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A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience.
	This assignment will be discussing in depth the AOLEs of expressive arts, languages, literacy and communication, and mathematics and numeracy. The expressive arts area covers topics such as “art, dance, drama, film and digital media and music” (Welsh Government, 2020). The expressive arts are in place to help encourage children to evolve their creativity skills by taking opportunities and risks to help better their innovative thoughts in order to link this to their work. It is a positive way to get learners to develop their own unique ideas by “thinking creatively and engaging their imagination and senses” (Welsh Government, 2020). 
The area of languages, literacy and communication aims to encourage thorough and effective communication throughout Wales. It focusses on languages from across the world and the different forms of communication that are available for everyone to learn and develop, including reading, writing, speaking and listening. These can help learners to develop a wide range of skills, personal confidence, and also gives them ample chances to “adapt to roles” (Welsh Government, 2021) depending on what works best and what doesn’t. This area of learning and experience allows for individual to have a greater understanding of the world and the people around them as it enables them to listen to others, agree and disagree and have meaningful conversations regarding this. This means that effective relationships can be made through the use of communication between different people. 
Mathematics and numeracy is critical for every day use. It is a subject area that is required at all times and good knowledge of it can help individuals in certain situations. It is crucial that learners are taught the great importance of maths at a young age so they can grow up understanding why they are learning it and what it will be useful for. This is why lessons need to be fun and engaging for all pupils as they need to enjoy what they are doing in order to think about implementing it into their lives outside of school. This area of learning and experience requires systematic and logical ways of thinking as well as the ability to give justifications for particular answers. Specific mathematical language is expected in a school setting as it helps the learners to engage with the task that they are completing. The knowledge of mathematics and numeracy gives individuals the opportunity to make their own informed decisions and choices which can lead them to be successful with what they do. This knowledge comes from the five key elements of “conceptual understanding, communication using symbols, fluency, logical reasoning and strategic competence” (Welsh Government, 2020). 
The theme that will be used throughout this assignment will be mining in Wales. This is an informative topic as it allows learners to dive deep into the history of Wales to get to know more about their country and what happened with the mines in Wales all those years ago. It gives a wide range of flexibility to the subject areas and tasks that can be done in a classroom as it is so versatile and can be used for different reasons. 
Pupil progression is key within a classroom setting. The main aim of a teacher is to help provide learners with the skills and knowledge they need in order to progress and develop even further. Paul Main (2021) referred to pupil progress as “a student’s understanding of fundamental knowledge and academic skills”. Progress for learners is not always about how quickly they can understand something, but it is about what they do in order to achieve that next step and successfully gain the skills that are needed. It is focussed on the knowledge they as individuals have obtained in order to have the ability to progress even further. Assessment for Learning (AfL) is the most informative way for a teacher to monitor pupil progress. Assessment for Learning (also known as formative assessment) is completely pupil and classroom focussed, meaning that is at the heart of why and how teachers monitor progress on a daily basis. It is integrated into all planning for lessons to ensure that every child has equal opportunities to improve and succeed and progress from where they are currently at in their learning ability (Clarke, 2008, p. 9). The process of AfL allows teachers to gain a clear understanding of where each child in their class is at with their academic achievements and abilities, which helps to aid the teachers to know what they need to integrate into future planning and lessons to make sure that all pupils are of similar level and can progress as equally as other individuals in the class. 
According to (Clarke, 2008, p. 7), Assessment for Learning is defined as a key policy when it comes to bettering and positively increasing the outcomes of pupil learning. It is designed to be able to continuously monitor and assess pupil progress through a range of different strategies in order to determine how a learner is currently performing and what needs to be done and put in place to get them to progress further in their learning and academic skills. Jones (2005) sees Assessment for Learning as a great way for learners to take more control over their learning and to have more independence with it. This suggests that by learners understanding the purpose of improving and the different skills that are required, then they can take that control and aim to better themselves. Ultimately this is going to have a lasting impact on them by giving them a sense of positive achievement, and it is highly likely to be noticed and easily recognised within the work that they produce. “Formative assessment questions how pupils learn, why they have the curriculum they have, and how they are helped or hindered by their provision” (Blanchard, 2009, p. 2). This indicates that in order for pupils to understand what they are learning and the purpose of learning it, they need to be made aware of the curriculum that they are learning within, to give them more of a sense of justification. It suggests that AfL is also teacher focussed too as it concentrates on the assistance that they give their learners in order to develop themselves and their learning abilities. It looks at the resources and the planning that teachers are able to carry out depending on the differentiation within their class. 
