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Section 1
There are numerous types of play which provide early years practitioners with a common language for describing play. Role play is considered to be an important part of child development (Andrew, 2012). This type of play describes play where children imitate people who are familiar to them, as well as people in different occupational roles, including builders, teachers and police officers. As for imaginary play, role play provides children with opportunities to explore different characters, either demonstrating identifiable features of others, such as tone of voice, body language, facial expressions, or with more exaggerated features. Roles explored can be both real-life and fictional situations, and children often incorporate situations that different people may experience in their play. Wood (2013) discusses how role play is beneficial for children's language and communication skills as they make plans, discuss ideas with others and use different forms of speech as they act out different roles. Although adults may be invited by children to join them in their play, role play that is child-led is more likely to promote children's creativity, imagination and problem-solving skills.




Section 2
Playworks principles emphasises that all children need to play. The impulse to play is innate and a biological, psychological and social necessity. Play is fundamental to the healthy development and wellbeing of children. It is a processes that is freely chosen, personally directed and intrinsically motivated (Play Wales, 2005). 
Self-directed play creates an opportunity for children to explore their world in their own way and helps foster creativity and their use of imagination. Waters-Davies (2022) simply describes child-led play as a freely chosen form play that allows children to choose when, how and what to play. Children who appear to be engrossed in one activity, but then spontaneously begin to play something else, are said to be engaging in freely chosen play. They are acting on their natural curiosity and following their own interests. As such it is not part of a set programme and does not have any steps that need to be completed (Play Wales, 2018). 
Wood (2014) suggests that providing children the opportunity to engage in free choice and free play activities, allows for their learning and development, socialisation, and imaginative capabilities to develop extensively. During self-directed play children should be relatively free from adult intrusion and direction, enabling them to exercise agency, self-regulation, ownership, and control, and to direct their own learning. Waters-Davies (2022) emphasises the role and influence the adult can have on the child during this type of play. Suggesting that through direct or indirect engagement in the play, the adult can quickly alter the perception of the activity as play by the child through too much involvement, direction or limitation.  
Waters-Davies (2022) goes on to discuss how children who do not have sufficient opportunities to make independent choices are more likely to be dependent and easily influenced by others. They are also more likely to have low self-esteem. Therefore, it is important that practitioners understand the importance of children's autonomy during free play and facilitate choice wherever possible. 
Howard and McInnes (2013) discuss the role of the adult during self-directed play.  To help facilitate the child’s development, they suggest that the adult needs to create a play space for children. This space should be well-resourced and can accommodate children’s needs and desires, with a variety of equipment and materials that can inspire children in their play (Whitebread, 2012). The adult should ensure that the environment allows opportunities for different types of play to occur.
Howard and McInnes research also recognised that children typically define activities as play when an adult is not present and not play when an adult is present (Howard, 2002). They also define an activity as not play if there is adult evaluation of the play process or product of the play process. Therefore, when the child leads the play activity, the adult can assume other roles such as: 
· Play partner – becoming an equal in play with the child.
•  Observer – observing the child’s development and progress.
• Admirer –Showing the value of play.
• Facilitator – easing play along.
• Model – showing how play materials might be used.
• Mediator – resolving conflict.
• Safety officer – ensuring safety.
Pound (2006) discusses the benefits of allowing children to choose their own play. Suggesting that child-led play promotes personal, social and emotional development. Self-directed play is a great tool for children to explore and learn about the world around them. Through freely playing, children can create experiences that will help them to understand how to interact with other people. Role play, for example, forms a leading part of this. Acting out situations such as family life, going to school, hospital visits or taking an animal to the vets, enables children to learn how to interact with others, to understand their own feelings and to express their emotions. Fundamental social skills such as sharing, negotiation and turn taking can also be developed during this type of play. Through these different interactions, children will develop a greater sense of who they are and learn to value the thoughts and feelings of others.  
MacBlain (2014) also suggests that these experiences of self-directed play can help children deal with and come to terms with new experiences and new environments, such as starting a new school or moving into a new classroom. During such a transition, children will gradually learn how to move from being heavily supported to developing their own confidence and independence. Therefore, MacBlain (2014) concludes that allowing young children regular opportunities for both free and independent play, at regular intervals throughout the school day, will help children settle and enjoy their new environment.
Self-directed play also encourages cognitive development and a child’s ability to solve problems. While engaging child-led play, children learn to solve problems independently. This type of play allows for a child’s creativity and imagination to flow.  Children will develop cognitively during self-directed play, as this from of play allows children to use their own thinking skills and invent interesting and different ways of resolving situations. They will often explore different materials and their properties and use their knowledge of what they have discovered to play imaginatively. Water and sand are commonly used materials, both provide the perfect opportunity for children to explore their imagination. 
This form of play also supports children’s physical development. Self-directed play typically involves children being physical, moving around using different parts of their body and working both fine and gross motor skills. By doing so, younger children especially, will be better able to cope with the physical demands of a school day.  Pound (2008) also emphasises for practitioners to provide a high-quality child-led facility to support child development. For example, this can be achieved by creating a well-planned and equipped school playground, offering a range of physical challenges, from heavier activities such as running, jumping, pushing, pulling and climbing, to lighter activities such as balancing or manoeuvring objects requiring dexterity.
