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Title of dissertation: Evaluating teaching professionals’ perspectives on support systems for children with anxiety disorders in primary school 

Aim: to gain a better understanding of what support systems are in place for children with anxiety disorders in primary schools. 

Objective: to identify if the current (if any) support systems for children with anxiety disorders in primary schools are having a positive impact on the children and if there are any gaps within this support. 

Research questions: 
1. What are the current provisions within primary schools?
2. Do educational professionals see them as effective?
3. Recommendation of change 


Introduction

It is intended that the research will result in identification of positive support systems for children with anxiety disorders in primary schools and the acknowledgement that if conducted appropriately and professionally they will be effective.  
The dissertation begins by explaining what is meant by anxiety. Following this the researcher discusses the impact social media has on children regarding anxiety, exploring the issues that are presenting through children using online applications. The dissertation then examines the differences between schools in Wales and England, taking into consideration the implications of dealing with an individual with anxiety and the resources/training available. This then leads us to discuss bullying and the impact that it has upon children’s metal well-being. Lastly the dissertation examines theory and how it interlinks with the anxiety of children. 


Literature Review:

According to the NHS (2016.a) anxiety means a feeling of discomfort, such as being nervous or worried, this can be either slight or severe. If someone has anxiety, they find it more difficult to control these feeling resulting it affecting their day to day livening. 
Timimi (2009) advocates that the United Kingdom (UK) has been the highest percent of countries who prescribe medication for children with mental health complications. 
Timimi (2009) proposes that mental health comes from parenting and the social construction of childhood.  The NHS (2017.b) identifies that children’s thoughts and behaviour are affected if they experience anxiety, suggesting that this can interfere with their social, home and school life. Adrianopoulos and Brennan (no date) recognise that children spend a large amount of time at school which is an appropriate environment to encourage good emotional well-being and recognising changes in behaviour at an earlier stage. Schools could also provide regular support to children having difficulties at home. 


The Government is stressing the importance the mental health of Children and young people (Welsh Government, 2018) According to the Department of Health (DOH, 2018) The NHS has made children and young people’s mental health a high priority. Kim-cohen et al (2015; cited in; Gronholm et al 2018) mention that children are likely to experience mental health issues before15 years old. In agreement, Bone et al (2014) propose that approximately 1.1 million children aged between 5 and 15 years old who have been diagnosed with a mental health illness.According to Thorley (2016) mental health services at schools are promoted to enhance evidence-based interventions. However, Weale (2017) from the Guardian reports over 50% of teachers tell survey they don’t have appropriate training to support children who have a mental health problem.

The children’s commissioner for Wales (Sally Holland) mentions how children have voiced that they are anxious about bullying, friendship and their appearance. Matt Hancock (Secretary of state for Health and Social Care) shares a similar view, Idwntifying that social media can have an influence on children’s anxiety. Hancock recognises that social media causes many mental health issues for children. Fegan (2018) Describes social media as obsessive, dangerous and addictive, with a high amount of anxiety. Therefore the dissertation will examine these concerns intensively and will hopefully be able to provide a clear understanding of how this can be controlled within the educational setting.  



Methodology:

I have taken an interpretivist approach for my research, with the aim to collate enough data to evaluate teaching professionals’ perspectives on support systems for children with anxiety disorders in primary schools. As insinuated by Matthews and Ross (2010) this approach will allow me to develop an enhanced understanding of social phenomenon and therefore, I will be using a mixed methods approach to undertake my research, focussing primarily on qualitive research. Matthew and Ross (2010) emphasises the importance of ensuring the research is a good quality and appropriate to the required information. They also encourage that social research is to be conducted at a point in time, consisting of the gathering of people’s experiences and opinions, and often comparing those characteristics. Therefore, I have chosen a cross-sectional design for my research as this can be used alongside a mixed methods approach (Matthew and Ross, 2010). Cross-sectional design allows the researcher to include past and present data and although this design is usually used within large-scale studies, it can be implemented within small-scale studies often being questionnaires surveys (Matthew and Ross, 2010). Cross sectional methods are positively used with qualitative methods through use of purposive convenient sampling. This is appropriate as I will be using questionnaires as one of my methods. Using a cross sectional design is suitable for my research as it collects data from one point in time rather than that of a longitudinal study that relates to changes over time (Hall and Roussel, 2014). The data can be measured through statistics and through interviews which are related to the themes identified (Matthew and Ross, 2010). 


