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A critical evaluation and identification of next teaching and learning steps focusing on a case study of an individual learner or group of learners, based on an observed critical incident.
The purpose of this assignment will be to critically evaluate an incident from an observed case study, and to provide supporting theory and literature to form a detailed critique of the impacts on teaching and learning. Particular focus will be given to the Behaviourist and Constructivist theories of learning to determine how differing learning approaches can develop or hinder teaching and learning outcomes, whilst evaluating the strengths and limitations presented within each theoretical framework. Reference to Assessment for Learning will be highlighted to demonstrate the effectiveness of its uses in progressing and developing children’s learning and understanding. This assignment also aims to highlight the benefits of reflective practice in order to develop next teaching and learning steps that demonstrate effective pedagogical practice. 
 Observation
The observation took place in a local English medium school that provides education to over 400 students from Nursery to Year Six. Within the school, 20% of students identify as having additional learning needs and 14% of pupils are eligible for free school meals. The learners directly involved with the observation were of a Year 4 class with a total of 31 pupils, aged between 7 and 8 years old. The learners were of a mixed ability with a majority of lower ability learners in the class. 
In accordance with the guidelines published by the British Educational Research Association (BERA), personal data and information regarding the school’s name, location and names of participants will remain anonymous and confidential in order to protect the rights and dignity of all involved. For the purpose of this assignment, clarification of involved participants will be known as Teacher X and Student X. 
Furthermore, researchers maintain a duty to obtain consent from participants (BERA, 2019). When consent cannot be obtained from children, a gatekeeper should be aligned to act between the young participants and the researcher to facilitate the “smooth running of research activity to completion” (McFadyen and Rankin, 2016). Regarding this research study, the teaching establishment was considered the gatekeeper for the research and consented for routine teaching practice to be observed. 
 Methodology 
For the purpose of the research, different models of observation were considered for use such as time-sampling and event-sampling. Time-sampling can be considered highly effective when undertaking research due to the prospect of focusing on the frequency of particular behaviours at different time intervals (Gordon and Browne, 2011, p.203). However, Hobart and Frankel (2014) recall the possibility of particular behaviours not occurring within the time frame as a limitation of this method. This reason influenced the decision to disuse this method due to the observers desire to identify as many critical incidents as possible within the given timeframe of one school day. 
Haynes (2012) refers to event-sampling as the process of systematically sampling specific events over a period of time. This method allows for the study of frequently and infrequently occurring events that can be observed in real life context, which can be particularly useful when studying one specific behaviour.  Nevertheless, this method was viewed as non-appropriate for this research task due to the select focus on a prolonged event of behaviour in favour of a broader observation of activities that could identify many potential critical incidents. 
An observational case study was selected as the most appropriate method of observation when conducting the research. A case study is defined as an in-depth exploration of an event, activity or process (Creswell, 2003).  A reason for choice was largely due to the potential of allowing an in-depth analysis and portrayal of real-life events from an individual perspective (Cohen et al., 2011,  p.129), and for the possibility of uncovering unexpected results. During this particular observation the case study method allowed for social and environmental variables to produce incidents for critical evaluation. This method provided opportunities to “receive, perceive, create and negotiate” a seemingly atypical event through personal interpretation and analysing of events in the classroom, which is considered highly useful by Tripp when attempting to illustrate critical incidents (1993, p.29).
Nevertheless, weaknesses of a case study approach were considered before undertaking the observation such as the influence of researcher bias. Tight (2017, p.25) states that a researcher’s preconceived notions can form the basis for pre-judgement and assumption, which can result in validity and reliability implications of findings. Furthermore, Tripp (1993) acknowledges that judgement can be informed by our own beliefs therefore, efforts made to analyse events from different perspectives can allow for “others points of view” to be considered and explored, which my reduce bias when forming evaluations and conclusions. 
Another implication of a case study is acknowledging the possible risk of the Hawthorne effect on participants. This is defined as a change in behaviours resulting from observation (Sedgwick and Greenwood, 2015). The suggestion that the awareness of an observer in the classroom can create the risk of behavioural changes of children can be supported by clinical assessments from professional psychologists Kamphaus and Reynolds (2003, p.37). They recommend that an observer’s presence is acknowledged to the children but not focused on to reduce the risk of the Hawthorne effect (2003, p.37). This technique was used during the case study whereby the observer was introduced at the beginning of the day but opted for a non-participant approach to reduce the impact of intrusion and influence on behaviours.
However, the issue of the Hawthorne effect has been disputed and questions have been raised regarding its actual existence and to what extent does it affect participant behaviour. A systematic review by McCambridge, Witton and Elbourne (2014) states that there is limited literature that supports evidence of the Hawthorne effect on behavioural changes, and furthermore, studies of literature have found no evidence of a Hawthorne effect on school children. Therefore, the justification of participants behavioural changes as a direct result of the Hawthorne effect cannot be proven with regards to this study. 
A structured approach to recording data was used during the observation by using questions adapted from Fletcher-Wood as a template for field notes. The predetermined field notes enabled the researcher to have a clear understanding of the main concepts to focus on during the observation that were relevant to the research proposal. However, consideration must be given to the limitations presented by this method such as the event itself cannot be replayed which can lead to a loss of information and details when composing the data analysis (Tessier, 2012). Consequently, it must be acknowledged that the field notes were conducted based on personal interpretation and recall of the event by the observer, and that suggestions and assumptions made throughout the assignment are constructed from an individualist viewpoint. 
Critical incident linked to Donaldson’s Four Purposes 
The four purposes of the Successful Futures review are the philosophical underpinnings of the Curriculum for Wales. Professor Graham Donaldson (2015, p.31) proposed Four Purposes that contain specific skills and characteristics that children in Wales should continuously develop throughout their school progression into adult life. The development of the Four Purposes will provide children with the knowledge and skills they need to become valued and contributing members of society in addition to becoming confident, healthy and morally ethical individuals (Donaldson, 2015). The opportunities for children to develop in all Areas of the purposes should be demonstrated in all aspects of teaching and learning activity in primary schools by 2022 (Curriculum for Wales, 2020). 
With reference to Appendix 2 and 6, the critical incident selected for evaluation was based on Child X who raised his hand to ask a question but the teacher gestured for him to put it down, to which Child X obeyed. When Teacher X approached Child X approximately five minutes later, Child X said he did not understand the work to which Teacher X replied "I've already shown you once".
On the surface, this may appear as a “typical event” which exemplifies common scenarios in the everyday classroom. However, the process of rendering and questioning the significance of this seemingly insignificant event can allow for the development of critical evaluation on the impacts of teaching and learning (Tripp, 1993). 
From this incident, the conditions for fostering Donaldson’s Four Purposes were less developed than desired. The potential development of the “ambitious, capable learner” was subject to Child X being able to ask questions and receive the necessary information to build upon his body of knowledge and progress his learning (Donaldson, 2015, p.31).  The opportunity to “question and enjoy solving problems” was limited as a result of Teacher diminishing the opportunity for Child X to question his understanding. This could be considered as a barrier to learning due to Child X not being able to access the required information to secure and progress his learning. 
Chouinard, Harris and Maratsos (2007) support this theory as they state in order for cognitive development to occur, children must receive informative answers to their questions. Therefore, the event could have presented different outcomes to Child X’s learning if Teacher X had provided the required information to his question. This could have allowed connections to be made between prior and new knowledge which is a fundamental principle of developing the “ambitious, capable learner” (Donaldson, 2015, p.31). 
Literature review
The critical incident selected for evaluation displayed examples of a Behaviourist and Constructivist approach to teaching and learning.  Firstly, referring to Appendix 6, the child raising his hand was a clear example of Behaviourism which is defined as the changes in behaviour resulting from learned behaviours or observed behaviours (Woollard, 2010, p.1) This suggestion can be further supported by Albert Bandura’s Social Learning theory (1977) which highlights the association of observing social behaviours and the influence it has on individual behaviour and response.  It could be suggested that the action of Child X raising his hand to attract attention was an observed behaviour reflective of Bandura’s theory, and that it was learnt as a direct result of witnessing peer behaviours and acknowledging the direct response of gaining attention from raising one’s hand (Deeming and Johnson, 2009, p. 203). 
It could be perceived that the predetermined action of raising a hand to gain attention displays reinforced behaviour as a result of Pavlovian Classical Conditioning, which is the process of a specific stimuli producing an expected response (Jozefowiez, 2014, p.526). In this event, the child’s request for information was the stimuli, and the hand raising to access the information was the expected response. Classical Conditioning in this event was adapted by both Teacher and Child, as the child expected the attention of the teacher as a result of raising his hand, and simultaneously the teacher recognised the child’s desire for her attention by acknowledging his raised hand.
Although the behaviourist theory of learning can be considered effective due to the ability to observe that learning has taken place as a result of changed behaviour (Stewart and Rigg, 2020, p.144), there are negative implications associated with this theory. Stewart and Rigg (2020, p.144) express a lack of individuality displayed through behaviourism, causing individuals to become passive through manipulation of predetermined commands and behaviours. This was reflected through Child X’s reluctance to challenge the classroom conformities of raising a hand to speak, and his unwillingness to voice his question without authorisation from the authorial figure in the classroom. The fostering of expected behaviours in addition to accepting instruction from a hierarchical figure did not present the desired result of new information, which hindered the progression of learning for Child X. Therefore, it could be assumed that in this event, the adoption of a behaviourist approach presented negative impacts on learning due to insufficient opportunities for the child to question and query, as a result of conforming to the conventional traditions of school procedures (Hargreaves, Elhawary and Mahgoub, 2018).  
The observation also identified a Constructivist approach to learning, from which theory is heavily influenced by psychologist Jean Piaget. Piaget’s Cognitive Learning theory (1964) differs from the Behaviourist theory of learning as he argued that learning does not occur from observed or learned behaviours, but rather is the process of making connections between prior knowledge and new information to develop and construct an internal understanding (Piaget, 1964). He believed that children must build schemas from their own personal interpretation and understanding in order to progress through 4 stages of cognitive development. Essentially, he valued learning as the developmental journey through assimilation, accommodation and equilibrium status as a result of independent exploration and the development of understanding through practical experience and problem-solving (Selmi, Gallagher and Mora-Flores, 2015, p.43). 