In addition to this, O’Grady (2005) discusses how child-led play can enhance a child’s language. Children will often learn and develop their language from their peers. When children play and communicate together, they teach each other words and phrases that an adult may overlook, practice language skills, and develop their understanding of words and meanings. Furthermore, when children explore new and different scenarios together, they trade vocabulary appropriate to these scenarios. They learn the rules of conversation, when to speak, when to pause and listen and when to respond. O’Grady (2005) suggests that a child that has developed good language skills early on in their development, will be able to better express themselves and make themselves understood. This can alleviate a child’s worries and frustrations and allow them to be more relaxed in a school environment.
Child-led play is an effective tool in developing a child as a whole. The skills that children develop from this type of play also support a child’s academic learning. It is through self-directed play that children can practice and process much of the information that they have learned (Evans, 2005). Moyles (2010) suggests for practitioners, to allow time for child-led play after completing a lesson. This will provide children with opportunity to put their newly learnt information into imaginary or real situations, therefore reinforcing the classroom learning. 

Section 3
The Foundation Phase Profile Observations (FPPO) is an observation method used to assess the progress and development of three to seven-year-old children. It provides practitioners with criteria observed in each child's activity to assess their progress. It enables practitioners to identify each child's strengths and areas of development and set targets for their future learning. The FPPO consists of 6 separate measures, which are observed: gross motor planning and coordination, fine motor coordination and planning, oral language, symbolic understanding, self-help and self-care skills, and social and emotional understanding Lorina (Lorina, 2016). For each measure, five targets (A-E) are established to help identify a child’s current level of competency. This enables practitioners to set individualized learning objectives tailored to each child’s development and educational needs.
The benefits of this observation method are that it is comprehensive and provides a detailed overview of a child’s development and performance. It is specific to the Foundation Phase and is tailored to meet the needs of the age-appropriate objectives and standards (Lorina, 2016). The profile includes a wide range of observation information, including progress in language, numeracy, art and design, expressive arts and design, physical development, understanding the world, communication, reasoning, and problem-solving. It provides insight into how much progress a child has made and how well they are doing in these areas.
Another notable benefit is its clear structure and format. This allows practitioners to identify a child's development about specific criteria easily and provides them with a guideline for judgment and assessment. It covers a broad range of skills and abilities so that each measure provides a complete view of the child's development. This enables practitioners to understand a child's learning objectives and plan and provide effective support (Peterson and Elam, 2021). Additionally, the FPPO allows practitioners to measure progress over time, making informed decisions on a child’s development. This enables them to identify any areas of concern or slow development and address them quickly.
The Foundation Phase Profile Observations (FPPO) tool is designed to measure each child's progress over time and also be used to inform practitioners and parents on areas in which a child may need more support and guidance. The FPPO enables practitioners and parents to determine a child's progress in key areas such as mathematics, language and literacy, science, technology, engineering and mathematics (STEM) subjects, physical development and physical activity, personal and social development, and Welsh language and cultural development. There are also several additional observations in areas such as expressive arts, sensory development, numeracy, and character development (Peterson and Elam, 2021). The FPPO consists of questions that practitioners or parents can answer. Each question assesses a particular area of a child's development, and the results will allow practitioners and parents to identify areas of strength and areas in which more support and guidance may be needed.
The FPPO also allows practitioners to identify individual learning objectives which can be used to inform lesson plans and activities. This, in turn, assists practitioners in determining how best to meet the needs of individual children, as well as helping them to measure progress over time and make informed decisions about a child's development (Taylor, Rhys and Waldron, 2015). For example, FPPO helps create a shared language for practitioners and parents, enabling greater collaboration and communication when discussing a child's development. Moreover, practitioners can keep track of a child's progression and achievements, creating a key documentation resource. Thus, by utilizing the FPPO, practitioners can set appropriate learning objectives and measure the success of their lessons and interventions.
One of the main limitations of the FPPO is that it does not consider the natural variation in children's development, which means that a child's progress could be inaccurately judged. As the FPPO is based on a standardized set of criteria, it can only provide an average level of achievement, which does not consider individual skills or abilities. This means that children who excel in certain areas or underperform in others may not be making the expected progress (Taylor, Rhys and Waldron, 2015). Furthermore, the FPPO is based on the assumption that all children should meet a universal set of criteria, yet not all children have the same needs. Therefore, it is important to ensure that the FPPO is supplemented with other forms of assessment that can better provide an accurate assessment of a child's needs.
Another limitation of the FPPO is that it only covers certain aspects of a child's overall development and provides a limited picture of their overall achievement level. While the areas of learning and development aim to provide a comprehensive overview, this leaves out important aspects such as reasoning and creative thinking, which may be important indicators of a child’s ability. Additionally, the broad categories may not be relevant to a particular child, as they fail to consider their skills and interests (Peterson and Elam, 2021). Moreover, some areas, such as 'Cooperation & Interaction,' may be difficult to assess with the FPPO because of the lack of objective criteria for evaluation. For instance, a child's behavior or interaction with peers or teachers may not be accurately reflected.
