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 A critical analysis of a journal article
Inclusion – The role of special and mainstream schools written by Anne Shaw
The title 
The title is about the “Inclusion: the role of special and mainstream schools”. The title is covering all the aspects of the topic. The variables are stated clearly because this paper is exploring the role of special schools and mainstream schools provisions for the children. The title includes the topic of the role of special and mainstream schools which clearly portrays the theoretical issues and also illustrates the relationship between between the inclusion in special and mainstream schools. 
The author 
The author Anne Shaw is a teacher from Salford, Manchester, UK.  Anne Shaw holds the degree of Masters in Education and is currently working as a lecturer in Early Years Education at the University of Bolton. she has 14 years of experience teaching 4-11 years old children and has also experience of a Special Educational Needs Co-Ordinator (SENCO) in two primary schools.  She has undertaken research in the field of Educational Policy, and Inclusion and her most recent publication is "Inclusion: the role of special and mainstream schools”. She has published this article in British Journal of Special Education, Vol. 44 in 2017. 
Keywords 
Keywords were essential for finding words and concepts related to the research questions. It captured the essence of the paper in the field of education and made the paper searchable ensuring to get the related citations from different researchers (Cao et al., 2014). It was essential to search for the keywords that were relevant to the research paper and get the related documents from the database. The keywords that were used to extract this paper and also the other related papers include the keywords “inclusion”, “special schools”, “mainstream schools” and “child’s voice”. These were the elements which were to be analysed in this paper. 
Abstract 
The abstract written in the paper outlined the purpose of the paper which was to explore the role of the special schools and mainstream schools. The article suggested that there was an increase in the placements of special schools, due to this the investigation was carried out on the roles of special schools in the existing scenario of the inclusion, due to this reason, the research was carried out. As far as findings and accomplishments are concerned from the paper, it states that there was no clear indicator of whether the setting resulted in better outcomes or not. The tension between the standard plan and inclusion plan was identified in the paper. The significance of the study was to determine the role of special and mainstream schools and also highlighted the importance of inclusion including the critique of this. The researcher reached to the conclusion that the special schools which are in less number will remain a story of “inclusive education system” and recommended for the growth of special mainstream schools with partnership links. The excellence of the setting, irrespective of the type is focused on the repercussions for the training of staff in the mainstream and special schools. 
Introduction 
The report of Department of Education and Science (DES), 1978 and also the Education Act of 1981, reviewed and revolutionised the provision of education for the special and disabled children. The author began by using jargon of "special educational needs" by supporting the amalgamation of children who have specific educational requirements in the mainstream schools, in contrast with the separation of special schools. Keeping this element in consideration, the Department for Education Hansen (2012) reported that the surge in the number of years spent in the placement of special school examined the special school’s role in the existing situation of inclusion. 
Research design 
The problems identified while reading through the related research papers were that the schools were trying to include the students who are facing the difficulty in learning. The role of special and mainstream schools is to promote the inclusion of students who have learning difficulty. The number of samples of schools were from westernised countries. The schools were both primary and secondary and there was a range in ages of the children. 
Discussion 
In recent times, there was a change in the approach of inclusive education for the students who are facing learning issues and facing the problems of disability. The legislation "Special Educational Needs and Disability Act 2001” has protected the access of children to the mainstream schools. The research was conducted and covered the identification of the challenges, issues and also the positive points related to the accessibility of mainstream schools for the children who have SEN and also facing problems in learning. 
Rationale and purpose of the study 
The purpose and rationale of the paper was justified because it explored how the children are included in the classroom settings, in the particular school designated for the children facing the difficulties in learning. For this purpose, the inclusion was understood in which the children can adjust to the educational and social environments. The schools have to implement the "inclusive" provisions related to the care of children having some learning difficulties. There are historical as well as current literature used in the article.  
Literature review 
The literature review has broadly focused on this issue, and a lot of researchers have carried out research in this topic encompassing different geographical areas. In this paper, not only the importance of inclusion is identified but also the criticism is mentioned of inclusion and role of special and mainstream schools. 