Piaget’s Cognitive Stages of Development Model represented a child’s progress through a liner sequence that determined what a child should be able to achieve at that stage (Feldman, 2004). The application of theory to practice may have been presented through Teacher X’s comment “I’ve already shown you once”, through assumption that Child X was able to comprehend and engage with the learning content as it was compatible with his position within the Concrete Operational Stage of Piaget’s Model. However, this theory has been questioned with a consensus of literature stating that children learn and develop at different phases that are not reflective of their age. Feldman (2004, p.175-181) states that Piaget’s model lacks consideration for the capabilities of the individual child by assuming that a child can only achieve what is consistent within their stage of the Cognitive model. Piaget’s model gave little consideration to children of a lower or more abled ability who may be developing in a stage behind or beyond their age and stage of learning and development. This criticism can support the suggestion that Child X was unable to process and understand the lesson content as his cognitive understanding was underdeveloped within the stage associated with his age. The idea that children progress at different rates throughout their childhood (Feldman, 2004), and that age is not reflective of abilities, can firmly support the argument that Child X was not destined to understand the work purely because it was deemed appropriate for his age. Therefore, further support and guidance was required from Teacher X to establish Child X’s conceptual understanding to allow further learning development.
Another example of a Constructivist approach to learning can be identified from Teacher X’s comment “I’ve already shown you once” (Appendix 2). This could be perceived as an attempt to encourage Child X to construct an understanding of the information she had “already shown” by using his pre-existing schemas to assimilate new ideas and develop an understanding from personal interpretation and problem-solving. Supporting Piaget’s theory, Teacher X provided an opportunity for Child X to explore his own ideas, question and manipulate existing knowledge and to actively construct an accommodated knowledge through a developmental process (Piaget, 2008). The opportunity to allow Child X to engage in his own personal construction and development of learning is a reflection of Piaget’s view of the teacher as a “facilitator of learning” as opposed to directing and leading the learning (Selepe and Moll, 2020, p.6). By applying this theory to practice, Teacher X established the child’s role in his own construction of learning by encouraging problem-solving and independent working. 
Nevertheless, the construction of new knowledge cannot be acquired if learners are unable to process and understand new information, which is often referenced as a main criticism of a constructivist approach to learning (Westwood, 2004, p.24). Dochy, Segers and Buehl, (1999) support this claim by stating that a prior knowledge must be secured before assimilating and constructing new schemas. Referring to (Appendix 6), Child X expressed his lack of understanding to Teacher X, which suggests his inability to successfully assimilate the new information and form a coherent understanding. The expectation of Child X to successfully engage with his classwork without securing a prior knowledge is considered incomprehensible by Mazarno (2004) as cited by Lent (2012, p.32). Positive impacts on learning may have been developed if Child X’s prior knowledge was secured before the activity, in addition to Teacher X providing a scaffold approach to support the development of new knowledge.
Lev Vygotsky valued scaffolding as a fundamental element in assisting with cognitive development in children, and emphasised the role of the adult in assisting a child’s progression through the “zone of proximal development” (ZPD). Vygotsky proposed the ZPD as the concept of assessing what a child can achieve independently in context to what the child can achieve with adult support and guidance (Lloyd and Fernyhough, 1999, p.36-37). Compared to Piaget, Vygotsky greatly valued the significance of social interactions from a more abled other in the construction of a child’s development and learning experience. Adopting a Vygotskian view would present the opinion that the limited incorporation of scaffold support in the observed incident could be at fault for Child X’s lack of understanding of the lesson. Furthermore, a Vygotskian view would suggest that the role of Teacher X could have played a vital part in assisting Child X through the ZPD during the science lesson, by activating Child X’s prior knowledge, developing an understanding of content-specific vocabulary (Studhalter et al., 2020), providing examples relevant to the topic and encouraging discussion (Mahan, 2020). The process of scaffold learning through teacher-student interaction may have also developed opportunities for assessment of learning to occur. 
AFL is a form of formative assessment which Cowie, Moreland and Otrel-Cass (2020, p.9) define as the recognition and response to student learning through the development of next teaching steps that will enhance student learning capacity and development. Credited as the central process to education and the bridge between teaching and learning by Professor Dylan Wiliam (2014), he further emphasises the importance of AFL in the classroom in order to identify what has been learnt in relation to what has been taught. 
The events that developed as a result of Teacher X not developing an understanding of Child X’s prior knowledge in addition to Child X stating that he did not understand the work may have been significantly different if AFL had been implemented. The missed opportunity to identify and close the gaps between Child X’s current understanding and desired knowledge (Cowie, Moreland and Otrel-Cassm 2020, p.9) meant that Child X did not secure the knowledge and understanding he needed to progress with his work. As stated by the Professional Standards for Teaching and Leadership (Welsh Government, 2019), effective pedagogy involves listening to learners and acting upon their response. Further supported by Donaldson’s Four Purpose (2015, p.31), children should be “questioning and enjoy solving problems” through fulfilling pedagogical content that can allow for the building and constructing of knowledge. However, this principle was not identified during this incident due to Teacher X foreseeing the opportunity to recognise and assess Child X’s learning needs. Tofade, Elsner and Haines (2013) state that the use of questioning can be used as an effective tool for assessing prior knowledge, developing learners critical-thinking skills and stimulate learners to connect concepts and thoughts through analysing and articulating information. If the opportunity had been taken by Teacher X to acknowledge and respond to Child X’s question, these skills could have been developed through teacher-student questioning and discussion. 
Reflection/ Evaluation and Next Steps
Upon reflection, the observation allowed for the realisation that teaching through transmitting knowledge and teaching through facilitating learning are two fundamentally difference concepts that can be commonly mistaken as one entity (Prosser and Trigwell 1999). Reflection of the observation has presented a new understanding of the common misconceptions of ‘trivial’ classroom events and their importance when evaluating teaching and learning impacts (Tripp, 1993). The process of reflection in relation to observing and evaluating critical incidents enables teachers to initiate and assist the process of professional and practical development through evaluation of practice (Tripp, 1993, p. 41) and to improve and develop future practice. 
The use of Kolb’s four stage Experimental Learning theory (ELT) can allow for reflection of incidents that were critically evaluated for the purpose of this assignment. The ELT model focuses on the cycle of concrete experience, reflective observation, abstract conceptualization and active, which Kolb (1984) as cited in Akella (2010) stated as the cycle of which an individual must progress through for effective learning to occur. 
The observed events of the case study are representative of the Concrete Experiences stage of Kolb’s ELT model, as they provided the foundation for critical analysis, and thus the development of reflective practice. The literature review produced a reflective observation by illustrating criticality of the observed event (Akella, 2010), and evaluating the impacts on teaching and learning. The Abstract Conceptualisation stage of Kolb’s ELT will be displayed in the next part of the assignment through providing recommendations and next teaching steps that aim to improve and develop future teaching practice. The final stage of Active experimentation will involve applying the recommendations and next teaching steps to personal practice. 
Through reflective observation, identification of both a Behaviourist and Constructivist learning approach displayed the impacts on teaching and learning. I already had a prior knowledge of constructivist learning and had previously acquired a positive view of the approach due to experience of working with the Foundation Phase. However, this observation presented a different perspective to Constructivist learning by highlighting the fundamental issue of the implications of independent learning without securing a prior knowledge (Gunduz and Hursen, 2015). Whilst Gunduz and Hursen (2015) support that Constructivist learning can be highly credited for encompassing a holistic approach, and allowing children to play a central role in their personal learning through opportunities to explore and discover, the observation showed how learning can impacted through a lack of prior knowledge and adult support. Next teaching steps could be to facilitate an increased supervision and facilitation of teacher support throughout lessons to ensure children have the opportunity to access scaffold support when required. This would allow learners to feel more confident when engaging in challenging work as they are aware of the support available. 
The event of Child X raising his hand to ask a question but being gestured to put down his hand and therefore, not receiving the required information, lead to a barrier to learning as a result of his lack of understanding. The implementation of class discussions and questioning at the start of the lesson would have allowed Teacher X to form a clear understanding of Child X’s prior knowledge, and highlighted areas of his understanding that required further developing through additional explanation and support. Dylan Wiliams and Marnie Thompson (2007) value class discussions and questions as part of a Five Key Strategy development for effective formative assessment and learning, referring to the concept of class discussions as engineering elicit evidence of student understanding. This supports the claim that the effectiveness of class discussions would have allowed Teacher X to introduce different questioning techniques that would have allowed for deliberation and extended responses from learners that demonstrate their depth of understanding. 
By listening to Child X’s question, Teacher X could have identified the gaps in his knowledge and could have assisted the development of understanding through open ended questions and verbal prompts. This technique would have required Child X to formulate and structure an elaborated response that is constructed and demonstrated through his understanding, and thus feeding back for Teacher X to assess that learning had occurred (Wasik and Hindman, 2013). The use of further questioning as an example of AFL could have been used throughout the lesson to ensure Child X had established a concrete understanding that could be demonstrated orally in addition to produced content. 
The use of Blooms Taxonomy model in this incident would have provided the theoretical framework for Teacher X to structure her questioning, by including questions classified in a hierarchical format that may have developed Child X’s knowledge through different questioning techniques. The Blooms Taxonomy model requires learners to elicit knowledge, comprehension, application, analysis, synthesis and evaluation (Tofade, Elsner and Haines, 2013). The answers generated by Child X through higher-order and lower-order questions based on this model would have allowed for identification of Child X’s understanding based on the quality of his answers. This would have provided a foundation for Teacher X to develop further learning through discussion and feedback based on the understanding he displayed through his answers. Therefore, a recommendation for next teaching steps would be to develop opportunities for consistent questioning of learners to develop an understanding of prior knowledge and for learners to make connections between prior knowledge and new information. 
A recommendation for next teaching steps would be the inclusion of visible learning objectives and success criteria to ensure children understand what is expected of them from the lesson. In their Five Key Strategies to develop effective formative assessment, Wiliam and Thompson (2007) credit the importance of success criteria and learning objectives in constructing learning, through informing the learner what is to be learnt and the steps of understanding required to acquire learning. 
This AFL technique would have provided the child with a structure of learning that could be used as reference throughout the activity, reminding him of the learning aim of the lesson, and the steps that he would need to progress through to reach the learning goal. This is supported by Wiliam (2011), who recognises the importance of children understanding the intentions behind the activities, especially for lower ability children who may struggle with internal conceptualisation if they do not understand the activity. Wiliam (2011) also suggests the co-construction of learning objectives and success criteria between students and learners, as it allows learners to construct goals that they feel are in reach within their own capabilities. This method of collaboration also enables learners to gain a clearer understanding of what is expected from them as a result of assisting with the creation of steps to achieve the desired learning outcome.

