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Introduction.
According to Victoria State Government (2019), there are many benefits of storytelling with young children, which include, helping to develop children’s language and listening skills, as well as extending their vocabulary and helping them to gain an understanding of stories. Gibb (2016) supports this as he suggests that conversation through storytelling helps to widen and extend children’s vocabulary, which is crucial to them becoming confident readers as they progress. Through storytelling, children can develop their oracy literacy skills as children will want to talk about a story that they have been read and re-tell it in their own words (John, 2016). Digital literacy has developed more rapidly over recent years, particularly as a result of the recent pandemic and lockdowns with more audiobooks being listened to during this time (Best, 2021). 

Main body.
According to Kucirkova (2018), through using digital books, children’s communication and language skills can be supported further, as well as developing their digital literacy skills. This can be supported by Donaldson (2014) who suggests that digital literacy should be seen as important as other areas of learning within the new curriculum as it is a vital life skill for young children to possess and will help children to develop into ambitious capable learners. Furthermore, The Digital Competence Framework (2016) places great emphasis on children having access to digital resources as they help children to gain and develop skills and knowledge, such as communication, evaluation and further their literacy skills through using different media, as well as developing into confident, creative, critical thinkers. Kucirkova (2108) offers that digital books should be used with children, alongside pedagogical guidance, co-ordinated and supported by practitioners, with children being encouraged to engage with reading in a range of different media, which will help to promote the benefits of digital books such as, extended language, facial expressions, concentration, and the motion of swiping the 
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screen to turn the pages or moving the cursor on screen. For future practice, the practitioner within the recording could choose a digital book which allowed the children to participate during the story through the turning of pages. 
Within the digital recording, the practitioner used a variety of skills which could be used in order to help develop children’s language and literacy skills. Repetitive text was used within the telling of the story and according to Funk (2013), this can be the beginning of the development in children’s reading as they are engaged and interested as they can be involved with the reading of the story and will gain a deeper understanding of the sequence within the story. Furthermore, the oral literacy skills that children will develop through having opportunities to participate in storytelling, will help to develop their understanding of story structures, alongside promoting early writing skills through symbols and mark making (Guille-Marret, 2016). When a child listens to repetitive text during a story, neural pathways are formed and strengthened within the brain, and it is through these connections that children have the opportunities to learn and develop new skills, such as increasing their vocabulary and beginning to understand the meaning of words (John, 2016). Heathfield (no date) can support this as he suggests that repeated phrases in a story make it easier for children to join in with the story telling through the practitioner scaffolding not just the words but also gestures and sounds and encouraging the children to repeat and join in with the telling of the story. This was shown in the recording through the practitioner using hand gestures to help tell the story as well as inviting the children to say the next words, for example “We can’t go over it, we’ll have to go (pause) through it, well done children.” Levy (2011) suggests that children should be encouraged to guess what words come next based on the context of the previous pages or lines in the book, which would help to increase children’s vocabulary and language, as well as their enjoyment level and listening skills (Reading Bright Start, 2021). This was demonstrated by the practitioner during the story but could have been extended and developed further by more questions being asked to the children in order to help promote and develop their oracy literacy skills (Millard and Gaunt, 2018). This can be supported by the Literacy and Numeracy Framework (2013) as the outcomes state that children should have opportunities to communicate their thoughts and express their own ideas through 
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listening and responding appropriately to questions asked, which is a crucial part in language development. 
[bookmark: _Hlk85789552]During the digital recording, onomatopoeia words were used, which is the use of words which describes a sound, and that sound mimics the object or action that is being referred to and according to Laing (2019), these kinds of words are beneficial in early word learning and there is a high level of these words in children’s early language. The practitioner used these words in order to help bring the story to life, for example, the swish swash of the grass and the squelch of the mud, hoping to gain a deeper level of engagement from the children and encouraging them to participate. This could have been developed further by the practitioner using sound effects for each onomatopoeia word that was used, enhancing the story telling experience for the children using a variety of media (Best, 2021). These kinds of words can be linked with the prosodic and paralinguistic features that the practitioner used throughout the digital recording when emphasising certain words at certain points in the story, for example, bear, big and beautiful, as well as demonstrating good levels of eye contact and a change in pace and intonation when appropriate (Barbee, 2020). According to Tomasello (cited in Kessler, 2010), children acquire language through regular interactions with adults, from within familiar environments, who demonstrate excellent interaction skills with the children through their facial expressions and appropriate levels of eye contact. This can be supported by Bruner (cited in Wilkes, 2020) as he also believed that children acquire language through their social support system, which is all around them, a theory which Bruner described as a Language Acquisition Support System (LASS). Bruner believed that children need to hear language and see actions and behaviours in order to build on their language development and literacy skills, children will copy and imitate actions and language that they hear and see from within their social environments. These rich experiences offered to children allow them to be active participants who are encouraged to develop their linguistic skills for communication purposes (Kessler, 2010). 
