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Introduction



Aims 
This handbook has been produced to enable early years practitioners to recognise how crucial their role is within the development of the child. Assisting the child ensuring their needs are met while keeping in line with government guidance. The aim of this handbook is to assist early years practitioners in facilitating a child’s transition period with the aim of accomplishing the child’s preferred outcomes. Ways in which we can monitor and track a child’s development and wellbeing throughout the transition journey. While covering what a transition is, the role of the adult, the needs of a child, the learning environment, the importance of communication between the different partnerships involved in the transition and practical interventions that practitioners can put in place to help ensure that the child has a smooth transition. It will also explore different theorists and government guidance such as the UNCRC and the Welsh government which are associated with the development of children.  
How to use 
This handbook is a guide on the importance of effective communication between all involved in a child’s transition from nursery to reception. It is divided into comprehensive sections that all play a part in facilitating a smooth transition for the child. There are practical interventions that will be suggested in order to guide practitioners in helping the child have a supported transition that has minimal disruption on the child’s development and wellbeing. 





What are transitions? 

Transitions are a journey that all individuals will encounter throughout life these transitions can include horizontal and vertical transitions. As well as other additional transitions relating to a child’s home environment or additional learning needs. This handbook is going to focus on the vertical transition from home to nursery. Transitions in early years are more frequent and have a greater impact on the child’s development. According to Early Years Matters (2012) transitions are milestone events for children, and they have a significant effect on the child’s development. Education Scotland (2022) states that transitions can be challenging so support from parents and practitioners is essential in order to help the transition go smoothly.
Vogler et al. (2008) describes Horizontal transitions relate to the more frequent transitions that usually refer to movements or the change of routine for example a child going from the classroom to the playground. Vertical transitions relate to the more significant transitions in a child’s life such as going from home to nursery, or nursery to school. 
The timing of vertical transitions is determined by the child’s development. It was strongly influenced by the theorist Jean Piaget who believed that there were 4 stages of cognitive development. 

Growing up children face a multitude of transitions, and no two children experience a transition the same. Each child will have their own environmental factors which may result in the child experiencing multiple transitions simultaneously which could interfere with their ability to overcome the transition without minimal disruption on their development and wellbeing. The child could be experiencing emotional distress, so it is vital that the child’s individual needs are carefully considered throughout.  

The transition from home to nursery is a predestined challenge set by society. The adult accepts the challenge on the child's behalf. Particularly in this transition it will be the first time that the baby will be away from their home environment and their primary caregiver. 






The Needs of the child

The needs of the child must be at the forefront of every practitioner's approach to a transition, and should consider the holistic development of the child, in order to enable them to reach their full potential. 

The 5 key aspects of holistic development are:

Physical development – developing motor skills
Social Skills – how they interact and communicate 
Emotional – Learning how to express emotions in a healthy way
Intellectual development – development of cognitive, creative, and foundational skills for learning. 
For the child to be able to have the opportunity to develop holistically they need to have basic needs such as food, water, shelter, love, and security. Without these basic needs, they are less likely to be able to develop and learn to their full potential. This is supported by Maslow’s Hierarchy of needs (1943), Maslow proposed the theory that without the basic needs being met an individual will not be able to have the foundation needed to be able to continue to develop and progress up the levels of the hierarchy. From a childcare perspective Maslow's model encompasses a child’s developmental needs. 
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This theory is important to consider during transitions as for the child to have the best opportunity to feel safe and secure and settle effectively. The setting must ensure that the child obtains these basic needs. 

Environment

‘Children Acquire knowledge through experience in the environment – Dr Maria Montessori
According to Early Years Matters (2007) the environment play’s an important role in helping the progression of the development and knowledge of a child. Enabling environments will help the child feel safe and secure. Allowing them to play and learn sufficiently. For example, Maria Montessori suggested that to promote independence in the classroom all materials and furniture should be at the child’s height. This is supported by Learning Journals (2022) which discuss Montessori’s methods explaining that there should be no barriers to the child’s learning and that the environment should not restrict them in any way. 

Froebel was the first theorist to fully acknowledge the importance of play. Tovey ( 2016) discusses how Froebel felt that play was incredibly significant because it enables children to reflect and understand themselves and those around them. Helps them to develop awareness of symbols. Self-chosen activities promote self-determination which allows the child to build skills that will help them in work life. And finally, it enables them to engage in social activity, forging friendships and becoming aware of how to communicate with others. He acknowledged that play enabled children to express themselves and their feelings. Article 31 of the united conventions of the rights of the child states that children have the right to express themselves. So given them the freedom to play allows them this outlet to express themselves. 

