How could we improve independence in extended writing for more able and talented pupils in Year 1 and 2?

Introduction
“Learning is not the product of teaching. Learning is the product of the activity of learners.”
-John Holt (unknown).
[bookmark: _GoBack]This study took place in a small school within the Swansea Valley. Honeydew Primary School is in a mixed area which contributes to a relatively high level of free school meals (27 % e-FSM) compared to the national average (17%). Having established robust additional learning needs support and catch up programmes that are reflective of the level of free school meals, and ALN percentage, Honeydew Primary is  making the performance of more able and talented children a priority. The aim of this study is to identify steps and or strategies that help more- able and talented children fulfil their potential in extended writing with a greater degree of independence. 
Historically learners in this class have felt that being successful was to finish first. However, the objective of this study is to change this mind set towards one of quality and extension of ideas in the writing process.

Research Context
The context for this research is based on both local and national priorities. The Minister for Education raised the profile of Literacy in his keynote address ‘Raising Standards in Schools’ (2009). Since then the Welsh Government (WG) have made the National Literacy Framework (2012) statutory and relaunched key documents within the National Literacy and Numeracy Programme- A Strategic Action Plan (2016) and Developing Literacy and Numeracy Skills (2016). All of which are designed to guide best practice of effective teaching, assessment, recording and reporting of literacy.
Locally literacy was highlighted as a priority for Honeydew Primary in their last Estyn report and two recommendations were made.
“R1 raise standards of literacy, particularly extended writing and handwriting across the curriculum;   
R2 provide learning experiences that meet the needs and abilities of all pupils consistently”
            Estyn (2012)
These recommendations were translated into the current School Improvement Plan (SIP) as ‘Priority 1 To raise standards in extended writing in English.’ Honeydew Primary SIP (2017) 
Data from the Foundation Phase Indicator and Key Stage 2 Core Subject Indicator reveal that whilst attainment is generally sound, results at the higher levels are significantly below national averages. A   minority of pupils achieved outcome 6 for Language, Literacy and Communication in Foundation Phase and only a few pupils achieved Level 5 for Literacy in Key Stage 2. Honeydew Primary Evaluation Report (September 2017)
Three key documents specific to Honeydew Primary have highlighted literacy and the extension of literacy skills of more able and talented children as an area for development, and this is the major influencing factor for the choice of research study. As Johnson (2007) states,
‘’We need to do things differently, and to do it better, if we are to prepare young people for a world in which what is known to be true changes… through education of transferrable skills.’’ 
Literature Review
Within the context of raising independence in extended writing, the researcher felt it pertinent to explore issues of motivation and mindset. Dweck (2006 cited in Clarke, 2008: pg 18) defines motivation as;
…” not only the desire to achieve, but also the love of learning, the love of challenge and the ability to thrive on obstacles…’
Dweck (2012) developed the idea of fixed mind set and growth mind set. Someone with a fixed mind set is characterised by the fact they will only do tasks that they know in advance they will be able to complete successfully. Those with a growth mind set will not only try things that they find difficult, but thrive on the challenge. During the extended writing process the researcher aims to encourage learners to work with growth mindset, in order for them to appreciate the learning opportunities in trial and error, (Didau, 2016) and undertake these tasks willingly. 
With the right mindset (Dweck, 2012) learners demand challenge. The WG (2008) states that “an activity should provide sufﬁcient stimulus and challenge to engage children’s interest and involvement.” Mihaly Csikszentmihalyi (1990, cited in Fisher et al., 2017; Hattie and Zierer, 2018) agrees that a perfect balance between skill and challenge enables a child to fall into a state of flow. “Flow” being a state where they are ‘’cognitively engaged’’ (Fisher et al., 2017:136). The balance between skill and challenge is a fine one that if misjudged can result in boredom or frustration and demotivation, (Fisher et al., 2017; Hattie and Zierer, 2018). Vygotsky (1978; cited in Koshy, 2002) referred to this as the zone of proximal development and Professor Laevers (1993, cited in WG 2008) used the term ‘involvement’ to describe the deep concentration that children demonstrate when they are engrossed in an activity that interests them and is suitably challenging. If the learners are to be motivated to complete an extended writing task there must be a carefully selected level of challenge for them to demonstrate engagement. In addition to challenge, it is suggested that there should be clarity of learning objectives and a suitable monitoring system for each learner to self- assess against if the learner is to ….” Strive for challenge and not merely ‘doing your best’”, (Hattie and Zierer,2018: 61). In other words aim for excellence and mastery. 
At the core of the Foundation Phase (FP) is the belief that children’s interests, development and learning should be paramount, (WG, 2008). Clarke (2008) supports this centralization of the learner and suggests using learners own words for success criteria to give a greater sense of ownership, resultant in feelings of motivation. These afore mentioned contributory factors of increasing feelings of motivation, also enhance feelings of empowerment, another core concept of the FP (WAG, 2008). Donaldson (2015) highlights empowerment as important in curriculum design to enable confident engagement with life’s challenges, by ambitious individuals with high expectations free from artificial limits, self-imposed or otherwise. The researcher wants to empower the learners to contribute to their own learning journey in setting challenging but attainable goals and having high expectations of themselves to deliver, in the case of this study, high quality extended writing. A sense of ownership and empowerment is also encouraged if teachers,
‘‘ … create space for students to pose questions, wrestle with complex issues, clarify thinking, speculate, probe, disagree and resolve problems & reach consensus” 
(Fisher et al., 2017:77)
That is employ a dialogic approach (Fisher et al., 2017) where learners are able to activate prior knowledge and find the answers if not within themselves, then between peers thus creating greater learner independence.
Learners cannot work without purpose they need a goal to direct their tasks, (Koshy, 2002: Fisher et al., 2017). Creativity can work within boundaries, whilst too much freedom can hamper creativity. (Didau, 2016). To facilitate a learners creativity Didau, (2016) suggests furnishing learners with skills before facilitating exploration and experimentation, then providing appropriate challenge to 
“force children to use trial and error, think of alternative solutions and grasp new ways of thinking by learning from those errors.” 
(Didau, 2016;355)
After reading this, the researcher began to formulate the idea of a child friendly checklist that guided the learner towards completing the extended writing task successfully, yet facilitated creativity by allowing the learner to make their own choices. 
Estyn (2009) has found that in many schools more- able and talented children are often given a greater volume of work to do rather than more challenging work. Fisher et al., (2017) and Hattie and Zierer, (2018) both agree this would not motivate a more- able and talented learner to fulfill their potential and demonstrate their mastery. Koshy (2002) suggests that in addition to challenge, interest and meaningful context more able and talented learners respond positively to higher levels of learner involvement. Such as contributing to targets or goals and the opportunity to review their work and improve it.
The literature has identified key contributory factors that the researcher must consider when answering the main question. There must be consideration of mindset which has a direct influence on motivation (Dweck, 2012) of the learner, they must have self- belief. The level of challenge is important to provide suitable motivation and opportunities for learning, (Fisher et al., 2017; Hattie and Zierer, 2018; Professor Laevers, 1993 cited in WG 2008) in extended writing tasks. Children need a level of support in order to learn the necessary skills and then be able to work independently, however too much support can hamper creativity (Robinson (2011) cited in Didau, 2016). There is a fine balance required in order for the learner to achieve ‘flow’ (Mihaly Csikszentmihalyi, 1990, cited in Fisher et al., 2017) and be engaged in a learning challenge, namely an extended writing task. Specifically for more able and talented learners they want to contribute to their learning objectives and have the opportunity to improve their work, (Koshy, 2002).