Planning for differentiation is the ability for teachers to take into account the different needs and abilities within their class, and plan for each of them, with some tasks varying in detail and difficulty. It has been stated that teachers who differentiate are more likely to work alongside their learners more than those who don’t differentiate, as it implies that they know their children better, as well as what would work better for them all individually in terms of tasks and activities in the classroom (Tomlinson, 2017, p. 34). Learners who are within a differentiated classroom and setting are highly likely to feel more welcome as they are positively recognised by those around them. Learners are generally encouraged to participate more and not feel afraid of getting anything wrong. All answers would be celebrated and considered, which can help make a child feel safe and acknowledged (Tomlinson, 2017, p. 44). 
“AfL further contributes to a generative experience of learning when it enhances dialogic interactions, with students and teachers as partners in moving learning forward” (Arnold, 2022, p. 1.). This implies that in order for successful AfL to take place within the classroom, a wide range of transferable skills are needed in order for this level of communication and discussion to take place. According to (Indeed Career Guide, 2023), transferable skills can be used in a variety of different places and sectors. They can be evolved from working and communicating with different people, through sharing personal experiences, ideas and new concepts. This highlights the important need of communication between teachers and their pupils, in order to determine current attainment and further development, to ensure the best possible outcomes for each child when they leave school, meaning that they will be able to take risks and opportunities throughout their lives. 
In order for learners to have the ability to progress and advance in their current learning ability, teachers need to know their pupils and closely monitor them in order to determine if they are where they should be, or if they are behind or ahead. This is based on the relationships between teachers and their pupils, as without these close relationships, continuous and in depth monitoring of work and progress can be difficult. The term assessment is given to the strategies that teachers and learners carry out to provide strong evidence of development. “Such assessment becomes formative assessment when the evidence is actually used to adapt the teaching to meet student needs” (Black and Wiliam, 2010). This proves that teachers have an important role and responsibility in being able to be adaptable depending on the level of understanding and improvement that is happening within a particular lesson, subject or topic/theme. This is due to the fact that plans may need to change and lesson ideas may be required to be adapted and modified to suit the needs, levels and abilities of those within the classroom. 
Literature suggests that “a student’s needs and ability to progress are always at the forefront of professional practice” (Twinkl, 2023). This meaning that a teacher’s prime and main focus will always be about the personal development of each child, not necessarily on the grades and scores from tests taken place within the class. It is about ensuring that every child is receiving the best possible opportunities for themselves to be able to grow and succeed. The principles of Assessment for Learning are in place for teachers and their learners to be able to create specific goals that will allow them to meet the criteria of where they need to be. This should help keep pupils motivated and help them to become more resilient as it means giving them a focus and a chance to grow, develop and bounce back. Further literature supports this view as it states that formative assessment should be ongoing rather than at the end of each topic or term. This gives teachers a better understanding of where their pupils are at and it gives more chances and opportunities to rectify and make changes and adjustments to support specific learning (Blanchard, 2009, p. 1). 
The first lesson plan I created was an expressive arts lesson based on the art work of Josef Herman. This artist focussed a lot on miners and mining, hence the link to the theme. Learners will begin by receiving information based on the artist and the elements of art. For their starter activity, they will need to practise examples of mark making techniques, which will be followed by their main task which is to choose one of Herman’s paintings, and sketch it using the techniques they have learned. Expressive arts is such a diverse AOLE that encompasses a range of subjects within. It gives pupils opportunities to express themselves creatively and try out new things. There are two Assessment for Learning strategies I aim to use throughout this lesson, those including lollipop sticks and exit cards.
I will use lollipop sticks throughout this lesson, especially after going through the information on the PowerPoint to ensure that everyone was listening, as I will be testing them to see what they remember. Lollipop sticks are a way of choosing at random who in the class will answer a question. This strategy focusses heavily on the teachers need to have every child involved with the lesson. It encourages engagement because children need to be on task and aware of what is going on in the lesson just in case they are selected to answer a question. It means that children need to be paying attention at all times and engaging with the materials and information that they are provided with. Harry Fletcher – Wood (2014) states that the use of lollipop sticks in a classroom ensures that every child is equal in terms of if they will be selected to answer, and also the time they are given to prepare an answer. Strategies like this can help a teacher be aware that it is highly likely that every child is thinking of an answer, as no one has any idea who will be chosen. Fletcher – Wood further states that “this seems particularly effective when asking students to prepare something as a group but noting that any one of them may be asked to feed back”. This ultimately encourages collaboration between peers and participation in the classroom as it aims for each child to get involved.
