
Using the theoretical lens of Lawson’s (1983a) Occupational Socialisation model this qualitative research project strived to discover how dance teachers perceive their prior training influences how they teach their students.
Dance is a unique subject that straddles the fields of physical education and the arts (Oreck, 2007). Both physical education and the arts individually formed a large part of my childhood and to this day it is dance that effectively bridges these two passions. Despite being a novice researcher, I have identified that my passion and motivation within my research is to raise awareness of the potential of dance, as both an artistic form of creative self-expression that utilizes the body in motion (Parnell, 2012), which also offers participants the opportunity to benefit from engagement in physical activity (Bisson, 2005) in a non-competitive environment (Peter, 1997) My drive as a researcher is to improve the accessibility of high-quality dance in Wales and to raise awareness of the potential dance has to improve the health and well-being of young people. 
This reflective paper will include, as suggested by Mruck and Breuer (2003, p. 3), my personal ‘presuppositions, choices, experiences, and actions during this research process”.  It will also detail the key findings about the research topic including the weaknesses and strengths I have identified in myself as a researcher and how the process has helped to change my perceptions and research skills to inform and improve my future research. In striving to become a better researcher, reflexivity, as suggested by (Bradbury-Jones, 2007) was adopted throughout the research process ensuring that I was not just reflecting about myself in the process but reflexivity allowed plentiful opportunity to question myself and the participants involved in the process (Finlay, 2016).
The drive for this research derives from my very own occupational socialisation journey (Lawson, 1983a) in which the need for improved quality of dance has become apparent during each stage of my journey. Throughout my own childhood and my own acculturation (Lawson, 1983a) I was heavily involved in sports in school and in extracurricular clubs. GCSE Physical Education introduced me to the world of dance. The lack of quality dance provision within my PE classes coupled with my desire to dance flipped my entire world from that of a young girl who lived and breathed all types of sport to studying performing arts as the curriculum and society had pushed me to choose one or the other as school options did not allow me to study both PE and Performing Arts. As dance instruction depends heavily on the instructor having the necessary abilities, knowledge, expertise, and confidence to teach the classes (Governing Board Guide to dance - nga.org.uk, 2021) this highlights the lack of knowledge and training amongst PE teachers to deliver dance and echoes Capel et al.’s (2013) suggestion that most PE teachers enter the profession to share their love of sport.
The motivation for this research stems from not only my own first-hand experience but also my personal observations while working with and employing dance teachers. It is also heavily supported by a statement released by the RAD in August 2022 encouraging the public to check the credentials of their child's dance teachers. According to a YouGov poll performed in collaboration with RAD, 89% of persons surveyed were unaware that there is no legal necessity for dance teachers to acquire a teaching certificate in order to run and/or teach a dance school or class (Bogdan & Bikien, 1992). The RAD statement heightened public awareness and concern; it is commonly accepted that, while many dance instructors are excellent and experienced dancers, they may lack pedagogical understanding (Sims & Erwin, 2012) and teach without any official dance teaching methodology (Alsteen, 2019).
Choosing the research question was challenging as the first drafts of the question were substantial and were aimed at trying to answer a number of key issues with a varied selection of participants. Several drafts were required to create a question that was suitable for the size of this project considering the timescale. However, I was confident that the final question provided the opportunity to explore the current state of dance teaching that would inform the overarching question.  There were times that I was a little apprehensive that I was too passionate about the subject however as noted by Russel and Kely (2002) effective research questions are frequently inspired by the researcher's passions, ideals, and experiences. My theoretical lens for this research was Lawson’s occupational socialisation model. Occupational Socialisation Theory, which is based on teacher socialisation theory in general (Lortie, 1975), is one theoretical approach that has been utilised to understand why PE teachers think about and teach the way they do (Lawson, 1983a, 1983b; Schempp & Graber, 1992). Having seen this module effectively used to evaluate how PE teachers teach, I thought this would be an interesting model to explore with dance teachers even though. There are no examples of research within the field of dance. The implementation of this theoretical module gave a strong base for my project as it helped to give a structure to the questions prepared for the interviews, ensuring that all were guided towards the three stages of the model, acculturation, professional and organisational socialisation (Lawson, 1983a).
