A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

	
Within pedagogical practice critical incident case studies offer valuable resources for teachers, as a good case study illustrates a scenario in which some interesting aspect has presented itself, and allows the teacher to reflect on how they would act in such a situation. There is opportunity to compare and contrast with their own professional background, and if the incident is couched in a theoretical perspective, the teacher may adopt such a view, or draw upon their own understanding of pedagogical theory to draw differing conclusions. As noted later, the author draws on Tripp for their definition of a critical incident as that of an event, some common, overlooked aspect of classroom interaction, from which may be extracted greater meaning about the underlying structures and assumptions at work (Tripp, 1993). This essay intends to demonstrate how a critical incident is created by the observer, and brought into significance by their understanding of various pedagogical theories and principles, and is of great relevance to reflective practice, enabling educators to question and evaluate their methods. This essay details the undertaking of research in a secondary school, and the methodological model used with its advantages and disadvantages. The author observed four lessons and recorded incidents (Appendices A-D), one of which is discussed at length. Two themes are extracted from the incident for the purposes of a selected literature review on the topics of educating more able and talented students, and models of behaviour management when the dominant presence of one pupil threatens the overall progress of a class. Further steps are discussed at a policy level - covering years - and classroom level – immediately after the critical incident. Finally, the author considers how such a case study serves their own purpose as a trainee teacher, and its place within modern Wales, the Donaldson curriculum and the Professional Standards for Teaching and Leadership.

For the research purposes of this study the author spent a day at a secondary school in south-west Wales in September 2020. In accordance with the principles set forth by BERA, the study school will throughout be referred to as School X. (BERA, 2018, pp. 12, 14). The school is comparatively small in terms of number of students, with around 450 pupils, aged 11-18. It is described as ‘English-medium with significant Welsh’ in its last inspection report. (Estyn, [.] A report on [School X]).[footnoteRef:1] The report details a wide catchment area, that 16.75% of pupils are eligible for free school meals (close to the national average) and that some 20% of pupils have an additional learning need, with around 5% having a statement of special educational needs. The Estyn report judges the school good or adequate in its five inspection areas, and overall finds the school welcoming, the quality of teaching high, and that pupils enjoy going to school and progress well in their studies. (Ibid)  [1: For confidentiality reasons detailed citation regarding the year of inspection cannot be provided regarding the individual school. Further details for the Estyn report can be provided on request.] 


The Covid-19 pandemic had a significant impact on the author’s visit to the school. Hygiene and safety procedures were followed rigorously throughout the building, with a one-way system, sanitising of hands, and the classes of the lower school (Years 7-9) remaining in one classroom with teachers moving around. Covid-19 did impact methodology and observation. Social distancing exaggerated the distance at which the author would normally observe and prohibited movement around the classroom to observe several students from different vantage points. This was of concern prior to visiting the school; the author wondered if having to remain seated at the back of classrooms at some distance from teacher-student interactions would severely limit both the quantity and quality of observed incidents.  As noted later, the author’s positioning at the back of the class did affect being able to read the facial expressions of the pupil involved within the critical incident chosen. It is believed that students did not behave in any artificial or performative way due to them being aware of the author’s presence in the class.

Of relevance to this critical incident and study is that, due to the omnipresent impact of Covid-19, Year 7, 8 and 9 students were educated within their registration groups and had been taken out of academically-determined sets (or not been set in the case of Year 7). This meant that core subjects such as Maths and English were taught in classes of mixed ability. In speaking with teachers, they confirmed this had had a significant effect on teaching and differentiation. 

