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Introduction
[bookmark: _GoBack]Similar to reflection, observation is another key aspect of development when training to become a teacher within any form of education, especially during the early stages of training (Miranda et al, 2021). This is because not only do you get to learn from experienced teachers and lecturers on various pedagogical approaches, but it also creates a positive learning environment that nurtures confidence and skill refinement of the trainee (Girvan, Conneely and Tangmey, 2016). It also helps to understand the mechanisms of a professional learning community that houses the best interests of the students and can improve individual development and growth of your own teaching style based on professional standards (Martinez, Taut and Schaaf, 2016). Additionally, it also helps current teachers to strengthen their own teaching skills through performance feedback and enhances a deeper understanding of the needs and learning dynamics of students (Atkinson and Bolt, 2010). However, it could be argued that observation can reduce generalisability as you are only observing one specific behaviour which may not be positive to the students, with maintaining engagement being one example (Rantanen, 2012). This is why observing more than one lecturer is important in order to see how a range of teaching styles can impact learning and accommodate multiple learning needs (Bhagat, Vyas and Singh, 2015). With this in mind, as part of my teacher training for higher educational students I have had to make observations of two University of Wales Trinity Saint David (UWTSD) lecturers over a period of 6 hours so that I can view a range of teaching styles. The following observation will be based on two lecturers, who for confidentiality reasons will be named teacher one and teacher two. Both lecturers teach in UWTSD Carmarthen campus in the Sport and Exercise Science department for undergraduate Bachelor of Science (BSc) degrees and authorisation has been provided to write this observation by both lecturers in question.
Observation 1
Observation one was based on teacher one who is a well-established member of the UWTSD staff after teaching there for more than a decade or so. Teacher one lectures for all three years of the Sport and Exercise Science undergraduate degree in UWTSD, with a primary focus on nutrition and special populations’ modules. The observation that will be discussed is from the nutrition module to the second year BSc Cohort, who hold a mixture of nutritional knowledge, as some did not have a nutritional background and this was their first introduction to nutrition. I was particular keen to observe a lecture from the Sport and Exercise department as this is my background as I have completed a BSc in Sport and Exercise Science myself and have a lot of knowledge in these particular subjects that I would like to improve through observation of a more experienced lecturer.
Teacher one started the lecture by explaining what the session would entail and the key points that the students needed to take in ready for their first assignment which is going to be on analysing research from a nutritional standpoint of either an athlete or for health purposes and this was also presented in the form of bullet points. This made it easier for students to read and follow, especially those with additional learning needs (ALN) and neurodiversity and is an aspect of my own lecture that could have been more refined (Clouder et al, 2009). This encompasses one of the first professional standards for further education teachers (PSFET) which is demonstrating commitment to learners, their learning, safety and wellbeing, to make sure learners are fully supported in an inclusive learning environment (Welsh Government, 2017). In the view of Ricketts (2018) this is an important aspect of teaching so that the students have clarification of the course content and can relate it to certain aspects of the assignment, whilst also helping to reduce expansive wording that may be difficult to read. I noticed that the presentation teacher one used was clear and precise and they were also able to project their voice to reach the twenty students attending so that everyone was able to hear. This is something I realise I need to work on after the previous reflection of my own lecture. As the voice in teaching is a vital tool for successful practice, often linked to the Lombard effect, utilising a similar tone and loudness to teacher one will help me enunciate better for improved clarity, confidence, rapport and engagement when teaching in the future (Nusseck et al, 2022).
 In terms of teaching style, I observed that teacher one used a very authoritarian and direct teaching approach the majority of the time. Whilst this style is a more traditional and knowledge focused style which has the ability to create a highly structured learning environment, it can be low in creating autonomy (Chaffee, Noels and McEown, 2014). With this in mind I noticed that some students were struggling to understand certain nutritional concepts such as the importance of high fat foods that can actually be beneficial for health (Liu et al, 2017). As teacher one had given me authorisation to talk on this topic when deemed appropriate to try and help some of the students understand, I tried to explain in a different way other than the authoritarian approach used by teacher one. I felt this could help me meet the PSFET in my own teaching which is to demonstrate dignity, courtesy and respect towards others by listening to and respecting student’s views, opinions and ideas and promoting respectful behaviours (Welsh Government, 2017). I carried this out by utilising a more facilitator style by describing different types of fats to help alleviate the misunderstanding that not all fats are bad and asked the class to research the difference between trans fats, polysaturated fats and monosaturated fats to help promote critical thinking and research which is needed at university level (Dash et al, 2020). I felt that this worked as the class were able to identify the difference themselves by participating in this task and teaching a large class of over 20 students can require flexibility in more than one teaching approach despite teachers utilising their preferred approach for comfort (Vaughn and Baker, 2008). This is something I recognised worked well from my own reflection during the presentation of my own lecture on basic first aid.
As there are numerous ways that students can learn, I feel that if teacher one was able to utilise a more mixed method approach to teaching, this would have kept up engagement and helped students that were struggling to understand nutritional concepts in a more proactive way as previously mentioned by Vaughn and Baker (2008). That being said, as the lesson progressed I did notice that teacher one introduced a prop when asking questions in the form of a ball. Teacher one would ask a question and then throw the ball to a student to make sure they were paying attention which also reiterates PSFET by demonstrating dignity, courtesy and respect towards others and not targeting the same students and giving everyone an opportunity (Welsh Government, 2017). The benefits of this is that it did not single anyone out as the ball was randomly thrown to students and it gave quieter students that chance to participate instead of being overshadowed by more confident speaking students, adding value to the lecture (Karlsen and Ohna, 2021). This is a simple yet effective tool that I can utilise in my own practice as a way to engage and empower the students to keep motivational levels high, as well as meet the PSFET for enabling learners to share responsibility for their own learning and assessment (Welsh Government, 2017).
Please refer to appendix 1 for further observation reading.
Observation 2
Observation two was carried out on teacher two who also teaches a range of lessons within the Sport and Exercise department at UWTSD. Although teacher two has not been lecturing for as long as teacher one, teacher two is still a well-established member of the teaching staff and has been for a number of years. The observation being discussed for teacher two was based on the subject personal training for the level four first year students. I felt that I gained a lot of hands on experience as part of this observation as this lesson contains a lot of practical work that puts theory into practice and I got to observe how teacher two was able to integrate theory into the physical aspect of Sport and Exercise Science. This relates to the PSFET of planning and delivering effective learning, teaching and assessment so that different learning programmes are explored.
In comparison to teacher one, teacher two has a more hands on style of learning and utilises equipment through demonstration and physically shows how the theoretical knowledge is integrated. Wrenn and Wrenn (2009) believe that this way of integrated learning is vital for connecting what is being learned to how it is applied in practice and is especially helpful to visual and more hands on learners for enhanced learning. Utilising this type of practice also incorporated the PSFET for demonstrating commitment to learners, their learning, safety and wellbeing by providing a nurturing environment suitable for multiple learning needs whilst using equipment (Welsh Government, 2017). I noticed that this really maintained student engagement. That being said integrating theory and practice is not always achievable for all lecturers due to reduced availability of resources, teaching materials and environment (Fathi and Hussein-Ibrahim, 2023).
Similar to teacher one, teacher two also introduced the lecture by using a PowerPoint with main aims and objections in bullet points. However, the PowerPoint was very basic and was not the main focus of the lesson due to the lectures practicality aspect and teacher twos ability to divulge knowledge whilst demonstrating, which requires confidence and the promotion of autonomy to adapt technique (McLain, 2019). However, there is a higher risk of students missing important information this way, especially if they are not paying attention as there are no pointers or guidance for them to follow (Uzun and Kilis, 2019). This suggests that the students would need to be completely focused on what teacher two was saying and not be distracted which can sometimes be difficult, especially for those with ALN (Clouder et al, 2020).
Another difference in teaching style that I noticed between teacher one and teacher two is that teacher two incorporated collaborative peer to peer learning, which is often used to optimise learning and promote social and academic educational outcomes (Le, Janssen and Wubbels, 2018). Teacher two gave the students fifteen minutes to learn something about the body/equipment in small groups and then asked each group to teach what they learned to other groups which incorporates two of the PSFET; building positive and collaborative relationships and enabling learners to share responsibility for their own learning and assessment (Welsh Government, 2017). This gave teacher two a break to be able to compose themselves from being physically active and to restructure the lesson if needed, but also provided students with autonomous learning (Myskow et al, 2018). This is something I found to be really valuable and will be utilising in my teaching moving forward as a way to improve critical thinking, motivation and confidence (Ceylan, 2021).
I found that all students were involved, active and interested in learning throughout the lesson and there were no stagnant times during the lesson as everyone was engaged. Teacher two also informed the class that they were able to take breaks when they felt necessary rather than dictate break times which Parker, Novak and Bartell (2017) share can increase focus, effort, task performance and learning. I found this also reduced pressure on those who were not as physically active and prevented over exertion and alienation of those with lower fitness levels and incorporates another PSFET of valuing and promoting diversity, equality of opportunity and inclusion which fosters respect (Welsh Government, 2017). Even though I was observing, as this was a large group of nearly 30 students teacher two gave me the opportunity to make sure each group knew what they were doing and to explain why and how certain movements should be carried out safely. This gave me confidence in practical work which I found to be less stressful than the monotony of continuous lecturing and I was also able to observe how effective this style was in engaging a large group (DiCarlo, 2009).
Please refer to appendix 2 for further observation reading.