Conclusion
To conclude, it is evident that teaching and learning can be positively or negatively impacted by a combination of factors, most of which occur within the classroom and are commonly overseen as typical classroom events. The process of critical evaluation is fundamental in recognising and improving professional teaching practice through reflection, and continuously developing professional practice as stated within the Professional Learning element of the Professional Standards for Teaching and Leadership (Welsh Government, 2019). 
Through reflective observation, conclusions have been made towards a developing view that although a Constructivist approach to learning can generate effective teaching and learning, consideration must be given to implications that may arise such as a lack of prior knowledge. As the implementation of Curriculum for Wales draws nearer, Teachers must consider ways in which to identify possible implications to learning presented by constructivist learning, and innovate approaches and techniques that will develop and progress learning as emphasised through the Innovation element of the Professional Standards for Teaching and Leadership (2019).
Furthermore, the view of AFL in teaching and learning is considered fundamental in identifying and developing further learning progress and can be illustrated through the Pedagogical element of the Professionals Standards for Teaching and Learning (2019). Teachers must assess children’s understanding, and use their foundation of prior knowledge to plan for progressive learning that is within reach of individual achievement. 
In all, the role of the professional practitioner must consider a spectrum of collaborative features that must be continuously evaluated and reflected up on in order to continuously develop professional and pedagogical practice. 
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Appendices
Appendix 1
[bookmark: _gjdgxs]OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28/09/2020 9:00am, Year 4, 31 pupils