Lesson Study Design
As the opening quote says …”. Learning is the product of the activity of learners,” (Holt). To understand this activity better, and the learners underlying motivations, the researcher used action research. Qualitative data was generated by performing semi- structured interviews and making semi-structured observational notes, whilst incerts and national data raw scores  provided the majority  of the quantitative data.
The researcher used observation, as it is part of the recommended pedagogy of the Foundation Phase as set out by the WG (2008), which means that; 
“ If observations are undertaken frequently and as part of the children’s session/day then the children will become accustomed to practitioners observing and will continue with their play/activities, resulting in less disruption”
WAG (2008;11)
The researcher wanted to maintain the status quo of the normal learning context, to give a more authentic representation of true behaviours, (Burgess,1982 cited in Bell 2010). Robson (2002, cited in Cohen et al, 2011) warns that the presence of observers can alter participant’s behavior and therefore affect validity and reliability of data collected. The researcher chose observation rather than survey in order to focus on the process of extended writing on multiple occasions for an extended period of time,(Cohen, 2011), although it is worth noting that care must be taken not to see behaviours that support a hypothesis more readily than those that don’t, (Bell, 2010).  The observations took the form of semi- structured observations to keep the notes as focused as possible and to make analysis of the data clearer once all the data was collated. The researcher took on the role of participant observer, to collect qualitative data that supported or contradicted the independence of a participant’s learning. As a participant observer the researcher had a rapour with participants and understood the educational background of each learner which DeMunk and Sobo (1998; cited in Cohen et al 2011) refer to as ‘backstage culture’. As a participant observer the researcher had to balance participation with detachment, that allowed for critical analysis and observation to occur, (Merriam, 1998, cited in Cohen, 2011). Being a participant observer is accepted in WG (2008) guidelines as suitable practice. Semi- structured observations were used to collect data. This meant that observations made on multiple occasions were comparable, including observations made by non-participant observers. The researcher recognized that there was a risk of observations being biased and influenced by perception, as the observer would have already formulated hypothesis and objectives and would be looking for evidence to support these, (Bell, 2010). As a means of reducing bias, two additional non-participant observers completed semi-structured observations, as recommended by Denscombe (2007). They were asked to record some qualitative data, but also quantitive aspects, such as the number of interactions each member of the group had with the researcher in the role of the teacher, as an indicator of learner independence. 
As previously mentioned, observations are open to perception, interpretation and bias and the researcher acknowledges how easily these can influence data collected in this way, (Bell, 2010). As highlighted by Denscombe 2007; Bell, 2008; Fink (2009) and Greig et al (2013);  it is recommended as good practice to gather data from multiple sources (triangulation) to improve the richness, reliability and validity of evidence based inferences and interpretations. Smith (1996, cited in Braun and Clarke, 2013) warns that triangulation does not improve accuracy, rather provides a more complete story to strengthen analytic claims. Ussher (1999, cited in Braun and Clarke, 2013) uses the metaphor of a jigsaw to describe the corroboration of data to provide insight and understanding. With this in mind the researcher performed interviews with the focus group as well as participant and non- participant observations.
After the first observation and initial reflection and analysis, the researcher wanted to gain a deeper understanding of the participant’s opinions and motivations in relation to (extended) writing and success criteria. To this end a semi- structured interview was conducted with learners to capture the “texture of reality” Stenhouse (1979; cited in Wellington 2008), their feelings about both aspects.
As with observation, there is a social aspect to this form of data generation, Kvale (1996; cited in Cohen 2011) where “interviewers and interviewees co construct the interview” Walford (2001; cited in Bell 2010;pg 161) and clarity of perspective is achieved through two- way communication, Laing (1967; cited in Cohen 2011). The researcher used interviews in conjunction with observations to validate observations and provide deeper understanding of the motivations of participants’, Kerlinger (1970; cited in Cohen 2011).

Quantitive data was obtained from Incerts. Whilst this data is reliant upon teacher perception, it is made as robust as possible. A learners ability is assessed by one teacher having previously had work standardized amongst multiple teachers and aligned with test scores such as the Salford reading test and National Test scores where available. Work is then scrutinised at end of key stage moderation to ensure that teachers within the cluster agree with the class teacher’s assessment.
The focus group were chosen as representative of more- able and talented due to particularly high Salford reading test scores. This is used as an indication of a child’s reading age in relation to their chronological age. A particularly high result indicated that a child was particularly talented in this area, and so should be included in the study. Additional quantitative data was taken from Incerts, This is a data tracking system that relies on teacher judgement of a child’s performance against national standards, and is widely accepted within primary education as a data generator. At the end of Key Stage this data is verified externally as well as internally to ensure the reliability of judgements. For the purpose of this study, more able and talented (MAT) children in Year 1 were those graded as Outcome 4.5 and above in the reading or writing aspect of Language, Literacy and Communication (LLC). In Year 2 the children chosen were assessed as currently an Outcome 5 with a view to ending the academic year as an Outcome 6, in the reading and or writing areas of LLC. A significant difference between the two sources of quantitative data is that the Salford test scores are parametric data and Incerts data would be considered to be non-parametric (Cohen et al., 2011). Both sources of data are used as respected measures of ability and progress within normal school life.