Action plan for professional development 
After observing two very different styles of teaching I have found that they are equally beneficial and I have learned a lot from both that I can reflect on and incorporate into my own future teaching. Even though each style of teaching was different, I found that the students benefited from both and were able to learn effectively as a result meaning a mixed methods approach can help with engagement. This can be measured through the engagement of students and checking to see their understanding once the lecture has finished or throughout by asking questions. Another way to measure or gage understanding is to ask questions on the topic to begin with and then ask questions after the lecture to make sure students have learned. I also found the collaborative peer learning to be very valuable. Not only does this give the lecturer chance to gather their thoughts, but it also allows the students to research and retain the knowledge so they can pass it on to others. I will try to employ this as a technique for critical thinking when referring to the PSFET and make sure there is adequate allotted time within the lecture.
One of the most beneficial methods that I will try to follow in my own teaching is utilising integrated learning between theory and practical where applicable, although I am aware this cannot be utilised for all topics. This means that I need to plan my teaching in advance to make sure this technique is suitable. I can do this by making sure I use a bullet point style PowerPoint which is clear and precise, similar to teacher one, that is easy to follow and not too lengthy. This is where I feel I went wrong during my own lecture which was not ALN or neurodiverse friendly and I could have also used the skill of voice projection so that I did not sound too quiet and have a clearer enunciation similar to teacher one. 
When teacher one used the ball method to ask questions, I found that this gave students a voice and is also another method that I will be attempting to use in my own teaching practice for inclusion. As I know that an authoritarian teaching style will sometimes need to be utilised for lengthy knowledge based lectures, I will make sure students are comfortable, understand the content and have a choice to take breaks if needed to provide a nurturing environment. As I am looking to take my own class within the Sport and Exercise Science department at UWTSD over the next couple of weeks, I will try to follow the Specific, Measurable, Achievable, Relevant and Time-bound (SMART) goals to put the skills I have learned and observed into practice moving forward. 
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Appendix 1 - Teacher Observation Form 
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	Teacher – Teacher one