Although John Dabell (2018) agrees that lollipop sticks make a good randomiser so that every child is encouraged to be prepared with an answer or a response, he believes that the types of questions asked, and the types of answers received are more important when it comes to the learning of the pupils. Therefore, he believes that the use of lollipop sticks in class is a fad and a complete waste of time, and that teachers should be focussing more on the quality of talk rather than who will be the selected learner to answer. He says that there is nothing wrong with the hand up approach and that it would allow for more children to feel comfortable knowing that they can’t be chosen at random. 
Exit cards will be used at the end of the lesson where each child will be given a small piece of paper, on which they will need to write down the formal elements of art as well as provide an example of a mark making technique. They will hand in these pieces of paper on their way out of class in order for the teacher to check over and determine how well the learners responded to the lesson. Exit cards give teachers a good indication of subject knowledge following a lesson, allowing them to adapt future lessons to meet the needs of the class. Harry Fletcher – Wood (2016) states that “introducing exit seems to have a transformative effect on teachers, modifying their sense of students’ understanding and hence of the best actions they can take”. This suggests that the use of exit cards gives teachers a clearer understanding of what their learners know, and what they need to plan in order for the class as a whole to better their knowledge. Moreover, this means that pupils would be receiving teaching experiences that are more personal to them and their class in order for them to improve. 
Paul Main (2022) suggests that exit cards are a positive method to gain information regarding ability there and then in the classroom. He believes that they are a way to improve engagement in class however, it could be argued that those who don’t pay attention usually aren’t going to start just to be able to write something on a piece of paper at the end of the lesson. This implies that a rewards or sanction system might need to be considered in order to encourage more pupil participation. 
The second lesson is based on the AOLE of languages, literature and communication and the task is to create a mining infographic. An infographic is similar to a poster where it includes both information and pictures regarding a specific topic. The class will be presented with information on mining and the miners’ strike, of which they will need to incorporate this information within their infographic. Languages, literature and communication allow learners to get creative with how they communicate certain information. This being the reason for creating an infographic as it is presents a new way of presenting information and data. Sharing criteria and peer assessment will be the two AfL strategies I focus on throughout this lesson.
The aim of sharing success criteria is to allow learners to become aware of what it is they need to do in the lesson in order to be successful and meet the brief. Literature suggests that by sharing criteria, it encourages learners to become more engaged in their learning, meaning that they are more likely to succeed and do well. It gives them more independence by not having to constantly as what they need to do, as the checklist is there and completed for them (National Council for Curriculum and Assessment, 2015). This implies that creating a success criteria gives children an opportunity to take control and focus on their work much easier, as they have a clearer understanding of what they need to do and what is expected/required of them. 
Whilst he does believe in sharing criteria, John Hattie (2019) agrees that creating a success criteria should be the role of the class and the teacher, not just the teacher creating one before the lesson. He states that if a child comes up with their own point/list, they are more likely to stick and adhere to it. Sometimes, depending on the task, a teacher’s criteria list can be relatively unrealistic, so giving the leaners the chance to create their own opens up ideas for the whole class that might not have been considered otherwise. This uses a good level of collaboration skills as it allows the class to share different thoughts and concepts. 
Peer assessment will be used during the mini plenary and the main plenary at the end for pupils to give their opinions about someone else’s work and give a comment to say what they like about it/what they could improve on. It is described that peer assessment “can improve students’ understanding of success criteria, help them to become more engaged in learning and develop their interpersonal skills” (Boon, 2018). This suggests that peer assessment can have a positive impact on learners as it helps to build motivation as well as communication with others. It requires collaboration which takes place in abundance in a classroom anyway, so this just encourages that further. Feedback may come across as more personal coming from a peer which could help some relate to it better, however, it is important to note that such feedback need to be lesson focussed. 
Literature explains that whilst the concept of peer assessment can have its positive impacts, such as reducing anxiety and stress, it argues that the reliability of the assessment itself is not strong enough to get a clear idea of a pupils’ ability and current attainment level (Gurbanov, 2016, p. 89). This implying that it is completely necessary for peer assessment to still take place, as long as other forms of assessment are still taking place frequently. This will give a fair level of assessment and ensure that all learners are evaluated equally. Paul Moss (2021) concludes that the main disadvantage of peer assessment is due to the differing range of abilities in the class. This suggesting that if someone of a high ability is assessing work produced by a lower ability learner, the feedback is likely to be negative/constructive. However, that might be the best work they have done, so it’s about teachers being aware of their learners, and that if peer assessment does take place, that it is fair for all. 
