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“The best way to predict the future is to invent it” (Kay as cited in Seelig, 2013, p.44). With each individual being the inventor of their own future, and creativity being at the heart of invention (Seelig, 2013), it may be understood why there is a growing focus within education on the application and development of higher-order skills, with a particular emphasis placed on creativity (Donaldson, 2015; Craft, 2005 as cited in Doherty and Hughes, 2014). Furthermore, the accumulation of knowledge in education is now perceived to be insufficient in meeting the demands of the changing climate that is emerging from social, political and economic changes (Craft 2005 as cited in Doherty and Hughes, 2014, p.28), whilst there is a growing recognition of creativity as a necessity for the appropriate functioning of human perception as a self-organising information system, with such systems demanding both creativity and provocation to operate correctly (De Bono, 2015). Therefore, it may be seen that to improve a person’s thinking skills creativity is required, therefore, creativity is essential for the future of society, as the future requires improved thinking (De Bono, 2015). 

Creativity, however, remains an obscure concept despite remaining a focal point within educational and psychological research for decades (Kupers et al., 2019). It appears to be a multi-faceted and abstract concept, with numerous components, thereby making it difficult to define (Farella, 2010, as cited in Al-Dababneh and Al-Zboon, 2017). The National Advisory Committee on Creative and Cultural Education (NACCCE, 1999, p.30) define creativity as “imaginative activity fashioned so as to produce outcomes that are both original and of value”. However, it may be argued that no outcome is truly original, as every original thought is the result of connections formed between dimensions of experience, thus originality does not originate from nothing (Koestler 1964, as cited in Kinsella and Fautley, 2017). 

Intertwined with the concept of creativity, is the idea of purpose and action (NACCCE, 1999), therefore enterprise may viewed as being integrated within creativity as it is “the application of creative ideas and innovations to practical situations” (The Quality Assurance Agency for Higher Education, 2012, p.8). Enterprise within education utilises a range of emotional, social, practical and intellectual skills, whilst combining creativity, problem-solving, the development of ideas, communication, and practical application (QAA, 2012).

Donaldson (2015, p.29) outlines the importance of enterprise and creativity in education, as he defines one of the four purposes of the new curriculum as developing all children and young people to be “enterprising, creative contributors…ready to play a full part in life and work”. In addition, Donaldson (2015) outlines the essential skills required by learners in order for them to meet this objective, including: the ability to connect and apply knowledge, creatively reframe problems in order to solve them, identify and grasp opportunities, take measured risks, engage effectively in a team, express ideas and emotions through various media, as well as being able to harness these skills to add value for others (Donaldson, 2015).

The progression from developing creative skills to applying these skills in a way that benefits others is reflected within the structure of the EntreComp Framework, which displays the progression from foundation level skills, where an individual requires support from others, to intermediate and then expert level skills, whereby the person adopts a role of “driving transformation; innovation and growth” (Bacigalupo et al., 2016, p.16). Furthermore, it illustrates the natural progression from creativity to enterprise, as it shows how an individual starts by developing ideas, to finally transforming such ideas into practical solutions (Bacigalupo et al., 2016). 

Using this framework as a tool to evaluate this author’s creativity, the evidence would suggest that this author is currently working at the foundation level, or level two to be more precise (Appendix A). In order to progress onto intermediate level, it may appear that the key areas of development needed (Appendix B) include utilising a more experimental approach when applying creative skills, as well as in the techniques used to support creativity (Bacigalupo et al., 2016). Furthermore, the ability to reframe problems is also essential for progression (Bacigalupo et al., 2016), with this notion supporting Donaldson’s aim to develop learners to be able to “think creatively to reframe and solve problems” (Donaldson, 2015, p.29). Knowledge may also be an important factor in achieving an intermediate level of creativity within this framework, particularly in relation to the final two strands within the competence of creativity as displayed in Appendix B.