The FPPO is also based on observational data only, which means there is a risk of subjective interpretations of the evidence collected. While practitioners aim to be as objective as possible, there is a potential bias in the assessment, as the results depend on the individual practitioner's interpretation of the data. As such, it cannot provide definitive results, which could affect the accuracy of the assessment (Peterson and Elam, 2021). In addition, the FPPO does not consider any outside factors that may influence a child's development, such as home life, social environment, emotional well-being, etc. This means that the results may not be accurate, as a child's progress can be affected by various factors not considered by the FPPO.
Foundation Phase Profile Observations (FPPO) are an effective tool for assessing the progress of three to seven-year-old children in their early years of education. When used correctly, this observation method can give practitioners a holistic view of a child's development and enable them to set individualized learning objectives. However, despite its advantages, there are still some limitations to the FPPO, particularly its subjective nature and lack of consideration for individual skills, interests, and factors. Ultimately, this observation method offers a valuable tool for early years practitioners, yet it should be used with other assessment methods to ensure an accurate and comprehensive view of a child's progress.

Section 4
Play is a significant component of a child's growth and development. Play allows children to explore and make sense of their world and also allows them to develop their social, physical and cognitive skills. To understand more about children, observing how they interact with each other, and their playing tools is essential. Play serves a major role in the children’s observation and assessment. Therefore, when observing and assessing children, it is important to observe how they engage in play activities and how they impact their development. 
Different theories can help practitioners to understand play's role when undertaking children's observations and assessments. According to Lev Vygotsky's social constructivist theory, children learn best through collaborative play; as it suggests, when children are engaged in play, they can develop their social and cognitive skills through collaboration with their peers (Potrac et al., 2016, p 101-102). Jean Piaget's cognitive developmental theory argues that a child learns effectively through playing. Piaget suggests playing can enable children explore their environment and better understand the world around them (Babakr et al, 2019, p 3). Furthermore, Peter Gray's theory on how children learn also suggests that children learn best by exploring and playing. Such activities enables children to learn as well as practice skills and concepts naturally and enjoyably. 
Observing children during play is essential for accurately assessing a child’s development and learning style. According to Leshkovska and Spaseva, (2016, p 57) children’s true personalities and capabilities are easily observed through playing as they express themselves freely as explore their interests without the pressure of expectations or instruction. An educator can gain a more in-depth understanding of children’s abilities, interests and strengths by observing them play. For instance, if a child is playing with a dollhouse, an educator can assess their problem-solving skills, communication abilities, creativity, ability to use tools and ability to take the initiative during play. These activities provide a more comprehensive understanding of the child’s development and abilities than would be possible if the child was simply sitting at a desk completing a worksheet. For examples, there are children who prefer working alone and others working in a group. So, observing the children play can help to assess which type of learning environment is most beneficial for the child. Also, observing a child when playing can provide insight into the child’s interests and motivations, which can be used to inform curriculum planning (Bhagat et al., 2018, p 130). When a child is engaged in a particular type of play activity, an educator can use this information to create activities and tasks tailored to the child's interests and capabilities.
There is a great difference between telling a child to do something to assess them and observing them as they undertake the same activity during their play. When a child is instructed to do something to be assessed, the child is evaluated under a specific set of criteria. Yawkey (2018, p 5) argues against instructing children during playing by stating that it leads to the child feeling pressure to perform a certain way, maybe to meet the adult's expectations and may result in them feeling anxious or overwhelmed and thus likely to be less engaged in the task. This can lead to a lack of motivation, as the child may feel like they are simply completing a task to please the adult rather than exploring and learning something new. Also, the assessment results are often limited to the specific criteria given, and it can lead to a narrow understanding of the child’s capabilities and interests. For example, if an educator tells a child to draw a picture, they may feel pressure to produce a perfect drawing, and in doing so, they may not be able to express their true creative abilities. The child may feel like they do not have the autonomy to explore their interests or experiment with different ideas. 
However, when a child is observed while they are playing, they are more likely to be engaged in the activity and explore their interests. For example, if a child is playing with a construction set, they are more likely to take the initiative and engage in creative problem-solving if they are not told what to do. This allows the educator to gain a more comprehensive understanding of the child's development and capabilities. The child is more likely to be motivated and engaged in the activity, as they can explore their interests and express themselves freely. Also, by observing a child during play, Charlesworth, (2016, p 30) argue that an educator can gain insight into the child's motivations and interests thus can provide valuable information that can help to tailor activities and tasks to the child's strengths. For example, suppose a child is engaged in a particular play activity. In that case, an educator can use this information to create activities and tasks tailored to the child's interests and capabilities. In addition, observing a child during play can provide insight into their learning style, how they interact with their peers and can help an educator create a learning environment best suited to the child's needs.
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