The third lesson planned, is a problem solving task within the mathematics and numeracy AOLE. Again, this task will be based on mining, so learners will be finding out how much money miners would have lost during different time periods of the strike. They will be using their multiplication and division skills for this task. Mathematics and numeracy, especially focussing on problem solving allow children to understand why it is taught in schools as it gives them real life contexts to deal with. This prepares them for life and provides them with skills that they can use every day in different situations. The two AfL strategies that will be used throughout this lesson will be mini white boards and self assessment. 
Mini white boards will be used at the beginning of this lesson to check for understanding of mining. Following previous lessons, this will test their knowledge to see what the remember. Mini white boards are a great way to get all children engaged and involved. Mr Rahman (2023) says that mini white boards are an efficient way to examine understanding of the whole class on a specific topic. This strategy can help give teachers a quick and clear understanding of who understands and who may need more support. Using mini white boards, especially with pupils who aren’t very confident, can be beneficial because no one else in the class (apart from the teacher) has to see their answers. This could encourage more students to enjoy this approach as they can feel comfortable while doing it. 
Literature suggests that using mini white boards in a lesson can cause unnecessary disruption and can distract other learners who are wanting to learn and behave (Durrington Research School, 2021). Whilst this doesn’t state that they are not useful for checking understanding, it does suggest that they are not the most methodical strategy, especially when the teacher has a lot to get through in the lesson, as the distractions will inevitably push everything back. A concern that Mr Rahman (2023) has is “the lack of evidence in their book of students’ working”. This makes a valid point because although Assessment for Learning is continuous throughout the term, formal assessments at the end of terms/the year is evidence based from work books. 
The strategy of self assessment will be used in this lesson through the use of their success criteria. Each child will have a slip of paper with the success criteria on, that at the end of the lesson they will need to refer back to and determine what they have achieved. They will do this by colouring in the box next to each point, either red, amber or green depending on how well that achieved that individually. Self assessment is an effective strategy of AfL as it encourages learners to take more responsibility over their own work. Literature suggests that self assessment “can positively affect learning by helping them develop their reflective and critical thinking skills” (Ndoye, 2017, p. 255). This explains that although assessing their own work, they are provided with the skills to still be critical, which ultimately can help them to produce higher quality work in the future as they can carry these lessons with them and apply them to other situations. Moreover, self assessment means that children have more control and independence when it comes to their learning, highlighting the fact that learners are more likely to engage within lessons and complete a good level of work. 
It has been stated that there is a level of inaccuracy when it comes to learners self assessing their own work. Naturally, children are going to want to give themselves a good mark, so may be giving feedback that isn’t all exact. This suggests that such work that has been self assessed, should still be looked at and monitored by the teacher in order to ensure accuracy and consistency. Another issue highlighted, is that there are multiple forms of self assessment that can take place in a classroom. This implies that teachers need to make sure that every child is clearly aware of each approach so that they can be carried out accordingly each time (Andrade, 2019, p. n.a). 
The process of planning a lesson consists of a lot of thought and adaptations in order to ensure that you are catering for all the specific needs within the class. Being able to link each lesson to the curriculum for Wales is vital in order to have a clear purpose for the lesson, and having the ability to differentiate, ensures that all learners will be provided with work that best suits them and their ability. Planning the actual lesson including the introduction and the work sheets are vital, but what is also important are the little pit stops throughout and the plenaries at the end that aren’t always given a lot of thought. These are the moments within the lesson that the teacher can get a clear view of the pupil’s understanding of the work and the information that has been provided to them. Planning certain questions to ask and AfL strategies to use can help the teacher have a clear path of what they are going to do at each point during the lesson in order to check for progress. 
Using AfL strategies are the most beneficial way of a teacher gaining feedback straight away from a child to see how well they understand the work. It means that they don’t have to wait until a test at the end of the term to determine this. This then allows teachers to adapt any other lessons and planning in order to match the understanding of the class. This implies that each lesson is always centred around the class and their individual abilities. The main issue with using AfL strategies throughout each lesson is that they could become repetitive, so ensuring that a different range of them are used is important in order to keep the children engaged. I propose that schools should consider the use of self and peer assessment as well as mini white boards. Self and peer assessment allow each child to develop new skills including communication, collaboration, reflective skills and critical analysis skills. This will help to prepare them for other situations too, as they will have this bank of skills that they can utilise for different circumstances. Mini white boards help to keep learners engaged and they can give teachers immediate knowledge of who understands the topic/the work. They make a good starter activity to recap on previous lessons, whilst they also make good plenaries to test them on that lesson. 
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Student-teacher

