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Using A Welsh Cultural Artefact as a Stimulus



Introduction

	Over the centuries society has created the concept that artistic creation is only for a few gifted individuals. In doing this, most individuals within todays advanced society have been denied their birthright: that as a human being, everyone has the right to make their own unique mark upon the world, one that no one else could make. We all have an ingrained need to create this ‘mark’, not necessarily to be remembered by future generations but because each creative mark reaffirms the self, it says, ‘I am here’, ‘I have something to say’. (Warren B, 1998). Sir Ken Robinson in his book ‘Creative Schools’ (2015), argues that culture is about permission, it has a lot to do with who says what is acceptable and what is not, when we note changes in cultural acceptability it is often only from the distance of time. However, Wales appears to be abreast the wave of change for how the country views the visual and expressive arts and the importance that is placed upon them within the educational system. Within Professor Donaldson’s revolutionary report ‘Successful Futures’ he states that “… the Welsh Government should consider an arts rich education to be core to the whole school experience of all pupils.” (Donaldson, 2015, p24). This view firmly aligns itself with the Curriculum Cymreig (2003) which suggests that all children within Wales should be allowed to “Explore the creative and expressive arts in Wales and in the broader Celtic tradition;”. These progressive plans also link in with the Welsh Government’s Art Council of Wales’ ‘Creative Learning Through the Arts- an Action Plan for Wales’ document which states that: “Learning about the arts and culture, participating in the arts and developing creative skills should be prominent in the education of all children and young people.” (Arts Council of Wales and Welsh Government, 2015). 
Now that the policymakers are in agreement, that giving all children a broad education in the visual and expressive arts is of utmost importance, we must ask ourselves how do we not only teach the arts but how do we teach the arts to an exceptional level? The aim of this paper is to address this issue as well as giving three different examples of how the visual and expressive arts could be taught effectively. It will strive to define creativity and will weigh up the arguments between what the NACCCE (1999) calls the ‘democratic’ as opposed to the ‘elite’ definition of creativity. It will look at the benefits of teaching the visual and expressive arts cross-curricularly as well as the individual benefits of each artistic medium. It will also aim to show the importance of using the arts as a medium to develop a powerful sense of national identity within Welsh students through weaving themes of the Welsh artistic culture throughout. This paper will also briefly look towards the future and the importance technology does and will play in the artistic fields and how it can be taught looking mainly at multi-modal learning.
	The practical side of this paper will look at lessons in visual art, music and film and media. The stimulus for these lessons will be a music video called ‘Sunday Morning’ by the Velvet Underground (see Appendix A). This stimulus will be looking particularly at John Cale who composed the music and wrote the lyrics for this particular piece. John Cale was born in Carmarthenshire in Wales, during his illustrious career he has been a musician, a songwriter, a composer and a record producer. He plays four different instruments and continues to create music to this day. Using this stimulus, the aim is to inspire children to look at the areas of the arts not only as individual spheres of creativity but at how they can come together to contrive so much more.