Ethical Considerations
BERA guidelines (2011) represent the principles of best ethical practice. In line with these guidelines, children identified as participants will give their assent to participating, at all stages and be allowed to withdraw this assent at any time, without any negative consequences. BERA (2011) advises researchers to be compliant with Articles 3 and 12 of the United Nations Convention on the Rights of the Child (1989). These Articles centralize the importance of the best interests of the child and pupil voice, that is the child being able to express their opinion freely and their fully informed assent, (UN, 1989). After submission of an ethics form (appendix A) to the UWTSD Ethics Committee, and subsequent approval, the researcher prepared a script to use with each child (see appendix A) and provided laminated traffic light symbols, which the children could use to communicate their assent or with drawl of assent if they became shy. The head teacher of the school gave consent for this research study to take place within the setting of Honeydew Primary and written consent was gained from parents via a letter of explanation and consent form, (see appendix B).
Using the BERA & UWTSD code in conjunction with the EWC Code of Professional Practice, all precautions will be taken to ensure that no emotional distress or physical harm shall come to the child participants, nor that any personal or organisationally sensitive data or information be disclosed. Participants will be fully informed as to the nature of the research and may withdraw their assent at any time, without negative consequences. Honeydew Primary has an up to date Safeguarding Policy that clearly states procedures and measures to be taken if there are any safeguarding concerns, these will also be adhered to.

Lesson Study
During the first lesson study (LS1) the children were given Besty’s success criteria, that told them what the researcher wanted them to do. This is contrary to recommendations by the Welsh Government (WG) (2008) who recommend that learning should be child led in the Foundation Phase. However success criteria that are specific motivate a learner to fulfill a goal and progress their learning, (Bandura,1997; Locke and Latham,1990; cited in Hattie et al 2017). The researcher waited to be asked before offering any explanation as to the purpose of success criteria. Three of the participant learners were curious as to their purpose and asked the researcher to read and explain the success criteria. This was despite having the ability to read the information for themselves in two of the instances. The researcher did not refuse to have any input if requested as it is recognized that, 
“what a child can achieve with assistance today, a child will be able to achieve independently tomorrow.” 
Lev Vygotsky (1896–1934) as cited in Learning & Teaching Pedagogy, WAG (2008; p30)
During LS1 the researcher was surprised when learners began ticking off success criteria autonomously and how motivational they found this process. Participant J stated “I like seeing what you’ve ticked and I’ve ticked.” (see appendix D) and Participant M identified the opportunity to use gaps in success criteria to ….”improve work next time.” (see appendix D). The five out of seven learners (see appendix D) had begun to evaluate and reflect upon their own work, (Claxton, 2002; cited in Clarke, 2008). It was originally intended, that the criteria, should be ticked off once the writing was completed, by the researcher, however learners were not prevented from using the success criteria in their preferred way.
Four out of seven of the learners were seen to read their work back to themselves, the rest needed reminding that it was acceptable to do this and make changes if needed. The level of support required by the learners was generally quite low in the majority of cases. Those asking for input from the researcher were looking for reassurance that they were doing the right thing, and needed low level input such as; questioning to prompt thought (three out of seven) a reminder about punctuation (two of the seven) a tricky spelling (one out of seven). Vygotsky (1896–1934) and Didau (2016) acknowledge that to promote independent learning a level of support is needed during the process.. Only one of the seven learners was able to receive the success criteria and write. Upon reflection this indicated learners felt the need to be right first time or avoid failure in order to enable them to feel clever, Dweck (2012). Conversely two that were very confident, or were of a growth mind set (Dweck, 2012), were found to have not followed the success criteria as closely as they should have done resulting in inaccurate pieces of writing. 
In LS1 the researcher acted as a participant observer. Whilst no extensive notes could be taken during the activity, the considerations detailed on the observation schedule were in enough detail to allow what was captured to be reflected upon, (see appendix D). Post observation the researcher completed an interview with the seven children of the focus group (see appendix E). This was done to ascertain their personal views and seek clarity of their feelings and understanding of the extended writing task, (Youngman, 1982; cited in Bell 2010). The participants were asked if they liked having help from the teacher. Three out of seven confirmed that they preferred help. This supported what the researcher had observed, that these participants wanted to avoid failure and had tendencies towards a fixed mindset (Dweck, 2012). Three very confidently denied that they liked help from the teacher, this was contrary to what had been observed when they had listened in to the explanation of Besty’s success criteria and the questions they had asked of the teacher. Only one of the seven children had genuinely worked independently without input from the teacher. Their reasoning for this denial was summed up nicely by Participant M,
 “No, because I want everyone to see I tried my best! Not somebody else’s work.”
(see appendix E)
The researcher was disappointed to discover in the post observation interview, that despite the learners ability to write, and the fact they found it easy, the learners had a strong association of writing with work and so didn’t choose to practice their writing skills in free choice. This underlined the importance of the researcher setting a weekly written independent challenge, to encourage the learners to practice their skills, as this is a key part of the learning process as described by Didau (2016).
Before Lesson study two (LS2) the researcher allowed learners time to plan their writing and contribute to the creation of Besty’s success criteria. This was in contrast to the success criteria of LS1. Five of the seven participants when interviewed had stated that they “like to decide what to do together.” (see appendix E), supporting what the researcher had read about involvement being a motivating factor, (Clarke, 2008; Fisher et al, 2017). The focus group all planned their writing using the story map structure, innovating ideas as they went. The focus group also decided on three success criteria that would help them write the build- up section of the story and the researcher contributed a fourth. This collaborative approach to formulating success criteria  allowed “learners to teach and learn from each other,” (Fisher et al, 2017). The researcher also provided space for the learner to tick off the criteria as they felt they had completed it, as well as the teacher.
There were two significant changes for the second lesson study. Firstly it took place in the session before lunch, as opposed to being the first session of the day. Secondly the lesson study took place in the presence of the researcher as a participant observer and two non- participant observers. In contrast to LS1, the learners behaved far less independently and engagement fluctuated greatly. Six of the seven children needed support with how to start this section of writing. This was double the number in LS1. Nearly all of the participants embodied the Hawthorne effect, in the initial negative impact on their behavior. Support was given, through questioning to prompt thought and in one instance modelling on the board. The researcher provided the expertise to make the learner feel reassured in moving forward, (Hattie & Zierer, 2018). Engagement of the children also fluctuated greatly over the duration of the observation (see appendix F ) Once the learners actually settled into their writing they were all judged to be engaged by the two non- participant observers. However two learners became disengaged when the researcher reminded them to refer to their plan. The researcher judged participant A to be reaching unacceptable levels of distress so reminded them that they did not have to continue participating in this session. Participant D demonstrated lack of engagement by continually asking how long it was until lunch. The second lesson study highlighted to the researcher the importance of insider knowledge, in the case of Participant I. One of the non-participant observers had complimented their extended writing and skills of innovation, however the researcher identified from the non-particpant observers comments that this child had not been particularly talented, rather had copied aspects of their peer’s story map that had been open next to them. As a result of the impact of the Hawthorne effect, the researcher had concerns about the validity of some aspects of the results. To this end, the researcher performed an additional lesson study and postponed the interview. 
The third lesson study (LS3) was much more comparable to LS1, in terms of engagement, quantity and quality of work produced. All referred back to their story map to maintain the structure of the story. As the researcher anticipated the observations supported the theory that with more familiarity of the process of using success criteria, children begin to work more independently. Participant E stated that success criteria gave them ideas whilst Participant M declared that it was quicker to read the success criteria than wait for the teacher (see appendix G). In addition to this the children also began to read back their own work as one of the methods of self- evaluation/ checking. Participants were observed working in the zone of proximal development (Vygotsky), or flow, (Mihaly Csikszentmihalyi, 1990, cited in Fisher et al., 2017; Hattie and Zierer, 2018)), thus demonstrating engaged behaviour. 
In contrast to LS1 the learners read back their work independently, without reminders, to check the flow of their story and make adjustments. One of the seven participants struggled to engage with the writing initially but once participant Z had discussed their ideas they were able to start writing and required minimal input after that. Two participants that didn’t use the success criteria said that they had “…my own ideas!” (see appendix G). Five out of the seven participants were however, observed reading the success criteria and ticking off elements as they were completed. Participant J liked success criteria because 
“ if not have success criteria it would be much harder! With success criteria I can tick it off and the teacher can tick it off…” 
(see appendix G)
Instead of the researcher doing the “talking and telling” (Clarke, 2008) the children had begun to work more independently and discuss the success criteria amongst themselves. 