It has been recently recognised that play, play’s an incredibly important role in helping children to develop. Play enables children to consolidate their learning and helps them to develop their cognitive and physical skills. Children are born with an innate desire to play, and this should be encouraged by practitioners and the setting. Play can provide a sense of familiarity and can help with making the transition as comfortable for the child as possible. It is important that the child’s interests and likes are considered and that there are materials provided for the child to be able to engage fully within an activity. 

It is important that the practitioner allows the child to initiate the play and allow them an element of control over the experience. UNCRC (2019) article 31 states that every child has the right to participate in play this is further supported by the Care Inspectorate Wales (2016) standard 7: opportunities for play and learning which states that when the practitioner provides the child with the appropriate materials and opportunities suited to their needs that they will have a range of experiences including self-directed/ child led play that assists the child’s holistic development.

Observation is vital in order to learn about the needs of the individual child. Being able to recognise what the child’s individual needs are and what provisions to put in place to support them sufficiently is vital in being able to fulfil your role within the child’s transition. Observations will allow practitioners to recognise when a child is experiencing emotional distress and are struggling to settle in the new environment. For example, a child that is anxious, not participating in any form of play or activities, has trouble communicating or is refusing most basic needs such as food and water. Is more than likely not having a positive transition. 








The role of the adult

Early years practitioners must recognise how vital their role is to a child in a transitional period, they must support the child and make plans that are appropriate to the needs of the individual child. It is essential that the setting provide the child with a safe and secure environment, that can facilitate all their needs. Article 3 of the United Nations Convention on the Rights of the child (2019) states that the best interests of the child should be at the forefront of all decisions made. So, this should always be the priority when supporting a child through a transitional period.  

Hayes et al (2017) discusses how Bronfenbrenner devised the ecological system theory to explore how a child’s environment can affect their development. This model consists of 4 systems: 

The Microsystem – That relates to the environments that directly impacts on the child's everyday life. This includes family, early years practitioners and people within the early years setting. 
The Mesosystem - The Mesosystem is an interconnection between two microsystems. It relates to how the behaviour in one setting can be influenced by all the settings in a child's life. Parental involvement in early years illustrates two microsystems interacting with each other. In this instance it would be the home and the early years setting. 
The Exosystem – relates to the indirect impacts on a child’s environment. For example, a parent under stress which is unable to have good quality interactions with their child are indirectly impacting that child’s development as they are not getting that serve and return interaction. This is another area that early year’s practitioners need to pay special attention to how their own personal matters are being dealt with and if this is impacting their interactions with the child in the setting. 
The Macrosystem – Relates to the influences on a child’s life that the child never comes into direct contact with. For example, the cultural or social influences on the early years policies and curriculums. 

Parents
The parents play a vital role in supporting their children through a transitional period. The parents should aim to have ample communication with the nursery and the keyworkers. To ensure that they are able to meet the child’s needs. Providing the key workers with important information about the child’s development, health and routine. So that the setting can try to emulate a familiar routine and support the child’s development. They should communicate any issues or additional needs that the child may have. So that the setting can work with them to ensure the appropriate provisions can be put into place. 

Setting managers
The nursery's management is responsible for ensuring the appropriate policies and procedures are put in place to best support the child’s transition. The early Years Alliance (2019) suggests that, ensuring that the environment has a variety of age-appropriate materials to enable holistic development. The management should ensure that the environment is inclusive to all no matter the cultural background of the child. That it is a nurturing environment in which they are protected from harm and abuse. Ensure that all staff are adequately trained to help facilitate the child’s development and have positive relationships with the children. 

Keyworkers
Bowlby's attachment theory focuses on the child’s attachment to their primary caregiver, which is usually the mother. Health Research Funding (2022) discusses how John Bowlby suggests that a baby's attachment to their primary caregiver is an evolutionary survival instinct. As without the primary caregiver the baby is unable to survive. 

As a result of this theory the key worker approach in early years settings has become more common when a child is entering the setting for the first time. The responsibility of the key worker in the child’s transition is to form a positive relationship in which the child can feel safe and secure in the new environment. Their role is to not take over from the primary caregiver. But to work closely with the parents and family of the child to ensure that the appropriate measures are put in place to assist the child in facilitating a positive transition, and to communicate with them when any concerns or issues arise. 