Knowledge forms one of the six components that combine together within The Innovation Engine, as outlined by Seelig (2013). This model illustrates how the interaction between an individual’s internal reality and their external environment impact upon their creativity (Seelig, 2013). The six variables within these two interacting components include a person’s imagination, attitude, knowledge, habitat, resources and culture (Seelig, 2013). Upon reflection of this model, with the clear illustration of the interplay between the various components that contribute to creativity (Seelig, 2013), it may be argued that the EntreComp Framework fails to consider the multiple contributing factors to and components of creativity (Farella, 2010, as cited by Al-Dababneh and Al-Zboon, 2017), thereby offering a narrow interpretation of progression in creativity. This narrow focus may be due to the underlying purpose of the EntreComp Framework, as “a tool to improve the entrepreneurial capacity of European citizens and organisations” (Eckert, as cited in Bacigalupo et al., 2016, p.2). However, by providing common definitions of such skills, it may be useful in establishing a “bridge between the worlds of education and work” (Bacigalupo et al., 2016, p.5).

The role of creativity in education may often be perceived as ambiguous (Kupers et al., 2019; Al-Dababneh and Al-Zboon, 2017), with a contrast being evident between research and policies that emphasise the role of education in fostering children’s creativity (NACCCE, 1999; Al-Dababneh and Al-Zboon, 2017), and a number of educators arguing that children’s creativity diminishes as they progress through education, due in large part to the high levels of standardisation within educational policy (Robinson, 2015; Kupers et al., 2019). Penaluna and Penaluna (2015, p.12) state that “one of the most justifiable charges that can be levelled against our education system is that it has neglected, all too often suppressed, the natural creativity of the young”. Furthermore, by impeding creative development in learners, their ability to learn is also compromised as “there is an absolute need for creativity…in any system in which new information is added to existing information in an integrating fashion” (De Bono, 2015, p.35). 

In addition to the effects of standardisation on children’s creativity, research has shown that opportunities for creativity within the classroom environment are often suppressed by didactic and teacher-centred approaches (Stojanova, 2010 as cited in Al-Dababneh and Al-Zboon, 2017). Other contributing factors that may contribute to the suppression of learner’s creativity may include: teacher’s low expectations of the pupils, an emphasis placed on children giving the correct answers, a focus placed on learners’ incapability as opposed to their competencies, as well as the discouragement of unexpected ideas (Hui et al., 2015 as cited in Al-Dababneh and Al-Zboon, 2017). Therefore, it may be perceived that teachers play a vital role in the development and fostering of their learners’ creativity (Kinsella and Fautley, 2017). 

A teacher’s practice in developing children’s creativity has been found to be influenced profoundly by their own creative personality (Farella, 2010; Lee and Kemple, 2014; Chen, 2015, as cited in Al-Dababneh and Al-Zboon, 2017), with it being suggested that “encouraging teachers’ creativity is the first step and a prerequisite for education that encourages children’s creativity” (Stojanova, 2010 as cited in Al-Dababneh and Al-Zboon, 2017, p.724).

In order to foster the development of children’s creativity, teachers may also need to overcome the barriers caused by their own assumptions and subsequent misconceptions regarding the concept (Doherty and Hughes, 2014). The understanding of such beliefs has been argued to be of central importance in altering the behaviour and approaches used by teacher’s in fostering their learners’ creativity (Pajares, 1992 as cited in Al-Dababneh and Al-Zboon, 2017), as “forming an understanding of children’s creativity is fundamental for teachers…and educational authorities who wish to provide optimal conditions for its development” (Kupers et al., 2019, p.94). In addition, it has been suggested that it is the responsibility of these educators to communicate this understanding to the wider community, in order to challenge existing misconceptions that may be held (Doherty and Hughes, 2014).

Many teachers have misconceptions of what creativity is, with some regarding creativity as “a rare trait of gifted people” (Kampylis et al., 2011 as cited in Al-Dababneh and Al-Zboon, 2017, p.725), whilst others perceive creativity to belong primarily within the domain of the creative arts (Diakidoy and Kanari, 1999; Kapmylis et al, 2011; Craft 2005, as cited in Al-Dababneh and Al-Zboon, 2017; De Bono, 2015). However, the NACCCE (1999) confront these misconceptions by arguing that creativity is possible in every domain of human activity, with every individual possessing creative abilities, which are unique to each person. Furthermore, it may be possible to teach an individual to be creative (NACCCE, 1999), with creativity being viewed as a continuous renewable resource, that can be accessed at any given time (Seelig, 2013). 