Discussion
The lesson studies conducted confirmed some of the researcher’s prior assumptions. One of which was that the participants broadly agreed that they liked having Besty’s success criteria, (see appendix E and G). Clarke (2008) promotes the theory that success criteria are beneficial by empowering the learner to be in control of their own learning and measure their performance against ‘success’.  Surprisingly this promoted motivation amongst the group to be involved in the creation of the success criteria. Interestingly ALL learners expressed their desire to be involved in creating success criteria (see appendix E). Hargreaves (2004, cited in Clarke 2008) highlighted this as a way that learners raise levels of meta-cognition. The control or sense of empowerment that this provided was observed by the researcher to be motivational, Koshy (2002) points out that this is particularly the case for MAT learners.
At different stages of the writing process nearly all participants requested or needed a degree of support. The relatively low level support required was in line with Didau’s (2016) description of teaching stages, necessary to promote independent learning; i.e explanation, modelling, scaffolding and practise. This could also be interpreted as being a confidence/ fixed mindset issue as described by Dweck (2012).
Unexpectedly there was a profoundly negative impact on writing in the second session of the day as opposed to the normal first session and of the Hawthorne effect on the learners’ behavior.  The researcher had assumed that because the learners knew their non-participant observers and had previously experienced success criteria, that this would minimize their reaction to observation, (Lave and Kvale, 1995, cited in Cohen et al 2011).
The over-riding benefits  of the semi- structured observations taken were that they were in real-life settings and the researcher was able to construct and test theories in practice, (Greig et al, 2009). The process was dynamic yet provided enough flexibility for the participants needs to be met, whilst providing useful data for post observation analysis. The detrimental aspects of the semi-structured observations were the inclusion of two non- participant observers, observing at a different time of day to normal and the resulting Hawthorne effect.
The semi-structured interviews conducted provided the researcher with the opportunity to capture personal interpretations of contextual experiences, (Holloway, 1997, cited in Greig et al, 2009). It facilitated a depth of understanding by being able to seek clarification of a statement or enquire after a reason. (Lincoln and Gruba, 1985; Silverman, 1993; both cited in Cohen et al, 2011). In the first interview, the researcher spoke to the whole group. This was done to make the group feel at ease and to promote a conversational feel to the interview process. Whilst all participants were equally talkative and took turns to speak, the researcher noted a slight inclination to copy the opinions of friends. The second interviews were done with pairs of learners, so as to keep the atmosphere more natural yet counteract the influence of friends opinions. The researcher recognizes the fact that the participants saw her as an authority figure, and could have said what they thought the researcher wanted to hear. Having said that the children spoke confidently and in the majority of cases honestly, as what they expressed in the interview mostly correlated with what had been observed.
Conclusion
In conclusion, this small scale research study focused on ‘how to improve independence in extended writing for MAT pupils in Yr 1 and 2.’ The primary sources of quantitive data were Incerts, National Test Scores and or Salford reading age scores. The validity of scores is strengthened by these tests taking place in a controlled environment. The situation is able to be replicated and produces a neutral result unaffected by values of the administrator, (Denscombe, 2007; Bell, 2010; Cohen et al, 2011). However qualitative data gives contextual knowledge that provides for more authentic and deeper reflection than figures alone. As Cohen et al (2011) direct the researcher recognizes that at every stage of the research study the objective has been to minimize invalidity of data presented. For this reason the researcher planned for triangulation of data using qualitative and quantitative sources of data and multiple observers. 
The researcher recognizes that just as validity is reliant on accurate and full representation of data, so is the reliability. If the reliability of qualitative data is to be high then the authenticity must be maintained and kept as free from bias, values and preconceived ideas as possible. Quantitative data also needs to be objective, neutral and verified to provide  robust and reliable data. This is to allow for true reflection and evaluation of data and the resultant presentation of evidence to support or disprove a theory.
This initial small scale study demonstrated that in this Year 1, 2 class, amongst these MAT participants, success criteria and the practice of using them facilitated the children in applying what they had learned, helping them to develop good learning habits and hone specific skills as identified by Fisher et al.(2017). However the findings suggest that success criteria alone will not automatically induce independent learning. To keep learning moving forward participants needed guided instruction to varying degrees. Focussed questioning was necessary to provide the opportunity for participants to extend their ideas and elevate their learning, with as much or as little support as the individual needed, (Fisher et al 2017). The researcher at times also had to check for the degree of understanding- or misconception through probing, focussed questions. (Fisher et al.,2017), e.g. Participant J re; punctuation (see appendix E). Modelling was also required in an effort to provide guidance through the same thought process as the expert. (Iacoboni et al, 2005; Fisher et al, 2009; Fisher et al., 2017). Ultimately a combination of instruction, questioning, modelling and success criteria resulted in the participants using the skills learnt to write confidently and remain more engaged during the session, in a state of flow according to Fisher et al (2016). This combination appeared to, ‘‘facilitate intrinsic motivation.’’ (Fisher et al.,2017:55). Intrinsically motivated children are more tenacious in their attitude to a challenge and demonstrate a growth mindset (Dweck, 2012). 
Success criteria will continue to be used in the Year 1, 2 class for literacy and the researcher intends to develop Besty’s Success Criteria across the curriculum to facilitate increased independence in all tasks. For those groups whose reading ability doesn’t support the use of written success criteria alone, the researcher will record success criteria to increase accessibility to all groups of learners. As Science co-ordinator and part of the Literacy partnership, and member of the Senior Leadership Team the researcher will promote the benefits of success criteria more widely throughout the school and across the curriculum.
The opening quotes states that
“Learning is not the product of teaching. Learning is the product of the activity of learners.”
-John Holt (unknown).
At the beginning of the research this quote seemed appropriate, however upon reflection the researcher feels that there are three words missing from the quote, when considering the title ‘…improving independence in extended writing for more able and talented pupils in Year 1 and 2.’ 
The researcher has found from this small scale study that a multi-faceted approach to increasing independence in extended writing is the most appropriate one and feels that the quote should read
“Learning is not JUST the product of teaching. Learning is the product of the activity of learners AND teaching”
If there was the opportunity to repeat this research study the researcher would seek to generate more quantitative data by providing the facility to tally interactions with teacher as an indicator of level of support needed. The researcher would look to tally conversations between participants to provide an indication of the level of peer support utilized, in comparison, or addition to teacher support. The number of times participants read back their work would be of interest to the researcher next time, in an effort to establish the impact this has on flow and quality of writing. Finally, the researcher would design a way to tally fluctuations in apparent engagement for discussion with the participant during the interview, as a way of comparing the researcher’s perception of level of activity in relation to the participant’s explanation e.g. thinking time.
Recommendations
In light of the constraints of this small scale research study, completed over a relatively short period of time the researcher intends to continue using success criteria as part of a multi- faceted approach to increasing learner independence within Year 1, 2, and on a broader scale through subject co-ordinator roles. This will included broadening the application of success criteria to other subjects, e.g. science. The researcher recognises the benefits of dialogic teaching and learning (Fisher et al, 2016) and the positive impact that this has on feelings of motivation and empowerment within groups of learners, as well as the  meta cognition benefits of evaluating and reflecting upon the learners own work and the teacher reflecting and evaluating ways to promote development amongst the class. The researcher is also keen to develop a culture of growth mind-set and encourage the children to have ambitious targets; I want! I will! I can!
However, further research is required to gain a fuller representation of the impact of success criteria on other groups of learners, not just MAT. In line with exploring this aspect, it is important to evaluate the need to differentiate success criteria, or provide an ultimate goal where differentiation occurs by outcome. In light of this research and reading completed the researcher is of the opinion that exploring ways of instilling growth mind-set as a whole class attitude to learning. Validity and reliability of the findings presented would be achieved by conducting a much larger scale study over a much longer period of time. In this way the impact of the generic use of success criteria, across all areas of the curriculum, can be judged, relative to all learners.
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Appendix A
APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  