The author assumes Tripp’s definition of a ‘critical incident’ as the basis of their research, which in his words “is an interpretation of the significance of an event.” (Tripp, 1993, p. 8). From the microscopic and seemingly trivial interactions of everyday teaching Tripp argues we may draw broader inferences and reflect upon teaching practices, examine the hidden power structures between student and teacher, and “question the way things normally operate” (Ibid, p. 28). Tripp also emphasises that an incident is created; it is a subjective judgement made by the observer, and two observers of the same incident might come to entirely different conclusions. Mander, both using and developing Tripp’s definition, adds further defining characteristics, where he explores the effectiveness of school leaders in dealing with critical incidents (Mander, 2008). He considers critical incidents of a very dramatic nature e.g. a student threatening others with a weapon, or in a broader societal context, e.g. a traffic collision, though largely discards these, as not the mainstay of school-leaders’ focus. It could be argued that the paper’s conclusion is weak, for he puts forward that the main contributory factor to dealing with critical incidents well is in having dealt with others before. However, Mander does offer subtlety to Tripp’s definition. He states that any critical incident is both “fluid and transactional” (Ibid, p. 6). The incident might be extended or very brief, a one-off or repeated in a lesson or lessons, and only ‘exists’ whilst an observer is present to create or interpret a critical incident from the event. It is transactional because it is part of a “process of negotiation and interpretation” (Ibid) – processes that might be non-verbal, sub-conscious and entirely subjective on the part of student, teacher, and observer. Any critical incident must involve interplay of some sort. 

Sikes, Measor and Woods adopt a more radical approach to the critical incident, deeming them “highly charged moments and episodes that have enormous consequences for personal change and development” (Woods (1985), cited by Gilstrap and Dupree, 2008, p. 409). This may seem slightly over-dramatic, and contrary to Tripp’s view that few critical incidents are literally “highly charged”. Moreover, those consequences are only revealed through sustained and reflective analysis. Gilstrap and Dupree, in their literature review, summarise a criticism to the incident approach, stating they may be “unpredictable, […] difficult to control, contain simultaneous problems and solutions, and can last from a very short period to many weeks” (Gilstrap and Dupree, 2008, p. 409). The temporal difficulty is possibly the strongest argument against a time-restricted observed critical incident, especially within the context of this investigation, for it is difficult to determine the cultural norms of a classroom, its teacher and students within perhaps less than an hour. Might one focus on a relatively minor incident, theorising and deconstructing it, whilst missing larger, longer-term trends within a classroom, simply because the observer glimpses a snapshot in time? Can an observer make accurate hypotheses and draw inferences from such limited data? A substantial problem is the effect of bias and bias confirmation in the willing of a critical incident to conform with pre-conceived expectations. 

Then why use the case study of the critical incident? In some senses, on evaluation of the literature, it matters less that one is right or wrong in a deduction, than that the educational practitioner questions their assumptions and thinks critically and reflectively. Observation allows for in-depth investigation, of real people within real situations in real time. Estyn (2014, p. 6) states, “Where classroom observation is effective in improving teaching and learning, it is combined with other activities […] to provide a rounded picture of teaching and learning rather than a snap-shot of a particular lesson.” Brookfield’s seminal work equips us with tools for such observation. (Brookfield, 1998, pp. 197-201). He notes how difficult it is to “use our own interpretive filters to become aware of our interpretive filters” (Ibid, p. 197). Therefore, Brookfield recommends the adoption of “lenses” – those of our own experience or the autobiographical; of the learner, i.e. the student the teacher instructs; of colleagues; and the lens of theoretical underpinning. One can apply each of Brookfield’s lenses to Tripp’s critical incident, at least attempting to broaden the range of tools at an observer’s disposal. This also allows any judgements or subjective analysis stemming from the incident to be less speculative – less of a ‘hunch’ – and the product of a broad range of viewpoints. One could argue at least four different personas have viewed a critical incident, viewpoints intermeshing, informing, and sometimes contradicting each other. 