Importance of inclusion 
Inclusion refers to the rights of the students irrespective of their disability and background and also provide the disable people an equal opportunity to develop and grow. It is a process of interconnecting the special and general education that includes the initiatives and strategies to accomplish a unified structure of public education. This encompasses the children as well as young people to take part in different activities, that foster the high quality of standard of education by enhancing the effective teaching and give support to every student. The students who are facing the issues of learning also need assistance by getting the services which enable them to study well in schools. The efforts have taken place to form an inclusive policy with gives the rights to every student by providing them equal opportunities to grow, by training the teachers to support the students who are facing with the difficulties of learning. The schools have to make sure that they are catering the needs of the students. Also, undertaking their best to meet their needs by providing them with the supportive framework to meet their needs. This includes the assessments of the special education to evaluate the learning progress of the students, and also cater their educational requirements by providing them additional support. The role of managers plays an essential role by fostering the positive experience among the students who are facing the issues of learning. Many schools design the policy by involving the parents in the children's learning process to implement the inclusion successfully (Ainscow et al., 2013). 
Many researchers have forbidden to use the term "special educational needs" and said that the inclusion is not linked with the students who require special educational needs to the children. Referring to the Index of Inclusion, the difficulty of participation and learning was identified, not from "special educational needs" but from other restrictions which identify a label that reduces the expectations and lessen the attention. The use of integration approach means taking the disabled children from the special schools to the regular mainstream schools which are based on the necessity of connecting the children who are handicapped. On the other hand, the children who are handicapped also have an opportunity for participation through the proper education system of regular schools. In this way, the integration is not only implemented on the children who are disabled but also the children whose demands and needs toward which the schools do not react (Symes and Humphrey, 2010). 
According to the index of inclusion, this is seen as ideal, aspiration and moving forward. In terms of education, inclusion is defined as: 
* Valuing all the staff and students in an equal manner 
* Acceleration in the participation of the students and minimizing the exclusion based on the cultures and communities 
* Reorganise the different cultures, practices and policies for all the students not only for the impaired students 
* Learning to resolve the difficulties and give students an opportunity to participate 
* Identifying the differences among the children and try to overcome it by providing a supportive learning environment 
* Focusing on the part that schools play in to build the community and foster the values among them 
* Creates a good and sustaining relationship between the communities and the schools 
* Recognising the importance of education in society 
Many researchers have focused on the importance of inclusion, but there are some researchers as well who have opposing views on the inclusion. Criticism of inclusion 
Forlin (2010) suggested that if the idealism is linked with the inclusion, it will not be helpful for the improvement of requirements of schools. O’Brien with his researchers took the position for the increase in the inclusions, which includes the professional discussion, debate and reflection which gives the meaning and direction that is challenged. The researcher argued that inclusion is not only about the placement, but it requires a discussion on the philosophy and policies which gives the results based on the individual learner. According to the study conducted by the OFSTED (2004), there are many distresses which are raised and also transfers its evaluation on the framework of the inclusion. The inclusion also raises concern when it is implemented in the schools which include: 
* The learning progress becomes slower among the students 
* Enabling the students who are based on the special educational needs to participate in the various programs of the school is a challenge 
* Expectations based on the accomplishments are not defined clearly 
* The data availability of the results of the students with SEN is minimal 
* The teaching quality varies for the SEN students and has high chances of inadequacies 
OFSTED did not identify that the inclusion was wrong, but it recognised the gaps. The self-importance of inclusion can educate all the children who are facing the problem of SEN in mainstream schools. The realistic point of view is that many teachers are not able to cope up and handle the SEN students (Holt et al., 2012). 
Policy and curriculum of schools 
In terms of the system, the goal of inclusion is to avert the relegation for those who experience adverse situations of life. The major part of the inclusion is to provide the opportunities to each student while taking into consideration all sorts of demands irrespective of culture, disability and race. The education system has to be integrated by meeting the needs of every student according to their needs. The policy of the school must be developed in such a way to highlight the lack of every student within the classroom settings through the inclusive curriculum to meet their demands. The "national curriculum council" in 1990 developed the three primary roles for the development and progress of the inclusive curriculum by meeting the challenges related to learning. This shows that the teacher has to facilitate and provide an experience to the students by providing the learning opportunities according to the abilities of the students to meet their demands. The barriers which are associated with the learning and assessment had to overcome by providing the particular requirement for the evaluation and education. It is essential for the teachers to meet the demands of the students and evaluate the progress of the students which will enhance their learning progress (Boyle et al., 2013). 