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Class Teacher, myself and One-to-one present.
· Spellings "look, cover, write, check" Method. The class teacher said that she used this as a method to gain engagement and concentration of the children in addition to improving spelling. 
· The children were using wipe it pens and laminated worksheets, with a separate piece of paper which included the spellings they were to practice. 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Children are expected to line up by the toilets to wash their hands as advised through Covid-19 guidelines. This caused a busy and chatty atmosphere in the classroom as the children waited for their turn. The children appeared at ease with this process and behaved considerably well whilst waiting. 
· The children were seated in rows facing the front of the classroom, with the children requiring extra support at the front and the children who were considered more independent learners at the back. 
· The children appeared focused with the task and engaged with the task fairly quickly after taking their seats. There was minimal distractions or disruption and the children followed instructions/commands from the teacher. 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· To self-assess spelling ability, providing children with the skill to identify and correct personal error. The method of look cover write check is providing children with the responsibility to independently engage with their own spelling progression and improve literacy and communication skills.
· The teacher regularly interjects the session with verbal reminders of the task at hand and what is to be completed by the end of the session. 
· The teacher made a comment about how practicing spellings will be useful for when they write their short stories later in the week. 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· The teach held up the activity sheet at the front of the class in view of all learners. She provided a verbal explanation to the class whilst pointing at different areas of the worksheet when explaining each section.
·  The teacher told the class they had 20 minutes to practice their spellings before they began their science session so the children were aware of the time frame given for this activity. 