Holly Drummond Class: | Year 5

AoLE or Subject

Expressive Arts Date: 9.1.24

Lesson Focus:

Josef Herman

Meaningful links to

Curriculum
(What matters statements and
progression steps)

What matters — Enterprising, creative contributors, ready to play a full
part in life and work:
o Connect and apply their knowledge and skills to create ideas and
products.

® _Express ideas and emotions through different media.

Meaningful links to:
Cross Curricular
Responsibilities

Expressive arts — Exploring the expressive arts is essential to developing
artistic skills and knowledge and it enables learners to become curious
and creative individuals:

I can explore and experiment independently and demonstrate
technical control with a range of creative materials, processes,
resources, tools and technologies showing innovation and
resilience (progression step 3).

I can explore and describe how artists work communicate mood,
feelings and ideas and the impact they have on the audience
(progression step 3).

Humanities - Enquiry, exploration and investigation inspire curiosity
about the world, its past, present and future:

e Ican use my experiences, knowledge and beliefs to generate
ideas and frame enquiries (progression step 3).

e Ihave actively engaged with a range of stimuli, and had
opportunities to participate in enquiries, both collaboratively
and independently (progression step 3).

e Ican reflect on the strengths and weaknesses of the approaches
I have taken to my enquiries (progression step 3).

Personal Targets (Linked to QTS and identifed in weekly review)
o Asthisis a practical task, | aim to be able to manage the learning environment accurately.

*  Whilst the learners

o follow the task, | would also like to allow them a certain level

of creative freedom as that’s what expressive arts is all about.
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Learning Objectives (focus on Learning- use accessible vocabulary):

The pupils will learn to:
Produce a preliminary sketch of one of Josef Herman’s paintings.
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Success Criteria (clearly linked to each Learning
Objective and related to the process and/or product
of learning)

Assessment of Pupils’ Learning

Evidence

(What have the learners to say/write/do/produce —
to demonstrate learning)

I can understand who Josef Herman is
and what kind of art he produced.

e Ican experiment with a range of mark
making techniques.

e Ican produce a preliminary sketch
based on a piece that Josef Herman has
created.

In order to demonstrate learning, learners will
have to produce a preliminary sketch based on
one of Josef Herman's paintings, showing skills
of mark making techniquesm, and their
knowledge of the formal elements of art.
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Time Activities/Methodology/Key Concepts Pupil Tasks Resources
(Teacher’s Role — including key teaching points, (Pupils’ role ~including differentiation, engagement | (Including Health and Safety
differentiation strategies and key questions) in formative assessment and homework) requirement)
1 will begin the lesson by introducing the LO and The pupils will begin the lesson by listening to the | Sketch books
success criteria. This will give them an insight to their | PowerPoint and the information that is being given | Sketching pencils
Opening | lesson as well as what they will be expected to do in._ | to them. This will allow them to have a bank of Sheets of squares (for those
phase | 9rder to be successful i the lesson. When artistic knoweldge in order to complete the task. As | who need it)
(withlinks | introducing this, | will ask for volunteers to read a starter activity, there will be a range of mark AfL Strategies
to prior | these outasitis a way of the children being more | making techniques on the board which they will o Lolllipop sticks
learning) | independent and taking a bit of control over their | pratice themselves. They can take up a page in their o Exitcards

learning. Usually, if children can be more involved,
they will be more engaged during the lesson and be
more inclined to produce high quality work. I will
then go over the theory side of art, including the
formal elements (with picture examples), and mark
making. Again, | will ask the learners to read these
pieces of information out in order to get them
engaged and interested. | will ask questions
throughout, regarding what we have just read,
ensuring that they all understand and are aware of
the importance of the formal elements and how
they are within each piece of art.

sketch books to do this, or I can provide them with a
sheet of squares for those who need a bit more
structure. They will have 20 minutes to complete this
task before we re-group and disucss the techniques
they have tried out.
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Following their starter activity, | will introduce their
main task. | will show them each of the 5 paintings
they will have to choose from and we will dicuss
each one. | will question them on what they notice
about each one and also what they like/dislike. This
will allow them to understand what they need to
include in their skecthes depending on what each
one includes and looks like. They will have 10
minutes to make a good go at their sketches, after

For their main task, they will have 5 examples of
Josef Herman paintings on their tables, they will
have to pick one and sketch it out. They will need to
ensure they focus on the skills they have been
learning about at the start of the lesson, inclduing
the formal elements and the mark making
techniques. This will allow them to produce really
high quality sketches that they will be able to
produce out of charcoal at a later date.