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There are many benefits to reading books with children as stated by Children’s Bureau (2017) which include improving children’s cognitive skills and development through developing language and literacy skills as well as problem solving within stories and improving their memory skills through remembering familiar words or stories that they have heard. The article goes on to say that children are exposed to new words when they are being read to and this helps to develop their reading skills as they progress as the more words they hear, the more words they will learn, enabling them to develop their phonemic awareness, a crucial skill needed to further develop children’s reading literacy skills (Children’s Bureau, 2017). Storytime is a fantastic opportunity for children to be able to develop their receptive and expressive language as they will be hearing and learning new words, which will help to improve their ability of understanding words and language as well as being able to share their thoughts and ideas through using gestures, words and mark making (Kid Sense, no date). 
Rhyming stories, like the one used by the practitioner during the traditional story-telling recording, are a wonderful way for children to develop their language and literacy skills as they help to develop children’s listening and concentration skills, through hearing the rhyme and rhythm of words, which in turn helps to develop children’s phonic awareness (Books and Pieces, no date). This could be developed further through the practitioner asking the children to complete the rhyming sentence by guessing the next word and also through the children being encouraged to make up their own rhyming words, which is an important skill during the early years (Ranson, 2016). 
According to Levy (2011), the importance of ‘real books’ being used when telling stories to children offers opportunities for greater interaction between the practitioner and the children, which will help to enhance the experiences that the children participate in. Practitioners can help to develop children’s semantic knowledge through these experiences, as children need to gain knowledge and understanding of the meaning of words in order to fully understand the text, which leads on to play an important part in developing their reading skills (Rickets et.al, 2016). Through shared experiences of reading from books, children should be encouraged to comment about the text they can see which will help them to discover the meaning of text from within a book. The understanding could be enhanced further through the practitioner using 
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expressive language when reading the story as well as changing voices for characters in order to keep the children listening and engaged (Best, 2021). This can be supported by Petrie (2011) who suggests that there needs to be interpersonal communication between practitioners and children in order for successful interaction to take place. This was demonstrated by the practitioner during the traditional story reading as there was a sustained level of eye contact maintained throughout the story, as well as changes in voice for characters and text, when appropriate. The practitioner also regularly pointed to the pictures and text within the book, alongside emphasising relevant words and phrases. Through doing this, the children will begin to develop their emergent writing skills as they will gain knowledge of print awareness as well as beginning to understand that words are written and read from left to right (Byington and YaeBin, 2017). 
Neaum (2012) believed that the ability to acquire and use language is crucial to our part in society and enables us to form relationships with others through using our imagination, thoughts, and feelings. Vygoysky (cited in Neaum, 2012) also believed that language acquisition is developed and used in a social context, he believed that our interactions with others create who we are and that individuals can learn and develop further from a more knowledgeable other. During the recording, the practitioner would be the more knowledgeable other, alongside peers from within the group, offering opportunities for children to develop their language and literacy skills further through pointing at images in the book at the same time as saying the words, allowing the children the chance to develop a meaning to the words they hear. Vygotsky (cited in Aubrey and Riley, 2019), developed the theory of scaffolding which the practitioner used during the traditional story, through using gestures and facial expressions when appropriate, allowing the children to gain an understanding of the different emotions and situations that were present within the book. Questioning during the story would enhance children’s learning as this provides opportunities for children to learn about the world around them, develop their imagination and creativity as well as developing their communication skills (Petrie, 2011). The practitioner could have asked more questions during the recording in order to engage with the children at a higher level, giving them opportunities to process and express their thoughts and ideas and to ensure that the children felt that they had been listened to, and were 
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encouraged to develop their oral literacy skills further (Literacy and Numeracy Framework, 2013).
Conclusion.
During both recordings, similarities and differences could be noted with the practitioner demonstrating a variety of skills which could be used to help promote children’s language and literacy skills during story time throughout both stories. The digital recording offered more opportunity for extended vocabulary as the book that was chosen had no printed text so the practitioner was able to add more words into the story, whereas the traditional story was read word for word with no adlibbing by the practitioner so the children would hear the same word every time the story was read (Reading Rockets, no date). The practitioner was consistent with the use of gestures, facial expressions, eye contact, and pointing throughout both recordings, all of which are important skills to demonstrate when telling stories to children. For future practice and to further develop children’s language and literacy skills, the practitioner should aim to ask more questions to the children in order to develop more interaction and provide opportunities for children to develop all areas of their literacy development. 
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