negative impact on their attitudes towards education. 

To encourage parents to get involved with the school they will receive time credits for every hour that they spend helping out at the school. The time credits can then be used to allow families to experience new experiences in the local area without the financial strain that many families face in Wales. As well as creating new experiences for families to have together, it also strengthens the relationship between the parents, children and the school. Children value the relationship between their parents and the school, OFSTED (2006) found that children value the presence of their parents in schools.  This intervention will aim to get parents on board and be more involved with the school, as parents can make fantastic partners and bring unique skills and knowledge that can enhance school life (Welsh Gov, 2015). In order to make time credits accessible to everyone as stated previously, some parental engagement polices do not take into consideration ethnic minority diversity that schools may have (Crozier and Davies 2007), there are a range of ways in which parents can earn them, for example: Attend any workshops that are run in the school either by the school themselves or through charities. This will allow parents to develop their own skills and help them to support their child’s learning. For example, if parents attend the reading workshop that is run at the school and are shown reading strategies to complete with their children, it can be twice as effective as encouraging parents to just listen to their child read at home (Goodall and Vorhaus, 2011). If parents attend this workshop they can then earn time credits by offering their time to listen to one to one readers throughout the school. The percentage of children reaching Level 4 or above in reading and writing has decreased by 1.3% since 2018 (Welsh Gov 2019). This will help to give parents more confidence in their own ability and encourage them to practice reading with their child at home. Vygotsky cited in Pound (2006), argued that key factors of education should not be solely based on pupil’s existing knowledge or understanding but a focus on their ability to learn with help from adults. Vygotsky took the social constructivist view relating to education, advocating that knowledge and understanding are constructed by the learner from experiences (Pound, 2006). Time credits will allow for children to follow their interests outside of the classroom and help them develop their knowledge and understanding. Vygotsky’s theory of the zone of proximal development discusses the gap between what a child can do alone and what they can do with the support from someone experienced (Pound, 2006). This intervention can help support parents in being able to scaffold their children’s learning, to allow for the best outcome. 

Parents can also help with gardening and DIY that is needed around the school. This will help to ensure the school is maintained and mirrors a safe and happy place for all to learn while creating a strong feel of community. With outdoor learning being found to develop all aspects of children’s development, including their social, physical, creative and personal development, parental support can help to create an outdoor learning environment that is full of stimuli to allow children to have a range of first hand experiences outdoors (Welsh Gov 2009).  

There is no limit as to how many time credits parents can earn as they never expire. Once parents start to build up their time credits there are a range of places that they can be used, some examples include: 

	
The LC

	
The Gym
	
Cinema and Co
	
Plantasia

	
Buzz Trampoline Park

	
Taliesin arts centre
	
Parc Y Scarlets
	
Oxwich Castle

	
Ramps Skate Park

	
Waterfront Winterland











For this intervention to have the best impact on our children the involvement of our staff and local community is critical. In order to get our parents on board and make them aware of the scheme, a video will be made and posted on the school’s social media pages in order for it to be inclusive and involve our parents who may be illiterate or who have English as a second language (Crozier and Davies, 2007). The intervention will also be discussed in our school newsletter and a text message will be sent to all parents with the link attached for the video.

This intervention will run throughout the year and be a whole school approach to increase parental engagement as a means of improving children’s well-being.  Research shows how parents often do not engage with their child’s learning due to other commitments such as employment, lack of time or resources (Grigg, 2015 and Estyn, 2009). However, a key advantage of time credits is that it allows parents to get involved with the school at a time and in a way, that fits around their schedule. The cost of this intervention will be £3,000 through a charity called Tempo (See Appendix Two) but will be taken from the pupil deprivation grant.

As a result of this intervention, predictions of the impact it will have on the school are long listing. For example, as a result of parents being involved with the school attendance should increase. Under Article 28, in the UNCRC children have the right to learn and go to school (UNCRC, 2019). By improving parental relationships, the school can help children receive the right of Article 28. With time credits allowing children to have experiences outside of school with their families will increase self-esteem and improve their learning due to the experiences they have had. Attitudes towards learning will also improve due to parents being involved with the school and scaffolding their children’s learning at home.  If Harts (1992), ladder of participation is adapted to focus on parental particpation this intervention will help the school to move along the ladder (See Appendix Three).

To ensure this intervention is a successful whole school approach, an assessment will be carried out to identify the development needs of all staff who will be in contact with families to ensure they are confident and are aware of what they can do to support the child (Welsh Gov, 2015b)






















Evaluation

Overall, the completion of this task was attention-grabbing, it was intriguing to deepen personal knowledge and understanding of different areas within a school setting that can have an impact on a child’s development. When creating the intervention, the use of research helped to generate ideas and created opportunity to further identify what schools are doing to improve their schools with the children as the focus. By covering a range of themes throughout the module, it has opened up a new perspective of the challenges children face at school and developed a greater understanding of the documentation and statutory polices the underpin the education in Wales. 