Sketch books

Sketching pencils

Josef Herman painting (to
copy)
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the 10 minutes | will re-group the class. During this
mini plenary | will use lollipop sticks to see what
children will come up and show what they have
produced so far. It is important to remind them that
it doesn’t matter how much they have done, it's
what they have managed to do and acheive in that
time. Once the child has shown their work, the class
will be able to tell them what they like about their
work and what they have done well.
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Plenary

By questioning them at the end of the lesson based
on how they thought it went and if they enjoyed, it
allows me to get more of an idea of who the creative
and artistic ones in the class are, and who struggles a
bit more with this subject area. It gives a good
opportunity for class discussions, as those who
found it easier can explain why and what they did, as
this might help inspire others for next time. Using
exit cards as an AfL strategy before they leave, gives
the teacher an understanding of who payed
attention/was engaged during the lesson, and who
retained the information that was given at the start.
In order to end the lesson before they leave, | will
check their understanding of the lesson through the
medium of exit cards. They will each have a small
piece of paper and will need to write down each of
the elements of art on there, as well as draw an
example of a mark making technique. They will hand
me their pieces of paper with their names on it on
their way out, and this will allow me to check who
has understood the lesson.

‘At the end of the lesson, we will reavaluate the
lesson in order for me to understand how everyone
got on. I will ask for thumbs up/down depending on
how they found the task, e.g. if they enjoyed it and if
they found it easy or they struggled. This will allow
me to be more aware of who would need some extra
support in another expressive arts lesson in the
future. Before they leave the class, each child will be
handed a small piece of paper. On that piece of
paper, they will have to write down each of the
elements of art, and they will have to draw an
example of a mark making technique.

Small pieces of paper
Pencil/pen
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Student-teacher

Holly Drummond Class: | Year 5

AoLE or Subject

Languages, Literature and Date: |9.1.24
Communication

Lesson Focus:

Mining Infographic

Meaningful links to

Curriculum
(What matters statements and
progression steps)

What matters — Enterprising, creative contributors, ready to play a full
part in life and work:
o Connect and apply their knowledge and skills to create ideas and
products.

® _Express ideas and emotions through different media.

Meaningful links to:
Cross Curricular
Responsibilities

Languages, literature and communication — Understanding languages is
key to understanding the world around us:
o Icanlisten to, understand and later recall in greater detail the
general meaning of what | have heard (progression step 3).
e Icanlisten to and understand information about variety of
topics, summarising the main points (progression step 3).
Humanities — Enquiry, exploration and investigation inspire curiosity
about the world, its past, present and future:
e Ican use my experiences, knowledge and beliefs to generate
ideas and frame enquiries (progression step 3).
e Ihave actively engaged with a range of stimuli, and had
opportunities to participate in enquiries, both collaboratively
and independently (progression step 3).
e Ican reflect on the strengths and weaknesses of the approaches
I have taken to my enquiries (progression step 3).

Personal Targets (Linked to QTS and identifed in weekly review)

e laim to manage the learning environment.
e laim to provide them with the skills, knowledge and tools needed to complete this task.
e laim to utilise some incidental Welsh throughout the lesson.
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Learning Objectives (focus on Learning- use accessible vocabulary):

To create an infographic based on The Miners’ Strike
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Success Criteria (clearly linked to each Learning

Objective and related to the process and/or product
of learning)

Assessment of Pupils’ Learning
Evidence

(What have the learners to say/write/do/produce —
to demonstrate learning)

« Activate our prior knowledge on
mining.

In order to demonstrate learning, learners will
need to engage with the information given to
them, as well as activate their prior knowledge,
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Understand what the Miners’ Strike
was, why it happened and the impact it
had.