What became very evident as the research progressed how effective the model was in identifying which stages of the dancers’ occupational socialisation journeys had the biggest impact on their teaching, in particular, the impact the acculturation stages had in developing their views, attitudes, and understandings of what it means to be a teacher (Schempp & Graber, 1992); Templin TJ and Schempp PG, 1989a). It was, as outlined in the proposal, at the acculturation phase that we could expect and evidently gain insight into whether or not dance teachers teach the way they were taught. The main theme in response to RAD’s press release in August 2022 is that the community dance teachers interviewed for this project do base their present teaching needs on the positive and negative experiences of the way they were taught. Despite this method being new to the world of dance, this theoretical basis has provided an opportunity for a future research project comparing the occupational socialisation journeys of PE and community dance teachers to inform the current overarching quality of dance and the way it is taught. Primarily this method has allowed me to keep focused, giving me a basis to the research at every point of the project thus ensuring that my research controls any biases I have thereby ensuring structure throughout. As a novice researcher, using a theoretical model has really helped guide me through the research process.
A philosophical constructivist paradigm was used for this research as it is believed to be the most appropriate paradigm to explore"the world of human experience" (Cohen & Manion, 1994, p. 36) This was a qualitative study and I chose to use this method as it was deemed to be the most effective approach when linked to research under the constructivist philosophical paradigm (Adom et al., 2016) and is commonly used in research about teaching (Divan et al., 2017). Using a qualitative approach for this data was therefore the most effective as ‘qualitative research seeks depth rather than breadth’  (Ambert et al., 1995, p880).
In order to explore how the dance teachers perceived their prior training influences their teaching, it was key that the voice of the dance teacher was heard and at the heart of the data collection. As highlighted by (Rouvengo, 2003) to understand teaching we need to hear the voices of teachers to allow them to tell us what they think, know, and believe. Therefore interviews were used to understand both the teachers' practical knowledge (Beijaard & Verloop, 1996) and teacher socialisation (Beijaard & Verloop, 1996), (Pike & Fletcher, 2014). From gaining inspiration from other occupational socialisation studies it was clear that the use of semi-structured interviews would be most effective for this small research project, with a  short timescale and number of participants involved, but the semi-structured format also allowed an opportunity for the interviews to be personal and intimate, and the direct verbal questions were effective in capturing the dance teachers’ stories (DiCicco-Bloom et al., 2006).
Choosing semi-structured interviews seemed a relatively straightforward option in the planning of this research project, however as Fontana and Frey (2000) highlight, interviewing is not as easy as expected, and  “Asking questions and getting answers is a much harder task than it may seem at first'' (p. 645). Despite having key interview questions and prompt questions at hand, the length and quality of the interviews varied considerably from the very first interview with dance teacher 01 to the interview with dance teacher 03; I believe this could have been for a range of reasons. In evaluating dance teacher 01’s interview, there were times in analysing the data when I discovered opportunities where I should have added additional sub-questions and prompts to allow the teacher to elaborate on their answers. However, as this was my very first research interview, I felt a little nervous and anxious and was very conscious of not wanting to guide the interviewees too much by bringing my own personal biases and undermining the whole research. I was trying, as Creswell, 2007 suggested, to put my beliefs to one side and allow the teachers to speak organically about their experiences and practices (pp 59-62). By dance teacher 02 and dance teacher 03 I gained the confidence to add prompts by being aware of my biases. Dance Teacher 03 was the most detailed interview but I believe this may also have been due to the experience of the teacher who had extensive experience in both dance and pedagogy of dance. The wording and structure of my questions were inspired by the structure used in the research of the occupational socialisation of physical education teachers in which terms such as ‘pedagogy’ would have been fully understood and appreciated. It was immediately apparent in the very first interview that the dance teacher did not understand the term ‘pedagogy’ and I had to re-word the questions for the teacher to answer effectively. This illustrated the need to clarify the wording of the questions to ensure the participants’ understanding rather than using the terminology expected by myself or other researchers based on theoretical models. However the lack of understanding of the term ‘pedagogy’ amongst dance teachers 01 and 02 reinforced the lack of their formal teacher training within the professional socialisation stage of their occupational socialisation journey, thus informing the research question. However, in future research, I will take this into consideration to ensure the questions do not make the participants feel uncomfortable.