	

	Date – 5th November 2023
	


	Group – Level 5 2nd year BSc Sport and Exercise Science cohort
	


	Topic/Context – Nutrition and special populations
	


	Notes on the lesson:

	Clear and precise PowerPoint that uses bullet points to make it clear for all learners to read and understand.

Tone of voice was loud and clear so that a large group of over 20 students could hear what was being said, good control of the class noise level.

Teaching style was direct and authoritarian which left some students unsure of what was meant by certain nutritional concepts.

A prop was introduced in the form of a ball which was used to throw randomly to students when asking questions to make sure they were paying attention and were engaged.

Following a PowerPoint can be quite monotonous and some students began to get restless during the lesson, however the flow was continuous.

	

	What I have learned:

	It is important for students to have clear aims and objections in order to have clarity of course content and what is expected of them. It is also important to be inclusive and mindful of different learning abilities such as ALN and neurodiversity and respect that it may take time for students to understand what is being asked of them.

The voice in teaching is a vital tool that creates a structured learning environment to help build rapport and encourage engagement.

Depending on the type of lecture different teaching styles need to be adapted, however mainly using an authoritarian style can prevent autonomous learning. Flexibility and adaptability to make sure all students understand is important and if this cannot be carried out then letting students know you are available to go through it after class or via email etc is a good way help students feel supported.

