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Portfolio On Play
Play can be loud, wild, and collaborative, as well as calm, concentrated and solitary (Play Wales, 2017). Cohen (2018) defines play as a form of learning and an important part of children's development, as play helps them to imitate the behaviours of those around them and build their social skills. Garvey (1990) acknowledges that play is joyful and even when it is not accompanied by signals of amusement, the child values it highly. Incentives are intrinsic and serve no other goals. Moreover Khan, Bell, and Wood (2021) explain that play contributes to a child's overall development. Every aspect of a child's learning, development, and growth is intertwined in holistic child development. In practise, holistic development means that young children's learning, growth, and development are interrelated and contemporaneous from birth. Considering care and learning are inextricably linked in this holistic approach, practitioners should engage in pedagogy that supports play and learning (Brodie, 2018). 
Section 1: Two types of play and how they can be supported in practice. 
Firstly, children learn about the world around them and the impact they have on the environment through exploratory play. Children under the age of one investigate objects of interest by mouthing and grabbing them and will have practised a variety of ways to explore objects of interest and will choose their preferred method to explore them regardless of the object (Lindon, 2000). Exploratory play requires the individual to use all their senses. They will look at, touch, listen to, and move objects to understand how they can influence the world around them (NHS Greater Glasgow and Clyde, 2017). 
Children touching and exploring the world around them develop cognitive abilities. Size, space, volume, texture, and colour concepts will be developed through play activities such as painting, water play, and craft activities. Children learn about cause and effect, as well as how concepts change, which benefits the child’s development intellectually (WJEC, 2019). Furthermore, Herrig, Muentener and Schulz (2018) state children's visual exploration improves to be more efficient as they grow older, while their manual exploration becomes more challenging and their visual and motor systems become more attached. These changes could indicate more complex cognitive abilities, and more learning opportunities. According to Children’s Hospital of Chicago (2022), exploratory play for a child could be exploring their own bodies, before advancing to exploring objects. A child could perhaps, experiment with a tool using clay or dough to see how it works. This sort of play entails discovering something new or unfamiliar (Treasure, n.d).
Treasure baskets can support exploratory play, Jackson and Forbes (2014) suggest that there must be plenty of objects within the treasure basket, such as empty tins, pinecones, wooden rings, and hair rollers. Items that have different weights, colour and textures are used in treasure baskets. Children should be given the opportunity to play individually, to fully explore as well as plenty of time to investigate the basket. Practitioners should follow the baby's lead and interact with them on the baby's terms (Stevenson, Luck and Lawrence, 2008). Children can focus on and explore the equipment within the treasure basket in more depth when away from distractions and noise. The adult creates the play environment and then place themselves in an area that they are not directly involved in the play but can monitor it and intervene and redirect play if necessary (Auld, 2000). 
Secondly, rough and tumble play is close contact that involves chasing, tickling, and wrestling. This will not involve intentional harm to the children involved, children should be laughing and enjoying (Play Scotland, 2022). Physical, social, emotional, and cognitive skills are shaped by rough and tumble play. Children learn self-control, compassion, boundaries, and about their own skills in comparison to other children. Children's bodies are exercised while their social skills are developed through chasing activities, and they learn to adapt to changes in the play and evaluate how their peers react to adjustments (Bokony and Patrick, 2009).
Furthermore, Smith (2009) states that rough and tumble play is more common in early primary school years. Harbin (2016) discovered that boys are more likely than girls to engage in rough and tumble play, and that boys appear rougher than girls when it comes to rough and tumble play that requires physical contact. However, girls are more likely to engage in non-contact sorts of rough and tumble play such as chasing games.
There are opportunities for rough and tumble play at school, during play times and physical education. It is beneficial to have a designated play place with a large, soft floor surface, an uninterrupted area, a small group size, and supervision. Spaces should be free of learning activities and unaffected by non-participating peers. (Russell, 2019). Furthermore, Storli (2021) states that generally, rough and tumble play is less limited in outdoor areas than it is in indoor environments. Equipment, such as swings, slides, and climbing structures, can be found in outdoor playgrounds to encourage rough and tumble play. 
Section 2: Why it is important for children to choose their own play, and the importance of the role of the adult in children’s play. 
When children have the opportunity to play in any way they wish, they are said to be engaged in free play. They can choose their own play materials, interest area, and scenario, and are able to express themselves in whichever way they want (UNICEF, 2020). Self-directed play is intrinsically motivated, this is when a child engages in an activity for their own benefit and gain satisfaction from it (Gottfried, 1983). According to Ledendecker (2020) allowing children to create their own games with their own rules, will increase their self-esteem, as they feel successful. In addition to this, self-directed play promotes independence, and stimulates imagination. Moreover, Brown and Patte (2012) express that playing freely is essential for a child's overall development, as unstructured play benefits physical, social, emotional, and cognitive development. 
