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Section 1.
What is Catalytic Leadership?
Catalytic Leadership is when a person can liaise with different organisations and different sectors to motivate and create a new way of working which will attain the greatest aspirations. Especially within education a Catalytic leader can delegate different roles amongst the team so one person is not faced with challenges solely. The Catalytic leader is the person who creates the momentum in the group and the one who knows how to make the change. A catalyst is ambitious and increases the speed when something occurs which involves giving lots of momentum and drive to achieve goals and changes. (Connor, J 2013).
However, Cooper 2020 believes that for someone to be a catalytic leader it does not necessary mean that person needs to be in a position of power. Cooper states that anyone can be a catalytic leader, it is bringing voices together and listening to others and their opinions and to imminent change and being able to notice when change needs to occur and make a difference to the community or society. Within a setting/workforce the catalytic leader can delegate specific roles to practitioners that have strengths in them certain roles. Cooper goes on to say that many practitioners fear ‘leadership roles’ as they do not fully understand what is expected of them.
Ebrary 2022 states that within a setting change is implemented when a school leader has identified staff as Catalysts to start pedagogic practices or engage in the renewal of a curriculum. A catalytic teacher is a leader with the pedagogic profession, they are part of a distributed leadership and can share insights of change with other members of staff. They self-reflect on their own teaching and think of ways to improve it and share these findings with peers. 
Research conducted by Ankrum 2016 and the findings he got from the research was phenomenal to teachers being catalytic leaders. The research concluded with findings such as teacher leaders having a major impact on the climate of a setting. The teacher leaders provided an extensive support system and guidance for the teachers in the setting. Over 90% of the participants applauded teaching staff and that teacher leaders had a significant role in implementing change to the school and the huge impact of teacher led professional development by peer observations.
Schools can face many challenges and catalytic leaders face tough decisions to be made when these challenges arise as they are still expected to ensure the setting is of a high standard and pupil performance/targets are still of a high quality. These challenges include government funding or the lack of, but the leaders are expected to still achieve targets and maintain the setting to high standard with these arising challenges. These challenges can make catalytic leaders look like they are not leading the setting and the learning system is not of a high standard, even when the tough decisions they may have to deal with are from the government. (Taufik, 2020).   
A vital aspect of a catalytic leader is not just them as a person but how they lead as a whole:
The most important measure of a leader is not where he or she stands in moments of comfort, but where he or she stands at times of challenge, change and controversy. School leaders who hold an unshakable belief in and high expectations for the ultimate success of their staff and students gain far better results than those who do not hold such beliefs. Getting staff onside with the change process is a significant challenge that every leader has faced at one time or another. The use and active involvement of identified catalytic staff who have demonstrated a changewilling orientation is one of the most successful strategies for school leaders to employ.
                                                                                               (MacNeill, 2006).
There are many different ways in which leaders can be supported in schools as they are faced by many challenges, especially new leaders of settings. Some forms of leadership such as: facilitating and creating regular opportunities for the Catalytic leaders’ professional development about the leadership. Providing leaders with organizational and political support. (Wallace, 2022). 
The Centre for Creative Leadership 2022 analyses that when leaders take on a Catalytic approach there are some challenges schools face when there is a new leader. It is important for the leaders to be able to motivate staff members and find out what strengths they have. This being before they can delegate different responsibilities and roles to staff members and to show and tell them how they are going to make a change to the setting and what their goal is for the school in achieving a high standard of learning and development.
Furthermore Cooper 2014 indicates that some staff in schools fear about having discussions about leadership as they have a misconception of what leadership entails. The misconceptions can fail to let teachers aware, engage and understand leadership roles in the setting. Challenges arising in settings about leadership are teachers fearing about leadership responsibilities and titles and the relevance of teachers’ knowledge of leadership concepts.  
Selmar institute of education 2021 states that leadership qualities are listed as a main characteristic for jobs. Many employees have difficulty in analysing what leadership really entails and have a fear of understanding it as they may not want the added responsibility or feeling the pressure. Some leaders find it hard to delegate as they do not want to make people feel like they are being told what to do, as a leader it is important to delegate to the employers’ strengths. It is important for the leader to think about the staff and their needs and attend to accordingly. They should make the whole team aware of their goals and what they want to achieve. Leadership in settings is vital to ensure children have the best start to life as it is the foundation for them. Effective leadership has a major impact on children, staff and their families as leadership shapes a high standard of learning and communication for all involved.
