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Supporting your discussion with theory, research and practice, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to learning during one transition period (horizontal or vertical).
	This assignment will be closely focussing on a child with a specific barrier that is going to impact their learning when they start school. The assignment will highlight the measures that can be put in place to help the child to develop their learning, as well as making the learning environment a comfortable one for them to feel safe in. 
	The child that will be focussed on is a little girl, who for the purpose of this assignment will be referred to as Child D due to respecting the ethical rights of the child, following the guidelines from BERA (British Educational Research Association [hereafter BERA], 2024). Child D has a visual impairment that impacts her everyday life. She can only see if things are extremely close to her face, otherwise everything is a huge blur. She is 4 years old who is starting full time school, meaning that an action plan needs to be put in place detailing what will need to be done to help Child D with her education and time in school. 
According to the World Health Organisation [hereafter WHO] (2023), a visual impairment is a defect of the eye or eyes that impacts how they work and perform. Having a visual impairment can affect every aspect of daily life. There are multiple different fields of development that are impacted by a vision impairment, these include, “social and emotional, language, cognitive, and mobility and orientation” (Mason et al., 1997, p. 23). Child D has a severe condition when it comes to her impairment as she can only make out objects clearly or read clearly when such objects or words are very close to her. At home she has been supported a lot by her parents. They have adjusted things around their home to best suit her needs and they have always done most things for her. Whilst this has meant that she has not had to ‘struggle’ at home, it does mean that her independence has not grown at all, as she is used to having everything done for her. This might have a negative impact starting school, as she will then be encouraged to try things on her own and she lacks that previous experience. 
Child D’s impairment mainly affects her social and emotional skills and her ability to be spatially and situationally aware. Whilst Child D can communicate verbally with other people, she often finds herself struggling to understand different emotions, especially when considering people using their facial expressions and body language as a way of communicating how they feel, Bhargava, D. (2022). Although meaning no harm, this can sometimes be frustrating for others if they do not feel like talking, but there is no way of Child D noticing that through any communication other than verbal. Due to Child D feeling like other people cannot communicate effectively to her based around her needs, she frequently feels like she cannot communicate back with people about how she feels. Visual impairments can already create feelings of loneliness and isolation, without her feeling like she is not able to express how she feels and have people understand. 
According to the Department for Education (2022) spatial awareness is the ability to be conscious of what is around you, including people and objects. It is about knowing your distance from someone or something to be able to prevent yourself knocking into it. However, people with a vision impairment struggle to gauge an idea of how far away they are from everything, meaning they can easily come across as clumsy, through no fault of their own. Many children will learn from one another, based on observing different movements and actions. For children like Child D, this proves more challenging as they are unable to distinguish movements from others. Independence and confidence are likely to be lacking due to this, as these children are less likely to have the same type of ability as others, especially when it comes to social skills and being able to play together (Mason et al., 1997, p. 28). This creates lifelong effects on a person, particularly focussing on when a child moves through school. 
Vygotsky’s theory is known as the ‘Theory of Cognitive Development’. It is based on the principle that for children and young people to learn they need to make links to certain things to help them remember. According to McLeod (2024) Vygotsky developed the “More Knowledgeable Other (MKO)” who is someone that a child can go to who has greater knowledge than them. Interactions can be had between the child and MKO and demonstrations can take place to exemplify the work or activity in question. This theory suggests that social interaction and having the capability to use people, objects and experiences to make links to assist learning are paramount for cognitive development. 
Whilst Vygotsky’s theory demonstrates a sound understanding between a child and their need to learn, it fails to acknowledge the children who cannot comply with the design of this approach. For a child like Child D, this theory does not stretch to her needs. Due to her visual impairment, she is unable to make these links and clearly identify different people and objects that can help her learn. Her impairment also means she struggles when it comes to interactions and being social with others. With this theory relying heavily on this factor, children with either similar or different needs to Child D are not considered. Kurt, S. (2020) states that all children are unique, and all will learn in different ways. The theory makes no attempt to give sufficient consideration to the children who this approach will not work for. Just because it is likely to have worked on the target audience, does not mean it will be effective for everyone. 