Conflicting views are evident regarding the extent to which people view children as creative (Kupers et al., 2019). A widely held belief within this debate is that young children have a naturally high level of creativity (Robinson, 2015; Hodder Education, 2014), which gradually decreases as they progress throughout the educational system (Robinson, 2015; Al-Dababneh and Al-Zboon, 2017). This view places a great emphasis on the role of primary school teachers as it is the children’s experiences within their primary years that are seen to determine their creativity as adults (Starko, 2005 as cited in Al-Dababneh and Al-Zboon, 2017). 

Contrary to this belief, is the argument that children are not creative, with creativity in this context referring to the skills required in forming innovative creations that have a significant impact on society and culture (Sawyer et al., 2013, as cited in Kupers et al., 2019). Furthermore, this notion forms a divide between two types of creativity, with one being the creativity of genius-level inventors and artists, and the other referring to more conventional forms of creativity, such as original thinking and problem solving (Kupers et al., 2019). It may be argued therefore, that the educational system is responsible for transmitting culture and knowledge to children, with these forming the foundation for the development of more adult forms of creativity later in their lives (Kupers et al., 2019). 

Furthermore, there may be conflicting opinions on how best to develop such creativity in learners, with there being a generally acknowledged view of the role of educators as being facilitators of creativity as opposed to knowledge providers, with it being believed that this provides the correct environment for creative development (Penaluna and Penaluna, 2015). Within this view there may be a focus on children exploring their own interests and actively participating in the learning process (Stojanova, 2010 as cited in Al-Dababneh and Al-Zboon, 2017), factors of which have been outlined by Craft (2004 as cited in Kinsella and Fautley, 2017) as being part of creative teaching. This approach to learning was emphasised in the work of Piaget who believed that children required control of their own learning, thereby constructing knowledge for themselves (Pound, 2006; Doherty and Hughes, 2014; Kinsella and Fautley, 2017), thereby emphasising again the role of the teacher as a facilitator, supporting the children in their own discovery, speculating and questioning (Doherty and Hughes, 2014). This may be seen as taking an andragogical approach, whereby “there is a degree of self-determination on behalf of the student” (Penaluna and Penaluna, 2015, p.14). However, Hattie and Yates (2014) argue against such approaches, stating that there is little evidence to suggest that personal discovery supports a child’s learning, with the additional load imposed by personal exploration, detracting from the capacity of the child to assimilate the information they discover. 

In contrast to andragogical approaches, are those that adopt a pedagogical stance, that considers learning as a process of content delivery, rather than being led by the interests of the child (Penaluna and Penaluna, 2015). Within this approach, the educator leads the learning, predetermining what the learning outcomes will be for each child (Penaluna and Penaluna, 2015). This may have some benefits to a child’s creativity and learning, as the NACCCE (1999, p.6) explain that, “creativity is not simply a matter of letting go. Serious creative achievement relies on knowledge, control of materials and command of ideas”. By communicating information to learners in a structured format that provides direct instruction, social modelling, interpersonal contact and verbal transmission, knowledge may be more durable and securely available than that which is constructed through a child’s own efforts (Hattie and Yates, 2014).

However, it may also be argued that by providing the children with learning in such an accessible way creativity is limited, as when the line of action is clearly defined people will naturally proceed along that route without stopping to consider alternatives (De Bono, 2015). Thus, by preventing children from engaging in this basic creative operation, their creative development may be impeded, as De Bono (2015, p.178) states that “in some ways creativity can be defined as a search for alternatives”.  

In fostering children’s creativity, teachers are also responsible for providing opportunities for children to practise and develop their creative skills within supportive environments that encourages their curiosity and values them as individuals (Duffy, 2010, as cited in Hodder Education, 2014). Furthermore, it has been argued that it is easier to enhance an individual’s creativity by altering the conditions of their environment than by attempting to develop their creative thinking (Csikszentmihalyi, 2013). The physical environment surrounding children can have a profound effect on their production of novel ideas, as well as on the successful acceptance of such ideas (Csikszentmihalyi, 2013). This may be due to a child’s culture forming an important part of their environment, as a person’s culture functions as a gatekeeper, selecting the ideas that are deemed to be of value, which then eventually form part of the larger culture (Kupers et al., 2019). Furthermore, because such culture is embedded within the individual, as the creator they already implicitly or explicitly judge their own creations in a similar way (Kupers et al., 2019). 

