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Introduction 
For this assignment, the school discussed will be referred to as school X in line with the BERA guidelines (BERA, 2018). This assignment will critically discuss an aspect of school X’s development plan (SDP) and will reflect on the actions, impact, and evidence base. An action point will be taken from the school’s strategic targets and the writer will demonstrate how this target was addressed and the impact measured within an evidence-based framework. The aspect of the school development plan that will be discussed as part of this assignment is the Additional Learning Needs (ALN) aspect because the writer has an interest in ALN and wishes to explore how ALN targets are created, the evidence they are based on and the methods of addressing them. The action point that will be discussed as part of this ALN SDP is that pupil voice should be promoted in schools and the school should ensure all pupil voice groups have equity of voice and representatives from ALN on them. 

The school discussed is an English medium community school with 210 learners as of 2021. The school has 34.7% of learners with free school meals (FSM) which is above the national average of 20.8%. The school has a 93.7% attendance rate and 50% of learners are on the ALN register which is significantly above the national average of 21%. The literature review will discuss SDPs in general and strategic planning in relation to pupil voice. The writer will discuss the benefits and limitations to ALN pupil voice and how this can be encouraged in schools and will recognise that these link to the rights of the child and the QTS standards. 

Literature Review 
An SDP is informed by a school's regular self-evaluation of its own performance and contextual data, and it will include the school's improvement priorities as well as short and long-term targets (Welsh Government, 2014). School development planning is a process where practitioners set goals and think about actions that they could take to achieve these goals, for example by analysing statistics such as attendance, reading ages or parent surveys. Then discuss a strategy they can put in place for improving it to make the school more effective whilst considering the resources they may need to take those actions (Des, 1989;1991). This process should promote forward planning in schools (Davies and Ellison, 1992) which enables the school to identify potential issues within the school before they become significant. However, it is important to note that school development plans and strategic planning can come in many different models such as a vision, mission, objectives, strategic and action plans (VMOSA), a 5-step model which focuses more on how well the school is doing at present and a 1-page model that identifies four areas of strategic planning which includes goals, measures, and an action plan (Morrison-Porter, 2021). The school that will be discussed uses a VMOSA model.

A study by MacGilchrist et al., (1997) suggests that there is a need for schools to be more proactive in their development planning and to become innovative in their approaches (Briault, 1974). This is based on the criticisms of OECD in 1976 as they imply that there is a lack of forward planning within SDP’s. Schools can become more proactive in development planning by including and involving parents and the community early in the planning process which can be done easily and more efficiently using technology (Morrison-Porter, 2021). However, proactive involvement can also be achieved by schools ensuring everyone agrees on one strategic planning model and incorporating collaborative decision making when creating the plans. 

Pupil voice is essential for educators to be successful in improving progress and outcomes for learners because it gives them a sense of responsibility and independence for their own learning. Listening to learners can enable teachers to create a holistic learning environment for every learner that is suited to their own specific and personal needs (Cheminais, 2008). Furthermore, it is also integral to meet the UNCRC rights of the child. This is suggested in article 12 where it states, “Every child has the right to express their views, feelings and wishes in all matters affecting them, and to have their views considered and taken seriously”. This is also emphasised in article 28: Discipline in schools must respect children’s dignity and their rights (UNICEF, 1990). 

Pupil voice allows pupils to become reflective learners and can be provided by autonomous activities or Everyone Plans In Class (EPIC). A study by Bragg in 2007 suggested that this was valuable for learners and when asked to justify the learning it involved, the learners provided responses such as “It clears my head” and “I’m ready for learning” (Peacock, 2001;2005;2006). However, this can become problematic when the learners move up to a different class where the teacher does not have such strategies implemented and learners can react badly to the less-flexible approach and become hostile, making the new teacher feel demoralised (Bragg, 2007). This could be prevented by ensuring the school has a consistent pupil voice approach across all classes (Quinn and Owen, 2016). 

Pupil voice can be encouraged through allowing learners to choose an activity, choose what they want to learn about a topic or even by allowing money raised by the PTA to be used for what they would like in the school. This would show the learners that they are trusted and provide autonomy as they would be able to make decisions that affect the entire school. However, some practitioners appear sceptical in providing this high level of pupil voice as they believe learners could take advantage of it and make irresponsible and problematic decisions (Bragg, 2007). Teachers may appear sceptical due to prior resistance and hostility from the learners but a possible solution to this could be to ensure pupils are encouraged to develop a kind voice that is constructive, realistic, and cooperative. Therefore, enabling them to make responsible decisions as part of pupil voice groups (Bragg, 2007). 

Developing an action point 
School X’s development plan is split into 6 priorities: Behaviour, New Curriculum, Welsh, Maths, English and ALN. Each priority is split into a table that outlines what is going well regarding the priority and the targets for how they can improve it. It also outlines the staff involved in this priority as well as the governing body and action plan/tasks. It has a reviewing impact section however this is outdated as the last review was at the end of autumn 2021 therefore the school needs to conduct self-evaluations more often for this SDP to be meaningful.  

Estyn has emphasised the importance of schools conducting self-evaluations to identify their strengths and areas for development and has discovered improvements in educational experiences and outcomes for learners (Welsh Government, 2014). Self-evaluations are an essential part of the SDP because it allows practitioners to discuss what is going well in the school and what needs changing to be more effective. The self-evaluation process should involve all staff and governors, so they all share responsibility for the overall success of the school (Estyn, 2020).  