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· The Teacher told the children that if they felt confident with the word’s she would provide new ones for them to attempt. 
· There was differentiation of learning with this task, where the more independent learners were given more complex words to practice in comparison to the children who required extra support, of which some had four and five letter words. The challenge for the children was incorporated within the method of the task, by having to cover the word and recite through memory. 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· Prior knowledge was used in this activity as learners had to understand the individual letter in order to be able to read the word. Learners were able to self-assess during this activity by ticking a specific box if they spelt the word correctly. The teacher did not assess the work of the whole class during this activity.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
Before the tasks begins, a child with autism is wandering around the class, when asked why by the class teacher he says he is looking for his earphones because it is too noisy. The teacher tells him to sit and down and we will find them. The teacher becomes distracted in another area of the classroom and headphones are not located.
When given the activity the learner with autism does not attempt it and begins to cry. Teacher asks what’s wrong and he replied he can’t do it to which she replies yes you can you done it last week stop crying. The child's 1-1 arrives and provides encouragement and support to the child yet he becomes frustrated and throws his pen. He puts his head in his hands and says he cannot do it. The teacher later returns to check progress whilst the boy still has his head in his hands. Teacher tells him he has until 10:00am to complete the task or he will miss his playtime. On hearing this the child completes his task with support from the 1-1.