SECTION A: About You (Principal Researcher)

	Full Name:
	Victoria Jane Harris

	Tick all boxes which apply:

	Member of staff:
	☐	Student:
	X	Honorary research fellow:
	☐


	Faculty/School/Centre:
	The Faculty of Education & Communities - Yr Athrofa

	Campus:
	Townhill

	E-mail address:
	HarrisV2@hwbcymru.net

	Contact Telephone Number:
	07970 822269

	For students:

	Student Number:
	
	Undergraduate
	☐
	Programme of Study:
	Enquiring Teacher Programme
	Taught Postgraduate
	X
	Director of Studies/Supervisor:
	Catherine Morgan
	Research
	☐


SECTION B: Approval for Research Activity

	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	X	NO
	☐
	     
	Date

	If Yes, please indicate source of approval (and date where known):
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Other; Catherine Morgan

	X	20.01.18


Approval in principle must be obtained from the relevant source prior to seeking ethical approval.

SECTION C:  External Ethical Guidance Materials

	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	BERA (2011)- Ethical Guidelines for Educational Research
	X
	UWTSD Research Ethics & Integrity Code of Practice (2017-20)
	X

	EWC Code of Professional Conduct & Practice (2017)
	X




SECTION D: External Collaborative Research Activity

	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	X

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person:

	Institution
	

	Contact person name
	

	Contact person e-mail address
	



Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	If Yes, please attach a copy of any final approval (or interim approval) from the organisation






SECTION E: Details of Research Activity

	Indicative title:
	How can we improve independence in extended writing of MAT children in the Foundation Phase?