As previously stated, in the case study Covid-19 restricted movement around the class, but the model of observation and participation used by the author would always have been as unobtrusive as possible. However, students were naturally aware of the author’s presence at the back of a classroom, and observing became a form of participation within the lesson. As Gill and Johnson state, in using such a method, the observer is “not only observing what is happening but feeling it” (2002, cited in Saunders, Lewis and Thornhill, 2009, p. 374). Such an approach contains merits and disadvantages. Positives include the immediate and immersive nature of the research, fewer ethical dilemmas to consider for the researcher as they are not spying or ‘voyeuristic’, and it provides a wealth of material. Yet as Kumar notes, there are several downsides. The Hawthorne effect – a change in people’s behaviour when they realise they are being observed – is not the least of these (Kumar, 2014, p. 174). Additionally, on occasion a sort of ‘critical-incident-Heisenberg-Uncertainty-Principle’ occurs in the balance between observation and recording – the more one observes activity the less they can accurately record; the more one records the less they see of their raw material and possibly end up missing a crucial action. Nevertheless, other methodologies were impractical in relation to a school setting, and the author is confident the Hawthorne effect was negligible. The participant observation model is well suited to one of the core principles of the critical incident, namely gaining insight from direct or close engagement – truly “not only observing …but feeling it” (Saunders, see previous).  

The author observed four lessons at School X – two English lessons, a science, and geography class – and compiled observation notes found in Appendices A, B, C and D. The critical incident discussed (Appendix C) occurred within a Year 7 English class, in a creative writing lesson. The teacher began with a recap of the success criteria for a story, which was to use as many different words as possible for ‘said’, to use adjectives, and to include dialogue. When the teacher asked several questions in the first ten minutes or so, Student X, seated at the front of the classroom, raised their hand enthusiastically each time. A general lack of other hands meant Student X answered several questions. It was clear that the student was intelligent and articulate from the length and complexity of their answers. As the lesson continued, Student X’s hand continued to shoot into the air, and as the teacher searched for other respondents, they began to bounce up and down on their seat and wave their hand vigorously. The teacher selected other students to answer two further questions. At the next question, Student X continued bouncing, saying, “Miss! Miss!” After around 5-10 seconds of this behaviour, the teacher looked calmly at the student and said firmly but without raising their voice, ‘Thankyou [Student X] I can see you, but put your hand down to give others a chance’. At this crucial point, the author was unable to see Student X’s facial expression, due to them facing the front and the author being seated behind them; however, the student complied. During the rest of the lesson student-teacher interaction seemed unaffected by the reprimand, as Student X asked for help spelling a difficult word – ‘mischievously’. Their behaviour remained boisterous with other students, often telling others they were wrong, though this was part of the general chatter among students and did not draw the teacher’s attention. In gaining an overview of the class after the lesson’s end, in discussion with the teacher, they confirmed that Student X was academically very bright, though “you have to watch [them]” in the teacher’s words. “Give [them] too much and [they] run riot.”

It seems appropriate to consider such an incident in the context of Donaldson’s Four Purposes and the new curriculum for Wales, Successful Futures, as the author’s pedagogical practice will be largely shaped by the requirements of the curriculum. Discussed below are two areas of study arising from the incident, namely the teaching of more able and talented students (hereafter referred to as MAT students), and the broad field of classroom management. These two themes can be clearly linked with two of Donaldson’s purposes, and more nebulously with others. Student X is an “ambitious, capable [learner] who set[s] themselves high standards and seek[s] and enjoy[s] challenge” (Donaldson, 2015, p. 33), and achieves highly, qualifying as a MAT student within the Languages, Literacy and Communication Area of Learning (Ibid, p. 57). Whether Student X was challenged within that class is a topic of consideration, a circumstance exacerbated by the inability to set classes due to the Covid-19 pandemic. Would Student X have behaved in such a way had they been in a top set class, with more challenge, not only on a content level, but in competition with peers? It is of course impossible to say, but discussion of Student X’s unmet academic needs enables us to draw upon theory regarding classroom behaviour. Here, we may link to two further purposes within Donaldson’s framework, the ideas of ‘Healthy Confident Individuals’ and ‘Ethical Informed Citizens’. Within the critical incident, the teacher’s interaction with Student X was an attempt to help them “understand and consider the impact of their actions when making choices and acting” (Ibid, p. 33). Such boisterous and dominant behaviour had the potential to affect the remaining class negatively, drawing on Donaldson’s purpose of confident individuals. As noted in Appendix C, Student X was a vociferous presence throughout the class, with the potential to undermine confidence and participation from others. Thus from a critical incident of less than a minute’s duration, an entanglement of issues emerges: an academically gifted student exhibiting dominance, perhaps due to boredom and frustration, exacerbated by Covid-19 and a mixed-ability classroom, and how to attempt successful classroom management so that all students reach their potential both academically and socially.  
	