The making of the video was relatively straightforward as previous modules have involved the making of a similar video. However, it was challenging to ensure the setting was suitable and did not distract from the video. It did take numerous takes to ensure there were no background noises interfering with the video. It was helpful to complete the video in small sections and then edit it as necessary. This allowed for more attention on the pronunciation, tone and pace of what was being said to ensure it matched the intended audience. 

After completing back ground reading of the statutory documentation of polices that underpin the education in Wales, it helped to finalize an area as to which was of the most interest. By selecting an area that was of interest it allowed for the process to be enjoyable and personal. However, there are so many effective ways to improve parental engagement it was difficult to create something that would work best for a school that I had not previously interacted with. The Estyn reports were helpful to overcome this barrier but personal experience can sometimes be most effective.  Excitement was created when seeing the intervention form and predicting the benefits it could have on children in the school. This was helpful when carrying out extra reading as there was curiosity as to what the outcome could be from the intervention.

This module has helped to meet a range of QTS standards from the new framework. These include developing understanding of the importance of positive involvement of parents/carers and other partners is understood and opportunities are taken to observe and evaluate processes (Welsh Gov, 2017). This intervention has also met the standard that develops positive relationships with learners, parents/carers and colleagues, which illustrate a personal commitment to the fundamental principles of equity and of maximising the potential of all learners (Welsh Gov, 2017). Effective and open relationships will be built and sustained with parents, carers and the widest local community that actively and positively engage partners with learners’ experience and progress through this intervention as the teacher will need to ensure a mutual relationship is formed and maintained with parents and the community to allow for the intervention to be successful.  This module has also involved actively seeking and engaging with support from a range of formal and informal sources. This includes observation, whilst demonstrating increasing levels of independence (Welsh Gov, 2017).
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Appendix- Script

Pryn hawn da, I would like to propose to you, an intervention that I believe will really enhance the lives of the pupils in our school. The intervention I will introduce to you will focus on increasing parental engagement within our school. Parental engagement 
in children’s learning makes a difference – it is the most powerful school improvement lever we have. Traditional approaches to engage our parents are now becoming unsuccessful because modern parenting is changing. Estyn (2009), highlights that schools need to build strong relationships with parents, as having positive procedures in place to involve parents can have a significant impact on improving pupils’ well-being, particularly behaviour and attendance. With behaviour, well-being and parental engagement all mentioned as a priority within our school development plan, I believe my intervention will help to meet our areas of priority and create a strong relationship with our parents. The earlier in a child’s educational journey parental involvement begins, the more powerful the impact has on their development (Grigg, 2015). It is our duty as a school to ensure we provide our children with the best possible education and experiences ensuring their well-being is a central focus to allowing them to achieve success.  Children’s concerns can be sorted out more effectively when their families have a positive relationship with school staff. With the implementation of the new curriculum rapidly approaching us, parental engagement and wellbeing is embedded throughout the four purposes. If we want our children to be “ambitious, capable learners, ethically informed citizens, healthy, confident individuals and enterprising creative contributors” (Donaldson, 2015 p:28) then their well-being is a crucial factor that we need to address.  With parental engagement being a fantastic means of not only improving the well-being of children but also increasing their motivation, self-esteem, and academic achievement (Grigg, 2015), it is a factor that can have endless positive effects on the development on not only our children, but parents and wider community.

The Welsh Government notices parental engagement as an important factor in effective education. In Rewriting the Future, 2014, the Welsh Government re-emphasized the importance of Involving parents between poverty and underachievement in education, by making Family and Community Engagement one of four central themes. This was followed in 2015 by the publication of its Family and Communication Engagement (FaCE) toolkit containing practical resources for schools to help them strengthen their approaches to parental engagement (Estyn, 2018). If the Welsh Government are having to re-emphasize the importance of parental engagement throughout education then it is clear that not enough is being done to involve parents in the process, we need to be viewing our parents as co-educators and making a greater effort to establish and sustain a meaningful relationship with our pupils at the heart of everything we do. Family involvement in learning is a protective factor – attainment is more prone to dip if families are not involved.

