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A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections
Introduction
In accordance with BERA (2024) the school discussed throughout this assignment will be referred to as ‘Placement school’. The placement school’s development plan consisted of four targets, four success criteria statements and measurable criteria within these, which is reviewed termly. The specific target chosen to evaluate within this assignment was ‘to improve pupils’ literacy skills, in particular writing’. In 2018, 78% of pupils were achieving a level four grade or higher within English at key stage two in comparison to 91.1% of pupils in Wales (Placement School, 2020). The target focuses on developing the writing skills of all pupils by challenging, modelling the writing process, providing oral rehearsal and extended writing opportunities. In 2017, the placement school had 470 pupils, 23% had Free School Meals (FSM), 24% had Additional Learning Needs (ALN) and there were few looked after children or children with English as an Additional Language (EAL) (Estyn, 2017). With the implementation of the Additional Needs and Education Tribunal (Wales) Act 2018, the number of children requiring extra support has increased recently. The target was addressed in a year two ability classroom which was made up of pupils in years four, five and six. This emphasises the lacking ability in language, literacy, and communication which will be addressed within the evaluation of the target by reviewing literature, developing an action point, and critically reflecting and evaluating the strategy. 
Literature review
School Development Process
School Development Plans (SDPs) are becoming strategic internal processes involving all school stakeholders to assess the current performance of the school and plan for development, which ensures educational outcomes and professional standards improve (Goodson, 2021). A vigorous self-evaluation approach to development planning has been implemented in Wales to give schools more control over specific development requirements, as opposed to standardised national evaluative frameworks as seen previous (Jeremy Miles, 2022). The self-evaluation approach focuses on allowing schools to hold themselves accountable for developing professional standards, assessment and well-being by putting the learner’s progression at the forefront of their planning (Welsh Government, 2022a). The self-evaluation framework guides schools to focus on developing the “Vision, leadership, management, curriculum, learning, teaching, well-being, inclusion and equity”, which promotes transparency between stakeholders and ensures progression for learners (Welsh Government 2024). SDPs involve a cyclic process focussing on strengths of the school, areas to develop and implementing actions to achieve development. Additionally, Estyn have formulated a new inspection framework to enhance the evaluation process in school to provide an external assessment on the needs of the school and to ensure the evaluation process is effective. The framework inspects three areas: “Teaching and learning, Well-being, care, support and guidance and Leading and improving” which directly interconnects with the Welsh government’s framework (Estyn, 2024). The self-evaluation approach to development aligns with the curriculum for Wales’s four purposes by encouraging pupils to be ambitious, ethical, creative and healthy throughout education and throughout their learning journeys (Welsh Government, 2022b). The Well-being of Future Generations (Wales) Act 2015 and the Additional Learning Needs and Education Tribunal (Wales) Act 2018 are evident throughout the evaluation process by adopting a person-centred approach, which facilitates needs of every diverse learner. This ensures everyone has equitable access to a rigorous educational experience and performs to the best of their ability in readiness for their journey in lifelong learning. Alternatively, Meyers and VanGronigen (2021) identified that SDPs often miscalculate the real issues of the school which stems from poor leadership and failing to analyse the impact of current education policies on the learning of children. Therefore, it is important to consider the personnel on the leadership teams that review SDPs to ensure development targets are correctly identified to improve children’s academic progression. Importantly, the cabinet for education in Wales identified the national targets for education are focusing on developing attendance rates and literacy and numeracy attainment (Neagle, 2024). This is a common theme within the placement school’s SDP and iterates the connectivity between national, regional and local policies in Wales.
Developing pupils writing skills 
Deane (2018) emphasises that diversity in primary schools is vast and affects the rate each individual internalises new information due to their cognitive ability which is shaped by biological and social influences. Therefore, teaching children with different abilities will be more difficult for teachers to scaffold the writing process and provide adequate challenge for all learners as they progress at different paces. Additionally, Puzio, Colby and Algeo-Nichols (2020) identify the pressures to attain positive standardised scores within the classrooms and suggests teachers may differentiate tasks based on meeting an outcome rather than the benefit of the individual. 
Moreover, teachers are required to teach children with English as an Additional Language (EAL) and feel they do not have the ability to meet the needs of the learners as they require more individualised support as they have little or no understanding (Premier, 2021). Incidentally, Parclewis Primary school (Estyn, 2022) and Westbourne School (Estyn, 2018) proposed similar effective strategies to promote the inclusion of EAL learners. The approaches focused on assessing the learner’s ability prior to their entry and then providing consistent assessment and intervention to develop their holistic use of literacy skills. Friendship groups were formulated to further integrate the child into the school and develop language acquisition. 