	In considering MAT students, a comprehensive literature review is impossible within the scope of this essay, as one could examine streaming and setting, private vs state education, cognitive development ad infinitum. Here, work relating to MAT students in Wales, and the over-excited behaviour of Student X as a common characteristic of MAT pupils are considered. Various features of MAT intelligence, and especially language, relevant to this critical incident, are provided by Wallace and Donnelly (2004, p. 50). Estyn notes around 20% of pupils to be considered MAT (2018, p. 4), whilst also stressing that most schools no longer strictly follow the 20% definition, instead seeking to create an “inclusive culture of high aspiration and achievement for all” (Ibid, p. 18). The report makes a link that in schools where MAT pupils excel, all students achieve consistently higher standards. Providing provision for MAT students means teachers have high expectations and standards, superlative subject knowledge, and use rigorous questioning and detailed feedback as assessment tools. However, Estyn states that this quality provision is far from universal, and too few schools provide this opportunity to their MAT students, and by implicit association, the general student body. A key area identified is between Key Stages 2 and 3, where MAT students may be identified early before the transition to secondary school. It is an excellent example of the new curriculum’s aim to “apply learning more holistically” (Donaldson, 2015, p. 37).  Further exploration of next steps offered by the report and other literature is offered below as a reflective evaluation of the evidence. 

Tieso offers an intriguing study between what she deems “over-excitabilities” (OEs) – “greater capacities to respond to various stimuli” – and MAT students (Tieso, 2007, p. 11). These OEs are defined from the work of Piechowksi (1979) as psychomotor, sensual, imaginational, intellectual, and emotional. Tieso’s study aims to identify if these OEs are more intense within known MAT students. Of particular interest to the author is the psychomotor over-excitability, noted as one of restlessness and energy, echoing Appendix C – “Student X – bouncing, restless, attention-grabbing, excessive”. The study’s concluding remarks about psychomotor OEs matches remarkably well the critical incident observed:  high psychomotor scores are good predictors of gifted students being prone to boredom, who will often create their own stimulation, which may or may not be appropriate to a teacher’s wishes or classroom environment (Ibid, p. 19). Tieso concludes, drawing a tentative link between high psychomotor activity in MAT students and ADHD, drawing on Baum and Olenchak (2002) and noting the inter-related characteristics between many ADHD and MAT checklists (p. 20), introducing considerable complexity into how to distinguish one from the other on occasion.  The study itself acknowledges the temerity of this link, stating the importance of further research, but does strongly confirm greater intensity of OEs in gifted students. It would appear of great importance to conduct wider studies, as the impact on understanding how giftedness and certain behavioural disorders interact would be enormous. 

An aspect of high-scoring OE individuals noted by Tieso, that they may be “volatile in their relationships with peers” (Ibid, 20) was exhibited by Student X (see Appendix C), though contradicted by Machů, Kočvarová and Kopřivová (2016). Their paper examines levels of conformity of MAT students in the classroom and their peers. They find that gifted students are often marginalised due to their intelligence, and as such, though naturally non-conformist in their thinking, will adapt their behaviour to become more socially acceptable to their peers. Although Student X was a natural leader, not all such gifted students are so socially confident. The implication of their work is that the best way to avoid conformity as under-achievement in MAT students is inclusiveness and the kind of pedagogical rigorous excellence recommended by Estyn.  