Ensuring good parent relationships is a vital aspect of leadership and remaining this of a high standard as:
Leadership of parental engagement is critical. It takes many forms and involves a wide range of personnel. It is almost always, however, driven by a key senior leader – often the headteacher but not exclusively so. There is a strong link between the effectiveness of the leadership and the vision and values that underpin the work. In many clusters the leadership is widely distributed with multiple opportunities for staff and parents to develop their leadership skills. Leadership is seen to operate at many different levels. Sometimes it rests almost exclusively with the headteacher but in other contexts it is evidenced by the trust and autonomy extended to parent workers on the ground or anywhere in between. The integrity, sense of purpose, commitment and passion displayed by leaders are, however, common throughout. Without such leadership this sometimes challenging but ultimately rewarding work is likely to be severely limited.
                                                                                           (National College, 2010).
Day 2014 indicates that in a school setting it is the headteacher who’s leadership is the driving force of the school’s improvement, and effectiveness, it is the headteacher who has the vision and what their main focus is for the school and what goals they may have. They share these with other leaders. Their leadership presents as a Catalyst for unveiling the settings true potential and as a Catalytic leader they delegate responsibilities to leaders whose strengths are compatible with the roles.
Joiner 2017 states that at this current time a study was undertaken, and the findings have shown that in this current time Catalytic leadership is the most effective. A shocking 10% of leaders have the capability of leading at this level. Leaders go through a range of stages to further develop their agility such as: pre- expert, expert, achiever, and Catalyst. The findings from the study unveiled those leaders based themselves as 10% in the pre-expert, 45% as expert, achiever at 35% and catalyst at 10%. Joiner stresses that schools and the work force need to develop a level of agility to keep up to date with the changes that are occurring to date all the time, the setting must ensure they have a high level of effective catalytic leadership so this can be applied to the settings changing areas such as the new curriculum starting in September 2022.
Dyer 2018 highlights that many practitioners in settings feel they are advocates of the rights of the child and the children’s needs. They feel they have an in-depth understanding of and value positive teamwork and leadership. However, they can sometimes show a limited challenge of frameworks. Some leaders in settings may not give opportunities for staff members to express themselves, let others know of their strengths. This is a bad sense of catalytic leadership as they are not letting their leaders address or delegate roles which may be their strengths and this leading to practitioners fearing of conflict with hierarchy’s and keeping their knowledge to their own class.

Section 2.
Young people and children have identical human rights as adults, they also have particular rights that identify their special needs. Young people and children are not the property of their parents or objects of charity, they are humans and human beings which have rights. The convention on the rights of the child identifies rights that must be implied for children to flourish to their full potential. The UNCRC is the most up to date statement of children’s rights ever to have been produced. The convention gives the child an insight as an individual or a member of a family with rights that are age appropriate for the child. This way the convention is firmly focused on the child. (Unicef, No date).
Young people and children have 42 rights which come under the United Nations convention on the rights of the child (UNCRC). The 42 rights give people and young children what they will require and need to grow up and be healthy, happy and safe. In 2011 Wales was the first country to make the UNCRC become part of its domestic law. (Children’s Commissioner for Wales, 2022).
In 2001 Wales were the first UK country to establish a commissioner. The Children’s commissioner for Wales 2022 highlights how much work Sally Holland has undertaken, she has been the children’s commissioner since 2015. Sally is a registered social worker with a vast amount of experience in voluntary and statutory sectors. Sally has a variety of different work she has done which include: Well-being and mental health, reducing inequality, anti-bullying strategies and also improving transitions to adult hood for learners with learning disabilities. The children’s commissioner: 
· Supports young people and children to identify their rights under the United Nations convention on the rights of the child (UNCRC).
· Finds out what is important to young people and children.
· Can advise young people, children and the people who care for them if they think they may have been treated unfairly.
· Influences organisations and the Government that say they are going to make difference to children’s lives and ensure they keep their promise for the young people and children.