	
Creativity
	Teaching the arts has been affected like many other disciplines by the testing culture. Educators have been focusing on teaching things that are concrete within the arts, such as the element of art, art history, and foundational skills, in essence things that can be measured, tested and assessed (Foley, 2014) Teachers are now being challenged to be much more intentional about how they communicate arts critical value and how they teach for creativity. However, this can be considered a challenge as a quick overview of the field leads to the conclusion that creativity is not easily defined and there is considerable debate about its definition. Where the definitions of creativity diverge most strikingly is the extent to which their proponents are attempting to identify creativity as a generic human characteristic, or to define what makes highly creative people special or different; the democratic versus the elitist approaches. Those such as Ken Robinson, John Dewey and Csikszentmihalyi believe that it is about the process of creativity, following models such as the one proposed by Graham Wallas (1926), which states that there are four main stages of the creative process: preparation for the problem by immersing oneself in the problem; incubation, a process in which no conscious work is done, but connections and reflections develop unconsciously; illumination, the ‘eureka’ moment when the creative solution becomes apparent to the creator; and verification where the creative solution is applied practically to the problem. Using models such as Wallas’, art education takes a focus on developing learners who think like artists, learners that are creative, curious, seek questions, develop ideas and play. This contrasts with Gardner (1999), who clearly adopts an elite definition of creativity when he argues that truly creative people are those that make a difference to a domain (e.g. science, social science, music or art) and that this type of ‘Big C’ creativity is reserved for very few individuals. Then there are those such as Sir Roy Strong who believed that children should only be taught the arts form a culturally exclusive definition;
It is more important for a young person to be made to wonder at the architecture of something like the Palace of Versailles or glimpse what underlies … a single scene in a Mozart opera than to paint another bad picture or bang a drum in the false interests of self-expression. (Roy Strong as Quoted in Barnes, 2007; p17).
	Creativity is being touted by business leaders, educational reformists and economists as the number one thing we need for, student success, economic growth and general happiness. It is also noted that creativity scores are on the decline and have been since the 1990s according to the Torrance Creativity Test (1960-2015) especially between the ages of 6-12, this correlates with Ken Robinson who states that ‘schools are fundamentally and foundationally challenged to cultivate creativity’ (Robinson, 2006). The Wallis Foundation working with Harvard’s Project Zero (2009) found that the number one thing that quality art education can do is develop the capacity to think creatively and the capacity to make connections. So why then is their such a disconnect between creativity and Art Education? Looking specifically at the ‘Democratic’ approach to creativity would challenge practitioners to teach for creativity by allowing children to embody the habits that artists employ. Foley (2014) suggests that there are three habits that are essential to creativity; comfort with ambiguity, idea generation and transdisciplinary research. Foley specifically states that the first habit is the most important because ‘… artists realize that ambiguity is part of the process, they take it, they identify it and they tackle it head on’ (Foley, 2014). Applying this thought to Art Education could it not be potentially become a place where students are prepared for a life of not knowing? Can the educational system through the medium of the arts challenge students to think like exceptional artists? Can it demand that students aim to be revolutionary in the way that they think, to question the natural order of the world, to evaluate the way in which they see the world? Could it potentially challenge the students themselves to be exceptional? Robinson, Montessori, Emilia and Donaldson, amongst many others certainly believe that this way of thinking is what our educational system should be aiming to attain. With this in mind the following examples of lessons aim to not only give students in Key Stage 2 a firm knowledge of art history, the elements of art and foundational skills, but also encourage them to use their knowledge to think differently and to be confident to look inwardly and embrace their individual creativity.

