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The class I was assigned was a foundation degree level group, of varied ages and learning abilities. The module I was assigned to observe with the foundation group was called Being Human. It was a non-complusory module and was worth twenty credits. The module was structured to inform the students of the basic theories of philosophy and anthropology. According to the module descriptor booklet, the two learning outcomes for the module are ‘to demonstrate knowledge of a variety of different societies and some of their institutions and beliefs ‘and ‘show knowledge of a variety of social institutions and how they function’. The lectures were delivered via ‘blended learning’ (online and face-to-face). 
Barriers to Learning
Due to the current coronavirus situation and the majority of lectures being solely online, the level of concentration and the mental health of the student in the module was at a low level. The wellbeing and morale of the students could be debated as a barrier to learning. When student morale was low, it was evident that some students display a whether intentional or unintentional, lack of respect for Lecturer One. However, Lecturer One did not discourage the behaviour of students and according to the Quality Teaching Standards, a Lecturer should be able to discourage disruptive behaviour.
Overcoming the Barriers
The use of multiple resources to ensure to keep the interest of the students. This also allows a more tailored approach to the learning experience of the students. For example, adapting the lecture to fit Multiple Intelligence learning style (Gardner,1983,1999)
Student Engagement
Philosophy:  At the begin of the internal placement, the students were engaged in the subject. However, as the course when along it was clear that some of the students were disengaged. A prominent example of student disengagement was when Student A walked in late, disrupted the class (made irrelevant comment) and walked out. This incident has led me to believe whether Student A has special learning needs. As throughout the course of the module, Student A displayed disruptive behaviour that suggested special learning needs. For example, ADHD. Of course, barriers such as Coronavirus restrictions did not help with student engagement.  Student participation in the course was average for an online course, most students turned up for lessons. If some were absent or late, then a reasonable excuse was given (excluding, example of Student A given earlier)
Anthropology:  Students seemed engaged in the Anthropology side of the module. For example, unlike the discussions in the Philosophy section of the course, the discussion concerning the Anthropology section were more energetic and all students. Some students are still disruptive, but I noticed it was less than the Philosophy section. I believe that the students are more engaged due to the teaching style of the Lecturer being informal and the use of multiple resource. I feel that this made the topics more appealing to the students. 
Information Relay
Lecturer One was very good in relaying information and further students knowledge. Lecture One used general experiences that any student would have had as examples to introduce philosophical theories. Lecturer One would also use case studies to introduce philosophical theories and encourage open discussion within the students. I thought this was something I would do as a lecturer. However, as mentioned before, the students did come off topic on more than one occasion. Lecturer One’s teaching style is mixed between Turner’s student-led experience and the classic linear approach (Turner, 2003). Lecturer One when being asked a question, by a student I noticed, had a tendency to give a complicated answer and sometimes, go off the question entirely. However, undoubtly Lecturer one was excellent in giving students academic support and handling queries with assessments. When handling technical difficulties, Lecturer One thought of alternative methods of teaching quickly. In my opinion, Lecturer One holds up against the Qualified Teaching Status (QTS Standards and Requirements, 2008) because they are supportive of their students and made sure, despite the barriers, the students were delivered their module and learning outcomes were completed (all those that applied to that part of the module).
Lecturer Two is supportive of Lecturer One when the students had questions about Philosophy. I thought that showed a professional manner and passed the Quality Teaching Standards, key principle where a teacher is required to support other teachers/ professionals lecturing on their course.  Lecturer Two’s teaching style was more tailored to the students. As a result, it seemed that the students were more engaged. However, this may be because of Anthropology as discussed earlier in the report. Lecturer Two was very professional overall, using the modern dialogical model (John, 2006) to relay information. Lecturer Two also informed the students of sensitive themes which on reflection, I thought this was showed that the Lecturer was experienced and considered the students’ wellbeing. They also supported the students with a clear and concise when explaining what is expected of the students and it was clear this helped relieve stress for some students. 
Overall, both Lecturers supported the learning of students with additional learning needs in accordance with the Equality Act 2010. The Equality Act 2010 is used by Education inspection boards such as OFSTED (England) and Estyn (Wales). The Equality Act 2010 ensures that no discrimination happens on the basis of sex, gender, ethnicity or disability. 
Resources
Lecturer One useful two resources to relay information and prompt learning. They used open discussions and a visual presentation via Microsoft Powerpoint Presentation.  I felt, at the time whilst the lecturer was using multiple resources to enhance learning and keep the class interested. I felt that, if I was teaching the class, I would use a teamwork exercise or another type of visual aid (I.e a video explaining key points). On reflection, I feel like multiple resources needed to be used as the class, whilst some were mature students, still needed help with engagement. However, upon asking why the lecturer need use resources such as videos, lecturer one said due to the restrictions, (see barriers) videos would be more of a burden.
Lecturer Two used multiple resources, unlike Lecturer One. Lecturer Two used a Slideshow Presentation as a main resource. To break up and enhance student learning, Lecturer Two used videos, pictures and discussions. Lecturer Two also prompted students to talk in the discussions and in reflection, I thought this was good as it enhanced individual thinking and learning. The videos outlined the key points of the theories and topics discussed. It also allowed students that need help to understand have a visual aid.
Peer Presentation
Please note: Some presentations have not happened yet.
Philosophy
Peer One showed a good understanding of the presentation topic and even though, encountered technical difficulties managed to keep a professional approach. Peer One managed to outline the key points and complete the task within the allotted time slot. I thought the use of multiple resources I.e video outlining key points of philosophical theory, showed the ability to pass the national criteria for teaching standards in England (OFSTED, 2020)
Peer Two was tasked to construct a debate about speciesism, a topic learnt from a previous lesson. Peer Two engaged the students by providing an argument and asking for opinions. Peer Two did encounter difficulties from some of the students (making irrelevant comments). However, they handled the situation with a professional and calm attitude. I suspect that student engagement relates to the topic as it seemed to be the same students engaging. Since the brief was different to Peer One, it means that they could be assessed on use of resources.
My Presentation
As part of my internal placement, I have to plan and carry out an activity with the students. My brief was to teach them about a religious funerary practice of my choosing. I have chosen Jewish funerary practices to analyse and explain the symbolism to. I chose this as my degree is Religious Studies and my religion I mostly study is Judaism. My plan is to teach them about the seven-day long term of mourning called Shiva. This is because there are loads of symbolism in the seven days of mourning and in Judaism in general. I plan to use a range of resources to enhance the learning of the students and make the most of the online learning platform. On reflection, I am nervous about the presentation as the students of my internal placement are expected to write an essay on a funerary practice. Since I haven’t taught the one-hour lecture yet, I cannot evaluate or reflect on student engagement.
In conclusion, the internal placement has allowed me to develop skills such as analytical skills and gain a valuable insight into teaching in post-16 education. On reflection, if I could have opportunity to do it again, I would want to have more time observing face to face lectures and interact with students via activities more. I would also change the subject of class observing to Religious Studies. Henceforth making the experience even more valuable.