· Has a voice for all young people and children in Wales with important issues.
The aim of the Children’s Commissioner for Wales is to promote and safeguard the welfare and also the rights of the children.
In comparison with Wales the children’s commissioner for England is Dame Rachel De Souza. Dame Rachel’s role as children’s Commissioner is to protect and promote the rights of the children and stand up for the children for their interests and views. The work that De Souza undertakes is:
· Speaking up for young people and children.
· Ensuring that policy makers and the people who have an impact on children’s lives take in their interests and views into consideration when they are making decisions about the children.
· That she is the ‘ears and eyes’ of the children.
· Providing children with advice who are in care or leaving care or living away from home through her advice line.
· Gathers data and the powers she has when collected this data is to make lifelong improvements and changes to children.
· She speaks for groups of children through immigration and the youth justice for both England and Wales. 
The commissioner was established in 2004 under the Children Act 2004. However, England were unfortunately the last UK country to establish a children’s commissioner. It was then created after a recommendation made by Lord Laming with regards to the Victoria Climbie inquiry. (Children’s commissioner, 2022).
The children’s commissioner for Wales and the Commissioner for England have similarities in how they protect children. They both are strong believers to be the voice for children. However, the children’s commissioner for Wales has an embedded power to ensure that the law will change so children have the same protection from assault as adults. Holland has high hopes that all public bodies will put the children’s rights at the centre of their work. (Children’s Commissioner for Wales, 2022).
Every Child Matters 2003 highlight that there is a government initiative called Every Child Matters which is UK based and is for both England and Wales, it is one of the most important policy initiatives which has been implemented with relation to children’s services and children. This was launched in 2003 after authorities failed to protect Victoria Climbie even our most vulnerable and their aim was to set out for better out comes for children and early invention and prevention for children and also that services were working better together for children. Victoria Climbie is sadly one of many missed child death cases that many different services have failed upon and to recognize where intervention needed to take place over the years with poor coordination from both services and authorities working together.
Furthermore, the Children’s Commissioner was empowered as children were being exploited and dying for many years. Services failed to share and comply information together and protect the children, although they had been seen by appropriate authorities and professionals. Over the years there have been child deaths due to poor services from professionals and coordination and them recognizing the signs and failing to intervene have led to these deaths. As with the Victoria Climbie death police, the NHS and social services failed to recognize and protect the most vulnerable children. (Every Child Matters, 2003).
The Children Act 2004 which was a development of the 1989 Children Act was to reinforce that all organisations, authorities and people involved with children have the responsibility to ensure that they promote the children’s welfare and help safeguard the children primarily. The guidelines are set out to ensure anyone working with children know how the children should be treated with accordance to the law. (Ihasco, 2022). 
The Government in Wales from March 2022 have stated that there are big changes to the children’s rights. As from 21st March 2022 all physical punishment against children and young people will be illegal in Wales. This is in accordance with the UNCRC article 19 that states that governments must do all they can to make sure that children and young people are protected from all forms of abuse, violence, neglect and bad treatment. The Government have stated that there is a publication of a new plan for Children and young people coming in March 2022. (Welsh Parliament, 2022). 
The Welsh Government has addressed that Rocio Cifuentes has become the new Children’s Commissioner in Wales and will take position in April 2022 when Sally Hollands tenure as Commissioner ends. Cifuentes has stated that she is honored to become the children’s commissioner and her role as Children’s Commissioner now will be more important than ever as she will be delivering for the generation of children through the COVID 19 pandemic. (Welsh Government, 2022).
A form of which settings undertake to assess a child:
Adverse Childhood Experiences (ACEs) are stressful experiences that occur during childhood which directly hurt a child (for example, maltreatment) or affect them through the environment in which they live (for example exposure to domestic violence). ACEs are associated with poor educational achievement and the development of a wide range of harmful behaviours. In 2016, Public Health Wales published the first Welsh ACEs study, which revealed that 47% of adults in Wales have suffered at least one ACE in their childhood and 14% have suffered four or more. The aim of this project is to identify effective interventions at the community level relating to the prevention of ACEs and to identify initiatives undertaken across Wales.
                                                                                                       (Addis, pp.4, 2021).