[bookmark: _GoBack]Everyone needs a little help sometimes, and our school is no exception, and this is where Time Credits come in.  If parents give an hour of their time helping out at our school, then we will thank them by giving them a time credit. They can then spend their time credits on something they can do with their families in our local area. Everyone’s hour is worth the same and everyone gets thanked. One of the ways the Welsh Government states parents can support their children’s learning is by creating new experiences for their children through outings to the library, museums, art galleries and extra-curricular activities (Welsh Government, 2016). There are lots of ways that parents can earn time credits across our school examples include;

Attending school trips, if parents assist with educational visits with their children they are able to support their child’s learning and be involved in our experiential learning outside of the school gates. By attending educational visits with the school, it can give parents new ideas on things that are available in the community for their children and different activities they can do together. Another way that time credits can be earned is by offering their time to listen to one to one readers throughout the school, the percentage of children reaching Level 4 or above in reading and writing has decreased by 1.3% since 2018 (Welsh Gov 2019).  With many of our students reading less and less at home it is crucial that we give them every opportunity to read as much as possible in school to range of audiences, this will also allow our parents to build on their own confidence to read with their child at home, while giving our pupils the opportunity develop and practice their reading skills. Parents can also support our after-school clubs, this will allow for more pupils to be able to attend each club due the increased numbers of supervision from our parents and could also create prospect of new clubs to develop where parents can share and teach the skills that they have. Parents can also help with gardening and any DIY that is needed around the school. This will help to ensure our school is maintained and mirrors a safe and happy place for all to learn while creating a strong feel of community. With outdoor learning being found to develop all aspects of children’s development, including their social, physical, creative and personal development, with parental support we can create an outdoor learning environment that is full of stimuli to allow our children to have a range of first hand experiences outdoors (Welsh Gov 2009). Time credits can also be granted for any parents who joins and participates in the PTA, the PTA is a great way to communicate with parents and fantastic means of organising events and activities to raise money for our school. So, the more parents that are involved the better the impact. Parents can also receive time credits by attending any workshops that are run at the school, this will help our parents to support their child’s learning at home. 

Once parents start to build up their time credits there are a range of places that they can be used, some examples include: 

	
The LC

	
The Gym
	
Cinema and Co
	
Plantasia

	
Buzz Trampoline Park

	
Taliesin arts centre
	
Parc Y Scarlets
	
Oxwich Castle

	
Ramps Skate Park

	
Waterfront Winterland











This intervention will create opportunity for parents, children and families to spend time together and discover new experiences while excluding the financial strain that many of our families face regularly.  As a way of encouraging parents to be involved with the education of their child and the school, the relationship with the community will also strengthen. There is no limit as to how many credits parents can earn, the more they earn the more they can spend, time credits never expire.

For this intervention to have the best impact on our children the involvement of our staff and local community is critical. In order to get our parents on board and make them aware of the scheme, a video will be made and posted on the school’s social media pages in order for it to be inclusive and involve our parents who may be illiterate or who has English as a second language. The scheme will also be mentioned in our school newsletter and a text message will also be sent out with the link to the video attached. 

This intervention will run throughout the year and be a whole school approach to increase parental engagement as a means of improving children’s well-being. One of the advantages of time credits is that it allows parents to get involved with our school at a time and in a way, that fits around their schedule.

This intervention is in partnership with a charity called Tempo, meaning that the cost is kept to a minimum while ensuring the best outcome. Tempo aims to build connections at a local level by joining the public, private and voluntary sectors in a community. The charity was founded to support and strengthen disconnected communities using time credits. What a great way to reconnect our school, parents and community with our pupil’s well-being as the focus (Tempo). The Time credit scheme will cost us £3,000 for an annual subscription. However, with the school receiving £118,000 in pupil deprivation grants this is less than 7% of the grant but creates endless opportunities for our children and encourages our parents to be a part of it all. 

By investing in this intervention, the parental engagement with our school will increase significantly and will also help us to meet the priorities on our school development plan. To ensure parental engagement, a questionnaire was sent out to our parents prior to this meeting and a response that was evident highlighted that our parents do not like to belong to committees or attend formal meetings but are willing to help out with practical task, they also stated that they would be more likely to be involved with the school if they received something for their time in return.  By taking into account the views of our parents and involving them in creating this intervention there is every possibility of this intervention being a success and reconnecting our school, parents and community. 

The impact that we would see from this intervention would strengthen our school community. Parents who have used time credits in their schools state how 86% of them now feel they can take an active role in the child’s learning and 77% have learned new skills that can help them be more involved in their child’s education. If our parents can achieve this then the impact on our children will be unrecognisable. Children’s learning will be supported outside of the classroom allowing our teachers to move the learning forward. Having more family volunteers can free up some of our TA’s who will then be able to do more task with children that will make the biggest impact. We will be striving to close the attainment gap as a community, together we can give each stuent a future they can look forward to. 

Sally Holland told us how children from low income families feel that they miss out on opportunities to socialise and take part in activities as well as having a poorer quality of life, wellbeing and self-image (Holland, 2019). This intervention will help our children not to feel this way. Why should our children miss out on these opportunities and have a poorer quality of life because of where they live? Investment in time credits gives us the chance to make our children feel less isolated and give them opportunities to experience new things. Allowing them to enjoy life as a child by having positive experiences that they can then pass on to the future, breaking the cycle.  How can we take that away from them, when we could do something to change it?

Why should we do this? Because everyone has something to give, and ultimately, because time together makes all the difference. 

Diolch yn fawr, 
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