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How can we improve pupils’ engagement with their own learning through the use of a self assessment strategy?
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[bookmark: _Toc2616473]Introduction

Self Assessment is an Assessment for Learning (AfL) strategy that is used in everyday practice in schools and it is at the heart of effective teaching (Black and William 1998). The purpose of this research was to find out how we can improve pupils’ engagement with their own learning. We devised a self-assessment strategy that we could use during our lessons in order to measure the children’s engagement level. We decided to choose this assessment strategy because from researching our placement school one of their recommendations from their last inspection stated that teachers need to ensure consistency in written feedback to enable pupils to identify next steps in their learning (Estyn, 2015). From analysing this research, myself and my research partner believed that it would be useful to implement a self assessment strategy in to our lesson study to see if it is beneficial for children’s engagement in their learning. 

[bookmark: _Toc2616474]Research Context

The study took place in a rural school that is located in South Wales and caters for 450 pupils age three to eleven. It is a happy, supporting community that provides children with a strong sense of belonging (Estyn, 2015). The study explores ‘How can we improve pupils’ engagement with their own learning through the use of a self assessment strategy?’. 
Both myself and research partner devised this question. It is beneficial for the both of us, as fortunately we were both placed in the same school. 



[bookmark: _Toc2616475]Participants 

We were both situated in year three/four classes. We decided to conduct our research during an English lesson. The school place the children in to English and maths lessons based on their ability. This was beneficial to us as we were able to discover the engagement level of children in a high ability class and also middle ability. In my class (Class A) there were twenty-nine pupils and they were middle ability (14 girls and 15 boys). A number of these children were also placed on Individual Education plans (IEPs). A lot of support and guidance were needed for these children in relation to my research partners class as they were high ability. There were 29 pupils (14 boys, 15 girls) in this class (Class B). They were very independent and at a much higher level compared to my children. Myself and my research partner discussed this and we needed to ensure that the self assessment strategy we created for this project was at a level where both abilities can use accurately and fairly. All of the children that participated in our research were provided with informed parental consent (see Appendix A) and also assent. By placing a smile on a face (see Appendix B) meant they were happy to take part. All participants were provided with essential information and were made aware that they have right to withdraw at any point of the research. We ensured this by following BERA’s (2011) guidelines. 




We verbally explained to the children and also provided the information on both forms, parental and child. Once the forms were complete three focus children were selected using the sample method. We ensured to chose a variation of abilities to assure our research was consistent.  

[bookmark: _Toc2616476]Literature Review

Continuing our chosen area of study, it is essential to provide empirical evidence to support it. There is great impact in relation to AfL in the recent and significant changes in the Welsh curriculum. Donaldson (2015) recognises what needs to happen in order to improve assessment as the Welsh Government has acknowledged weaknesses. Donaldson (2015) states in his report that the most common recommendation in inspection reports relate to improving assessment. Nearly forty percent of schools inspected are provided with this area of improvement. Similarly, as already mentioned, my placement school were provided with this recommendation in 2015. They have made significant changes since then to accomplish this recommendation and they implement AfL strategies into children’s learning on a regular basis. However, as this was an area of improvement by inspectors, myself and my research partner thought it was a suitable area to focus on to discover if children are benefitting from such strategies. Trauth and Buck (2011) support Donaldson’s statement as they also believe that teachers and schools find it difficult to implement AfL strategies. For formative assessments to be successful they believe that teachers must use the outcomes to provide feedback and direct further learning. This can be done using any pedagogical strategy as long as children understand. However, schools need to investigate and discover which strategies work well for them and this can sometimes prove difficult as they feel pressured in doing so (Donaldson, 2015).  

Moreover, Black and William (1998, p139) provide ‘firm evidence that formative assessment is an essential component of a classroom and it can raise standards of achievement’. Even though this statement is dated it can be seen as bold and powerful. Black and William (1998) are very influential and many educators relate to their positive views in their own practice. They have been devised from extensive research with educational experts commenting from all over the world. ‘Assessment in Education’ is a journal that has vast number of comments in relation to Black and Williams views (1998). One of the articles by William et al., (2004) provides evidence of this as they state that substantial learning gains are possible when formative assessment is used. It demonstrates that enhancing and developing AfL have been evolving for a long time and is continuing to do so. Similarly, to Trauth and Buck (2011), even though William et al., (2004) state assessment is a positive impact to student achievement, they also express that it is not a straightforward process for schools to implement.