As described by Halmi (1996), the technique of a researcher evolves from philosophical traditions and is founded on certain epistemological beliefs about the origin of knowledge. Ontology is a range of constructive ideas of social phenomena which constitutes our social world (Matthews and Ross, 2010). These ideas are revised and evaluated by reflection and social interaction of those around us (Briggs, 2014). Epistemology is a ‘theory of knowledge’’ (Matthews and Ross, 2010). There are various positions of epistemology, though for the purpose of my research I have taken an interpretivist stance, whereby I aim to understand social phenomena and their own factors. Briggs (2014) propose that an interpretive paradigm enhances qualitative interviews


Qualitative research methods assume that the subjective dimensions of human experience are continuously evolving, and due to this, an emphasis is placed on fully describing and comprehending the subjective meanings of events to individuals and groups. Dudovskiy (2018) explains that interpretivism involves researchers interpreting elements of the study, and because of this, interpretivism integrates human interest into a study. Using an interpretivist approach to this research allows for a more qualitative approach, and compliments methods such as interviews and questionnaires, and sampling, Briggs (2014) propose that an interpretive paradigm enhances qualitative interviews. Research states (Matthews and Ross, 2010) that this is closely linked to the ontological position of constructivism whereby social phenomena are continually accomplished by social actors. Additionally, ontology and epistemology influence the methodologies that reinforces research (Briggs, 2014). As identified by Cohen and Manion (2011) and Briggs (2014) a paradigm is an approach to methodology, it is a way of discovering phenomena with a shared theory and seeking knowledge about educational phenomena. 
 

Agreeing with the interpretivism literature from Dudovskiy, I believe that children with anxiety disorders are equals to their peers and are not simply ‘troubled’ children that react to external forces, as a positivist would believe otherwise. I believe that children with anxiety disorders are complex, and that children with different anxiety disorders will experience and understand the same objective reality in very different ways and are therefore able to act differently in the world, meaning that for this type of research, scientific methods are not appropriate. 

Throughout this dissertation the researcher will continue to apply epistemological and mythological apprehensions throughout all of the research process, as suggested by Briggs (2014). This study will include research from primary and secondary data, which will allow the researcher to access a range of sources from data, government, international and local organisations. This could be through books, journal articles, online sources and libraries (Wyse et al, 2017).  This is a concern as this topic has limited secondary research; therefore, I will be undertaking a mixed methods approach as it is beneficial to help find and to generate theory (Gorard and Taylor, 2004). This will involve using qualitive and quantitative research. Qualitative research to provide an insight of what mental health is and quantitative research to discover measurable data (Matthews and Ross, 2010). Denscome (2008: 272; cited in Cohen and Manion,2011) indicates that mixed methods research allows the researcher to have a higher accurateness of information and have a more developed analysis on the original sauce. Qualitative and quantitative combined produce more prevailing results, Gorard and Taylor (2004) suggest that difficulties are more likely to occur when using one of the methods in isolation. (Bell and Waters, 2014) Quantitative collates factual and numerical data which provide generalised results. Qualitative focuses primarily on the perceptions the environment (Bell and Waters, 2014 and Bell, 2010). 

From reading literature in research (Trochim, 2006), I can understand the relationship between theory and research through an inductive approach. Through this reasoning, I can begin the research with qualitative methods, which will allow me to detect patterns and themes of data, to then formulate some tentative hypothesis to explore through the construction of semi structured interview questions, and finally end up developing general conclusions and themes from all the data. I feel that this epistemological choice is most appropriate as it allows me as a researcher to remain open to new knowledge throughout the study, as well as allowing the informants to develop this.  

Methods

As described by Punch (1998), qualitative research is empirical research whereby data is not in the form of numbers. Qualitative research includes taking an interpretive, naturalistic approach to the subject that’s been chosen, meaning that as a qualitative researcher I will study my subject in a setting that is natural to the research topic, which in this case would be the environment to which children receive support in education for anxiety disorders. For the purpose of my study I have therefore chosen to collect the data at a primary school where I will be able to speak directly to the educational professionals that support children with anxiety disorders, the aim is that this environment will be comfortable and familiar to the educational professionals and that they will hopefully feel happy and supported to share their views.it is hoped that this choice of environment for the data collection will allow me to make better sense of, interpret and understand the phenomena of children with anxiety disorders and their educational support (Denzin and Lincoln, 1994). Researchers undertaking qualitative research can rely on a variety of methods that will help them develop deeper understandings of how individuals perceive their social realities and therefore, how they act within the social world. Such methods can be described through methods such as; open-ended questions and questionnaires, both of which will be utilized within my research methods. There are many strengths to using qualitative research methods, one being that it allows close researcher involvement, meaning that the researcher gains an insider view of the field. This then allows the researcher to discover issues that may often go missed with scientific, more positivistic inquiries are used (McLoed, 2017). Qualitative research is often described as exploratory research (DeFranzo, 2011) and is used to gain an understanding of reasons, opinions and motivations. 
   