Csikszentmihalyi’s (1998 as cited in Kupers et al., 2019) systems theory emphasised the role of the environment in creativity. This theory underlines creativity as being “a process that occurs through continuous interactions between the person and the environment” (Csikszentmihalyi, 1998 as cited in Kupers et al., 2019, p.99). The role of the environment within this context is primarily based upon the social interactions experienced by the child (Kupers et al., 2019), thus sharing the core principles of socio-constructivist theories of learning as supported by Vygotsky (as cited in Pound, 2006; Doherty and Hughes, 2014). It may be seen therefore, that social interactions support creative development as such interactions may help to focus or refine an individual’s ideas, and even realign an individual’s solution to a problem, that may otherwise have progressed in the wrong direction (Csikszentmihalyi, 2013). 

Brainstorming is one strategy that utilises the social environment to support individuals in generating ideas in a fluent, flexible and original way, which in turn form the three dimensions of divergent thinking that are perceived to be of importance to creativity (Csikszentmihalyi, 2013), with divergent thinking being defined as “the process of generating multiple related ideas for a given topic, or solutions to a problem” (Guilford, 1967 as cited in Kinsella and Fautley, 2017, p.23). Collaborative approaches such as brainstorming and peer discussions have often been utilised by this author as a means of generating pupil’s ideas within lessons, an example of which can be seen in appendix C, where pupils were asked to discuss the problem posed with a partner before then sharing with the wider group. Furthermore, it may be argued that such collaborative dialogue as utilised in this approach forms an integral component of creativity, as the basis of creativity involves the development of ideas, yet without exchanging these ideas it is impossible to advance or build knowledge (Kinsella and Fautley, 2017). However, whilst collaborative approaches may have some value, De Bono (2015, p.6) argues that there is not “any need for creativity to be a group process as in brainstorming. An individual can be even more creative on his or her own – with the proper skills”.

Another element of importance when considering the role of the learning environment in developing creativity, is the approaches adopted in teaching and learning (Kinsella and Fautley, 2017). Providing environments where children can form connections between existing ideas in new contexts, or in unexpected ways, can often result in creative insights being gained (NACCCE, 1999). As children view existing concepts from new perspectives, they are supported in engaging with imaginative activity (NACCCE, 1999). In addition to this, mastering the ability to view problems from a variety of angles, and as such, to reframe those problems is an important tool for increasing imagination, for by doing this a vast array of solutions are unlocked (Seelig, 2013). Reflecting once again upon the lesson shown in appendix C, it may be suggested that by utilising a more experimental approach to defining, or indeed, redefining the problem faced by the pupils, perhaps by allowing them to view the scenario from a greater number of perspectives, more creative solutions may have been unlocked, thereby enhancing and developing the learners’ imaginations. 

One such strategy that may be used to explore problems from multiple perspectives, either individually or as part of a group is De Bono’s strategy of the Six Thinking Hats (1985 as cited in Kinsella and Fautley, 2017; De Bono, 2015). This metacognitive approach supports learners’ exploration of ideas, for by adopting each hat in turn as a way of thinking, the learner is supported in letting go of existing assumptions or mindsets and instead engages in a deliberate effort to see problems and scenarios from alternative positions (De Bono, 2015). Furthermore, the green hat, which represents a creative mindset, can support learners in making a deliberate effort to generate creative ideas (De Bono, 2015), whilst the yellow hat allows for a positive focus to be made (De Bono, 2015), which in turn may support creativity as “the pursuit of a creative problem is rarely easy” (Csikszentmihalyi, 2013, p.117), and as such children need to feel emotionally safe when developing creative ideas (Hodder Education, 2014).