	Ensuring inclusiveness of course requires some philosophical framework to be present on the part of the teacher; for them to have formed a professional identity, be that as didactic fountain of information, or as an enabler of learning so that students reach their own conclusions, in methods drawing on Vykovsky’s work and scaffolding (Wood, Bruner and Ross, 1976, p. 90). Behavioural management forms a crucial aspect of this philosophy, and is relevant to the critical incident, considering how the teacher had to ensure opportunities for development for other students, whilst maintaining as positive a relationship as possible with Student X. Malmgren, Trezek and Paul (2005, pp. 36-39) offer a succinct overview of three behaviour management models: Assertive Discipline developed by Cander and Cander (1979), Logical Consequences, authored by Dreikurs (1968), and Teacher Effectiveness Training (Gordon, 1977). One might consider Student X’s arm-waving and desire to answer repeatedly a form of disruptive behaviour, affecting the remaining class detrimentally. However, the author’s view is that Student X’s desire to answer stems from an individual lack of awareness, something that the latter two models of behaviour management seek to enhance. (It is also the author’s personal view and experience such behaviour is also a manifestation of a desire to please others). One of the tenets of Dreikurs’ work is that misbehaviour stems from a student’s unconscious unmet needs, the chief of which is the need for attention. If the desire for attention from a teacher can be satisfied, further escalation – the engaging in power struggles, displays of inadequacy, and seeking revenge – will not manifest (Malmgren, p. 37). The model’s success is in allowing students to meet “their innate need to gain recognition and acceptance” (Ibid). Similarly to Dreikurs, and in complete contrast to Cander’s teacher-established-rules model, Gordon’s theory encourages students to accept responsibility, and develop awareness of why they behave as they do. Within the critical incident, the teacher pointed out to Student X that they needed to allow others a turn, a key explanation of why they needed to adapt their behaviour. Using such a model greatly increases the chance of Student X developing self-awareness, fully meeting Donaldson’s purpose to “understand and consider the impact of their actions” (Donaldson, 2015, p. 31). Niemtus, in an article which is informal in its tone, designed for practical use, phrases these theoretical points in everyday terms, in what she titles “Find[ing] a better role for the class clever clogs” (2014, p. 40). She thoughtfully demonstrates an obvious first-hand experience in recognising that students are often trying on personas, adopting roles, and advocates praise and explanation. Of great interest is her suggestion to allow boisterous, intelligent pupils some degree of control e.g. planning a homework task, catering to the student’s desire for attention, but crucially gaining their trust as a willing partner and not an adversary (Ibid).

	In reflecting on the critical incident, it is worth considering next steps in a macro national framework, and within the microcosm of the specific English class and Student X, for the two are intertwined. At the time of writing, Covid-19 continues to impact everyday life, meaning that academic streaming, the simplest way of immediately ensuring Student X is stretched, is unavailable to the school. This is of course is an atypical situation. A partial solution developed within English lessons at School X was a focus on creative activity, where students were instructed to try their hardest to write detailed imaginative pieces of work. This enabled a teacher to work with the weakest students on raising standards, whilst capable pupils worked to their natural strengths, the ‘easy’ part of writing a story lessened by teachers’ demands that they be “brilliantly excellent”. Under normal circumstances, Estyn details how effective teachers utilise resources to cater to MAT students. A senior teaching assistant might visit partner primary schools and identify students to work with in additional literacy programmes in secondary school (Estyn, 2018, p. 8). MAT students themselves can become facilitators of learning, especially in using peer- and self-assessment in broader Assessment for Learning (AfL) strategies. As illustrated in NTL’s Learning Pyramid, students retain around 90% of information they have learned when teaching others (NTL cited by Education Corner, 2020). This further develops leadership skills and awareness of others’ needs, in much the same way teachers must use Brookfield’s lenses. 