The tools which will be used to conduct research will include questionnaires and interviews which will be targeted at educational professionals mentioned working within primary school settings, these professionals will include; teachers, teacher assistants, special educational needs coordinators (SENCO). My reasoning for choosing these methods is that I feel they would benefit in engaging the participants (Burnett and Collinson, 2011). This is a positive example of a qualitative research method, as it generates the data by using open questions. The question style allows the respondent to talk in some depth, whilst choosing their own words. This will then help the researcher develop a real sense of the individuals understanding of a situation (McLoed, 2017), which in this case is vitally important if we are to ascertain whether the support for children with anxiety disorders in school is having a positive impact and if there are recognised areas for improvement. 

Drever (2003) propose that interviews are often used when conducting small-scale research in education. (Drever, 2003) This will be a semi-structured interview, which allows interviewees to express their experiences and opinions (Palaiologou et al, 2016). The Interview will be non-directive allowing the responses to be open and unique to each individual, an advantage of using interviews is that there can be a mix of open and closed questions. Wyse et al (2017) and Drever (2003) advocate that interviews provide high quality data. Drever (2003) stresses the importance of considering the amount of time each interview will take, suggesting that this could be between 45 to 60 minutes, however, due to the fact that this piece of research has limitations such as; time restraints, financial restraints and it is a requirement as stipulated as part of an academic curriculum, I have made a realistic judgement that my interviews will be timed between fifteen and twenty minutes. Additionally, taking into consideration the amount of time needed to process the information accurately, including summarising, additional notes and rewriting. 
Drever (2003) indicates that questionnaires are useful tools to use alongside interviews, if the researcher was to implement the interviews first the questionnaires can then be derived from the results of the data. 


Wyse et al (2017) insinuates that gaining participate in from school is one of the hardest encounters. When conducting primary research, it is important to consider what will motivate in participants to take part in the study (Wyse et al, 2017). BERA (2018) acknowledges that payment to encourage participation is not promoted within educational research, though propose that an incentive should be considered. 
(Wyse et al, 2017) Recognising how participating within research can be an obstruction, interrupting the routine of practitioners, it is also important to be mindful to any uncertainties regarding how the information can be used. For the purpose of my research I feel the best option is to have the interviews face to face, this is important so that the participants will be able to see who they are discussing their views and wishes with, some of which will include complicated case examples and hopefully the interview style will enable a more effective line of communication (Wayne and Shamo, 2013). 

Wyse et al (2017) promotes the importance of acknowledging the benefits for the professionals who are participating within the research. In this instance this is how the data collected can enhance their strategies in schools and to enhance their awareness of anxiety in children. After searching for literature that had used these qualitative methods positively, various articles were found that dissected these qualitative methods both positively and negatively. A study from O’Dell et al (2010) looking at theoretical insights into the social construction of childhood, use qualitative data to examine diverse constructions of childhood, which would encompass children experiencing anxiety disorders. 

Data Analysis 

Kromrey (1993; Brooks et al, 2014) Data analysis is a small but important part of empirical research, only collating the key information. This must always be clear and concise, and all information gathered must be dependable. At the later stage of research and after data has been generated, I will need to assess the status and value of what knowledge has been produced (Mason, 2018). When asking myself what counts as data, I will be sure to refer to the epistemological perspectives that underpinned my research and how they have affected my research questions, my choice of methods and how I generate my data. The process of qualitative data analysis from my research will involve producing ‘findings’ rather than ‘results’, which emphasises the agency of the researcher and avoids reification of the data gathered (Barbour, 2008). An additional feature of the agency of the researcher, in generating data is that this affords an opportunity to begin analysis- it is argued that analytical thinking begins as soon as the first interview discussion has been had. 

For my research, I plan to use thematic analysis to analyse my data. Thematic analysis is the process of organising and classifying data which will allow you to recognise themes or patterns within the research. Before the process of coding begins, the researcher will need to pre-code which involves reoccurring headings, this is appropriate to qualitive analysis as this information can be assembled together to make the codes (Wyse et al, 2017). This will help move the analysis from a broad reading of data, towards discovering patterns and developing themes (President and Fellows, 2008).  Vaismoradi et al (2013) insinuate that thematic analysis is a useful and flexible tool as it provides great detailed responses from interviews. This is relevant to this study as I have undertaken qualitive research and conducted interviews for my research. 

Bell and Waters (2014) propose that codes can be derived from reoccurring words or paragraphs in relation to a particular topic, and therefore clustering the key information which will help with the process of coding and will be implemented throughout the data collection will be imperative (Wyse et al, 2017).
This will enable me to identify the key information in relation to my title of the perspective of educational professionals’ views of the support young children with anxiety disorder have access to in primary school, and will provide an overall
summary to help analyse the data (Bell and Waters, 2014 and Lawrence and Tar, 2013).  I have used a highlighter to colour code the reoccurring words that are relevant to anxiety in children within classroom settings.  This allowed me to discover four themes, which are: Social media, Bullying, Testing and Theory. 