Apply your knowledge to create an
infographic.

in order to apply that to an infographic. They
are to produce an infographic that contains
relevant information, pictures and colour to
make it appealing to look at.
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Time

Acti s/Methodology/Key Concepts

(Teacher’s Role — including key teaching

points, differentiation strategies and key
questions)

Pupil Tasks
(Pupils’ role —including differentiation,
engagement in formative assessment and
homework)

Resources
(Including Health and
Safety requirement)

Opening
phase
(with links
to prior
learning)

To begin the lesson, | will show them a PowerPoint.
This will start with the LO and success criteria, and
then it will follow into the information about the
Miners’ Strike, including facts regarding what it was,
when it happened and why it happened. This will
give them more of an insight of what went on and
how it had an impact on the people in those
particular mining communities. Throughout this
PowerPoint, although | will be reading out some of
the information to them, | will also be asking for
volunteers to read out some slides in order to
encourage them to take some level of control within
their learning

Pupils will engage in the PowerPoint that | will
provide them. They will read out some of the
information themselves in order to gain a little more
independence. Follwing this, they will be able to
recap what they have learnt and put it in their own
words so that it makes sense to them.

PowerPoint

AfL Strategies
e Peerassessment
e Sharing criteria
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I will introduce their task on the PowerPoint. | will
list the instructions of what they will be required to
complete in the lesson. As well as describing the task
as creating an infographic, we will also discuss what
an infographic is. | will put up W.A.G.0.LL’s on the
board, and we will discuss these regarding what they
notice about them, and what they like/dislike. | will
ensure during this time to really emphasise on the
fact that long paragraphs are not needed, only
relevant information, pictures are needed, as well as
colour to make it appealing to look at. I will also
make sure to tell them that their infographics need

For the mian part of the lesson, the learners will be
creating their own infographic on the Miners’ Strike
They will have a piece of paper to work on, as well as
be provided with colours, and information to include
(both from the PowerPoint and the laptops). They
will have 20 minutes to make a good start on their
infographics before | ask for volunteers to read out
some information that they have included in theirs.

Laptops.

Paper

Colouring pencils
Pencil

Ruler
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to be informative enough so that someone looking
at it who has no idea about the Miners’ Strike will be
able to understand it. | will allow them laptops
during this session for them to research any further
facts they might want to include. | will let them know
how long they have to complete this, as well as how
long they will have before we re-group and share
some ideas. After 20 minutes, | will stop them to ask
for examples of facts that they have written on
theirs. This helps to give the rest of the class some
inspiration, and allows those struggling to magpie
some ideas.
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Plenary

To conlcude the lesson, | will bring them back
together as a class and ask for children to bring their
infographics up to the front to explain to everyone
else what they have produced. This gives great
opportunity for peer assessment as the rest of the
class can provide feedback based on what that child
has achieved and what the class thought of it. Using
Peer assessment as an example of AfL encourages
learners to look at other pieces of work, critically
evaluate them and provide feeback that can be both
positive and constuctive. This can help everyone to
improve their skills.

The pupils will be at the focus of this plenary as they
will be providing peer feedback to each other.
Children will have to really think about their
feedback, ensuring it is informative for the person
receving it as they should be able to imrpove
following having this feedback.
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Student-teacher

Holly Drummond Class: | Year 5

AoLE or Subject

Mathematics and Numeracy | Date: |9.1.24

Lesson Focus:

Mining Problem Solving

Meaningful links to

Curriculum
(What matters statements and
progression steps)

What matters — Ambitious, capable learners, ready to learn throughout
their lives:
e Are questioning and enjoy problem solving
e Can explain the ideas and concepts they are learning about
e Can use number effectively in different contexts
o Understand how to interpret data and apply mathematical
concepts

Meaningful links to:
Cross Curricular
Responsibilities

Mathematics and numeracy - The number system is used to represent
and compare relationships between numbers and quantities:

. I can use my understanding of multiplication to recall some
multiplication facts and tables starting with tables 2, 3, 4,5, and 10 and |
can use the term ‘multiples’ (progression step 2)

. I have explored and can use my understanding of multiplicative
relationships to multiply and divide whole numbers, using a range of
representations, including sharing, grouping, and arrays (progression
step 2)

. I have extended my understanding of multiplicative reasoning
(progression step 3)
. 1 can fluently recall multiplication facts up to at least 10 x 10 and

use these to derive related facts (progression step 3)

Personal Targets (Linked to QTS and identifed in weekly review)
e laim to manage the learning environment and classroom behaviour by re-grouping and
re-focussing using incidental Welsh (‘un, day, tri, llygaid’)
e laim to plan for differentiation by providing 1 star and 3 star tasks for the lower and

higher abilities
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Learning Objectives (focus on Learning- use accessible vocabulary):