Similarly, Student X’s behaviour was rectified, but may have had lasting implications for the student-teacher relationship, and overall class learning, had the interaction gone badly and Student X sought to validate their needs in more damaging ways. The teacher in this incident followed School X’s exemplary behaviour policy, which states: “It is important to disapprove of the behaviour but not the pupil. After the verbal reprimand look for an early opportunity to praise the pupil” (School X Positive Behaviour Policy, p 16). One could draw comparison with the ‘Catch them being good’ element of the Assertive Discipline model. The teacher took the opportunity to rebuild trust with Pupil X by helping to explain the spelling of ‘mischievous’ but did so by splitting the word into sounds or ‘chunking’, again ensuring the student learned through previously acquired knowledge. This focus on “restorative communication” (Ibid) limited the combative and adversarial nature of reprimanding students, with the goal, as previously noted, of making Student X more considerate of their behaviour. Applying Brookfield’s learner’s lens (1998, p. 98), attempting to assume the viewpoint of the classmates of Student X offers interesting ideas. Might they be resentful of Student X’s behaviour, denying them their attention in turn? Or are so-called ‘invisible learners’ glad not to have the spotlight on them? Whilst acknowledging naturally varying levels of being willing to speak up in a classroom, the author would suggest that such a learning environment fosters either dispirited learners as their contributions go unnoticed until they stop participating, or students who become disengaged and disinterested as there will always be somebody else to answer so they needn’t pay attention. In this environment only a select few are learning because others have become disenfranchised either through demotivation or they are not being challenged to engage in classroom learning. Although silence and a lack of hands as a question response are dispiriting to a teacher, fostering a healthy environment for all calls on hearing a range of voices, on choosing students to contribute if necessary, and not allowing one student to do, in effect, the work of many. Within that English classroom, other answers were not as well formulated as those of Student X, and some inaccurate, but students developed from exploring ideas, and having the opportunity to voice thoughts in a non-judgmental atmosphere. 

	Reflective analysis of practice is key to the professional development of all teachers. The case study of the critical incident and extensive use of Brookfield’s Critical Incident Questionnaire (p. 201), asking pupils to submit feedback anonymously, are invaluable methods to explore fundamental questions of pedagogy from seemingly innocuous incidents. Engaging with both the standards for innovation and professional learning of the Professional Standards for Teaching and Leadership (Welsh Government, 2018, p. 2), analysis of an incident, backed by firm methodology and critical approach, has a practical application within the classroom to better enable learning and deepen pedagogical approach. Of course, the author, as a trainee teacher is bound to meet the requirements of the standards. 

The author visited School X under unusual circumstances, and with future easing of Covid-19 restrictions, hopes that differentiation will become easier for teachers, and that Student X continues to be a passionate and enthusiastic pupil, who matures into a creative, ethical young person. School X was a happy and industrious environment, where pupils were encouraged and had good rapport with all the teachers observed. Many other avenues of research might have been undertaken, and studies incorporated had space and time allowed. Different circumstances would have provided differing incidents, and other researchers would have observed, analysed and interpreted critical incidents, even the same ones, in very different ways. The author’s experience was that critical incidents rarely revealed themselves immediately, fully formed, but required patience and teasing out, and could spread in several different directions, and perhaps involve conflicting interpretations. It is sometimes difficult to find the time to dissect a moment within a teaching day and busy life, though the critical incident enables practitioners to constantly self-asses their assumptions, and work to enhance their effectiveness in educational settings. 
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APPENDICES

*It should be noted these appendices are typed transcripts of handwritten notes, lightly edited for clarity and consistency. 



OBSERVATION / FIELD NOTES						APPENDIX A1

	Date and time, year group:
28-09-20       approx 9.00am      Yr 7 Registration

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Covid 19 significantly affecting practice. 
Not a lesson – registration class. 




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)


Pastoral registration. Vibe – caring compassionate. Teacher is ensuring Yr 7 pupils have proper equipment – green pen, glue, black shoes etc. Teacher’s approach informal and friendly, pupils have good rapport with him. 





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


Lesson activities no applicable – see critical inc. for further details.







	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

_______









	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


_______







	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


Possible critical incident – Pupil A was concerned name was on board for not having got all necessary equipment by Monday. Pupil A looked upset. Pupil B interrupted conversation between teacher and A. Teacher returned to A to reassure them the board had not been updated and that teacher knew Pupil A had brought things to school. 