In conclusion, upon reflection of this author’s creative skills in relation to the criteria set out in the EntreComp Framework (Bacigalupo et al., 2016), the key areas for personal improvement include: taking a more experimental approach to applying skills, using more experimental approaches and strategies to support the generating of ideas, utilising such strategies to support the process of reframing problems in order to find more imaginative solutions, as well to accumulate more knowledge. It may be apparent that these skills, whilst forming part of the teacher’s creativity in question, may also be effective when applied in the context of teaching for creativity, as “young people’s creative abilities are likely to be developed in an atmosphere in which the teacher’s creative abilities are properly engaged” (Kinsella and Fautley, 2017, p.19). This has been illustrated in relation to the lesson outlined in appendix C. Furthermore, it may be evident that to facilitate the development of creativity in children, the appropriate level of structure needs to be provided in their learning (Hodder Education, 2014; NACCCE, 1999), with there being a need at times for deliberate attention to be given to the development of creative thinking (De Bono, 2015; Csikszentmihalyi, 2013). 
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Appendices
[bookmark: _GoBack]A) EntreComp Framework – where I am currently working. From the following framework, I have assessed myself as attaining a level two, the descriptors and evidence of which is included below. 
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(Bacigalupo et al., 2016, pp.24-25)


1) Be curious and open: “I can explore new ways to make use of existing resources” (Bacigalupo et al., 2016, p.24). The following lesson plan exemplifies my ability to make new use of existing resources, in this situation, this involved using nature as a resource for developing the children’s mathematical skills.
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2) Develop ideas: “Alone and as part of a team, I can develop ideas that create value for others” (Bacigalupo et al., 2016, p.24). The following evidence is from a formative assessment that I had whilst out on my previous Professional Teaching Experience. This evidence shows how I have been able to develop ideas for lessons and resources independently and with support, that have had value for the children in their learning. 
[image: page1image272]
3) Define problems: “I can explore open-ended problems in many ways so as to generate multiple solutions” (Bacigalupo et al., 2016, p.24). The following lesson plan exemplifies how I am aware of strategies to support the generation of multiple solutions and ideas, which in turn support me and my pupils in exploring open-ended problems. The strategy used within this plan was brainstorming.




However, upon further reflection, it may be seen from the evidence in Appendix C, that I am working at a level three for this strand within the framework, namely, “I can take part in group dynamics aimed at defining open-ended problems” (Bacigalupo et al., 2016, p.24).

4) Design Value: “I can improve existing products, services and processes so that they better meet my needs or those of my peers and the community” (Bacigalupo et al., 2016, p.24). The following evidence exemplifies how I have been able to adapt my lesson plans to more effectively meet the needs of the learners.
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5) Be innovative: “I can describe how some innovations have transformed society”. The following evidence forms part of a summative assessment conducted by my tutor whilst out on Professional Teaching Experience. It shows how by being aware of the impact that technology can have on learning, I was able to integrate it into my lessons, which therefore benefitted the learners. However, there is still more knowledge to be gained in this area, which in turn will support my practice further. 
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B) Next progression steps within the EntreComp Framework:

1) Be curious and open: “I can experiment with my skills and competences in situations that are new to me”
2) Develop ideas: “I can experiment with different techniques to generate alternative solutions to problems, using available resources in an effective way”
3) Define Problems: “I can reshape open-ended problems to fit my skills” 
4) Design value: “I can identify the basic functions that a prototype should have to illustrate the value of my idea”
5) Be innovative: “I can tell the difference between types of innovations (for example, process versus product innovation and social innovation, incremental versus disruptive innovation” (Bacigalupo et al., 2016, pp.24-25).

C) The following evidence is a lesson plan that I created and used whilst out on Professional Teaching Experience.
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     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	
	

	





	
	

	
	
	

	4. Practical Application Skills

	
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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Session Plan - Key Stage 2

Name of trainee: Naomi Fidd Session ref: Maths session 3

Persconal target(s) in relation to QTS: $3.1.2 They use these teaching and learning objectives to plan lessons, and
sequences of lessons, showing how they will assess learners’ knowledge, skills and
understanding. They take account of and support learners’ varying needs so that all
those they teach can make good

No. of leamers: 26
Leaming objective(s): Success criteria:
By the end of the session, | will follow a recipe, using my Select ‘ingredients’ and use standard
knowledge of mass to help me read a simple scale. | will units to measure their weight/mass.
record the mass of each ingredient in my book, adding Record the weights/mass of each
up the total amount. ingredient in a table
Use standard units when writing the

Curriculum coverage (range, skills)
Yr 2: use standard units to measure: — length, height and distance: metres, half metres or centimetres -
weight/mass: kilograms or 10 gram weights
Yr 3: use standard units to estimate and measure:
- weight/mass: use 5g, 10g and 100g weights