Special schools 
The failure to involve the disabled students in the mainstream schools was noticed by Baroness Warnock, who was a supporter of the mainstream educational system and called for the review of education for the children with disability. The approach was argued by Lady Warnock who stated that the government must recognise the inclusion of an ideal society which is not always perfect for the schools. There were a lot of arguments by different professionals and policymakers for separating the segregated ‘special’ schools for the disabled students to support an environment that is free from barriers, and support the needs of the students. The mainstream schools were criticised because they failed to prepare the students with a disability to meet their educational and social needs. The individual schools have their faults; however, they were strongly criticised because they limit the options for disabling, students. The disabled students who were studying in the same school from the start are deprived of the experiences to consider the shift and consider the realities of society. A research was conducted in the same area which identified that the students who leave the school are viewed as isolated socially. This isolation increases social discrimination, minimising the skills and tasks and not addressing the major issues of the time (Rodríguez et al., 2012). 
The experiences derived from the mainstream schools are essential for disabled children to get the skills which are required to become an adult of the community and society. Moreover, the disabled children need an environment where they get the career aspirations, which is not crushed by the system which is lacking the flexibility and encouragement and also, a system that supports their feelings to which they do not entirely associate with. The criticism on the individual schools is based on their inaccessible curricula. This placed emphasis on their educational requirements and also delayed the students from learning the variety of subjects, which are taught in the mainstream schools and are based on the economic participation. There was also an opinion which is linked to the minimal number of staff members in school who have restricted expertise in curriculum and also have limited range and content of the curriculum. Many researchers have given the social, educational and ethical opinions in favour and against on the inclusive education (MacFarlane and Woolfson, 2013). 
Teacher’s training in handling SEN students 
For the successful implementation of inclusion, the role of teachers is essential to manage with the students that are facing the difficulty in learning. Researchers argued that sometimes the teachers have negative perception regarding the ability of the students to study in mainstream schools. It is essential that the teachers must have favourable judgment regarding the children particularly with the SEN students. The teacher's perception developed by a variety of factors that includes determining how the teacher deals with the students in a classroom setting. The training of the teachers is essential because many teachers are not aware of how to deal with children who have learning difficulties. Teachers must be trained so that they can develop their skills and know how to support the needs of the students with special needs and provide the best experiences and teaching to the students. The literature review has developed a theoretical framework because different variables are explained based on the training of teachers, the role of schools and the positive and negative perspective of inclusion (O'Gorman and Drudy, 2010). 
Conclusion  
There are a lot of research papers in different countries that have identified the importance of inclusion and the importance of special schools. Some papers have taken different variables and the criticism was a part that was lacking in those papers. In this paper not only the criticism of inclusion is defined but also mentioned the role of teachers and their training so that they can support the SEN students effectively. This research paper will be able to evaluate the needs of the disabled students who would require support to meet their needs. 
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Assignment
In this assignment I have selected an aspect of the special educational needs (SEN) organisation which is relevant to my role in the context of my setting. 
My current role is a link support worker in The Well-being Team for the Local Authority (LA) and are one of eight teams which are part of the inclusion team in the Local Education Authority (LEA). Neither of these teams are based in schools. There are 3 voluntary aided schools in the LA which are Catholic schools, 40 primary schools, 9 secondary and 4 specialist provisions, 6 are Welsh speaking schools.  
The team consists of nine staff. There are seven females and two males. Everyone in the team has previously had many years of experience with children and young people, not only in education but also youth work and young offender’s units. There are three practitioners who range from qualified counsellors, play therapists and a trauma and mental health informed practitioner. There are two key-workers, whom have previously been employed with the Youth Justice team and social work. There are two specialist teaching assistants (STA’s) who have experience in a school setting which range from nursery to secondary schools, specialist provisions, mainstream schools and managing a behaviour unit. There is also a teacher development officer who has also been employed in school. 
The manager of the team who was previously in charge of EOTAS ( education other than at school) is also manager of the Cynnydd team, the team are all based in a school setting. Cynnydd provides support to young people aged between 11 and 23 years old who are at risk of becoming NEET (Not in Employment, Education or Training). The team are linked to all secondary schools within the LA including specialist provisions and also provides funding for additional support with the MEAS (Minority Ethnic Achievement Support) team. Cynnydd is an extension of the Wellbeing and behaviour team Behaviour Team and sits within Support for Inclusion.
