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I was presented with the task of holding a Microteach lesson to my peers in the classroom.  The Microteach session took place on 23 September 2026. The subject was self-chosen. The title of my Microteach lesson was How to Make Scented Wax Melts. For this assignment I will be using my own experience, what my learners thought, and the observer’s (Katie Gardner) feed form.
This document is a critical reflection of the 30 minutes Microteach lesson based on my own experience and the learners, and my observer’s review. Learners had no prior experience in this craft. 
This session aimed to demonstrate an inclusive, learner centred practice within a short practical activity. The learning outcomes were: 
· Be able to identify the main ingredients and equipment needed
· Be able to follow safe working practices
· Produce one set of scented wax melts using the correct ratio of ingredients.
 For this assignment I will use Gibbs Reflective model (1988) because it also uses the emotions, which, for the first experience I believe are an important factor to take in consideration (Gibbs, 1988). 

[bookmark: _Toc241829848]Self reflection
I have taught a session mixed with theory and practice on making scented wax melts. The learning outcomes were to identify the right ingredients, follow safety procedure and produce a finished set of wax melts. 
I introduced the group to the topic, and I asked a few questions to establish the group’s entry level behaviour (Adamasu, et al., 2007). I have also touched the law (Crocker, 2026) that applies to selling wax melts. I have handed a few samples around and allowed some time to the learners to have a look, feel and ask questions. This was to allow the enthusiasm build in the classroom. When I handed over the samples, some of the learners got a bit distracted, but I managed to get their attention back. I explained that there are different wax types (Freshskin Beauty Ltd, 2026), and I told the group some of the strengths and weaknesses (France, 2026) using different waxes. Then I listed the equipment that would be used and I asked whether everyone would like to participate in the practical part and was pleasantly surprised to see that everyone wanted to put their newly learnt skill to the test. I wanted to make sure that at the end of the session everyone knows how make their own wax melts. 
Before the session I felt prepared but anxious. I was concerned about timing and being observed. During the introduction my nerves showed, and I spoke too quickly but once I began the session, my nerves started to settle and I grew more confident. Seeing the learners’ engagement and enthusiasm to make their own produce reassured me. At the end of the session, I was relieved, but I was also aware of specific areas that I could improve. 
What went well:
It appeared that the learners have understood the topic and they all were very engaged during the session. They seemed interested in the samples, they have examined them thoroughly not just pass them to the next person. The practical part was the most wanted time of the session as everyone seemed keen on making some wax melts. They have experienced with the scents and colours, and everyone made a different scent and colour, not just copied their peers. Some of my explanations maybe were not as clear as I intended them to be. I ran out of time, and I did not have a chance for a summative assessment (Kibble, 2016). The learners were most responding when I handed over the samples and when they were asked to participate in the practical part. It seemed that the parts where I explained the law were not particularly interesting to them. 
I kept the instructions clear and simple and I made sure that 	Health and Safety was accurately and sufficiently explained. This lead to have a group of students who felt comfortable and happy to participate. I underestimated how long will the activity take and I did not leave enough time to have everyone do their part and be able to ask a few questions and summarize the teaching at the end. At the activity part I used behaviourist learning theory where I constantly used positive reinforcements with everyone. 
What needs improvement:
I spoke too fast at the beginning, due to nervousness. The timing was tight. It felt that the whole lesson was rushed and I did not allow enough time for the practical part. I could not use summative assessment. 
The session was successful because I used a guided approach explaining everything first then guiding practice. This aligns with Vygotsky’s theory (1978) where learners need structured support within their Zone of Proximal Development before working alone (Vygotsy, 1978).
The practical part-built confidence. Bandura (1997) identifies seeing successful outcomes as a key source of self-efficacy (Bandura, 1997). Offering information in multiple formats reflect Universal Design for Learning principles, ensuring no learner was excluded (Hitchcock, et al., 2002).
The timing issue occurred because I treated my plan as a rigid schedule rather than flexible guide. Reece and Walker (2007) noted that novice teachers often underestimate how long learners need to process and complete tasks. Speaking too fast is a common effect of anxiety because nerves increase cognitive load affecting clarity and pace (Frenzel, et al., 2009). Uneven attention demonstrates gap in classroom scanning. Petty (2014) emphasises that systematically checking all learners ensures equal support, linking directly to Professional Standards 4: Equality and Diversity (Petty, 2014).
In the future I will have to manage time flexibly, will plan “must do” and “can do” tasks in lesson with bult in buffers linked to the Standard 6 (Education and Training Foundation, 2014). I will practice slow speech, also practice introduction and consciously pause after key instructions. 
[bookmark: _Toc241829849]Peer Feedback

According to Peer Observer 1 my planning was thorough, safety handouts, equipment and resources were excellently prepared. Clear instructions and starter questions engaged learners from start. All learners stayed highly engaged, finished successfully and grew confidence. The peer felt that I focused on safety, I was organized and I delivered inclusively. They felt that I should have used formative assessments more often to check learners’ ongoing understanding. I should improve PowerPoint formatting and titles. 

[bookmark: _Toc241594654][bookmark: _Toc241829850]Observer’s reflection
The observer has given me a feed form that I will use to analyse my Microteaching.
According to my observer, my teaching aim was clear, however in my learning plan (Rice, et al., 2008) I should have used Bloom’s taxology (Seaman, 2011) to make the aims measurable. I have also missed out the possible mitigations of the difficulties that may have incurred. I also did not take in consideration that some people with additional learning needs may find my PowerPoint difficult to read due to the different fonts and sizes I have used. 
I have used enough questions at the start to measure entry level behaviour, however when I was asking about the law, I have not made it clear, and I confused the students with my questions. I was asked by the observer to clarify the law abit more in detail. I did not want to spend too much time on that specific topic as it was only mentioned to make the students aware that if they would like to start a business, they will have to do their own research around it. 
It was observed that my nervousness has not shown and I had a great knowledge of the topic and I could answer all the questions the students have asked me. I found out that my instructions were very clear and easy to follow. The observer has also highlighted that I identified that not a lot of people would be good with numbers and instead of letting my students get confused I explained and made it very easy to everyone how to work with the percentages they had to use. 
The observer has been able to identify some of the professional standards (Sachs, 2010). I have had a few observations that I will need to pay more attention to. I will have to consider the PowerPoint fonts to be accessible to everyone. I must put myself in the students place and make sure that they see and understand everything I say or show them. In this instant there were two screens that were covering a significant part of the screen.
Overall, it was a clear and easy to follow teaching session but there is some room for improvement. 
My time management will also need to be improved.  

[bookmark: _Toc241594655][bookmark: _Toc241829851]Conclusion
This Microteach session was an excellent opportunity to experiment and find out what teaching styles are closer to me. I had the opportunity to find out how nervous I would be when a group of students are watching every move I make and listen to every word I have to say. I have learnt that while I was nervous when I started, my nervousness has quickly disappeared, and I could fully concentrate on the topic. 
I used different teaching styles and approached the theory and the practice differently, and I believe that was needed. I started with a few questions, then I used direct teaching to explain the theory but then I changed my teaching style to supported practise where I guided everyone one by one to make their melts. 
The group appeared to be enthusiastic, and I am satisfied that they have understood the topic and everyone was able to make their own wax melts. 
The practical part took longer than I anticipated, and I ran out of time. I did not have a chance for a summative assignment nor to ask the group whether they understood the topic or hade further questions. 
Overall, it was and excellent experience and I have learnt a lot from it. 
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