Literacy(LNF) Numeracy (LNF)
Yr 2: contribute to discussion, keeping a focus on transfer mathematical skills to play and classroom
the topic and taking turns to speak activities
Yr 3: listen carefully and make connections between
what they are learning and what they already know
Thinking ESDGC YcC
They gather, select, Outdoor learning. Welsh language used
organise and use throughout:
information Pawb barod?
Beth arall? — what else?
Un, dau, tn...
Gwrandewch
Da iawn
Bendegedig
Key vocabulary(English/Welsh):

Time’ | Session activities, organisation and management Key questions & Assessment for
Leaming opportunities

Introduction
Mental maths warm up — Beat the teacher!

Read a short passage from Georges marvellous medicine,
showing all the ingredients that he put in his medicine. What is a gram/kilogram?
What is the weight/mass of ‘object
Ask how he might record how much he put in, what should he | x'?
have done? TPS. What is the total mass?

Recap on previous lesson: Ask how we measure ingredients,
what units?
AFL: Lollipop sticks, kahoot
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Main activities

Children to go outside and find a variety of ‘ingredients’ for
their own ‘marvellous medicine’, they will collect these in
groups of three, using buckets.

Children to write out a table with the list of all the ingredients
to be included down the first column. The children will then
write in the weight of each ingredient used, using standard
units. They will use scales to measure the correct ingredients
- two per table. Group one will have a pre-drawn table to use,
and can record their weights as nearly 1kg heavy, etc.

Bring back to whole class, feedback what ingredients have
been used/how much do they weigh? Explain next task.

Task two: What is the total mass? Add up all the mass of all
the ingredients put together, using calculators to support.

This total can be written at the bottom of the table.

Plenary
Use Kahoot, questions to cover the last four lessons.

Resources:

Scales x6

Buckets

Pre-drawn tables x §
Calculators
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Introduction
As | write the title and N.Y.W on the board, the children can
write the title in their books and stick in the success criteria,
keeping it well paced.

Recap on the tale of King Bran, what happened?

Read an extract of poetry, ask the children to listen and

feedback how poetry can m;fll a story/ give insight.
— N0 ST A o Can Uy
Discuss different types of poetry, children to list on the
whiteboards what ones they are familiar with. Lollipop sticks
to feedback ideas.

15-20
minutes

Introduce Haiku poetry, ask if the children are familiar with
it, do they know the rule?

Show a few examples of haiku poems relating to the tale.
Explain task.
Main activities
Each child will produce their own Haiku poems, depicting an
aspect of the tale, e.g. the fire, the sea, the house, King Bran
the Welsh warriors, etc. Explain that it doesn’t have to be a
character.

Before starting the task, each child will brainstorm ideas on
of different characteristics of their chosen aspect, this will be
completed in their books. (10 mins).

Feedback ideas as whole class.

Group 1: Will use the app ‘Explain everything’ to type out
| their poems with adult to support.

| Ext: Record themselves reading out the poem, using the app.
Create another haiku poem based on a different aspect of
the story.

Group two and three: Will write them In their books.
Ext; Create another Haiku based on a different aspect of the
tale. Adult to support group two.
Group three to make use of ‘powerful words’.
Plenary
Children to share their poetry, and feedback to each other
using two stars and a wish.

A few children will then be chosen to read their poems to
the class.

10-15
minutes

Discuss wha:(éther ways a story can be told - orally,
pictorially/through art, through music, etc. Use
whiteboarg

OAANINK (\"\()

\ \‘\3 ‘

AFL: Two stars and a wish, PPPB.
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Session Plan - Key Stage 2

Nam
© Of trainee: Naomi Fiddy Sessionref:  Literacy 5

<)
Srsona target(s) in relation to QTS:  $3.2.1 They make appropriate use of a range of monitoring and
assessment strategies to evaluate learners’ progress towards
planned learning objectives, and use this information to improve
their own planning and teaching.

Year group: 372 No. of leamers: 26 ALN: x4 - need additional support with
writing.

Additional Aduits: X2

Success criteria:

« After reading the rest of the legend, reflect on
your own prediction.

« Write down your opinion on whether Tathal
made the right decision.