Mental Health and the Arts

	There is a plethora of jokes, lists and articles that circulate about the many roles a teacher, especially a primary school teacher, plays in a child’s life other than teacher, one of the burgeoning roles a teacher is expected to play is that of Mental Health Officer. With 12.5% of children of a primary school age diagnosed with a mental health disorder (ONS, 2015), a number that has risen by 2.5% since the year 1999 (ONS, 2000). A further 5% of children have clinically significant conduct disorders such as anxiety and depression and 1% are rated as hyperactive (ONS, 2015). These findings suggest that every class will have at least one to two pupils with a mental health disorder. Amongst children with mental health disorders an unhappy school life can attest to up to 50% of classroom disruption. This last statistic suggests that the environment that teachers create, and the type of learning teachers provide can have a substantial impact upon those children with mental health disorders and help to maintain a sense of good mental health in all children. In a meeting PRAMS (Perinatal Response and Management Service), a group run by the Welsh NHS which aids women during pregnancy and up to one year after the birth of their child that are suffering or have had previous mental health problems, many of the women expressed that they felt if they had been given a more rounded education in the arts that had allowed them to learn how to express themselves creatively they would have had a better arsenal of coping skills when their mental health problems surfaced. One woman that has suffered with depression since her early teens stated:
I use painting to help me when I start to feel down, it’s like a way that I can get the sadness out of me and then I don’t feel so bad. I didn’t start painting until I came to PRAMS when I was pregnant with my first, so yeah, I feel that if I was let to paint more in school and been able to paint how I liked instead of just having to copy someone else’s paintings every time then I might have been able to use painting when I was younger to help keep my depression under control instead of having things get as bad as they did. (PRAMS, 2017)
	With statistics showing such a prevalent decline in children’s mental health the governing bodies of Wales have been forced to take notice and there has been a shift in educational politics to promote whole child teaching. The Mental Health Foundation has stated that ‘75% of all mental health problems are established by the age of 24’ (MHF, 2016; p4) and that having poor mental health as a young person can impact on their education, their employability, their ability to socialize thus leading to reduced life chances. (MHF, 2016). In order to tackle this problem one of the foremost suggestions to the Welsh Government by the Mental Health Foundation is the recommendation that; ‘the Welsh Government should implement the Donaldson Review recommendations by placing health and well-being at the heart of the curriculum and ensure a whole school approach to mental health.’ (MHF, 2016; p4) In response the Welsh have  not only taken on board Donaldson’s recommendations but embedded them within their action plan for the new curriculum which is intended to be implemented across the country by 2022. The action plan aims for learners to be ‘healthy, confident individuals ready to lead fulfilling lives as valued members of society’ (Welsh Government, 2017). The action plan states that in order to achieve this goal the new curriculum will:
…help schools focus effectively on learner well-being, equity and excellence. Each learner must be respected and challenged to achieve the best that they are capable of, including our most able learners, while being supported to overcome barriers that inhibit their learning. Children and young people who have strong relationships and a positive sense of self- and who can understand and manage their own health and emotions- are in a better position to reach their full potential in the future. 
(Welsh Government, 2017)
Teaching the arts cross-curricularly can give students the opportunities to, in a safe environment, learn how to express their emotions in a creative and productive way, which in turn can perhaps give them an outlet in times of difficulty in their personal lives. Roberta Nadeau notes that in the hectic world that we live in today all people can gain from knowing greater inner peace, she suggests that such peace comes from self-knowledge and the ability to appreciate every person’s unique sense of creativity, which in turn provides everyone opportunities for increasing self- confidence and self-esteem. (Warren,1993) Nadeau states that ‘The wonderful beauty of the arts, in all forms, is that human emotion is involved in a raw and uncensored manner. Feelings flowing are essential for artistic experience.’ (Warren, 1993). The research suggests that allowing our children to be creatively immersed in the arts as a part of their everyday lives has the potential to develop them as more rounded individuals able to cope with the ups and downs that life offers.




The Lessons
	Using the stimulus of The Velvet Underground’s music video ‘Sunday Morning’ the lessons will be aimed at a Key Stage 2 setting and it is important to note that although this paper will be looking at three lessons in particular it is an interwoven project that teachers would ideally spend a term building up. The theme for this project is expressing emotions through the Arts, this theme will be developed looking specifically at Visual Art, Music and Film and Design. All three disciplines will be taught cross-curricularly in line with Dewey and Steiner’s views that children should be deeply and personally invested in what they are learning. The Plowden Report (1967) argues that ridged division of the subjects tends to interrupt children’s learning processes and can be detrimental to them discovering common elements in problem solving across the subjects. The report recommended that at least some work should cut across subjects throughout the primary school. These views were heavily supported by the works of Piaget, Montessori, Bruner and many other educationalists. All three disciplines of the Arts will be enriched by the Curriculum Cymreig especially in the cultural and historical characteristics of Wales.