	Proposed start date:
	26th February 2018
	Proposed end date:
	8th June 2018

	Purpose of research activity (including aims and objectives)
Outline the purpose, aims and objectives of the research activity, including key research questions. Show briefly how existing research has informed the proposed activity and explain what the research activity will add and how it addresses an area of importance. (Maximum 300 words)

	The aim of this study is to identify steps and/or strategies that help more able and talented children fulfil their potential in extended writing. Currently, children in my class feel that being successful means finishing first. However the objective of this study is to attempt to change this existing mindset towards one of quality and extension of ideas in the writing process.
Key questions that will be considered during the course of this study are:
· How do children feel about writing? - in terms of both enjoyment and ease.
· Do they plan their writing?
· Does their oral ability influence their writing ability? There is an assumption made using Pie Corbett philosophies that, if the children can tell a story, then they will be able to write a story.
· Does their reading ability influence their writing ability?
· Do children choose to write during free choice? If not why not?
· At what level does support (scaffolding) become a hindrance?
· What type of support do the children want and what do they normally get from the teacher?
· Do success criteria help the children more if they have helped develop them, or if given by the teacher?

The topic for this study was selected based upon the school’s last Estyn report and two recommendations that were made:
‘R1 raise standards of literacy, particularly extended writing and handwriting across the curriculum;  R2 provide learning experiences that meet the needs and abilities of all pupils consistently’ 
Estyn (2012:3)
These recommendations were translated into the current School Improvement Plan (SIP) as ‘Priority 1 To raise standards in extended writing in English.’ School X SIP (2017) 
Data from the Foundation Phase Indicator and Key Stage 2 Core Subject Indicator reveal that, whilst attainment is generally sound, results at the higher levels are significantly below national averages. A minority of pupils achieved outcome 6 for Language, Literacy and Communication in Foundation Phase and only a few pupils achieved Level 5 for Literacy in Key Stage 2. (School X Evaluation Report, September 2017)
These three key documents have highlighted literacy and the extension of literacy skills of more able and talented children as an area for development, and this is the major influencing factor for my choice of research study.

	Proposed methods
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. (Maximum 600 words)

	Over the course of this study, a variety of research methods will be used in order for data triangulation to take place. In this way data can be validated through cross verification. The majority of data collected will be qualitative in nature so, by contrasting it against quantitative data, where it is available, it is my aim to demonstrate concurrent validity (Campbell and Fiske, 1959).
In the first instance quantitative data will be used to select six children for the study. This data will be collected by administering the Salford reading test and the Salford spelling test. These are used as indicators of a child’s reading and spelling age in relation to their chronological age. A particularly high result would indicate that a child is particularly talented in this area, and so should be included in the study. Additional quantitative data will be taken from Incerts, Whilst this is a data tracking system that relies on teacher judgement of a child’s performance against national standards, it is widely accepted within primary education as a data generator, and at the end of Key Stage this data is verified externally as well as internally. For the purpose of this study, more able and talented (MAT) children in Year 1 will be graded as Outcome 4.5 and above in any area of Language, Literacy and Communication (LLC). In Year 2 the child will be assessed as currently an Outcome 5 with a view to ending the academic year as an Outcome 6, in any area of LLC. A significant difference between the two sources of quantitative data is that the Salford test scores are parametric data, but Incerts data would be considered to be non-parametric (Cohen et al., 2011). Both sources of data are used as respected measures of ability and progress within normal school life.
In addition to quantitative data, a number of qualitative sources will be used. Non-participant observation by a teacher colleagues will be used to note how the children and teacher behave and interact and to note any behaviour indicators that imply how the child may be feeling during the process of extended writing, such as ‘tension release’, as described by Bales (1950). The observation can adopt an unstructured approach to facilitate natural open-ended description and facilitate the emergence of common themes (Punch, 2005). Observers will strive to be as unobtrusive as possible, but it is acknowledged that their presence may influence children’s behaviour, although it is normal practice within a Foundation Phase classroom environment for adults to make observation notes. Non-participant observation will be conducted by the researcher (twice), and by two other non-participant observers (once). This is to allow a lesson study process to take place. Lesson study is a highly versatile tool which has developed internationally and allows teachers to plan a lesson, reflect upon the outcome of that lesson and enhance future teaching practice (Dudley, 2015).
Focus group interviews will be performed to gain an insight into the participant children’s perceptions (Nisbet and Watt, 1980) of written language and how easy they find it and their enjoyment level. These interviews will take place informally as part of normal classroom activity to maintain the well-being and esteem of those involved.
Dewey (1933) highlights the danger that teachers face of becoming complacent in their practice and the need to be reflective to enhance this practice and to improve it. Brookfield (1995) goes further to suggest ways in which to enhance reflective practice, looking at a specific element from different angles, commonly referred to as Brookfield’s Lenses. It is intended that these strategies will also be used during the course of this study.
At all stages of the study, the children identified as participants will give their assent to participating and be allowed to withdraw this assent at any time, without any negative consequences. 

Reference List
Cohen, Manion & Morrison (2011) Research Methods in Education (7th edition): Routledge.
Bell, J. (2010) Doing Your Research Project: Open University Press.
Dudley, P. (2015) Lesson Study: Professional Learning for Our Time: Routledge.
Pollard (2002) Readings for Reflective Teaching: Continuum.
Brookfield, S. (1995) Becoming a critically reflective teacher. Jossey-Bass: San Francisco. Available at https://www.learning.ox.ac.uk (Accessed 22nd January 2018)




	Location of research activity
Identify all locations where research activity will take place.

	This Primary School is in a village on the outskirts of a small town in a South Wales valley. Currently there are 126 full-time pupils on roll, with an additional 28 nursery children attending for a half day. Most pupils come from a wide area around the village and the town. Their social and economic circumstances vary, but are generally disadvantaged.  This results in the percentage of free school meals pupils being above the local authority and national average.  Nearly all pupils come from homes where English is the first language 


	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural sensitivities or vulnerabilities of participants.