« Explain why you have that opinion.

« Write a letter to Tathal, giving him your advice

Leaming objective(s): LO: By the end of the session, |
\h{lll Write a letter to Tathal, advising him of how to resolve
his problem.

Links to previous learning: Welsh myths and legends.

Curriculum coverage (range, skills)
Year 3:
» Write for different purposes and readers choosing words for variety and interest.
Year 2:
» Extend their response to a variety of stimuli on subjects that are of interest or importance to them,
including stories, poems, class activities and personal experiences.
» Use written language for different purposes, audiences or functions within play and structured
activities.

Numeracy (LNF)
Identify the appropriate steps and information
needed to complete the task or reach a solution

Literacy(LNF)
‘express opinions, giving reasons, and provide
appropriate answers to questions’

‘contribute to group discussion, sharing ideas and

information’

YCC

ICT Thinking ESDGC

pupils to communicate in | learners explore, plan, Discuss the use of Welsh tale used as a
writing and to draftand | develop and reflect on technology to save paper | stimulus.

improve their work, using | ideas through speech, - are emails more Welsh language used
ICT as appropriate. reading and writing, efficient than letters? throughout:

(Group one). responding to their own : Pawb barod?

work as well as that of

Beth arall? — what else’
others '

Un, dau, tr...
Gwrandewch
Da iawn
Bendegedig

Key vocabulary(English/Welsh):

Cmer AAMMUNICAte. ODINION. DArslIade PArclIASIVA WArNMInA aruinre rammrm e i e g1 4
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: — : Key questions & Assesg
Session activities, organisation and management Le;rning opportunities "Nt for

Introduction
Recap on the last lesson. Remind children of the tale, read

the beginning as a class. Discuss the problem in detail; what
do they think will happen next? What solutions are there?

Children to TPS on what they predict will happen next, and
feedback to class.

Key questions:
What do you think will happen
next?

What powerful words are used?

D‘? ANNAL !(\/\Q Ft’bmm What problem is posed in the tale?
3 {8 What possible solutions are there?,

What advice would you give ’

Tathal?

How might Tathal feel if he knew

the outcome?

Resources:

Copies of Llys Helig x26
iPads x5 (Gr.1)

Whiteboards

Main activities i AFL:

They will then write a short paragraph/couple sentences on Lollipop sticks.

what they predict will happen next. Group 1 will use @nnotated | Tickled pink/green for growth.
drawings to show their predictions, these can be completed in | Hot seating,

their books. ‘ ‘

45 Bring back to the front, listen to some predictions. Read the
mins rest of the tale, children to have a copy of the tale to follow as
I read. Get children’s reactions, TPS their thoughts.

Ask: What other outcomes could have happened/altemative
endings? Did Tathal make the right decision?

Ask them to write discuss whether they believe Tathal made
the right decision and why. Lollipop sticks.




image11.jpeg
Bri :
T"”g back to front: What advice would they each give Tathal?
" ~ Use whiteboards to write alternative
s::COmes/solutions. Group 1 can draw the alternative

utions on the whiteboards. Listen to some ideas - lollipop
Sticks,

Explain that you want them to write a letter to Tathal giving

. J— ey ) !
him their advice, and warning him of what not to do, and why... |#&- "~ |~ "P\' ¢ SEANXC \

Show/ask how a letter should be set out. Write it on the board
for them to see.

Get them to write the schools address on the top right hand
Comer, and to begin the letter as ‘Dear Tathal,...’, and end it
by writing ‘Yours sincerely, ... .

Ask the class ‘what should be included?’ - A warning of what
Nt to do, and an alternative solution. They need to argue why
their solution is better, be persuasive.

Group 1 to use the iPads on the app Explain everything to
type out their letters, they can then record their voice reading
Out/explaining their solution to Tathal's problem.

Ext: Imagine that they are Tathal, how would he be feeling if
he knew the result of his decision? Children to write a

paragraph, from the perspective of Tathal, on the outcome of
the tale.

Group 1 can do this by drawing a picture of Tathal looking
happy/sad/angry/confused, and annotate.

Plenary

A couple children to share their work. Two stars and a wish.

Hot seating - let the children prepare for a minute - with both
questions and answers. What do they want to ask Tathal
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