As indicated by Guy – Evans, O. (2024) Bronfenbrenner produced the ‘Ecological Systems Theory’ which regards the environment being the main component to a child’s learning and development. Bronfenbrenner was interested in how environments can impact a child’s development. Through extensive research, he found that changes within the ‘bioecological model of development’ meant that children’s learning was being affected. Some of these changes came in the shape of “family, friends and communities” (Hayes, O’Toole and Halpenny, 2017, p. 14). This indicates the impact that people within the environment have on the lives of children and young people and how their existence in certain situations play a part in how they learn. For example, for children in school when their teacher changes, this model of theory argues the negative impact this would have on the learning development of those children. This could be due to the adjustments that would need to be taken place for those children to feel comfortable in their environment. 
Although Bronfenbrenner seeks to assess cognitive development (for the best interests of the children), he only looks at it from an environmental point of view, mainly taking into account the people surrounding the child (Hayes, O’Toole and Halpenny, 2017, p. 143). The theory fails to assess the effectiveness of how children can learn and develop when removing the focus being on the adult or other person within the environment. Whilst Child D does fit the brief of the theory to some extent (because she would find it challenging adapting to a new teacher for example, after trusting a particular one for so long) this does not imply that her development is based entirely on her environment as she struggles with being social. This brings light to children being able to learn from other factors too. Some could include games, toys and problem solving independently. It is understandable that the environment can affect what games and toys could be available, but it cannot always be regarded as the most significant for child development. 
As mentioned previously, Child D is aged 4 and starting school soon. According to The Open University (2016) starting school comes in the form of a vertical transition. Vertical transitions are classified as important events taking place that will have an impact on someone’s life. Whereas horizontal transitions are those everyday movements that might affect what someone is used to doing normally. Children starting school can take a toll on everyone involved. Not only does it have an influence on the children themselves, but it also makes an impression on parents, carers, families and teachers (Family Lives, 2024). 
Starting school for an average child can be scary due to new surroundings, unfamiliar environments and new faces (Dunlop and Fabian, 2007, p. 9). Many children will struggle to leave their parents (especially since some might not have done this before) and lots will also struggle to make friends and adjust to a new place. However, for the children like Child D, these feelings and emotions are heightened by their impairment. During this major life transition, Child D will need interventions put in place to make this change easy for all associated. The most obvious challenge will be her ability to see around the classroom, for example the board, displays and resources, not mentioning her peers and teachers clearly. She will also find it challenging to be social and make new friends, as well as communicate with them for the purpose of lessons. It should be considered that a potential risk factor is possible feelings of anxiety, considering the thought of rejection and judgement. Unfortunately, but understandably, not all children are likely to understand her condition or understand why Child D is not reacting or playing the same as most of the children in the class. 
As identified, interventions need to be put in place to ensure a smooth transition for Child D. Experts say that disabled children starting school are more at risk due to their desperate need to learn and gain independence (as they usually lack more than the average child) to learn throughout school (Closs, 2000, p. 28). Having a more child-led approach for this situation would mean that Child D is in control of decisions to suit herself. The Montessori approach to education perfectly encapsulates child-led learning. The aim of this approach is for the child to be in charge and the teacher to observe (Feez, 2010, p. 20). The child can decide what they want to play with, how they want to play with it, and who they want to play with. This approach to learning would meet the needs of Child D exceptionally well. Considering her visual impairment, she would not need to worry about what she is playing with and if she is doing it correctly, and she would be given the freedom to pick and choose when she wanted to play with others and attempt at socialising. 
However, whilst it is undeniable that the Montessori approach is great for learning a wide range of skills (Feez, 2010, p. 145 – 159), it would have been more significant had the approach considered the potential negatives also. For example, Child D who already struggles with her social development is now being given the opportunity to play with others or on her own. From previous experiences, she is highly likely to stick with what she knows and play independently, but the potential damage this could do to her social development would need to be carefully considered. 
Before Child D starts school, it is vital the parents and practitioners meet to discuss concerns. This meeting will allow for positive relationships to be made so they can trust one another. According to Nodding’s ‘ethical ideal’, teachers need to show care and compassion towards children and their families so that everyone can feel comfortable (Lee, 2023). By communicating together, the teacher will be able to understand how far developed Child D is, and what areas she is lacking in. The importance of a home visit for this circumstance is vital as it gives the practitioner the opportunity to look around the home to see what has been adjusted to meet the needs of Child D. This gives the teacher a clear understanding of what needs to be done in their classroom to best meet those needs (Terziev, 2018). 