The Cynnydd team are currently working with over 400 young people in the authority to help them to overcome or achieve any subjects that are contributing to their disengagement from mainstream education. 
‘’71% of young people who have now left the project, have gained a qualification as a result of Cynnydd support. 88.5% of young people who have now left the project have gained a positive outcome, including an increase in Wellbeing, through Cynnydd support and as a result, are at a reduced risk of becoming NEET.’’  (Cynnydd Project 2019)

The role allows me to work and support children and young People (YP) aged between 3 and 16 years old, to implement an early intervention for them to achieve their goal and reach their full potential at school. This can then prevent them from being placed on a reduced timetable or even an exclusion. 
Graham Allen MP (January 2011) states;
 ‘’There are now two competing cultures: the dominant one – of late intervention – and the growing one – of Early Intervention. The bleak truth is that decades of expensive late intervention have failed.’’ 
The children and YP have social, emotional, behavioural difficulties, (SEBD) and or trauma attachment difficulties. These children and YP can be extremely challenging in a school setting and resist boundaries adding too more pressure on staff and also an impact on other pupils in the class. The children or YP can take up an amount of time from the teacher leaving less time to teach the class. This challenging behaviour can be very stressful for teachers and staff at school on an everyday basis. 
Many of these children or young people have suffered or witnessed abuse, neglect and have experienced traumatic events in their life. Many also suffer with mental health issues which have been a result from these traumatic events. Domestic abuse is one factor for SEBD and researchers such as Abraham. C. (1994, p.169) ‘’noted high levels of difficulties in school for children and young people.’’  Hall and Lynch (1998, p.169) also agreed with Abraham that domestic violence is highly likely to be connected in ‘‘playground violence, bullying, educational failure and school exclusion.’’ Domestic abuse can also be a sign that children are suffering another type of abuse or neglect. (Stanley, 2011). The National Society for Prevention of Cruelty to Children (NSPCC) (2009, p.13) researched and identified that all types of abuse in children and young people were usually connected ‘’with poorer mental health and elevated delinquent behaviour.’’ 

My role permits me to attend panels for an early intervention regarding these children and YP. The children and YP are referred to a Communication Support Forum (CSF) from their school setting.  Once a month a CSF clinic is held where multi-agency teams from the Local Authority meet. The teams are all working within the LA. They include speech and language, occupational therapy, support for learning, hearing impaired, visionally impaired, the wellbeing and behaviour team, education welfare officers, safeguarding team and education psychologists. 
The referrals are made from schools and mutli- agency staff who are concerned about the child or young person. Parental consent is needed for this to take place prior to CSF. The children and YP should have two individual education plans (IEP’s).  IEP’s are a document that help teaching staff to plan for children and YP, teach them, and review their progress on a regular basis.  IEPs are different for each child and YP and should ‘’set out what should be taught, how it should be taught and how often.’’ (Autism.org.uk). The IEP should contain details of SMART targets (specific, measurable, attainable, relevant and timely) for the individual, which are different from the rest of the group or class. ‘’ 
 The document must be available and clear to all concerned. It should be approved with parents/carers and with their contributions and, wherever possible, the child or young person. UN Convention on the Rights of the Child, (UNCRC, 1989) state in Article 12; ‘’Your right to say what you think should happen and be listened to.’’ The UNCRC designed these rights for children and YP under 18 years of age.
There is also information from other agencies who have worked with the individual and who have given advices or strategies. 
There is also a Boxall Profile included. This is an assessment to identify, recognise and assess social, emotional and behavioural needs. It helps staff to understand what can drive the child or young person’s behaviour and help staff ascertain the drivers behind the behaviour. The profile can help everyone think what lies behind the behaviour and it could stimulate thoughts about what you might do next with the child or young person in serious difficulty. SEBD pupils can externalise their behaviour such as being aggressive, disrespectful and fighting, rules may lead to persistent difficulties that can have negative consequences in later life. (Moffitt, 2006)
 ‘’The Boxall Profile was established as part of the nurture group movement in London, in 1969, as the response of Marjorie Boxall, who was an educational psychologist (EP) to the high levels of distress in primary schools at a time of great social disturbance and teacher shortage.’’ Boxall DATE
The member of staff who completes the Boxall profile should know the child for at least six months. This helps as the staff member will know what type of behaviours the child or young person experiences on a regular basis. 