Calculate how much money Miners’ would have lost during the Strike.
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Success Criteria (clearly linked to each Learning
Objective and related to the process and/or product
of learning)

Assessment of Pupils’ Learning

Evidence

(What have the learners to say/write/do/produce —
to demonstrate learning)

I can work systematically to solve a

In order to demonstrate learning, pupils will

problem need to engage with the information that is
o Ican use multiplication to solve a provided to them on their worksheets, in order
problem to successfully work out the answers to the
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I can calculate how much money a
Miner lost over a year

I can summarise my findings in a
sentence

questions regarding how much money a Miner
would have lost during different points
throughout the strike.
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Time

Activities/Methodology/Key Concepts
(Teacher’s Role — including key teaching points,
differentiation strategies and key questions)

Pupil Tasks
(Pupils’ role ~including differentiation, engagement
in formative assessment and homework)

Resources
(Including Health and Safety
requirement)

Opening
phase
(with links
to prior
learning)

As a starter activity, | will introduce a true or false
activity utilising mini whiteboards. This is a way of
getting the children engaged straight away and
ready to learn. It is an exciting way of activating prior
knoweldge, but also gives me as a teacher an insight
into who is confident with the topic and who is
potentially struggling that little bit more. After each
question, | will tell them the correct answer for them
to see if they were right.

Children will engage with mini whiteboards for their
starter activity. This will be a true or false task, so |
will read out statements about the Miners’ Strike
and mining in general, and thinking back to previous
lessons, they will have to determine whether the
statement is true or false and write it on their board
This is bound to get the children engaged as they
almost see it as a game rather than an activating
prior knowledge task.

Mini whiteboards
Whiteboard pens
AfL Strategies
e« Mini whiteboards
e Selfassessment
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Learning

Their main task will be differentiated into 1 star and
3 star tasks. The 1 star for the lower ability and the 3
star for the more able. Both will provide facts on the
Miners’ Strike (numbers will vary) and both will
provide problem solving questions, expecting them
to refer back to the information given (questions will
vary). The 1 star task will just include multiplication
questions, whereas the 3 star task will include
multiplication and division questions. In order for
them to understand what they need to do in order
to be successful, | will put some example questions
on the board, both for 1 star and 3 star. | will go
through on the board how | want them to answer
the questions and how | want them to lay it out in
their books. Once pupils are happy with the task, |
will allow them to come and choose what
differentiated sheet they would like, as it gives them
a sense of control in their learning. On each sheet
will also be a success criteria and smiley faces that

Children will be expected to listen to instructions
carefully during this part of the lesson, as this is
where | will be explaining how they are to answer
their questions, and how they are supposed to set it
out in their books. They will participate in the
strategy of basketball where they will be required to
give their answer straight after other pupils have
answered the same question just before them. This
will make them debate whether the person/people
before them were wrong, or if they were indeed
correct (which can often be the case). Following
these examples, children will be able to choose what
sheet they complete. This will mean that each child
is comfortable with the work they are completing,
rather than feeling like they have got the wrong
work for their specific ability. After around 10
minutes, the class will be re-grouped to go over the
first question of each sheet. Pupils will be aksed how
they worked it out and what answer they came to.

PowerPoint
Worksheets
Pencils
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they will be able to fill in at the end of the lesson.
Once they have had enough time to make a good
start on the task, | will stop them to go through the
first question on each sheet. This is to ensure that
everyone is making progress and are doing things
correctly, and if they aren’t, this is a good
opportunity to correct that.
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Plenary

To conclude the lesson, | will re-group thw children
and ask them how they got on with the task. | will
ask what methods they used to work out their
answers, so that they are able to share ideas with
the rest of the class (especially to those who may be
struggling). | will them lead them to their success
criteria on their sheet. They will need to fill this in
depending on what they got done in the lesson. This
gives me a really good insight as to what they believe
they have ahcieved successfully and how they would
self assess their work.

Children will answer a range of questions in the
plenary in order for me as the teacher to check for
understanding of the lesson. They will then be
required to fill in their success criteria grids. There
will be a list of criteria that children should have
followed in order to be successful throughout the
lesson. Children will need to get a green, orange and
red coloured pencil, and colour in the box next to
the statements depending on if they achieved it or
not. Finally, there are 3 faces at the bottom of the
grid: a smiley face, sad face and one in the middle.
Children will highlight one of the faces based on how
they felt about the lesson, e.g. if they found it easy
or if they found it challenging.

Worksheets
Red, orange and green
coloured pencils