Art
Previous Learning:
	Using the music video stimulus, the students will begin to explore how the visual arts makes them feel. Throughout the term the students will be looking at a variety of different Welsh artists as well as other influential artists from around the world. (Appendix B1-10). When presented with a new piece of artwork the children will be given a set of six questions about the piece (Appendix C), which is supported by Bloom’s Taxonomy of Questioning, and this will be recorded in Art Journals. In these Art Journals the children will keep information about the artists and artwork covered in different lessons. Each artist will be given an individual lesson that will look at the time in which they lived and the cultural contexts of the time that may have influenced their art. This type of cross-curricular teaching allows the students to identify that art is not just restricted to its own subject but that it transcends to many other subjects such as history, geography, mathematics and the social sciences as examples. Having the children keep Art Journals will ideally allow them to compile concrete information about art but also by answering the questions they will see the artwork from a personal position and note that everyone will have different opinions and view the same piece of artwork differently. This interdisciplinary way of teaching the visual arts is supported by Kerry Freedman (2003) who argued that the realms of the visual arts overlap with other subjects, that artists draw upon all types of knowledge and processes when they create, therefore, it is not as important to think of boundaries than to find ways of addressing the broad range of content that will aid students in understanding the visual arts. Teaching art through other subjects can help students better understand the power and importance of the visual arts and the place they hold in the world. Freedman also stated that: ‘Art education should help students know the visual arts in their complexity, their relationship as well as their independences, their conflicting ideas as well as their connections to other professional practices. (Freedman, 2003; p19). Students will also be given opportunities to emulate the styles of art that are presented to them.

The Lesson

	In the introduction of the lesson the student will recap on the previous lessons by being asked in groups of three to four to discuss how they felt different emotions were displayed in the art pieces they have studied, they will have access to the Art Journals to aid their discussion. SPRinG (Social and Pedagogic Research into Group-work) found that having pupils work in small groups of no more than four students has the potential to: ‘double pupil’s level of sustained, active engagement learning and more than double the amount of high-level, thoughtful discussion between children.’ (SPRinG, 2006; p2). After this initial discussion the students will then be randomly assigned one of five different emotions; joy, surprise, anger, fear and sadness, the students will then be asked to create a piece of visual art that conveys their particular emotion. Silver (2001) viewed the visual arts as a way for children to articulate feelings that they find difficult to express verbally. The students will be given a wide array of materials including but not limited to paints, modeling clay, charcoal, pencils and pastels. The students will not have access to their Art Journals for this part of the lesson as it is important that they create something personal rather than copying directly from another artist. Once the students have completed their pieces of art, this could take up to two lessons as it is important not to rush them, they will group with the other students who created a piece conveying the same emotion. In these groups the students will discuss the different values of each student’s piece of art and the diverse ways that the same emotion was conveyed, and they will apply the same set of questions they have applied to all other pieces of artwork previously studied (Appendix C). Barnes (2015) justifies the importance of working in groups because sharing experiences is beneficial to the social, physical and mental health of the child. Once the lesson is completed all the pieces of artwork will be kept to use for another lesson. This lesson employs many different parts of the curriculum (Appendix D) as well as engaging with the Curriculum Cymreig by emphasizing the cultural references of Welsh artists.

Music

	‘Music has the ability to enhance and intensify the other art forms yet contains an intensive degree of intellectual and emotional content within its own right. The music context develops the manipulation of sound sources in ways which convey meaning and communicate ideas and understanding of the aural world, impressing upon the listener changes in moods, imagination and emotional states. (Bloomfield, 2000; p66)