This study would ideally be carried out using phenomenological interviews (Abrams et al., 2014) since "phenomenological research is the study of lived experience" (Van Manen, 2014, p. 2).  Due to time restrictions, this was not feasible; however this is something that I would like to examine when considering whether to extend this study as a phenomenological approach would enhance,  unearth, analyse, and comprehend the participants' experiences (Tuohy et al., 2013; Wilson, 2014) In order to improve this project or when looking to extend this research, introducing a mixed research method would enhance the results; a multiple methods would have been particularly useful in collecting this data. Mixing two qualitative methods, surveys and interviews would have given greater depth to this project, and using surveys would have potentially allowed for a greater number of participants and also allowed dance teachers to be 100% honest and open which may not have been the case when subjected to a semi-structured interview. In addition,  the use of two semi-structured interviews would have allowed a greater opportunity to extend the questions following an opportunity to analyse the initial interview. Having chosen semi-structured interviews as the data collection method, I was very aware that due to the nature of the question, there would be a need for the participants to recall and discuss personal experiences which would be intrusive and personal (Darlington & Scott, 2003). Due to the nature of dance, I was expecting far more upsetting issues to arise, however, although dance teacher 01 did expose a traumatic period of her dance training it was quickly changed to show a positive turn for her career. This was the only stage of the data collection at which I was apprehensive that the participant would get upset, however, every effort was made before, during, and after the interview to make the participant fully relaxed and reassured especially with regard to the confidentiality of the process. 
Being a novice researcher I agonised for some time regarding how many dance teachers I would need to interview for the data to be effective. After much research, this would seem to be a common question asked amongst novice researchers especially within qualitative research, as Adler et al., (1987) state that quantitative researchers have an idea at the beginning of their research project of how many participants they require, but due to nature of qualitative research, it is not uncommon for qualitative researchers not to know the exact number in advance of the project.
My aim was to include teachers teaching a mixture of dance genres, within different settings, with different age categories thereby providing the opportunity to compare and collect any themes that may be influenced by the above. I asked many dance teachers who I would have hoped would support this project, however, some did not respond and some replied saying they would prefer not to be part of the project. Unlike much of the research amongst PE teachers, there is some apprehension with self-employed dance teachers to participate for fear that the research may affect their business or expose information about them and their reputation. Despite reassurances that the project was completely confidential, many decided not to participate. Due to not being able to recruit enough participants, I then utilised Facebook to post asking for dance teachers who would be interested in being part of the project although I knew I would potentially run the risk of not having the correct selection of dance teachers. Using social media made it possible for me to spread the request quickly through viral marketing and as a result, recruitment snowballed (Child et al., 2014). This has allowed me to discover a more modern recruitment technique that allows direct, immediate engagement with dance teachers from a vast geographical area.