Daly and Veloglovsky (2020) state that loose parts are materials that are naturally open-ended. They provide children with a variety of ways to interact with them, based on the child's previous familiarity with the materials. Loose pieces can be used in a variety of ways as they are nonprescriptive. Furthermore, Nicholson (1971) developed a theory on loose parts, and states that children develop feelings, relationships, and ideas as they play with loose components. Time, space, and materials that are basic, motivating, and transformable are the most essential components for play. The best form of play is trial and error learning with open ended resources. When children are fully immersed in their studies, they gain a better comprehension of subjects. PACEY (2019) suggest that loose parts include objects such as blocks, boxes, and balls. There are natural resources that can be used as loose parts, for example, rocks, sticks and leaves. Also, materials such as ribbon, fabric, and straws can be used in loose parts play. Moreover, the Reggio Emilia approach includes the use of loose parts, mirrors, and lights. As a result of this, children can express themselves in a variety of ways as they develop their personalities using a self-guided curriculum. Painting, drawing, and theatrical play are recommended activities, as they are considered skills that children utilise (NIDO, 2019). Biermeier (2015) adds that the Reggio Emilia approach is implemented through projects that allow children to investigate, inspect, hypothesise, question, and review their learning. Educators that use the Reggio Emilia approach have confidence in themselves to respond appropriately to children's ideas and interests, as well as in children's desire to learn about key topics. As a result, a developmentally appropriate atmosphere of community and collaboration is established.
Furthermore, a study by Nicholson et al. (2014) suggests that children’s perception on play was typically associated with toys and games and seen as an important aspect of social interactions and relationships. Laughing and enjoying each other's company were prominent, as was the ability to select how and with whom they played.
Following this, a study by McInnes et al. (2011) states that differences in pedagogic interactions with children, and children's use of the cue of adult presence to differentiate between play and non-play activities may be linked to practitioners' understandings of play and its relationship to learning. Several practitioners appeared to have a strong understanding on the concept of play and their role with children. A variety of adult-led and child-led activities were prepared, and practitioners participated in all the activities with the children and engaged in pedagogic activities that gave the children a sense of choice and control, implying a mixed framing style.
Moreover, Rymanowicz (2015) states that adults who control, guide, or take over a child's play are denying the child's core principles of self-directed play. When children are not unable to freely explore, the experience loses meaning. Alternatively, being present and not taking over a child's experiences allows them to develop themselves, engage in learning and curiosity, and create opportunities to help expand and grow their experiences. Additionally, positive attitudes must be encouraged, motivated, and developed by the adult. Individual requirements and dispositions must be considered for each child to be able to play in their own way (Play Wales, 2013). 
Furthermore, Welsh Assembly Government (2008) state working with young children requires encouraging, and motivating practitioners to encourage developing good attitudes. When it is necessary for practitioners to intervene, they should do so sensitively. Where possible, children's learning should be extended, and their problem-solving and thinking skills should be challenged, and practitioners should know when to let children reach satisfactory conclusions independently. Practitioners should also scaffold children's learning when they are having difficulty with an activity or are not likely to succeed without intervention. The practitioner can withdraw their assistance once the child successfully completed the exercise. Moreover, practitioners must determine the role they play in activities, as well as the questions children ask themselves, and how they interact. Indoor and outdoor learning environments must be organised to give a wide variety of varied play experiences, practitioners must arrange the learning environment to ensure that children have a variety of play activities that allow them to be spontaneous. The learning environment should be intriguing, stimulating, adaptable, language rich, and used as a motivator for learners (The Welsh Government, 2021).
Section 3: An observation method for young children.
Observations can be open ended, such as when a practitioner is observing a child that is exploring and interacting within the setting, to learn about their interests, friends, likes, and dislikes. Alternatively, the method of observation could be more structured, such as using a pre-determined scale to document (Bohart and Procopio, 2020). 
Laevers developed the Leuven scale, which is a five-point scale-based observation that focuses children's well-being and involvement. Feeling at ease, being spontaneous, and free of emotional pressures are important aspects of good mental health. Self-confidence, a high level of self-esteem, and resilience are all associated to well-being. Involvement refers to being fully immersed in activities and is seen to be a prerequisite for in depth learning and development (Northumberland County Council, 2017). 
Moreover, the scale assigns descriptors to each level, with level five indicating the highest level of involvement and level one indicating the lowest. Higher levels of involvement can be used as a measure of higher quality provision, according to the scale (MacRae and Jones, 2020). 
Cowley (2019) states that level one of the well-being scale describes a child as distressed and dissatisfied with their environment. There are very few occasions of genuine pleasure, and children appear nervous or tense. Children have difficulty interacting with the surroundings and may harm themselves or others. Whereas on level five of the well-being scale, children demonstrate laughter, smiles, and cry out with pleasure. Children appreciate both the environment and the company of others, and do not show signs of discomfort.  