 




























Appendix 2
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/09/2020. Year 4, 31 pupils, 10am 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Lesson is indoors, with the windows and door open for ventilation due to Covid-19 regulations. 
· The children in the class primarily consist of children with lower skill sets who required extra support, with the exception of 7 children whom the teacher considered more able. 
· Class Teacher, Myself and one-to-one present
· Science crossed with Numeracy. The teacher has said that they usually do science in the afternoon but are going to change routine and door it in the morning instead.
· The session is focusing on different materials of wood, metal and plastic. The children are to use a Venn Diagram to categorise objects made of different materials. The task will require the children to cut out the images and stick them into the Venn Diagram. 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Children are seated in rows, with the children who require extra help and support at the front and children who are able to work independently at the back. 
· There is active participation from learners who raise their hands to provide an answer when the teacher asks questions.
·  The children appear to follow instruction well from the teacher, for example putting fingers to lips when she requires quiet and crossing their arms when the teacher wants them to stop fussing with equipment. The children seem engaged in the topic and interactive with the teacher. 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· To recognise different materials and their properties. The teacher used examples of household and everyday items for the children to be able to relate the different properties into realistic contexts. 
· There were no written or visual learning objectives on display so the children only had the verbal explanation given before they began the task as reference. After the task was completed the teacher hands out a slip of paper for learners to stick into their science book which included the learning objectives and success criteria of the task.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· During the class discussion the teacher used different objects from around the classroom as examples of representing wood, metal or plastic. The teacher asked the learners to discuss in pairs an item they could think of that was made of one property and an explanation of why it is used for that purpose 
· the teacher held up a copy of the sheets the children had in front of them, and verbally instructed that she would like them to cut out the different images and put them into the correct place using the Venn Diagram. 
· The task was to be completed by 11.15am. 

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge? 
Differentiation
· Two circle and 3 circle venn diagrams for differentiation

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· The teacher names objects and asks learners what they are made from e.g what is the door made from, what is the storage box made from in order to assess their current knowledge on materials. The teacher asks the children if they are able to give the correct name for the Venn Diagram and if the children know how it is used. 
· Questions such as "why is the saucepan metal but the handle is plastic?" are asked to the class so the teacher could assess whether the children understood why different materials are used for different things. 
· The teacher asks for children to provide examples during the discussion to assess their understanding e.g asking a learner to name an object made of wood.  At the end of the session, the Teacher questions the learners on the work they have just completed to ensure an understanding.

	Specifics / Critical Incident (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
During the class discussion, the teacher selects a learner to answer a question she has asked the class despite the leaner not putting her hand up to offer an answer. There were several other children with their hands raised. The child is unable to answer the question so the teacher moves on to ask a different child to answer the question instead. 
 A child raises his hand to ask a question but the teacher gestures for him to put it down. The child puts his hand down and begins playing with a glue stick. Teacher makes her away around the class to assess each child's work and reaches the boy approximately five minutes later. The learner says he doesn't understand the work and teacher replies "I've already told shown you once". 

Appendix 3
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/09/2020, Year 4, 31 pupils 1.30pm

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Lesson is indoors, with the windows and door open for ventilation due to Covid-19 regulations. 
· The children in the class primarily consist of children with lower skill sets who required extra support, with the exception of 7 children whom the teacher considered more able. 
· Class Teacher, Myself and one-to-one present
· Mathematics activity 
· Children working in pairs

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· The children are seated in rows, with the children who require extra help and support at the front and children who are able to work independently at the back. Each pair has been given a pack of number cards with ones, tens and hundreds value cards to work with. 
· After lunch session- learners appear less energetic. 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· The purpose of the tasks is for learners to understand the concept of hundreds, tens and ones and how each value is used to form a number. The teacher includes different activities for the children to engage in using the cards such as asking them to place each group of values in 3 separate columns in chronological order, asking for a number e.g 942 and asking the children to make this number using the ones, tens and hundreds and asking them to hold up the value that represents either the one, ten or unit in the number she has asked for. The teacher is verbally instructing the number she would like the children to form with their cards and also writes the number on the board.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· The teacher writes the number she wants them to form on the board so the children are able to refer back to it when constructing the answer. She underlines the number that she would like the children to find the value for. 
· The teacher provides step by step instructions during the activity so the learners are able to follow instructions easily. The teacher engages in conversation with the learners throughout the activity and uses the whiteboard for demonstrations. 
· There is no written or visual learning objectives or success criteria.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
Higher ability- 4 digit numbers to work with. The teacher comments that she acknowledges that the task doesn't always stretch the higher ability.
Middle ability: 3 digits
Lower ability: 2 digits
Some children are unable to do this and a learner in the front row provide an answer of "four hundred and nintey ten".