Due to the availability of the participants and the tight schedule for the data collection, it was suggested that interviews be conducted online, ensuring that the interviews could be conducted within the proposed timescale without causing inconvenience to the participants. However, I was a little apprehensive at first to move the interviews online, as in-person interviews are recognised as the ‘gold standard’ for qualitative interviews (Lofland and Lofland 1995, as cited in McCoyd & Kerson, 2006) as they not only capture the key data but they also allow opportunities to ensure both verbal and non-verbal cues can be taken into account. Despite this, Novick (2008) argues that there is no evidence that data is lost or less effective due to the absence of nonverbal cues. On the contrary, it can lead to more disclosure and thus richer data. However as a trained drama teacher I value and take great interest in evaluating the physical responses of the dance teachers throughout the interview process and therefore recording the interviews on Teams would allow the opportunity to conduct the interview remotely, and record effectively whilst capturing and recording the facial expressions of the participant throughout. This provided an opportunity for the non-verbal cues of both myself as the interviewer and the participants to be captured and examined during analysis.
For those teachers whose interviews were conducted online it did take a little time for the participant to settle, but once settled, the rapport was built. We did also experience some sound delays during the interviews (Adams-Hutcheson & Longhurst, 2017; Fielding & Fielding, 2012) which lost part of the data that became evident on analysis. In utilising digital interviews - which I believe would be highly effective when looking to extend the geographical area of the participants - I would consider including more time for the interview as suggested by Gray et al., (2020) and Seitz (2015) to provide the opportunity to try out the digital channel of choice including sound, etc together with the participants as this will help build rapport as all parties can then relax during the interview. Interruptions however were also evident in the in-person interviews in which the participant was given the choice of venue to give power to the dance teacher, however at the time of the interview, the coffee shop of choice was incredibly busy and this did make the recording and interviewing  element of the interview harder. 
I chose to analyse the data using a thematic analysis approach to allow the opportunity to identify key themes (Braun & Clarke 2006) amongst the dance teachers, their training, and how it informed their teaching practice. Despite following Clarke and Braun's (2013) six-phase framework for the thematic analysis (Maguire & Delahunt, 2017) which also formed the basis of the timeline for the project, the analysis stage of the project was far more time-consuming and mentally demanding than I had anticipated. The analysis stage of the research was the stage I found most challenging and I believe that this was due to its flexible nature, with no one definitive method for undertaking a thematic analysis (Finlay, 2016).  I spent a large amount of time questioning the process and reworking the creation of the coding and themes. Once I was able to trust that there are no strict guidelines as to what exactly constitutes a theme (Braun & Clarke, 2006) I was able to progress with the analysis and theme creation.  Despite the additional time spent at this stage, I was certain that this allowed further opportunity to familiarise myself with the content of the interviews and I most certainly was able to meet Bogdan and Bikien’s (1992) recommendation that in thematic analysis, data ‘must’ be read at least twice. In choosing the themes for the data I worked to ensure that the thematic analysis, as suggested by (Finlay, 2016) was guided by the methodology, the key aims of the research, and my beliefs.  Using the dance teachers’ voices ensured that, as suggested by Seitz (2015) each and every theme should be illustrated by extracts from participants' interviews.  Being constantly reflexive allowed me to identify the 4 key themes of the research. 
Moving forward, I am confident that choosing a theoretical lens along with the methodology has allowed me to effectively gain an in-depth insight into the occupational socialisation journey of the dance teachers thereby providing an insight into how dance teachers’ training influences the way they teach their students. This small research project has shown the potential to explore the occupational socialisation of PE teachers including a survey of their  experiences of dance in their own training and teaching thus providing the opportunity to further inform the overarching teaching of dance to students and young people. I would like to repeat the dance teacher interviews by including a few additional questions and utilising mixed methods to strengthen the depth of the data. I am very much looking forward to working with a greater pool of participants from a larger geographical area.
One of the things that will form an essential part of my future research will be the use of a pilot; time restrictions and a lack of participants did not allow this during this project. The pilot test will aid in detecting if the interview design has faults, restrictions, or other issues and will enable me to make the required adjustments prior to the study's implementation (Kvale, 2007). To close, I hope to now use this research to work on a research project which returns to my passion and motivation to investigate the power dance has to improve the  health and well-being of children and young people. This research project has allowed me the opportunity to not only give me great insights into current dance provision but has sculpted me into the kind of researcher I would like to become.
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