Level one of the involvement scale is described as a child carrying out simple, repetitive activities. Children are more likely to wandering, appearing absent-minded, and staring aimlessly, and do not engage in any activity at all. When any play starts, it is frequently brief or pointless, and noises, sounds, and movements in the environment easily distract children in this level of the scale. On the other hand, level five of the involvement scale involves suggests that children are quick to make decisions and are entirely involved once they begin an activity. Concentration, persistence, and energy signals are well represented, and strong stimuli in their environment will only slightly affect them. Children at this level of the scale enjoy exploring the world and pushing themselves to the limits of their capabilities (Dubiel, 2014).
A limitation when applying the Leuven Scale is the guidance is explicit in terms of how children demonstrate the intensity of their involvement. The language of level one of the scale gives the most insight, indicating that the less intense the experience, the less cognitively engaged the child is (MacRae and Jones, 2020). Furthermore, East Sussex Council (n.d) state that the Leuven scales are straightforward and comparable to scanning – the practitioner would conduct a two-minute observation individually or as a group to establish overall levels of interest and well-being in a child. The time it takes to do a Leuven scale assessment is a benefit, however children change over time, and therefore a single observation is insufficient. Allingham (2022) explains that children’s levels of interest and happiness may change over time, causing a single observation to be insufficient. A judgement should not be made until several observations have been made, causing this to be a time-consuming observation. 
It is important children are involved in different ways and hence exhibit involvement in different forms, the relationship between the observer and child is a key aspect in good involvement observation. As a result, knowledge of the child is imperative. Piaget’s theory of play is identified as children practising their knowledge through play, exploring new ideas and opportunities, applying, or relating existing experiences to the play, and, if the challenge is fulfilling, reach new understandings (Cited in Woods, 2016). The active, involved child, according to Laevers and Piaget, is one who persists in completing an activity, problem, or challenge to a satisfactory, self-determined conclusion.
Practitioners can adapt the environment to support children at all stages of development, regardless of their position on the scale. For example, rearranging the physical learning environment into appealing corners or spaces; Examine the resources available in each location to ensure that all children, including the most capable, are challenged. Additionally, practitioners can plan activities that encourage children to investigate their own behaviour, principles, and emotions (Cumbria County Council, n.d). 
Section 4: The role of play when undertaking observations and assessments of children, and how it affects the child’s engagement and the accuracy of the observation. 
Woods (2016) states that when a child is assessed through recorded and brief observation, it is assumed that they will not behave in the same manner they would at any other time. It is recommended children are assessed through natural play. Intrinsic motivation is a more effective long-term technique for achieving goals and completing activities in a way that makes the child happy. Intrinsic motivation is an effective long-term technique for achieving goals and completing activities in a way that makes the child happy. Extrinsic motivation, on the other hand, entails accomplishing a task or showing a behaviour as a result of external factors, and thus has the potential to lose efficacy over time (Isen and Reeve, 2005).
A later study by McInnes and Howard (2013) discovered that when children view an activity as play rather than not play, their emotional well-being increases. The findings support the idea that play may be seen as both an observable behaviour and a mental state. Children who took part in an activity session that was intended to be 'like play' were more engaged than children who took part in a session that was 'not like play'.  The children in the 'like play' sessions were more concentrated on the activity, smiled more, and moved freely, according to behavioural results.  Children in the 'not like play' sessions, on the other hand, were easily distracted, made more negative sounds, and remained stationary in their chair despite being permitted to change their body positions.


How children learn and develop 
Sturrock and Else established the Play Cycle as a theoretical model of play in 1988. King and Newstead expanded on the model and definitions of the six elements that forms the play cycle in 2019. The first stage of the play cycle is a pre-cue, where children have subjective thoughts in their inner world. Next, a signal for the world to engage with the child’s developing sense of self and reality is referred to as a play cue, where children can respond. Subsequently there is a play return, thus leading to a flow in the play cycle. The child initiates play frames to accommodate the context or boundary of the play. It is a natural stage that may alter shape and size to contain the play. Finally, the child will choose to end the play and move on, which is referred to as annihilation. An external factor or an uninterested child can bring the play cycle to an end (King, 2020).
King and Sturrock (2019) explain the four different roles the adult play in the play cycle. The adult observing and reflecting outside the play frame is known as play maintenance. This is followed by simple involvement; the adult is closer to the play frame and acts as a resource to the children. When an adult participates more actively in the play cycle by responding to a play cue, this is known as medial intervention. Finally, complex intervention takes place when an adult takes an active role in the play cycle, sending cues in the aim of initiating a response from the child.
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