Significant pastoral role – reassurance, bridging between Yrs 6 & 7










CRITICAL INCIDENT IDENTIFICATION RECORD																APPENDIX A2

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28-09-20, approx 9am. Yr 7 tuition group. Covid-19 having impact on procedures – one-way system, sanitising, lower school classes remaining in classes – teachers coming to them. 

Long registration period – 8.55-9.15am due to staggered arrival of buses (shared with other schools).








	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Approx 9 am. Yr 7 registration class, approx size 20 pupils. 

Teacher takes register. Notes in previous week some pupils were yet to acquire proper equipment and clothing for school – glue, green pen, black shoes. Teacher consults list from previous week, and also notes names present on board. When teacher comes to student A, A is upset as they had brought correct equipment Friday and questions why name is still on board. Pupil B, seated in front of A, at this point interrupts, standing up and shouting, ‘Sir, I have a glue stick!’ Teacher quietens pupil B and class, and returns to A, to reassure them he realises and the board is yet to be updated. In later conversation with teacher, they said Pupil A was the kind of student who needed that reassurance to put mind at ease or they would worry all day about it. 

Links with Four Ps – confident individuals. 

Significant pastoral role and compassionate discipline model, returning to pupil to ensure they are alright













OBSERVATION / FIELD NOTES						APPENDIX B1

	Date and time, year group: 28-09-2020, approx 11am. Yr 9


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Geography lesson. Follow on lesson to previous work about cliff-face erosion. Success criteria set for task, revision of criteria, desc. of levels 5,6, 7. Self-assessment. 





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
Classroom culture good – teacher has ‘bantering’ relationship with students though discipline is good. Sarcasm is taken in good humour. Attitudes to learning good.




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Success criteria and task firmly linked. Description of cliff face eroding, building on terminology – abrasion, erosion, wave-cut platform.

Clear explanations of terms, main lesson activity is a description of the process of cliff-face erosion


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Success criteria on PowerPoint, AfL strategies used in self-assessment. 






	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

All levels explained with what is necessary to achieve them, in addition to partially fulfilled criteria. e.g. 2 from level 5, 1 from level 7 = level 6. 




	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Lesson builds on previous work and terminology. Answers are sound and confident from variety of students. 




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

At lesson’s end, student flings book into tray. Teacher disciplines student who reacts sulkily. Prolonged admonition. 






























CRITICAL INCIDENT IDENTIFICATION RECORD
										APPENDIX B2
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28-09-2020. approx 11am. Geography Yr 9

Erosion, cliff-face, success criteria given for description of process of erosion of cliff. 

Levels 4-7 explained. 

End of lesson – incident with 1 student and teacher – discipline. 





	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

At the lesson’s end, because of Covid, books gathered back into large plastic tray. Pupil A flings their book from their seat to box – distance of 8-10 feet approx. Book splays awkwardly and papers fall out. Looks bad. 

Teacher admonishes student, saying ‘Look what you’ve done to my book.’ The student responds sulkily, and the reprimand continues for some time due to the student’s attitude. Makes half-hearted come-backs but teacher over-rules and threatens a detention. Student grudgingly complies and lesson ends very shortly afterwards. 

Idea of school books as school property, collaboration of work between teacher and pupil.

Respect for property...


Behaviour management – theories.....Skinner etc?

Anything about lessons going well only to be ruined at end?











OBSERVATION / FIELD NOTES						APPENDIX C1

	Date and time, year group: 28-09-2020, approx 1.15pm. Year 7


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

English lesson – Language and Literacy. Continued lesson – previous planning to write a short storry using success criteria. 

Mixed ability class – unusual – should be set. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Classroom quite noisy, and struck by the similarity to primary school, constant activity, very rarely a moment of utter silence, not due to poor management but the business of students. 

Enthusiastic participation. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

PowerPoint presentation on success criteria. Writing a short story, firmly linked to literacy and developing creativity. Enhancing vocabulary, developing sophistication. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Clear instructions, teacher continually circulating. Plenty of interaction. 