There are six stages in completing thematic analytic, these are: 
familiarisation with data, gathering initial codes, searching for themes, and producing the final report (Attride-Stirloing, 2001)The first step is to reduce information to help manage the themes and patterns when coding (Richards, 2006; cited in Palaiologou et al, 2016) the second step is to revise all sub coding and recognise a pattern that is emerged throughout to identify themes (Attride-Stirloing, 2001) Following this the researcher then organises the codes into coherent themes which is referred to as thematic networks. In this study the themes which will be discussed are able to categorize under four different networks (Attride-Stirloing, 2001). Step 4 involves investigating and describing each of the networks and analysing the patterns that determine them. Step 5 includes a summary of the key findings of each theme and pattern. (Attride-Stirloing, 2001). Finally, step 6 will reflect upon all research gathered and will analyse how this information is relevant to the original brief. When considering my study, I will ensure that all my themes will relate closely to the title of my research which is Evaluating teaching professionals’ perspectives on support systems for children with anxiety disorders in primary school 




Ethical Consideration

 British Educational Research Association (BERA, 2018) provides high quality guidelines for educational research which ensure ethical procedures. BERA (2018) advocates that the role of the researcher is to distinguish any probable risks, protecting the participants from any emotional or other harm. Stating the importance of researchers remaining transparent by continuously aiming to be honest and forthcoming with participants (BERA, 2018). Brooks et al (2014) imply that autonomy must be implied, which means ensuring that the researcher provides clear explanations of what the research will entail and what will be required from the participants. Although children would be an ideal participant, the researcher has taken into consideration that children are not autonomous, and the topic is not ethically appropriate and therefore research will only involve practitioners. Although, Alderson (1990, 1995; cited in Brooks et al, 2014) disagrees and considers children to be capable of making their own decisions. Additionally, the UNRC (1989) is appropriate to educational research as it sets standards and legal guidelines that enables researchers acknowledge the rights and dignity of children. General Data Protection Regulation (GDPR) came into force in 2018 changing the way data is controlled. GDPR (2018) state that there must be a clear and distinct consent form that is easily accessible and also easily withdrawn if required Recommending that the researcher provides their personal contact details. This is strongly supported by Palaiologou et al (2016) and BERA (2018) who both highlight that the school have the right to withdraw their data at any time throughout the process and do not need a reason for leaving. Besides, If the participants were to leave it is the responsibility of the researcher to decide whether or not to convince the participant to re-part take, although it would be more applicable to accept the choice of the individuals to withdraw. 
It is vital to consider the educational ethics for the security of yourself and those you are researching (Buckler and Walliman, 2016). Philosophical ethics provides codes and obligations within educational research, acknowledges what is right and wrong. 
Confidentiality is an obligation that is required by researcher to ensure any personal information is not exploited, there are many ways to protect data of individuals, Bourke and Wessely (2008) advise that to ensure the dignity of individuals are preserved. These are: to not disclose any details in a public area, ensure all data is kept in a safe place where no one else can access. 
I can assure that I will remain confidential throughout the process and after completion of the research and will do this by creating anonymity, through changing names of participate, name of setting. I will also ensure that I will not leave any notes where other people may access, and I will keep all data on a password protected computer where also I am able to access Although the GDPR (2018) acknowledges that participants have the right to access personal information and copy of research at any time they require. 

Punch and Oancea (2014) indicate that in order to conduct ethical research, the researcher must consider the following principles; the planning of research, the process, commination and further research). The in-depth study of these principles ensures the researcher to acknowledge the value and rules to guide the research practice. Punch and Oancea (2014) suggests that to help aid research these principles ensure that the researcher is mindful of the particular rules and values of conducting ethical research. 
Bell (2010) stresses the importance of educational consideration, especially when conducting educational research. Making sure that the methods used to discover data is appropriate to the setting (BERA, 2018). This will allow them to maintain a personal and professional stance when reflecting upon data.  Coles and McGrath (2010) argue that having personal experience and knowledge could influence how the data is implemented. This may be that the researcher could have a bias approach when evaluating results. Therefore, it is important to remain open-minded throughout the whole process (Brooks et al, 2014).   
 Bell (2010) and Wyse et al (2017) acknowledge that when accessing primary research there are sometimes people who control the process of data collected. These people are known as gate keepers, this could be the head of school, parents, staff or any other individual who the information relates to (Bell and Waters, 2014).  


Dissemination: On completion of the dissertation the results may be shared publicly though open access to allow educational professionals access the research (BERA, 2018). However as mentioned previously those involved have the right for their information to be anonymised and to remain confidential (Bell, 2010).  
Moreover, the authorship of the final report will include everyone who has had an influence and participation of the research procedure. 
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