It is essential that Child D’s ability to learn within the classroom environment is intensified as much as it would be for the average child (Henshaws, 2020). Every child deserves equal opportunity for success, regardless of their condition. Due to Child D being visually impaired, an Individual Development Plan (IDP) would need to be created. According to Estyn (2022) an IDP consists of the needs of the learner and includes what practice needs to be put in place to meet said needs. It will always look at a child holistically, rather than just focus on one aspect. This will allow for Child D’s needs to all be considered. The specific requirements that would need to be implemented would be referred to as Alternative Learning Provision (ALP). The child involved as well as parents, carers, teachers and outside agencies would always be present in the creation of an IDP to ensure that all needs are being identified and the suitable provisions are put in place appropriately. Therefore, the making and developing of an IDP is done as a multi – agency team. Kendall (2006) believes that stakeholder collaboration is important for the development of the learner. It allows for effective communication regarding Child D. For example, someone working in the healthcare setting (who has worked directly with Child D and her impairment) will be present in these meetings to make certain that everything necessary is being discussed. It will also be disclosed at this time if she will need to take any medication during school, like eye drops. 
SNAP Cymru (n.d.) believe that an IDP allows learners to be more aware of their goals which is more likely to give them encouragement and motivation to reach them. It is vital that these plans are reviewed annually, and this will give everyone an idea of where the learner is at. This would be beneficial for Child D and her parents, as setting her targets will help her to stay on track but also give her the chance to try new things to help her development. 
Despite the multitude of positives of an IDP, there will always be embarrassment surrounding them, especially for the learner. Child D is already aware of her disability and not every child is like her, so there are nerves surrounding her about starting school anyway. Having an IDP attached to her name also might fuel that shame further. Furthermore, there is the possibility that an IDP will not be taken as seriously as it needs to. It is a legal document, and the school are responsible for upholding it, reviewing it and keeping it confidential. Should any of these points not be taken literally, there is risk of damage for the learner. In this case the risk would be placed on Child D, her visual impairment and her opportunity to make progress (Grohnert, Beausaert and Segers, 2014, p. 74 – 88).
Moreover, the need for an inclusive classroom is mandatory so Child D can comfortably attend school feeling happy and safe. Thompson (2021) states that for children to feel involved in class, the teacher has the control to create an inclusive classroom, one that is free of judgement. Additionally, he mentions Paulo Freire’s critical pedagogy which creates inclusivity in school. Its rationale is that no learner gets left out no matter their background, race, ethnicity, gender, religion or disability. Every child is equal, and every child deserves the right to an equal education among an inclusive environment. 
To conclude, it has been made clear of Child D’s impairment and the issues that she faces daily because of it. As she is starting school for the first time, the provisions that will need to be put in place are not only to change the environment to best suit her needs physically, but they will also play a massive part in her social and emotional wellbeing as she begins her journey in education. 
If children’s emotional and social development are sound, they are more likely to form positive and trusting relationships with others and they stand a higher chance of being less negatively impacted by society as they move through life (Wearmouth, 2021, p. 140). Henceforth, Child D will need to accept any changes to her normal routine, as things are undoubtedly going to be different than usual for her. She will need to learn that she will not always have her parents around to help her, and as difficult as it might be to start with, she needs to understand how to build on her own independence through trying things for herself. 
All school practitioners will need to be on it with Child D around, especially as she is not able to fully see her surroundings. They will have to adapt certain areas of the classroom and school to make it fully accessible for her needs, as well as they will need to understand her emotional needs and that communication does not come as easy to her as it might for the average child. All stakeholders involved with Child D’s case will need to do regular check ins with the school, as well as sit in to the IDP reviews. They will be there for any health updates or queries that anyone might have. 
Issues discussed in this assignment will have a huge impact on my own practice as a teacher. It will support the way in which I view children with disabilities, that actually they are differences that should be celebrated. Following this, I will be looking more closely at collaborating more with other practitioners and parents to gain further knowledge on individuals and their personal development.













Reference List
Bhargava, D. (2022) Vision Impairment and Social Skills. Available at: https://www.trinity.edu/sites/students-vision-hearing-loss/vision-impairment/social-skills#:~:text=Children%20with%20vision%20impairments%20often,awareness%20of%20their%20own%20behaviour (Accessed: 16 October 2024).
British Educational Research Association [BERA] (2024) Ethical guidelines for educational research. 5th edn. Available at: https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-fifth-edition-2024 (Accessed: 15 October 2024).