	

(this box should expand as you type)






SECTION F: Scope of Research Activity

	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☐
	X

	Use of interviews?
	X
	☐

	Use of diaries?
	☐
	X

	Participant observation with their knowledge?
	X
	☐

	Participant observation without their knowledge?
	☐
	X

	Use of video or audio recording?
	☐
	X

	Access to personal or confidential information without the participants’ specific consent?
	☐
	X

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	X

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	X

	Investigation of participants involved in illegal activities?
	☐
	X

	Use of procedures that involve deception?
	☐
	X

	Administration of any substance, agent or placebo?
	☐
	X

	Working with live vertebrate animals?
	☐
	X

	Other primary data collection methods, please explain in this box



	☐
	X



If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants

	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	X
	☐

	Adults (over the age of 18 and competent to give consent)?
	☐
	X

	Vulnerable adults?
	☐
	X

	Children under 18?
	X
	☐

	Prisoners?
	☐
	X

	Young offenders?
	☐
	X

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	X

	People engaged in illegal activities?
	☐
	X

	Others (please identify):


	☐
	X



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	There are 25 children in the class of year one and two pupils, however the focus group will consist of three year one pupils and three year two pupils. These children would be selected using existing classroom data that has identified children of a particularly high ability in either reading, writing or oracy. Children will be selected based on exceptional ability in any area of language because the researcher would like to investigate any links between their ability in extended writing and the specific area of language in which they are deemed to be more able and talented.
At all stages of the study, the children identified as participants will give their assent to participating and be allowed to withdraw this assent at any time, without any negative consequences. The headteacher of the school has given his consent for this research study to take place and consent will be sought from the parents/ legal guardians of the participants.





	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	X
	☐
	☐

	Will you tell participants that their participation is voluntary?
	X
	☐
	☐

	Will you obtain written consent for participation?  
	X
	     
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	X
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	X
	☐
	☐

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	X
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	X

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	X
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	X
	☐
	☐

	If NO to any of above questions, please give an explanation 

	As highlighted previously, at all stages of the study the children identified as participants will give their assent to participating and be allowed to withdraw this assent at any time, without any negative consequences. The head teacher of the school has given his consent for this research study to take place and consent will be sought from the parents/ legal guardians of the participants






	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	X
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	X
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	X
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	X
	☐

	If YES to any question, please provide full details 

	






SECTION H: Anticipated Risks

	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

Yes                               ☐
 No                                    X


	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Having read and referred to the BERA & UWTSD code in conjunction with the EWC Code of Professional Practice, all precautions shall be taken to ensure that the following steps are followed to minimise risk to participants.
No child participating in the study shall be named or described in such a way as they might be identified
At all stages of the study, no child shall be treated differently, for either being a participant or non- participant of this study. No incentives shall be offered to children to reduce the impact of bias on the data and to ensure that children don’t feel under pressure to participate in the study. 
The children will give their assent to participate and be allowed to withdraw this assent at any time, without any negative consequences, and the children will be made aware of this fact. 
The researcher is aware that if the observation or focus group causes any emotional distress the pupils need to know that they can leave at any point. This withdrawl can be by means of verbal or non- verbal communication. The children will not experience any circumstances different to normal school situations where they may be put under the risk of physical harm.
Assent will be gained from participating children and consent from their parent/ legal guardian. The researcher and observers will adhere to all legal requirements in relation to working with children as well as School X’s up-to-date Safeguarding Policy that clearly states procedures and measures to be taken if there are any safeguarding concerns.
Research methods have been selected to facilitate collection of qualitative data and mimic the normal practice within School X, in order to put the children at ease and reduce the sense of intrusion. 


	

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	

(this box should expand as you type)

	

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	At no stage during this study is the researcher required to be on their own with a child or children. There are always a minimum of two adults present in a Foundation Phase classroom, and this would not need to change. In a focus group situation the researcher will be in a quiet area of the classroom but still visible to the Teaching Assistant.  It is acknowledged that there is a risk of accusation because some children are participating in research and some not, but it is important to note that no child or group of children will be treated differently during or after this study and no child will receive any incentive to participate in the study.  It could be said that the Teacher holds a position of power over the children participating the study, but the normal classroom relationship between Teacher and pupil at School X is one of mutual respect. As a precaution against misuse of any abuse of power there will always be a Teaching Assistant present when the researcher is with the participating children.


	

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	The researcher recognises that in undertaking this study, the good name of UWTSD must be upheld and good working relationship between School X and UWSTD maintained. There is a Memorandum of Understanding between the governing body of School X and UWTSD as we have previously had PGCE and BA Ed students on placement within the establishment. The study will be conducted in an ethical and professional manner to maintain this good working relationship. Consequently the researcher undertakes the commitment not to falsify, fabricate or manipulate results of the research. All work submitted will be of the researchers own hand and all deadlines adhered to.
(this box should expand as you type)

	

	Adverse outcomes
List measures put in place to limit any adverse effects or outcomes of research activity where appropriate. Include any emergency protocols. 

	BERA & UWTSD guidelines in conjunction with the EWC Code of Professional Practice will be used to limit any adverse effects or outcomes of research activity, including data and information concerning the participants or organisation where the research is taking place. Neither the school nor pupils participating in this research study will be referred to by name or described in such a way as they might be identified
School X has an up-to-date Safeguarding Policy that clearly states procedures and measures to be followed if there are any safeguarding concerns. These will also be adhered to.
At all stages of the study the children identified as participants will give their assent to participating and be allowed to withdraw this assent at any time, without any negative consequences. Children will demonstrate their consent by the position of a counter on laminated traffic lights in front of them. In this way, any embarrassment of talking to the teacher if they change their mind is removed.





	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	


YES
	


NO
	


N/A

	Has a DBS certificate been obtained?
	X
	☐
	☐


SECTION I: Feedback, Consent and Confidentiality

	Feedback
What feedback will be provided to participants, how will this be done and when? 

	Feedback is always given in the Year 1 and 2 classroom as part of assessment for learning and communicating how work can be improved. This is done orally due to the age and or reading ability of the children. In terms of the study specifically, feedback will be given to participants if requested on an informal basis.

	

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded.