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· The teacher asks the children to hold their answers up in the air so she is able too see all answers. Different questions for different abilities Throughout the activity the teacher uses different questions such as "how do we change" and "how much is this number worth" and "what is ten less". Asking the children to provide answers to different types of questions is demonstrating their understanding of mathematical language and instruction. 
· Learners who are working with four-digit numbers are displaying a development of knowledge having progressed from working with 3 digits to 4 digits. 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?









Appendix 4
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28/09/2020, Year 4, 31 pupils  12.30pm

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Lesson is indoors, with the windows and door open for ventilation due to Covid-19 regulations. 
· The children in the class primarily consist of children with lower skill sets who required extra support, with the exception of 7 children whom the teacher considered more able. 
· Class Teacher and Myself present

During the handwriting task a class discussion begins about the "jar of good choices" that is used in the class as a reward system. If a learner does something positive a marble is added to the jar and if a learner does something bad a marble is removed. When the jar is full the class is rewarded with a treat.

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· children appear less engaged than the mornings sessions, with several children yawning. The classroom is quite disruptive with children lining up for the toilet before the session begins. Some children appear fidgety in their seats. 
· The children are quiet when instructed to stop talking by the teacher. The children become interested in the discussion about the "jar of good choices"

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· To continue letter formations of K, L and W using handwriting format that the children began the previous week. The teacher asks them to practice joining up the letters and to focus their grip on the pencil. She also comments that it helps engage concentration after lunch.
· The teacher commented that it is a good activity to help with hand coordination and motor skills. The teacher writes examples on the board for the children to copy. 
The "Jar of good choices" teaches the children about the benefits of team work and collaboration and the importance of making good choices.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· The teacher demonstrates the letters on the white board whilst verbally explaining the movement of the pen e.g "down and around, make a loop." The teacher draws lines on the board to replicate the lines the children have in their text books and demonstrates how the letters should appear on the line. The teacher demonstrates several times on the board before asking the children to practice in their books. 

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· The more able learners at the back of the class are asked to copy two rows of letters, whilst the rest of the class are to copy one row of letters. The teacher then asks the more independent learners at the back of the class to form words out of the letters they have practised in today's session and from last week’s session.
· The children in the front row who require extra help and support are to focus on practising 2 letters.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· The teacher asks the class if they can remember what letters they practised the previous week. Majority of learners look through their book to recall this information, very few recall from memory. 
· The teacher asks if the children can identify any words that can be made out of the letters she has demonstrated on the board. At the end of the task, the children are asked to put away their books without any form of assessment to check their written work. 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
The teacher asks the learner why isn't he doing his hand writing task and the child replies he doesn't know how to do the letters. The teacher responds "yes you do we done them last week and I just showed on you on the board". 
During the discussion about the "Jar of good choices" a child is caught playing with an object from his pocket and the teacher removes a marble from the jar and verbal disapproval can be heard from his peers. The child puts his head down.








Appendix 5 
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Date: 28/09/2020 
Time: 9:00am, 
Age group: Year 4, 31 pupils

The children in the class primarily consist of children with lower skill sets who required extra support, with the exception of 7 children whom the teacher considered more able. 
Indoor lesson
Task - to use the method of "look, cover, write, check" to practice their spelling. 
 The children were using wipe it pens and laminated worksheets, with a separate piece of paper which included the spellings they were to practice. 



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	A child with autism was walking around the classroom. The teacher asked him why he was walking around and not sat in his seat. He replied that he needed his headphones because it was to noisy but he couldn't  find them. The teacher asked him to sit down and said she would find them "in a minute". The child returned to his seat and rested his head in his arms on the desk. He made no attempt at practising his spellings and became upset, beginning to cry. The child's one to one support provides encouragement but child does not engage. The teacher tells the child if he does not complete the task he will miss his playtime. 

Child's individual needs had not been met as a result of not locating the headphones. The teacher was distracted elsewhere with other children so it is quite likely she forgot. The child could have asked his one-to-one to locate the headphones but he did not request them again.
If the child does not feel competent and secure in himself it would impact his ability to concentrate and engage and have a negative effect on his well-being. If the headphones were kept in the same place and made accessible at all times when the child required them, it may have presented the child from becoming upset and therefore engaged his learning. 
Reducing the scenarios that may result in upsetting or distressing feelings for the child such as making the headphones readily available could increase the child's independence and allow him to gain a certain element of control of his own feelings and how to manage them. 

























