Effective questioning and classroom discourse contribute to progress in learning and the development of higher order thinking skills. They facilitate imagination, creative thinking, and the attainment of an appropriate level of challenge, making them a vital component of any primary classroom lesson (Clarke, 2014). According to Paul and Elder (2000), the thinking process cannot evolve without the inclusion of questioning. Teachers utilize questions to keep the learning process engaging and dynamic, as well as to inform the planning, organization, and delivery of future lessons, in line with the principles of Assessment for Learning. It is worth noting that approximately 80% of a teacher's school day is dedicated to asking questions, making it one of the most prevalent instructional practices (Stevens, 1912). However, Tienken, Goldberg, and DiRocco (2009) express concern that teachers may not be asking purposeful and appropriate questions that support learners in achieving higher order thinking, curiosity, critical thinking, and problem-solving skills. While well-constructed questions can lead to the acquisition of new knowledge and generate fruitful discussions, poorly constructed questions can hinder learning by causing confusion and inhibiting creative thinking.
Questions can be classified as either convergent or divergent, offering a simple way to categorize them. Convergent questions, also known as closed questions, are designed to elicit specific responses or a limited list of possible answers (McComas, Abraham, 2012). Teachers employ closed questions to ascertain learners' understanding and recall of factual information. These questions are particularly useful for checking memory retention. Moreover, closed questions play a crucial role in the learning process, as they help build the foundational knowledge necessary for students to engage effectively with higher cognitive questions. On the other hand, divergent questions, also referred to as open questions, elicit varied and individual responses that often require substantial elaboration and discussion. Unlike convergent questions, divergent questions do not have a single "correct" answer. Responses to these questions can involve detailed descriptions of personal ideas or opinions on a specific subject, and the control of the discussion shifts to the individual being questioned. It is imperative for teachers to carefully plan the use of open questions and anticipate any potential challenges or pitfalls they may pose (McComas, Abraham, 2012). Anderson and Krathwohl (2001, p. 101) describe open questions as "productive" and closed questions as "reproductive."
 
Bloom's taxonomy of learning classifies cognitive levels into various domains (Bloom 1956). Questions that elicit knowledge, comprehension, and application fall into the category of lower-order questions, while those pertaining to analysis, synthesis, and evaluation are considered higher-order questions (Neal, 2012). The latter type of questions promotes profound and critical thinking, and educators are encouraged to incorporate them. It should be noted, however, that lower-order questions are not entirely disregarded by teachers, as some perceive the lower levels outlined in the taxonomy as less significant during a lesson (Flannery, 2007). Critics argue that the three lower levels follow a hierarchical order, whereas the three higher levels (analyze, evaluate, create) are seen as equal in importance (Anderson & Krathwohl, 2001, p. 121). According to Clarke, effective questioning is a vital component of Assessment for Learning (AfL), and using it as a starting point before each lesson helps establish the students' existing understanding and prior knowledge (Clarke, 2014, p. 6). It is possible that teachers do not place a high value on higher-order questions and do not find them effective, or perhaps the reason lies in a lack of formal training on how to construct questions that foster progress in learning (Brualdi, 2012). This strongly suggests that teachers should increase their use of higher cognitive questions in order to stimulate students' learning and thinking processes. However, we must not overlook the value of lower cognitive questions.