Korth et al (2017) conducted a case study within primary school teachers and found that literacy development in schools is largely focused on reading. Teachers stated they lack the time and opportunities to implement effective writing strategies as they do not align with the school’s curriculum design. Limpo and Olive (2021) emphasises that teacher’s lack of assessment understanding largely constrain the development of children’s writing within early education settings. Teacher’s own ability and knowledge to teach the writing process may affect how well learners complete writing tasks and poor quality assessment methods may impede their development.
Ryan et al (2021) found that teachers felt a lack of support from their seniors in the education setting and suggested a more ‘reflexive framework’ to support teachers. The approach supported teachers through collaboration and reflection practices embedded in the school culture to review and motivate teachers to deliver writing development lessons. Furthermore, Sarwat et al (2021) highlights that learner’s motivation to write is decreasing due to a lack of engaging activities and more opportunities to use technology or alternative methods. Therefore, Endarwati, Anwar and Maruf (2023) discovered that using anchor charts can increase learners’ participation in writing tasks as the visual tool is more appealing and allows interaction between learners during the writing process.
Alternatively, Biju and Vijayakumar (2023) elucidate the importance of incorporating digital software into developing children’s writing competence. Technological assistance was able to reduce writing anxiety experienced by lower ability learners and learners with dyslexia as it facilitated confidence in instructing writing, forming letters and creative writing opportunities (Gocen, Demirtas-Tolaman and Azizoglu, 2023). Therefore, teachers should enable all learners to participate in writing opportunities to develop their confidence and literacy proficiency.
The challenges of developing the writing skills within learners at the placement school may be minimised by ability differentiated classrooms, although this ensures more quality teaching strategies are used to benefit the lower ability children. This aligns with the Welsh Government’s (2023) aims to improve standards and aspirations through ‘high quality teaching and leadership’, which will improve the learner’s engagement, motivation and participation in writing opportunities.
Action Point Development 
Context of the Target
The school's vision has a strong focus on developing the well-being of pupils and standards of education within the school (Placement school, 2020). The vision is reflected in the school’s six aims and the specific target aligns with two, which are proficient teaching strategies and developing resilience through reflective practice to improve outcomes. The school’s target was created from this inspection recommendation ‘to improve pupils’ extended writing skills’ (Estyn, 2017) and learners were achieving almost 14% below the national average for literacy in comparison to national data which emphasises more quality provision is needed to improve academic outcomes (Placement School, 2020). Additionally, the head of education development in Neath Port-Talbot (NPT) identified that children’s writing skills were below average and proposed that more effective standards of teaching should be delivered to accommodate (Millis, 2024). Finally, it is evident that education standards are declining in NPT as the number of individuals achieving a level 3 qualification is decreasing (Office for National Statistics, 2024). Therefore, this data has informed the school that children need to be developing their writing skills through progressive opportunities and evaluating their development to ensure improvement is achieved, to promote lifelong learning. 
Implementation
The target was chosen from the SDP and discussed with the class mentor, this ensured understanding of the goal was developed and a plan for implementation was created. A meeting with the local authority LLC advisor was held to discuss the new unit and how to implement the resources from the Read Write Inc scheme into the classroom based on previous effective practice. This meeting informed the planning and delivery of lessons to increase engagement, writing opportunities and cross-curricular activities. The discussion throughout this meeting and other stakeholders developed confidence to implement extended writing activities within other Areas of Learning and Experience (AoLEs), like diary writing during humanities lessons. Shared writing, What A Good One Looks Like (WAGOLL), videos and success criteria activities were implemented to develop children’s understanding and teacher’s expectations prior to the children starting an extending writing activity. Assessment for Learning (AfL) promoted writing skills within learners by promoting the child to practice forming letters or writing specific words based on their misconceptions. 
Impact measurement
The school measures the effectiveness of the SDP target by assessing the child’s handwriting ability and their proficiency during extended writing tasks. The data is evaluated termly by the Senior Leadership Team (SLT), through book reviews and staff interviews, which measure the progress in learners’ writing ability in the year group and ability-based literacy classes. Summative assessments are given termly to gain quantitative data and assesses the learner's holistic literacy skills based on the current unit of teaching. The SLT can gather the quantitative and qualitative data to measure which strategies are effective at developing children’s extended writing ability and compare against national standards. Additionally, the teachers use their expertise throughout their teaching to ensure progression is made within writing activities by providing differentiated writing opportunities.