The children’s commissioner Sally Holland argues that there are many pitfalls or potential problems from using the ACES as she claims that it is like a scoring card. Holland also indicates that through the ACES form some children may come out with no ACES at all but in fact need support. Holland also fears that when scoring the children using the ACES in terms of 2 ACES, 3 ACES and so on it is a fairly cruel way she explains to measure a child’s trauma. One devastating experience may have a negative experience for one individual but another individual it may have less of an impact, this would identify no ACES but still as a matter of fact that child may need the support. Also, in some circumstances and situations it may be that some of the families and children’s problems are down to poverty, low-income, housing which would indeed have an impact on certain behaviours within the family. This would be taking us away from the fact that these families need help and support as these socio-logical factors bring a significant number of added pressures and stress for the family which unfortunately can lead to the children feeling neglected and furthermore be the reason for such behaviours. With this in hand there are also many positives that come from the ACES and practitioners can score children and if these children have ACES then the school will apply what is needed and support for the children and families (Children’s Commissioner for Wales, 2022). 

Section 3.
There are many sociological factors that can have an effect and challenges children’s life experiences. However, the sociological aspect that I would like to focus on is Poverty and with in poverty is low income within a family as poverty is a rather wide sociological factor and can be researched through many different roots..
Research over the years have identified that a families income has a huge impact on children’s development and their lives. Families that are living on a low income have an increase of stress levels which can take effect on family dynamics and relationships. Many parents will worry about the effect the poverty will have on the children and in turn children living within poverty will feel embarrassed and excluded that they cannot do some of the stuff their friends do or wear certain makes of clothes like their friends.  The areas surrounding the children are adversely affected by poverty such as: school, home, friendships. Childhood poverty has an impact on the child to fulfill their childhoods and achieve aspirations. (Child Poverty Action Group, 2022).
In recent research Government statistics show that poverty over the years has inclined significantly to 4.1 million, nine children in every class of 30 are at risk of poverty which is very high statistics. By the end of the year projections show that it will increase to 5 million children living in low-income families and families unable to keep up with the rising costs of living and able to enjoy themselves. Tucker 2018 indicates that this is also because families with children are having huge cuts to their financial support systems or payments being frozen. 
The Welsh Government 2015 states that it is important that families are supported sooner rather than later, this will enable children to grow up in homes where they can be happy, healthy, they can learn and attain skills for the future. They highlight that teachers and schools have an important part to play and can reduce child poverty by making families aware of certain services available for them and schools understanding what funding is available for them such as:
· Free school meals and breakfasts- Balanced healthy meals.
· Schools challenge Cymru- Where extra support is given to schools.
· Grants for schools- this helps children who face poverty.
· Flying Start- Where children have the best start to life.
The Department for work and pensions 2012 states that The Child Poverty act 2010 ensures that local authorities work together to tackle the child poverty in that area. An assessment is instigated and from there a child poverty strategy is in place to measure that the local authority and named partners are proposing to reduce the effects of child poverty.   
The United States highlights the concerns for many families and the children’s mental and physical health through low-income:
Poverty is a common experience for many children and families in the United States. Children <18 years old are disproportionately affected by poverty, making up 33% of all people in poverty. Living in a poor or low-income household has been linked to poor health and increased risk for mental health problems in both children and adults that can persist across the life span. Despite their high need for mental health services, children and families living in poverty are least likely to be connected with high-quality mental health care. Pediatric primary care providers are in a unique position to take a leading role in addressing disparities in access to mental health care, because many low-income families come to them first to address mental health concerns.
                                                                                             (Hodgkinson, 2017, p.1175).
Poverty affects a child’s household as a whole and this can lead to child neglect and also the child not having resources or toys for them to play with to boost development or to stimulate them. Children will feel alone, left out, unwanted. Parents will have difficulty meeting economic needs such as: rent, utility bills, food, education, homeless, school dropout. These have major effects on children’s life experiences and well-being. (Children’s Bureau, 2022).