Closs, A. (2000) The Education of Children with Medical Conditions. London: David Fulton Publishers. 
Department for Education (2022) Spatial reasoning. Available at: https://help-for-early-years-providers.education.gov.uk/mathematics/spatial-reasoning (Accessed: 16 October 2024).
Dunlop, A.W. and Fabian, H. (2007) Informing transitions in the early years. Berkshire: Open University Press. 
Estyn (2022) Supplementing guidance: learners with additional leaning needs (ALN). Available at: https://estyn.gov.wales/system/files/2022-12/Supplementary%20guidance%20-%20learners%20with%20additional%20learning%20needs%20(ALN)_0.pdf (Accessed: 22 October 2024).
Family Lives (2024) Starting school. Available at: https://www.familylives.org.uk/advice/primary/learning-school/starting-primary-school (Accessed: 21 October 2024). 
Feez, S. (2010) Montessori and Early Childhood. London: SAGE Publications Ltd. 
Grohnert, T., Beausaert, S. and Segers, M. (2014) ‘Pitfalls of Personal Development Plans – The User Perspective’, Journal of Vocational Education and Training, 66 (1 / December) p. 74 – 88. Available at: https://www.researchgate.net/publication/259858051_Pitfalls_of_Personal_Development_Plans_-_The_User_Perspective (Accessed: 22 October 2024). 
Guy – Evans, O. (2024) Bronfenbrenner’s Ecological Systems Theory. Available at: https://www.simplypsychology.org/bronfenbrenner.html (Accessed: 17 October 2024).
Hayes, N., O’Toole, L. and Halpenny, A. (2017) Introducing Bronfenbrenner. New York: Routledge. 
Henshaws (2020) top tips for a vision friendly accessible classroom. Available at: https://www.tameside.gov.uk/TamesideMBC/media/education/top-tips-for-vision-friendly-accessible-classroom.pdf (Accessed: 22 October 2024).
Kendall, N. (2006) Stakeholder Collaboration: An Imperative for Education Quality. Available at: https://www.epdc.org/sites/default/files/documents/Stakeholder%20Collaboration%20An%20Imperative%20for%20Education%20Quality.pdf (Accessed: 22 October 2024).
Kurt, S. (2020) Lev Vygotsky – Sociocultural Theory of Cognitive Development. Available at: https://educationaltechnology.net/lev-vygotsky-sociocultural-theory-of-cognitive-development/ (Accessed: 17 October 2024).
Lee, Y. (2023) Caring in education (Nel Noddings’ perspective). Available at: https://youtu.be/5moQUxiq6tA?si=kqHpvrZQosb1tedw (Accessed: 21 October 2024).
Mason, H., McCall, S., Arter, C., McLinden, M. and Stone, J. (1997) Visual Impairment Access to Education for Children and Young People. London: David Fulton Publishers. 
McLeod, S. (2024) Vygotsky’s Theory of Cognitive Development. Available at: https://www.simplypsychology.org/vygotsky.html (Accessed: 17 October 2024).
SNAP Cymru (n.d.) Individual Development Plan (IDP). Available at: https://www.snapcymru.org/get-support/idps/ (Accessed: 22 October 2024).
Terziev, J. (2018) ‘Family Matters: The Role of Home Visits in Children’s Learning’ Regional Educational Laboratory Program, 21 May. Available at: https://ies.ed.gov/ncee/rel/products/region/midatlantic/blog/30187 (Accessed: 21 October 2024).
The Open University (2016) 3 Children’s transitions. Available at: https://www.open.edu/openlearncreate/mod/oucontent/view.php?id=79794&section=3#:~:text=Horizontal%20transitions%20describe%20activities%20such,happen%20on%20a%20regular%20basis (Accessed: 21 October 2024).
Thompson, S. (2021) ‘Education is freedom’ – turning the rhetoric of inclusion into action. Available at: https://www.ids.ac.uk/opinions/education-is-freedom-turning-the-rhetoric-of-inclusion-into-action/ (Accessed: 22 October 2024).
Wearmouth, J. (2021) Special Educational Needs and Disabilities inn Schools. 2nd edn. New York: Bloomsbury Publishing Plc.
World Health Organisation [WHO] (2023) Blindness and vision impairment. Available at: https://www.who.int/news-room/fact-sheets/detail/blindness-and-visual-impairment (Accessed: 15 October 2024). 

2