Using props such as a ball to ask questions to randomly picked students can give quieter students a voice and prevent them being overshadowed by more confident speakers in the class.

Having a large class can be difficult to navigate and it is not always easy to notice if a student is struggling to understand if they do not feel comfortable enough to tell the lecturer.


	

	Targets to improve my own practice (mapped to professional standards):

	I will make sure that if PowerPoint’s are used they are clear and easy to read to help all types of learners understand the content which relates to the professional standard of demonstrating commitment to learners, their learning, safety and wellbeing. I feel that letting students know they are being listened to also falls into this category and letting them know as a lecturer you are available to go through content that was has not been understood during the lesson is a good way to help students feel supported.

I understand that PowerPoint’s are not the only way to teach students content and that a range of media can be utilized such as relevant apps and digital technology like Kahoot, therefore I will explore a variety of resources and media to help improve my teaching ability and create a nurturing environment which also relates to the professional standard of planning and delivering effective learning, teaching and assessment.

I will make sure that I speak clear and loud enough for all to hear as the voice is the main tool utilized when teaching and can help build rapport and engage students. It is also important to be mindful of tone of voice and how you address students in order to maintain respect and the professional standard of value and promoting diversity, equality of opportunity and inclusion.

I like the idea of using props like a ball to ask random students questions as a way to create a fair environment that allows the students voice to be heard and to not only target those more confident to have the answers. This is why the professional standard of enabling learners to share responsibility for their own learning and assessment is important, so that learners feel empowered and in order to measure engagement questions could be asked at the beginning of the lesson and then again at the end to see how much of the lesson has been understood.
	






















Appendix 2 - Teacher Observation Form 
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	Teacher  - Teacher two

	

	Date – 6th November 2023
	


	Group – Level 4 first year BSc sport and exercise cohort
	


	Topic/Context – Personal training 
	


	Notes on the lesson:

	More hands on style of learning and utilized equipment through demonstration to combine theory and practical.

PowerPoint used was basic due to a lot of the lesson being practical and teachers two knowledge of the subject that just flowed.

Very confident in ability to direct a large group of students and clear in explaining directions.

Used collaborative peer to peer learning and asked students to separate into groups, research a topic related to the lesson and then teach this to the other groups. This allowed teacher two to compose themselves and take a break whilst empowering students to utilize their autonomy.

All students seemed engaged and there were no periods of stagnant teaching where students didn’t know what they were meant to be doing and students were allowed to take their own breaks when needed to prevent them overdoing it on equipment.

	

	What I have learned:

	Combining theory and practical is another teaching style that activates learner engagement, however this is not always achievable due to reduced resources, time and space.

Depending on the type of learners, if the student is not listening or engaged then they could miss out on vital information if a PowerPoint is not utilized effectively.

Confidence is key when directing a large class and making sure everyone is aware of what they need to do to participate in practical assessments.

Collaborative peer to peer learning sets challenging goals and targets and enhances autonomy whilst building effective collaboration. 
Allowing students to take breaks when needed during practical lessons is important to prevent them over exerting themselves and prevented those with lower fitness levels from feeling embarrassed and pressured. 

	

	Targets to improve my own practice (mapped to professional standards):

	I have observed that planning is key when combining both practical and theory and it is important to make sure that all outcomes are considered such as safety/safeguarding, topic, student ability, breaks, knowledge and equipment. This falls into line with two of the professional standard; demonstrating commitment to learners, their learning. Safety and well-being and also planning and delivering effective learning, teaching and assessment so that different learning programmes are explored.

As teacher two used a basic PowerPoint and primarily relied on their own knowledge to teach, this has also provided me with a target to make sure my own knowledge of the subject at hand is up to date which will improve my practice and enable me to make sure I am prepared for possible questions from learners. I will however keep in mind that those learners who lose concentration quick may not take in everything I am saying. This complies with the professional standard of maintaining and updating knowledge of my subjects and how best to teach and assess them.

I will try to incorporate peer to peer collaborative learning as a way to make sure students are learning in different ways, as I have learned that asking students to research and reteach to their peers is a valuable way of students retaining information and building autonomy through critical thinking. This falls in line with the professional standard of building positive and collaborative relationships and enabling learners to share responsibility for their own learning and assessment.
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