 The use of an Attachment Checklist is also completed. This is a resource designed to assist teachers and teaching assistants (TA’s) in schools and recognise the emotional needs of children and YP and the difficulties they may be experiencing.
’’ It is intended to be used as a tool to reflect on the student’s behaviour and, using attachment theory as a guide, consider what this may be communicating and how this can be supported.’’ K.S. Golding et al p. 11 (2016)
Many behaviours and disorders replicate attachment trauma. As a team, one can then unpick and identify what is driving the child or young person’s behaviour.  Many schools associate ADHD with trauma attachment as they both represent similar behaviours. For example, a child may not be able to sit for an amount of time to concentrate and focus on a task. The child or young person may be in a hypervigilant state because of the trauma they have suffered.  Experiences of abuse and neglect may affect individuals differently. It has often been observed that the effect may be externalised, meaning that a young person “acts out” and the mistreatment affects their behaviour, as well as internalised, meaning that a young person may be depressed, withdrawn or isolated ( Bentovim et al, 2009)      

When all the information is collected from these profiles, they can then state what the child or young person’s needs are. The information is then collated by members of the team and ranked in order of importance. This is called RAG rating, (red, orange and green) red is urgent, amber is action and green is strategies.  The response time for urgent children and young people usually have a member of the team make an initial visit to speak to the class teacher and then the child is observed within 3-5 days. Children on action are 5-7 days being observed and the children who need strategies are observed within 7-10 days. 
 A member of the team will go and visit the school and speak to the class teacher and then observe the child for a morning and then again on an afternoon. If there is not enough information, the team will visit the school again to clarify the needs of the child or young person, and make their recommendations in de-brief, which the team hold weekly.  The team member will co-ordinate an action plan on their observations and then evaluate strategies and guidance to the class teacher on the child’s behaviour or they may involve another team member to work with that child for an intervention.  They will also get any outstanding information from making a home visit and speaking to parents, (parents find it easier to speak to the team in the comfort of their own home and will not feel so overwhelmed as in a school setting) staff and other professionals. Home-school partnerships are very important for children and YP. The Children Act (1989) recommend positive home and school partnerships. By working together everyone can gain more knowledge about the child or YP and contribute their thoughts of the child including their strengths, weaknesses and even trigger points. Louise Michelle Bomber. (2007, p. 252). It also helps if the parent or carer to share information on a regular basis about the child or young person. This may be vital to their school day. Staff at school and outside agencies who work with the child can then prepare for the type of behaviour they can expect.  For example, if the child or YP has had contact with an absent parent then their behaviour may be affected.  
 Following the home and school visit, a proposal is made for than individual child with a bespoke intervention.  A member of the team will be designated to support and work with the child or young person. This can range from every day sessions for an intense intervention to a weekly intervention. The child or YP will then have a specific bespoke intervention which is tailored for their individual needs, due to their social emotional and behavioral needs. Health and well-being are at the centre of all the planned learning and action agreed plan.  I am aware that this intervention resource would not work in mainstream schools delivered by teachers or teaching assistants (TA’s) as they are short on staff and may not be experienced to deal with such issues.  
  There is no time frame to withdraw the intervention however the interventions can last from six weeks to an intense six months plus. However, being weekly reviewed with the team all interventions will be attempted before withdrawing. Every session is recorded  and evaluated weekly in a de-brief. Monitoring and recording pupil’s behavior allows the teacher to recognise pupils who are engaging in appropriate behaviour, and to apply strategies to deescalate inappropriate behavior. (Calvin et al 1993).   Schools and multi-agency teams are informed regularly of the child or young person’s progress and what strategies are beneficial and not beneficial. The school and multi-agency teams will also receive a summary report every term, which describes the interventions and any other information that is vital for the child or YP. The children and YP are known to other agencies and as a team there is a strong and effective ethos liaising with other agencies for the child or young person. 