Gov.UK (No Date) states that there are many different benefits such as universal credit, housing benefit, income support just to list a few and services to support families that may be suffering from low income. One benefit that families can claim is housing benefit, this will help families pay for their rent which will lessen the stresses for them paying this and free some money for them to use for food etc. With this benefit in hand parents will be relieved from worry and thus will show to the child as children will pick up on how their parents are feeling. This is in accordance with the UNCRC (No Date) Article 27 where Every child has the right to a standard of living that is good enough to meet their physical and social needs and support their development. Governments must help families who cannot afford to provide this.
Children who come from families with low income also may suffer from food poverty. Parents not being able to provide their children with nutritious balanced food or food at all on some occasions, this will affect children’s mood, development, their ability to cope in school as they’ll be feeling tired and majorly this will be a form of neglect if parents can not provide food for their child. Gov.Uk (No Date) states that children from low-income families and parents who claim certain benefits can claim FSM (Free school meals) for their children. This will mean that children will once a day have a healthy, balanced and nutritious meal. All schools across Wales also have breakfast clubs where all children can attend for free of charge. It is important that all families are aware of this government scheme as this will enable children to have had 2 healthy, balanced and nutritious meals a day.
However, Nursery World (2021) states that a new report has come to light and highlights that the Government should extend the FSM policy to all low-income families not those in certain brackets or claiming certain benefits as it estimates that thousands of children in poverty are missing out on the FSM. From September 2022 all children in the Foundation Phase will be entitled to FSM which hopefully will have an impact on poverty statistics and support these families that need the help.
A new Government scheme is the Childcare grant which households are eligible for based on their income and also the number of dependents in the household. Parents will get 85% of their childcare costs paid. This will encourage parents to send their children to nursery where they can fulfill attainments, be happy, explore, play and socialize and just be children and not worry. Parents will feel a less burden with 85% of their childcare costs being secured which will hopefully help parents financially and promote their well-being. (Gov.UK, No Date).
Colclough, 2020 highlights that Poverty can have major effect on children’s lives including their attendance in schools. Families from low-income will lead to parents not sending the children to school as they will be suffering from stress, anxiety, feeling helpless and they will not be bothered to take the children to school. Thus, having an impact on the children’s education and them developing academically and socially. Schools can get involved when they indicate there may be something wrong when a child’s attendance starts to drop or from monitoring the child’s attendance. Schools can work with the families and other agencies to support the family and the children. Schools can get agencies such as TAF (Team around the family) to offer support and give guidance to the families in relation to their child’s attendance which may be suffering from low-income. As they offer 1-1 sessions for parents to help them deal with anxiety and stress (Family Information Service Centre, 2022). This is in accordance with the UNCRC (No Date) Article 28 where every child has the right to an education.
Children who miss school with out a valid reason will have the EWS (The Education Welfare Service) involved as they have access to all attendance information from every pupil in a school. Schools will have alongside the EA have the authority to find out why children are not in school. Parents can be fined or prosecuted as it is against the law to not send your child to school for no reason. (Ni direct, No Date).
This is in accordance with the Education act:
Under section 436A Education Act 1996 (introduced by section 4 Education and Skills Act 2008), Local Authorities are under a duty to identify children not receiving an education. Local Authorities must make arrangements to identify children of compulsory school age in their area who are not registered pupils at a school and are not receiving suitable education otherwise than at school. 
                                                                                 (Child Law Advice, No Date).
Family Action (2022) can help support families from a low-income as they are a volunteer-based group where they provide practical, emotional and financial support to those families experiencing poverty. They work with over 60,000 families from over 200 community-based groups.
White, 2018 highlights the severity of poverty and that there are many different circumstances that young people and children experience from their home life that leads to inequalities in their education. Low income has a major impact on children and their families as children that come from families with a wealthier family background can afford more learning opportunities after school and provide the children with more learning resources than those living in a low-income family can. In a study children from low income households, they were deemed to be less likely to take part in activities out of school as parents would not be able to afford this as many activities out of school can be cost effective for parents. However, this can make the children feel excluded from their peers. It is essential for schools to make parents aware of any afterschool club’s settings may be running free of charge that children can attend to encourage them to feel included and important. This can boost children’s confidence and take a lot of the strain and stresses off parents. This is crucial and can support well-being for parents as they will be feeling very low and can promote parents’ relationships with their children as adversely this will be affected when parents are living with poverty. 
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