Any adult involved needs to be aware that children imitate behaviour. So being positive role models in the child’s transition will enable the child to have a positive experience. Bandura recognised that children had the capacity to learn through observing and listening to those around them. Therefore, it is important to ensure that all parties involved with the transition act as positive role models, using appropriate language and having positive relationships with those around them.

Observation is also something that should be practiced by everyone involved within the transition. The Montessori Guide (2022) emphasises the importance of observation in order to assess the children and the situation free from judgement. Learning Journals (2022) expands on the importance of observations suggesting that observations are key to assessing a child’s capability, which then allows the practitioner to help identify what the child is capable of and what is the next step moving forward. 
 
Partnerships

Partnerships are essential in order to ensure that the best interests of the child are kept at the forefront of the process. It is important that the parents and the setting have effective communication to be able to ensure an appropriate plan is in place for the child’s transition. Working together effectively with parents and other organizations enables meaningful interventions that will allow for a positive transition. 

It is important that a strong partnership between the parents and the keyworker is established so that any problems or concerns that arise can be addressed and dealt with accordingly. The more honest and open the communication is the better the understanding of what the individual child’s needs are and how the keyworker can scaffold that child’s development. 

According to Sidebotham et al (2016) A multiagency approach is effective in the safeguarding and child protection. The NCPCC (2019) supports this statement saying that it is vital that the practitioners work together to obtain a better understanding of a child’s circumstances and collaborate with each other to support the child more effectively. 




Interventions 


In this section of the handbook suggestions on how early years practitioners, managers and key workers can help the transition to run smoothly. It is essential that everyone involved allows time for the transition. It is essential that both the parent and the keyworker are committed to taking the appropriate amount of time to ensure that the child has the best possible chance of a positive transition.


Home visits 
Home visits are a good place to start when a child is making the move from home to nursery. Having meetings with the keyworker in a familiar and safe environment such as home with the parents allows the keyworker to observe the child in their most natural being. Recognising what the child’s likes and dislikes are,which they can later utilise when the child is in the setting. This can allow the child to become familiar with the keyworker which will enable the child and keyworker to form a positive relationship  which can help to make the transition a little bit easier. 



Settling in period 

Pacey (2022) suggests that the transition should be gradual with the parent in attendance at the beginning. Starting with the parent being present with the keyworker in the setting. And gradually increasing the time spent in the setting and decreasing the amount of time the parent is present. Until eventually a goodbye routine is established and the child is able to be left at the setting. 

Welcome Packs
Welcome packs obtaining all the relevant paperwork and forms. Provides the parents the opportunity to read through the nurseries policies and procedures, and the nurseries ethos. And gives the Setting the opportunity to get all the relevant information about the child from the parents. To best assist them to be able to understand the child’s needs and how best to support them through the process. The welcome pack could also include a photo of the child’s keyworker so that the parents can enable the child to become familiar with their face and their name. 

Routine
One of the biggest obstacles during a transition is the change in routine. This can relate to mealtimes, sleep schedules, how often they are fed milk etc. Parents informing the keyworker about these routines will allow them to try and mirror this routine in nursery. For example, a record of when the child usually naps or how long the parent would allow them to nap for can be used by the keyworker to ensure that the child’s routine is not disrupted too significantly in the transition. 

















Proposed Outcomes

The hope is that the child has a successful transition and that the keyworkers have been able to work together to ensure that the child’s needs have been met. 
It will be apparent if a child has had a successful transition by their actions. The child will be relaxed and happy within their environment being able to be independent. They will be reaching their developmental milestones and progressing with their capabilities. The child being happy and content and not relying on their keyworker for reassurance is an indicator that the child has had a smooth transition. The child will be able to confidently communicate with those around them whether that be peers or other practitioners. This shows that they are becoming confident and learning how to hold themselves in a social setting. 
If the child has had a successful transition, you should feel confident that they will be prepared for the next significant transition in their lives which would be from nursery to primary reception. The new Welsh curriculum states that the 4 purposes of the curriculum are to ensure that the children are best prepared for their futures. 
These 4 purposes are :
Ambitious , capable learners who are ready to learn throughout their lives
Healthy, confident individuals who are ready to lead fufilling lives as valued members of society.
Ethical, informed citizens who are ready to be citizens of wales and the world.
Enterprising, Creative contributers who are ready to play a full part in life and work.
(Welsh Government, 2015)
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