	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


Most learners are enthusiastic about writing a story and have planned well in previous lesson. 

Mixed ability class less of an issue as each student works to own ability and teacher spends more time with weaker students. 




	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Recap at beginning of lesson – techniques such as alliteration and verbs. Some students enthusiastic in reading extracts of their story to each other and teacher.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One student answering lots of questions at beginning. Boisterous behaviour. Arm-waving, bouncing on chair. Sat at front of class. Teacher initially ignores, goes to other students. Instructs student to put hand down and give others a chance. Further interaction between student and teacher normal. Student clearly bright. MAT?
























CRITICAL INCIDENT IDENTIFICATION RECORD
										APPENDIX C2
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28-09-2020, approx. 1.15. Yr 7

English class, mixed ability, writing a story. Recap from previous lesson. 

Student X and teacher. Student answering questions, not giving chance, disruptive? behaviour. 


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	At beginning of lesson, teacher recapped criteria. Student X sat at front raised hand for several questions. Answered – clearly bright and articulate. However, raised hand for every q, and behaviour became noticeable. Student X – bouncing, restless, attention-grabbing, excessive.

Teacher ignored, searched for other respondents. X began mouthing and saying ‘Miss! Miss!’ After around 5-10 seconds of beh. teacher said, “I can see you, put your hand down to give others a chance”.

Student complied. Couldn’t see face. Further interaction seemed fine – class began writing story. X asked for help in spelling a word – ‘mischievous’. Remained boisterous, often telling students sat by her, and even across the room they were wrong etc. but no further admonishment.


















OBSERVATION / FIELD NOTES					APPENDIX D1

	Date and time, year group: 28-09-2020,  2.30. Yr 9


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
English lesson – Yr. 9 discussing dystopian literature, Fahrenheit 451 and 1984. Mid unit of study. 

Literacy links, and also informing students about ethical informed citizenship – some oral links with American election.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Learning engaged, students animated about discussions around what constitutes totalitarian regimes. 






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Strong teacher leadership and direction moving from aspects covered in previous lessons – control of media, intimidation of opponents, routine violence, censorship. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Discussion on work completed on ‘The Hunger Games’. Strong understanding from previous lessons, and linking of the text both to the real world and history. Students had completed assessed oral presentations in previous lessons. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


Highly differentiated comprehension questions on the novels. Colour coded sections ask highly specific qs, preparing Yr 9 students for work they can expect at GCSE level

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


See previous. 







	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Confusion over the word ‘dynamic’. Student believed it referred to music. English teacher was not musical and so dismissed definition as wrong. Context important. 

Was student confused to be both right and wrong at same time?




















 


	
	CRITICAL INCIDENT IDENTIFICATION RECORD
										APPENDIX D2
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28-09-2020 Lesson 5 last lesson. Yr 9 English

Dystopian fiction – Fahrenheit 451 and 1984. Previous work Hunger Games – oral presentation. Good knowledge of dystopic traits – censorship, violence etc. Group discussion. 

Crit. Incident – confusion around the word ‘dynamic’ functioning as both adjective and noun. Student A familiar with it from music. English teacher not musical and so unfamiliar with that definition, dismissed as ‘not quite right’. Student exhibited some confusion. 



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
‘Slammed’ was discussed as an example of a ‘dynamic verb’. Teacher asked what did dynamic mean. 

Student A offered response – ‘Loud and soft’. It was apparent [to me] that Student A was familiar with music and using the definition of dynamics – the volume in a piece of music. 
However, teacher was looking for dynamic as an adjective – lively, powerful, expressive. Teacher not musical and unfamiliar with dynamic in musical context. 
Told student ‘not quite’ before moving on. Student exhibited a confused expression, presumably unable to reconcile her knowledge of definition with the unknown answer sought.


Linguistic miscommunication. Power structures of teacher and pupil relations. Similar to Tripp’s butterfly incident. Check details. 
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