 When strategies and interventions are failing, all team members will analyse and evaluate the interventions and discuss other options and strategies to support the child or young person. This can enable the team member to work with more guidance and confidence after every effort is attempted. Nevertheless, all interventions will be reviewed and evaluated on a regular basis to examine if there is an improvement in the behaviour.  The school is also kept up to date with regular reviews.If there is no improvement after a considerable amount of time and the strategies and interventions have had little or no effect, the child or young person will be referred to a panel for a specialist provision, where they can have a more in-depth intervention and specific help for their needs. There is an entry criterion to these provisions, and that is that all pupils must have an Educational Statement. The school the child or YP attends are advised to go for Statutory Assessment if there is one not in place.  This a detailed investigation to identify the SEN for the specialist provision to meet their needs. This statement is a formal document with an outline detail of the learning difficulties and the support that will be given to them. The LA is the only organisation who can carry out this assessment, which can lead onto a statement of SEN. (Autism.org.uk). The referrals to CSF can lead to unmanageable rates of referrals for a placement in specialist provisions. Placements are few and far between in these provisions in the authority. 
 The specialist provisions do follow the national curriculum; however, a greater emphasis is on a holistic approach to learning rather than academic work, as the child or young person will find it difficult to focus on any academia studies as their well-being and mental health are suffering. Maslow’s hierarchy of needs identifies the importance of meeting the needs of food, shelter and safety, before the higher level of needs relating to self-esteem and self-actualisation can even be considered. Maslow, (1943).  Maslow (1954) also suggests that after the deficiency of needs we should start attending the being needs of feeling a sense of belonging and have interactions with others. This advises that building a good rapport between teachers, children and YP can help them feel the belonging they yearn and feel self-worth, gaining self-esteem and confidence. 
Schools have policies and measures in place that encourage good behaviour and prevent poor behaviour. A school’s behaviour and attendance policy are seen as a vital part of its curriculum, as all schools teach values as well as skills and knowledge. However, if the child has additional learning needs (ALN), SEBD the policy should use reasonable adjustments to fit the child’s needs. This could minimise the risk of exclusion and the school should therefore make up the disadvantage for the child’s disability. The policy could be made flexible for these children as the good behaviour policy may discriminate against that child behaviour if it manifests from their disability. If the child is excluded for their behaviour due to their disability this can lead to a disability tribunal hearing. ‘’The Disability Discrimination Act makes specific provision in respect of exclusions and provides mechanisms for claims of discrimination to be made in relation	to allegations	of discrimination.’’ (Disability Act. 2005) 
Pastoral Support Programmes (PSPs) for pupils who are not responding to schools’ general actions to combat disengagement and disaffection and are in need of lengthier intervention. PSPs are plans for pupils to accomplish their behaviour and should be drawn up using a multi-agency approach (including the pupil and parents/carers) and reviewed on a regular basis.
The team also work closely with staff and special education needs co-ordinator (SENCO)/ additional learning need co-ordinator ALNCO’s in the school.  This is vital to share information regarding the child or YP. ALNCO’s roles are to ensure links with parents and other multi agency professionals in respect of children with additional learning needs and to advise and secure the best support from other practitioners who have contact with the child or young person. They also ensure that appropriate Individual Education Plans are in place for the child and YP to ensure that relevant background information about the individual is collected, recorded and updated. They also make parents aware of the LA services available for their child or young person’s needs.  Welsh Assembly Government (2004)

 I support twelve children and YP. 8 are boys and 4 are girls. 5 boys are in secondary school, 1 in infants and 2 in junior school. 2 girls are in secondary, 1 in reception and 1 in juniors. There are 2 boys in year 7, 2 in year 8 and 1 in year 10 in secondary, in the infants the boy is 6 and the boys in junior are aged 8 and 9. The girls in secondary are aged 14 and 15 years old, 4 years old in reception and aged 9 in the juniors. There are 5 schools in rural areas, 4 schools in a town and 2 in a community within walking distance to the town.  Each child and young person have had ACE’s (Adverse Childhood Experiences) in their lives these are extremely stressful events occurring in childhood. The main area of need for the children and YP is a high indication of anxiety and mental health issues. Children and YP can also internalise behaviours such as anxiety which can lead on to difficulties within relationships, poor school performance and suicidal behaviours. Children and YP who have experienced depression are more likely to have recurrent episodes later in adulthood. (Rao,2006) 
 All schools that receive support from the team are in deprived areas. There is low employment in the valleys compared to the towns and the rural areas have reduced public transport systems. This can be a barrier to the children and YP and their families as many rely on public transport to reach appointments for their child. 