	Having identified a focus group for the study consent will be gained from the child’s parent/ legal guardian. This consent will take the form of a written letter outling the  purpose of the research and what it is trying to find out and exactly what will be asked of the participants, such as the chosen research methods i.e. interviews and observations, both of which are normal classroom practices within School X.
At all stages of the study the children identified as participants will give their assent to participating and be allowed to withdraw this assent at any time, without any negative consequences. This will be communicated in an age appropriate way to ensure understanding. Children will demonstrate their assent by the position of a counter on laminated traffic lights in front of them. In this way, any embarrassment of talking to the teacher if they change their mind is removed. This is a practice that the children are familiar and comfortable with.


	

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	No pupils or the school will be named during the course of this study, whether that be in the body of the assignment, in research notes or in data collection that may be included in appendices. The children shall be referred to as Child A, B, C etc and the school as School X







SECTION J: Data Protection and Storage

In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	
	YES
	NO

	Does the research activity involve personal data (as defined by the Data Protection Act)?
“personal data” means data which relate to a living individual who can be identified—
(a) from those data, or
(b) from those data and other information which is in the possession of, or is likely to come into the possession of, the data controller, and includes any expression of opinion about the individual and any indication of the intentions of the data controller or any other person in respect of the individual.
	☐
	X

	If YES, provide a description of the data and explain why this data needs to be collected:

	
(this box should expand as you type)

	

	Does it involve sensitive personal data (as defined by the Data Protection Act)?
“Sensitive personal data” means personal data consisting of information as to –
(a) the racial or ethnic origin of the data subject,
(b) his political opinions,
(c ) his religious beliefs or other beliefs of a similar nature,
(d) whether he is a member of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) his physical or mental health or condition,
(f) his sexual life,
(g) the commission or alleged commission by him of any offence, or
(h) any proceedings for any offence committed or alleged to have been committed by him, the disposal of such proceedings or the sentence of any court in such proceedings.
	☐
	X

	If YES, provide a description of the data and explain why this data needs to be collected:

	
(this box should expand as you type)



	Will the research activity involve storing personal data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	X

	University computers?
	☐
	X

	Private company computers?
	☐
	X

	Home or other personal computers?
	☐
	X


	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	X

	“Cloud” storage or websites?
	☐
	X

	Other – specify:

	☐
	X

	For all stored data, explain the measures in place to ensure data confidentiality, including details of password protection, encryption and anonymisation:

	
There is no personal data being collected. All observations will be made confidential at source (i.e. no pupils named) and relevant notes will be stored on a password protected device.



	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	X
	☐

	Sharing of data with others at the University?
	☐
	X

	Sharing of data with other organisations?
	☐
	X

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	X

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	X

	Publication of data that might allow identification of individuals?
	☐
	X

	Use of data management system?
	☐
	X

	Data archiving?
	☐
	X

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the Data Protection Act (and/or any international equivalent):

	
Relevant notes will be stored on a password protected and encrypted device.




	List all who will have access to the data generated by the research activity:

	
The researcher, Victoria Jane Harris 


	

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
The researcher, Victoria Jane Harris 


	

	Give details of data storage arrangements, including where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
Notes will be backed up on an encrypted memory stick and password protected electronic device and archived on a password protected hwb account.





SECTION K: Declaration

	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant: 
VJ Harris
	
	Date:
	20.01.18



For students:
	Director of Studies/Supervisor:
	Catherine Morgan

	Signature:
	[image: ]

	Date:
	24/01/18



For staff:
	Head of School/Assistant Dean:
	

	Signature:
	


	Date:
	




Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	X
	I have read the guidance notes supplied before completing the form.

	X
	I have completed ALL RELEVANT sections of the form in full.

	X
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	
I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)


	X
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	X
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.




	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.



STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by th


Appendix B
Assent Script
You know how Mrs Harris has been away from school quite a lot, well I’ve been going to a big school for grown- ups called a University so that I can keep being a good teacher.
My teacher at University has set me some homework that I’ve got to do at school with you, do you think you might want to help me? 
Before you answer properly let me tell you what I would need your help with….
First I would like to ask you some questions and I would write down some of the things that you said.
Then I would like to see how you write a story in our lessons and if you need help from me or if Besty helps you more? Mrs Garland and Miss Tanner might come in to watch sometimes too and they would make some notes to help me, because I’m going to be so busy teaching you?
Would you be willing to help me with my homework for University? I don’t mind if you don’t want to, or if you say yes now & then change your mind, that’s no problem at all, but I’d be very grateful if you did.
Please put your counter on the green traffic light if the answer is yes I’ll help you Mrs Harris or the red traffic light if you’d rather not.



Appendix C
Dear Parents and Carers,

I am currently on a course, ‘The Enquiring Teacher Programme’ at the University of Wales Trinity St David      (UWTSD). As part of this course I will do a small research project at school and write about my findings. The research will involve talking to a group of children about their learning and observing the children as they work. These are normal classroom practices, however because I will have to submit an assignment to UWTSD, I must get parent/ guardian consent for each child that is to be part of the project. The theme of my research is ‘How to improve extended independent writing’. The whole class will benefit from my research as it requires me to support the children in a slightly different way in their writing, and see if it helps them. 
The children that I will focus on during my research will be asked if they want to be involved and do have the option to decline.
If you are happy for your child to take part, I would be very grateful if you could return the form below as soon as possible and if you have any questions please don’t hesitate to ask.

Yours sincerely
Year ?? Teacher
__________________________________________________________________________
I consent to……………………………………………………………………  (name of pupil) taking part in the research project 

that ????? is completing for the University of Wales Trinity St David.

· I have read the information provided by Mrs Harris about the small research project.
· I understand that the research methods used will be no different to those undertaken within normal classroom practice.
· I understand that my child is able to decline the offer to take part, when asked by Mrs Harris at school.

Signed………………………………………………………………………….(Parent/ guardian)	

Name…………………………………………………………………………..

Date……………………………..

Appendix D
Lesson Study 1
       Participant                                              E              R           H          M         I         D         J
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Appendix E
First Interview
Participant                     E             R            H           M           I            D           J
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Appendix F
Lesson Study 2 Observations
Participant                       H          E          M         R           I         D            J
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Appendix G
Lesson Study 3
Participant                H             E             M            R           I             D            J
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