The priority that will be critically discussed as part of the ALN section of the SDP is “To understand the guidance in the new Welsh ALN Reform and begin to embed the new practices expected.” The action point that will be discussed as part of this priority is pupil voice. As the school encourages pupil voice, they aim to elect ALN learners to promote an increased equity of pupil voice. Some examples of pupil voice groups that the school has are Super Ambassadors, Fairtrade council, Eco and school council and Computer Consultants, Digital leaders.  

There should be a range of data analysis methods used when creating an SDP, such as collecting qualitative and quantitative data as these statistics will allow the school to identify which aspect of the school they need to develop, for example if attendance is low, they may need more parent engagement events or more engaging learning opportunities for learners. This data can be collected through parent surveys, pupil surveys, questionnaires, interviews, and classroom observations (MacGilchrist and Mortimore, 2006). Data analysis is a gradual process (Holcomb, 1999) and is important for school development because it allows schools to identify goals for school improvement as well as to encourage school leadership teams to reflect on how they make critical school decisions. However, data analysis can be a time-consuming task and can lead to practitioners suffering from information overload when attempting to draw conclusions that consider all of the variables (Fall, 2004). However, this can be prevented by the school developing a specific team for data analysis and exploration that are trained to do the task effectively and this allows them to share the workload and gather a range of different perspectives. Alternatively, showing learners the data from questionnaires could enable them to discuss and offer possible solutions to the issues that arise. This could be done anonymously or on a 1-1 basis depending on the needs of the learners and this may encourage more ALN learners to honestly contribute as opposed to them being a part of the school council as some may feel negatively towards this. 

Involving stakeholders is important for school development because it enables the school to consider different viewpoints and successful collaboration can lead to meaningful, deep listening and active doing (Alomes, 2020). School stakeholders can include those who work and go to the school such as pupils, parents, support and teaching staff, leadership team, governors and more broadly neighbours of the school, local members of parliament and councillors, ministers, and the Welsh government (Brighouse and Woods, 1999). In school X’s SDP, the key stakeholders involved are the headteacher, senior leadership team and one person from the governing body.  

Strategic planning seeks to establish a future image of teaching and learning and to identify means of bringing it to fruition. It would consider both internal and external changes that could have an impact on the delivery of learning and teaching (University of Cambridge, 2022). This is important for school development because it allows the school to cope with educational demands and prepare for any challenges they may face (Chang, 2008). Measuring the impact of changes in a school development plan is essential for the school to determine what is working well and what is not. The impact can be measured through pupil, parent, and staff questionnaires, gathering statistics and by assessing the learning of the pupils therefore incorporating pupil voice. 

Reflection and evaluation 
At the time of writing this report, school X has not updated the SDP or reflected on the progress of implementing pupil voice within the school. School X currently allows learners to vote for who they would like to represent them on the school council; however, this may not necessarily mean that there are ALN learners elected. Therefore, a suggestion could be that they make this a more randomised process rather than allowing learners to vote as they are likely to be biased and vote for their friends. During my experience on placement at school X, I witnessed the school promoting pupil voice through allowing them to choose what aspects of their topic they would like to learn about. They could develop this further by enabling learners to choose how they would like to learn as well as what they would like to learn, for example using ICT, reading books, practical activities etc.  

Moreover, school X states that their most recent milestone regarding pupil voice was in autumn 2021 and this was that all pupil voice forums had a good range of pupils with ALN represented on them. However, a possible suggestion could be for the school to re-assess the amount of ALN learners on pupil voice forums as this information is outdated and therefore unreliable data. Furthermore, there is a box for evaluating aspects of the SDP called Red Amber Green (RAG) progress. However, this has not been completed yet this school year and therefore the school should aim to evaluate termly and complete RAG progress for all targets set at the beginning of the year. 

Additionally, school X have a Super Ambassador’s scheme where two year 5 and 6 learners are educated on children’s rights, and they are encouraged to promote this throughout the school by making sure everyone knows their rights. However, as the school only gives this role in year 5 and 6, it could be suggested that they should try and involve other year groups as well. They could do this by inviting more learners to join the Super Ambassador’s team and hosting meetings to discuss rights, perhaps having a right of the week. This would enable the super ambassador’s team to share what they have learnt with their classes and create meaningful discussion about their rights with their peers.

Conclusion 
In conclusion, the writer critically discussed school X’s ALN SDP and identified pupil voice as an action point, specifically including more ALN learners in pupil voice groups such as the school council. Although the school had not reflected on this action at the time of writing this assignment, the writer has given suggestions of how the school may reflect on the actions, impact and evidence base and use these reflections to create a plan for moving forwards. 

From this assignment I have learnt that a school development plan is very important and much more than the school identifying what needs improving and writing up an action plan. It involves collecting qualitative and quantitative data, analysing statistics and self-evaluation as well as involving relevant stakeholders and strategic planning. It is a legal requirement for schools to include a range of different stakeholders to get a variety of perspectives and ideas and involve them in the school development process. I now understand that school development plans are formulated by senior management staff and governing bodies and when discussing and producing their SDP, consider changes in educational policies, Estyn and advisory teacher reports and recommendations.  

I have also learnt the importance of pupil voice through engaging in a range of literature, for example giving learners a sense of responsibility and independence allows them to be active participants in their learning. Pupil voice also has a direct link with the QTS standard of listening to learners which is essential for practitioners to provide effective and personalised learning experiences for learners. This will influence my practice in the future as I aim to strive towards providing autonomous learning and incorporating pupil voice from all ability groups will help me to do this.  




















All references are in line with BERA guidelines.  
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