Previous Learning

	This music lesson relies heavily upon previous learning which ideally should run parallel to the art lessons over the period of a term. Over this time the students will be exposed to a variety of musical artists, including a considerable number of Welsh artists, and several types of music. (Appendix E1-12 ). Students will be exposed to at least one piece of music every day and they will listen to each piece more than once to encourage Active listening. ‘Music is meant to trigger reactions, awaken feelings, activate memories, and touch the heart’ (The National Music Centre, 2005; p1). The National Music Centre (2005) also notes that students should be allowed to be affected by music, that given the opportunity to repeatedly and actively listen to a piece of music gives students a chance to process, absorb and become more affected by a piece. The students will also be asked to look at specific pieces of music because of the lyrical content. (Appendix F1-12). Dr. Victoria Williamson (2012) argues that unless your aim is to isolate the cognitive and neural processing from the language system then students must be given the opportunity to study the lyrical content of music as well as instrumental pieces, otherwise a substantial portion of the world’s music would be omitted. The students will have a Music Journal that they will write about each piece of music they listen to including answers to a set of questions, which will challenge students to look at their own emotional responses to the music, (Appendix G) that will be applied to each piece of music they listen to.
	The music lessons will be delivered cross-curricularly mainly through the mediums of History and English. This will be achieved by looking as specific musicians and the time periods in which their music was created and the cultural influences that may have affected the musicians. Roese (2003) notes that music across the curriculum provides students with experiences that broadens their thinking and produce a deeper understanding of the world in which they live. 
The Lesson
	
	The students will be asked to form the same groups from the art lesson representing the five emotions: joy, surprise, anger, fear and sadness. The students will be asked to look over their Music Journals and compare notes about the different pieces of music and which emotions they evoked. After this, the students will be asked to create a piece of music to express the emotion of their group. How they do this will be the students choice, they will have access to real instruments as well as composing apps such as Garage Band, Songify and Figure. Roese (2003) believes that every student should be involved in some form of music making as music is a part of our everyday lives and enriches our experiences in thinking and feeling. The student should be given ample amount of time to complete this lesson. Once finished the piece of music will be saved for a further lesson. This lesson covers many aspects of the curriculum (Appendix H) as well as the historical and cultural aspects of the Curriculum Cymreig through its influence of Welsh musicians.


Film and Media	
Previous Learning

	The students will through the course of the term be shown an array of videos combining music and art (Appendix I1-12) including the stimulus music video. They will be asked to keep Media Journals where they will note the importance of the combination of the visual and musical aspects of piece, this will include a series of questions that will look specifically at the emotions evoked by the pieces of media (Appendix J). Lynn Hartle and Candace Jaruszewicz argued that it is important for children to develop their viewing skills to: ‘critically analyze visual text, images and visual representations using knowledge of how image and video document meaning. (Narey, 2009; p189).
The Lesson
	
	Working in the same groups as the Art and Music lessons, the students will be asked to compare notes on the videos they have seen looking specifically at the aspects that strongly conveyed emotion. The students will then take their completed pieces of art work and music and be asked to create their own music video to convey their emotion displayed in their work. ‘Technology uses must extend beyond reinforcement of reading, writing, or math skills and fluency. Once teachers awaken student’s expectations with the arts, technology- integrated instruction should enhance those expectations’ (Narey, 2009; p191). The students will be able to access an array of video making apps such as iMovie, Pocketvideo, Videorama, Vue and Quick which should allow the students to develop their music in a way that encourages them to express themselves in a way that best fits their learning. This lesson will cover many areas of the curriculum (Appendix K).
Conclusion
	
	The students work over the term will be celebrated by having them create an exhibit that will showcase each element of theme Expressing Emotions Through the Arts. The end of the exhibit will display the culmination of their work with viewings of the music videos. The children will be encouraged to invite their family and friends to attend the exhibit and celebrate their achievements with them.
	The value of the Visual and Expressive Arts to a child’s education is one of utmost importance. It allows children to develop and foster their individual creativity which will prepare them to be flexible and inventive in the face of an uncertain ever-progressive future. The Arts teaches children healthy ways to deal with their emotions and has the potential to aid the mental health crisis large amount of young people are experiencing. Teaching the Arts cross-curriculary and through multi-modal literacies allows children to relate art to a broad array of subjects and provides them another way in which to make sense of the world the live in. ‘Pyramids, cathedrals and rockets exist not because of geometry, theories of structure or thermodynamics, but because they were first a picture -literally a vision- in the minds of those who built them.’ (Eugene Ferguson, Historian).
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