One of the schools supported is a primary school and is situated approximately 12 miles from the nearest town. There are 289 pupils in total. The attendance is 92.7%, 7 exclusions, 1 being permanent. There are 7 looked after children (LAC) and 34 on the child protection register.  The intake of pupils spans the full range of ability and 31% of these have additional learning needs, which is well above the Welsh average. ‘’Many children with Special Educational Needs (SEN) continue to participate in mainstream education, often assisted by funded programmes, without a formal statement in place.’’ (Welsh Assembly Government, 2014) The school is in a highly deprived area. ‘’In the child income deprivation indicator there were pockets of high deprivation in the south Wales valleys and large cities, and in some north Wales towns.’’ (Welsh Index Multiple Deprivation, 2014). School budgets are receiving less money each year and schools are facing more shortages to staff and resources. This can then lead to less staff and an increase in class sizes. The teachers can then find less time to have interpersonal skills with the children and YP. If the child or young person has additional learning needs (ALN) SEBD the child may not receive what they should be entitled to and may lead to their needs not being met. Luckasson (2006) put forward that it is a basic human right to inclusive educational opportunities for those with additional learning needs for provision is the same as for individuals without disabilities. This can then empower them to achieve their aspirations. 
The area served by the school is mainly rural and approximately 42% of pupils are eligible for free school meals (fSM) significantly higher than the Welsh average of 18%.    David Egan (2013) commented that ‘’living in poverty has a major impact upon levels of educational achievement in Wales.’’ (Egan, 2013. p. 4)  FSM is the best indicator for predicting this and ‘’on average about 17 per cent of Welsh children live in relative poverty.’’  This highlights the level of poverty of pupils and also the level of challenge to drive pupils to achieve. Likewise, the Welsh Assembly Government (2016) agree with Egan (2013) that FSM is used as an indicator for poverty. This influences poor attendance, poor behaviour and exclusion associated with needing extra support are exasperated by poverty. These include lack of access to resources, such as a home computer or a quiet place to work, and lack of parental support due to parents own low skills or their negative perceptions of education resulting from bad experiences at school. This means that pupils from low-income households are most likely to benefit from programmes that effectively engage parents. 
 Wales is a challenging area to narrow the gap between poverty and achievement however, a lack of parental support and ambition results in low achievement too. Around 83% of pupils live in the 20% most deprived areas of Wales.  (Welsh Index Multiple Deprivation, 2014)
The school receives a pupil deprivation grant (PDG).  The PDG provides extra money to schools to provide support for children and YP in helping overcome the additional barriers challenged by poorer learners – barriers that avoid them from accomplishing their full potential. This may include exceptionally able learners who, because of their family background are not achieving their full personal potential, even though they appear to be holding their own in comparison with their peers. Welsh Assembly Government (2015)
The school works closely with their cluster schools. Together they share resources and expertise and they implement a common curriculum strategy that provides continuity of learning across the phases of primary and secondary. The children and YP have transition from classes and year groups made smoother by knowing the class teachers and secondary school as well as they hold many cluster days for example: sports days for the cluster schools. 

Safeguarding children and young people is everyone’s business in the Education service.  All schools have a designated senior person for child protection (DSP) to offer advice and support to staff and to ensure appropriate referrals are made. The Local Authority has an Education Safeguarding Officer who can also offer advice and support to staff. Everyone working within education service have a vital role to play in identifying indicators of possible abuse and neglect, and ensuring those concerns are shared with Children and Young Peoples Services. Everyone should be aware and familiarise themselves with the possible indicators of abuse and neglect. This will help identify concerns at the earliest opportunity. The Local Authority has a number of policies that will assist staff in safeguarding children. This includes the Safeguarding policy. All schools will also have a Child protection policy detailing the key staff and processes in that setting. Welsh Government produce statutory guidance to support professionals in implementing the legislative requirements.  The Welsh government and Social Care Wales hosts all of the codes of practice and statutory guidance from the Social Services and Wellbeing (Wales) Act 2014. The principles of this policy are confined in the ‘’Human Rights Act 1998 and the Children Act 2004. ‘’   Estyn (2014) 

A common thread that runs through the range of literature relating to attachment and trauma difficulties and SEBD are the influence of parenting and poverty. With the right support, more awareness and early intervention hopefully this can be tackled confidently. 
Building trustworthy relationships with children and YP are vital. Once they gain trust, they will feel confident in discussing sensitive conversations. This can enable them to have higher self-esteem and confidence in themselves. Working supportively with schools and in partnership with the Inclusion teams, and breaking down barriers to foster positive relationships with families, can ensure everyone involved with the child or YP understands them and their needs.