Critical analysis
The strategy collaborates with many stakeholders to ensure the pedagogic strategies delivered are evidence-informed to ensure the needs of the learners are facilitated, this can significantly increase academic outcomes as the quality of provision is improved (Hargreaves, 2021). Additionally, the approach focuses on developing the child’s literacy skills across the curriculum, allowing the child to develop their writing skills through more practice which evolves their critical and creative thinking (Kirsten, 2019). The target is developed from internal and external evaluations which improve the effectiveness of the implementation as most teachers are involved and aware of their role in target setting and improvement (Eisenschmidt et al, 2025).
Alternatively, student outcomes are measured termly which may reduce the reliability of perceived student progression as the learner's progress at different rates, therefore a more longitudinal assessment method should be implemented to accurately measure progress (Adom, Mensah and Dake, 2020). Furthermore, the teacher’s understanding of AfL will decrease the impact of the strategy and delay the student progress in developing their writing skills (Dixon and Hawe, 2018). This may be seen through setting unsuitable targets to the child’s ability. 
To improve the strategy, the placement school could implement digital tools to promote collaborative learning environments to support extended writing as learner’s motivation to participate increases (Williams and Beam, 2019). Additionally, the strategy can be more effective by incorporating learner’s perceptions of writing activities, abilities and progression, this could improve their engagement and drive academic standards (Kirk, 2024).
Reflection and Evaluation 
Upon implementing an array of strategies to develop the learners writing skills, it was evident that some children lacked the ability to concentrate for long periods of time which affected their extended writing competence. Chang, Shie and Yu (2022) suggested that children with poor concentration often had lower handwriting ability, which increased their writing anxiety and reluctance to participate, this is frequently seen in learners with attention deficit hyperactivity disorder (ADHD). However, incorporating cross-curricular extended writing activities appeared to motivate children as they had more freedom to be creative and use their own ideas (Fauziah, 2024). Therefore, implementing more activities across AoLEs could develop children’s subject knowledge, writing skills and soft skills like critical thinking. 
Children’s handwriting ability was an issue for many learners as they were unable to read some of their work back due to poor legibility. Children’s handwriting ability should be developed before progressing onto extended writing activities as children develop their fine motor skills, they will be more competent to write fluently and quickly (Duiser et al, 2020). Furthermore, writing targets for letter development and spelling words seemed to engaged pupil’s participation in developing their writing skills. Therefore, children should be given adequate time to evaluate and practice their handwriting and motor development skills to increase their writing confidence (Fancher, Priestly-Hopkins and Jeffries, 2018). 
The children reacted positively to shared writing activities and collaboratively designed success criteria. Promoting writing instruction developed the children’s understanding of expectations and independence increased during task completion Finlayson and McCrudden, 2020). Ysgol Y Garnedd proposed effective practice emphasising that writing skills can be developed through promoting oracy development and adequate self-evaluation opportunities to reflect and improve (Estyn, 2019). This was evident within the placement school’s strategy as children edited their work for spelling and grammar then produced a final draft in their best handwriting. The repetitive evaluation and practice can develop the children’s extended writing accuracy and should be further promoted. 
Finally, the pupils extended writing skills can be developed by increasing the creativity of writing activities in literacy and cross-curricular lessons. This can be seen through producing comic strips or posters to develop children’s engagement in the writing process and develops resilience (Nino and Paez, 2018). Additionally, children's fine and gross motor skills should be developed to ensure they are proficient in their handwriting ability before progressing onto extended writing tasks (John and Renumol, 2018). This can be achieved through physical supports like pen grips or digital software to practice fine motor movements. 
Conclusion
To conclude, SDPs are essential for the development of the functionality of the school and the progression of teaching and learning strategies. The self-evaluation approach in Wales is effective for school to tailor targets to specific needs of learners. The target within the placement school was facilitated by providing more extended writing cross-curricular opportunities which increased creativity and independence. Personal writing targets increased motivation to become better and make amends to their work through self-evaluation. The approach to developing this target was effective however, teaching strategies should accommodate for every learner to increase engagement and promote academic achievement. This can be improved through incorporating technology or creative writing opportunities like comic strips and involving pupil voice to develop strategies. Evidence-based strategies are essential for school improvement as it informs the education stakeholders with effective practice to improve the children’s academic attainment and meet the needs of the community. This experience has developed my professional identity by increasing the awareness of the responsibilities of senior practitioners, the importance of SDPs and how to research effectively to contribute to target improvement. Therefore, ensuring effective collaboration and promoting corporate responsibility in the future.
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