Appendix 6
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Date: 28/09/2020 
Time: 10:00am, 
Age group: Year 4, 31 pupils

The lesson took place indoors, with the windows and door open for ventilation due to Covid-19 regulations. The children in the class primarily consisted of children with lower skill sets who required extra support, with the exception of 7 children whom the teacher considered more able. 
During the lesson there was myself, the class teacher and a one-to-one support worker present in the classroom. 
The lesson was Science with numeracy incorporated. The teacher said that they usually do science in the afternoon but were going to change routine and door it in the morning instead.
The session focused on different materials of wood, metal and plastic. The children were using a Venn Diagram to categorise objects made of different materials. The task will require the children to cut out the images and stick them into the Venn Diagram. 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	A child raises his hand to ask a question but the teacher gestures for him to put it down. The child puts his hand down and begins playing with a glue stick. Teacher makes her away around the class to assess each child's work and reaches the boy approximately five minutes later. The learner says he doesn't understand the work and teacher replies "I've already told shown you once".
In regards to the child, he has followed the learned behaviours that have been reinforced to children from a young age of putting up your hand to gain the teachers attention but in this instance his request was dismissed. This could be perceived as a missed opportunity for AFL.
The teacher did not know what the child wanted to ask which I found to be a critical incident in practice as it what he requested was not acknowledged by the Teacher or how his request would impact his learning.
The Teachers response to the child's comment of not understanding the work could be considered a constructivist approach to learning, suggesting the child should form their own connections and understanding based on the explanation and demonstration the teacher had given the class. This led me to think of how this incident could result in different outcomes as a result of different learning theories.



























Appendix 7
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Date: 28/09/2020 
Time: 10:00am, 
Age group: Year 4, 31 pupils

The lesson took place indoors, with the windows and door open for ventilation due to Covid-19 regulations. The children in the class primarily consist of children with lower skill sets who required extra support, with the exception of 7 children whom the teacher considered more able. 
During this lesson there was myself, the class teacher and a one-to-one support worker present in the classroom.
The lesson is Science with numeracy incorporated. The teacher has said that they usually do science in the afternoon but are going to change routine and door it in the morning instead. The session is focusing on different materials of wood, metal and plastic. The children are to use a Venn Diagram to categorise objects made of different materials. The task will require the children to cut out the images and stick them into the Venn Diagram.


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	During the explanation of the task to the class, the teacher interrupts her explanation to as a learner if he is going to be quiet and listen for her to carry on. She uses the child's name to address him, instead of an anonymous command that can be generalised to all. She reminds the child that it is parents evening coming up soon and that she doesn't want to have to inform the child's parents that he doesn't listen in class. She asks him to stop talking and to concentrate and says that she is sure his mother won’t be happy to hear about him not listening, and does he want her (the teacher) to have to tell her on parents evening? The learner shakes his head but does not verbally reply. The teacher continues her explanation. Several minutes later the teacher tells the child to stop talking or else he will lose his playtime.
Behaviour management is demonstrated by questioning the learner’s actions and providing the learner with the option to change his behaviour e.g to stop talking and listen. This teacher could be perceived to be using an operant conditioning approach to manage the child's behaviour by influencing the child's decisions and behaviour by referencing the upcoming parents evening and the threat of the loss of his playtime. The reference to informing the child's parents and loss of play time could be interpreted as potential punishment if changes to behaviour are not made.



Appendix 8
CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Date: 28/09/2020 
Time: 12:30pm, 
Age group: Year 4, 31 pupils

The lesson took place indoors, with the windows and door open for ventilation due to Covid-19 regulations. The children in the class primarily consist of children with lower skill sets who required extra support, with the exception of 7 children whom the teacher considered more able. 
During this lesson there was myself and the class teacher present in the classroom. The children are engaging in a handwriting activity in text books. It is the first activity after lunch.
During the handwriting task a class discussion begins about the "jar of good choices" that is used in the class as a reward system. If a learner does something positive a marble is added to the jar and if a learner does something bad a marble is removed. When the jar is full the class is rewarded with a treat. 


 
 

  

 




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	During the discussion about the "Jar of good choices" a child is caught playing with an object from his pocket and the teacher removes a marble from the jar and verbal disapproval can be heard from his peers. The child puts his head down. 
This incident could be perceived to affect the social development well-being of the child. As the "jar of good choices" was a class incentive which required participation from all learners, it puts equally responsibility on all learners to ensure their actions and behaviours do not result in a removal of a marble also. The child's action resulted in a removal of a marble that his peers may have viewed to be a waste of their hard work and efforts. This could result in a temporary social isolation between the child and his peers. Similarly, it could temporarily alter the opinion the children have of the child, by inflicting blame on him for his actions. If the child was often identified as the result of a removed marble from the jar, it may influence the way in which the child can build and maintain friendships with his peers, causing negative impacts to his social development. 
The child's well-being could also be impacted on hearing the disapproval from his peers, leading to feelings of low self-esteem and low confidence, which is the opposite of what the four purposes of the new curriculum want Potential research regarding this incident could be how reward systems in classrooms impact the the children, and how the use of positive and negative reinforcements such as the jar are beneficial when using a whole class approach and also the effects on a child's well-being and development when singled out in an incident such as this. 
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