 Understanding the behaviour problem in children or YP are actually symptoms to their emotional distress. The child or YP may have to have an intervention from specialists to control these reactions to help them with the trauma they have suffered.  The well-being of the child or YP can benefit them to become focused and engaged on their academic work reaching their goals and aspirations.  

There is also an increase of SEBD and ‘movers in’ to the authority and as a LA this is more added pressure on the education system and budgets as school placements are in high demand and a decrease in staff. There are limited spaces in the specialist provisions and with no extra funding to increasing them, the child or YP can be delayed in receiving a placement for their needs. Unfortunately, with more pressures on the LA budgets, it is crucial to develop effective resources and efficient ways of working for the children and YP who are at risk. By sharing good practice this can be cost effective and staff and pupils could benefit.  Staff at schools should undertake regular professional development to further their knowledge provided by the LA, enabling them to gain more confidence with behaviour problems. Local authority support services can provide advice to teachers (e.g. on teaching techniques and strategies, classroom management and curriculum materials) support for curriculum development, enabling them to continue with their professional development. Welsh Assembly Government, (2016). Teachers and staff at schools will have more training for working with children and YP for their well-being, improving their knowledge to benefit them and the children and YP.  Wales has given the opportunity to newly qualified teachers (NQT’s) to follow a practice-based Masters programme, which includes modules on behaviour management. This can enable NQT’s to acquire knowledge of managing unruly behaviour and instil classroom management. Welsh Assembly Government (2016).
 ‘’Well-being is at the heart of the School Effectiveness Framework (SEF) and is a crucial core element of the work of education settings. This is also reflected in the increased emphasis on well-being within the new common inspection framework, introduced in 2010 by Estyn’’ Welsh Assembly Government (2014)
Donaldson’s ‘Successful Futures’ curriculum recommendations are approaching to introduction for all schools in Wales,
 ‘’there will be implications for teachers and school leaders for professional development and training. These include the need to extend teachers’ abilities in Welsh language, health and well-being, digital skills and computer science, as well as curriculum planning and assessment.’’ Welsh Assembly Government (2018, p. 9)
[bookmark: _GoBack] A small percentage of school staff are instilled with negative expectations for outside agency intervention support.  However, the majority of staff and schools are supportive and have welcomed the support for the child or young person. Also, taken on board the strategies themselves supporting the child or young person.  The negativity may be because the interventions can increase in adverse behaviour as the support and intervention can cause a disturbance in the child or young person’s emotions causing the change in behaviour. This is expected and is usually for a short amount of time until the child or young person can regulate their emotions and feelings. This is taught by the team to enable children and YP to have an understanding of their emotions. Ginott (1972) stated ‘’while parents possess the key to their offspring’s experience, teachers have a spare key. They, too can open and close the minds and hearts of children.’’

Late interventions programmes are at a cost not only in value but also to children and YP’s lives. Difficulties will continue for them in their adult life, leading them into a vicious circle of maybe the same happening to their children. Early intervention is key to break down these barriers and support all who are failing in their education setting to no fault of their own. By reducing ACE’s, children and YP can then develop more resilience and develop friendship and relationships in adulthood. All staff at schools including lunch time supervisors should be encouraged to have better understanding of ACE’s and hopefully, using a whole school approach can facilitate the awareness about ACE’s and who it affects. Vulnerable and disadvantaged children and YP are at a high rate of personal and school failure. Andrews, Robinson, and Hutchinson (2017) state young people who are persistently disadvantaged are up to two years behind on their learning compared to their peers.

The United Kingdom as well as other United Nation Countries of the world met in June 1994; for an all-inclusive education for SEN children and YP
 ‘’ To further the objective of education to promote the approach of inclusive education, enabling schools to serve all children, especially those with special educational needs. The Conference adopted the Salamanca Statement on Principles, Policy and Practice in Special Needs Education and a Framework for Action.’’ The Salamanca Statement. (1994)
This approach is now in every school and it can encompass all children and young people to feel inclusive in their schooling enabling them to feel and be part of the school and wider community. This is in contrast to historical education before the Warnock report (1978) where children and YP with SEN were in segregated ‘special’ schools whereas now the mainstream schools meet their needs. 
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