In order for assessment to improve, engaging students in this process through both self assessment and peer assessment is an area which is highlighted in Donaldson’s recommendations (2015). Our decision to choose self assessment was based on the fact that peer assessment was being used more regularly in the classroom. As educators we felt the importance to attempt the use of a self assessment strategy. Franz (2012) explores the manner of self assessment and discusses its integral role in classrooms. She believes that self-confidence, self-trust and self-consciousness is improved if self-assessment is used regularly. Even if children do not want to share their corrections as a class they will collaborate more willingly and accept correction and improvement. Hosein and Harle (2018) supports this statement as according to research building confidence and creating a safe and comfortable learning environment is an essential responsibility of a teacher. Being supportive alongside criticism allows children to accept that it is acceptable to make errors (Sadeghi, Hassani and Mohammadloo, 2015). Using self assessment strategies benefits these areas, children learn to trust their abilities, assess their capabilities and recognise that learning itself becomes a process of development (Franz, 2012). Similarly, Donaldson (2015) encourages further engagement in the assessment process. It encourages greater learning and responsibility and children will continuously learn effectively throughout their education.  
Furthermore, it is essential to highlight that the use of self assessment strategies is not a new process for learning. ‘Inside the Black Box’ is a widely read article by Black and William (1998). It is fundamental to understand that the work of these educators have never obliterated, it has always been used by teachers to support their pedagogy to ensure improvements and changes are being made in practice. Donaldson (2015) is a great example to use as it is a possibility that he has taken ideas and viewpoints from Black and William in order to support his views. Donaldson’s (2015) objective is to ensure that children are benefitting from radical changes to the curriculum and assessment. Also, alongside an extensive number of other articles, the follow up article that Black and William (2004) used to report on successful changes, demonstrates they are confident and have a strong body of evidence to support their claims. In relation to self assessment they address that it is essential for learning, although it can take time and practice. Moreillon (2019) similarly suggests that educators must take time to monitor and reflect on chosen self assessment strategies to ensure they are supporting learning outcomes. She also ensures to highlight that it is necessary for all learners to take part in such strategies as it increases their success and engagement level. Investing time and implementing the strategies on a regular basis is essential if teachers want successful outcomes. It will not just raise standards and engagement levels but also allows children to become more independent and take responsibility for their own learning (Black and William,2004).
The extensive reading in relation to our research question certainly helped us summarise empirical and fundamental evidence. There is a great number of relevant and valid literature that fits perfectly in to our study, current literature and also literature from a number of years ago.  As researchers, we wanted to find out if literature is correct and we created our own self assessment strategy to do this. It was interesting to discover if self assessments make distinct contributions to the development of learning and children’s engagement. According to William and Black (1998), indeed they secure aims that cannot be achieved in any other way. 





[bookmark: _Toc2616477]Methodology 

The methodology used for this research is Lesson Study (LS). LS is an exceedingly detailed method of classroom action research which has been in use since the 1870s in Japan (Dudley, 2014). Pete Dudley introduced LS in the UK in 2001, he has conducted widespread research in relation to LS and influenced learning through this process in thousands of schools, not just in the UK but internationally too (Dudley, 2014). The Department for Education (DfE) (2009) describe LS as collaborative classroom learning where teachers work as a team to develop successful practice, deepen teacher knowledge (both pedagogical and subject) and advance pupils progress. AfL is a pedagogical approach that is measured significantly through the use of LS (Vrikki et al., 2017).  This is seen to be extremely beneficial for myself and my research partner as this was our chosen area to research. Nevertheless, many agree that LS improves teaching and progress of pupils. Teachers need to have motivation and enthusiasm to put such effort in. It requires ongoing and continuous determination (Lewis et al., 2012). They have to try out new approaches, observe and then enhance the strategies to show the continuous progress (Kanellopoulou and Darra, 2018). If it is a motivational teacher who wants to improve practice and provide the greatest for their pupils learning, then this is not proven difficult. Although, to gain a well designed LS, motivation is key (Dudley, 2014). Teachers then have the satisfaction of seeing pupils progress and high quality work is attained, instead of obligatory work that is only completed to meet standards (Buchard and Martin, 2017).  


It was hopeful that if we followed the correct steps of a LS our area of research would show its progression. Even though AfL is seen as an approach which is used considerably through LS, our self assessment strategy to improve pupil’s engagement may not show great progression as our small sample and short time period may limit our research. Dudley (2014), states that a successful LS consists of at least three ‘research lessons’, where as we are only focused on two. However, it still allowed us to make valid judgements and a decision as to whether the strategy was a success or not. Myself and partner both ensured to follow the correct phases of a LS in order to be as successful as possible.  
[image: ]








Figure 1. Steps of a lesson study. Taken from Stepanek et al., (2007)

In order to collect the primary data for the LS, we used a range of methods. Qualitative research displays a variety of methods and explores participant’s opinions, feelings and experiences (Dawson, 2009). The methods of data that we chose to undertake were non-participant observation, focus group interviews and a model of reflection. Using several types of methods allowed us to gather more information and reduced the possibility of not having enough data when analysing (Herr, 2015). This type of research benefitted us as unlike quantitative research the various methods collect reflections and feelings. This then becomes data which forms interpretations and they are used in the research (Flick, 2018). Quantitative research generates statistics through the use of a large sample (Dawson, 2009). This certainly was not the right choice in relation to our research as we had a small sample and the use of in-depth opinions were extremely useful for our project. 

Non participant observations is a method of research whereby the researcher watches the study but does not take active part under any circumstances (Scott and Marshall, 2015). This method was useful for us as we wanted to gain as much qualitative data as possible. From observing the children, we were able to see their interactions and engagement with the self-assessment strategy and it provided us with a direct understanding of what the children are like in their natural environment of a classroom (Mills, Durepos and Wiebe, 2010).  This method is sometimes criticised to the fact that when people know they are being observed it is a possibility that they behave differently, leading to invalidating the data collection (Marietto, 2018).  To overcome this issue myself and my research partner tried to stay as relaxed and professional as possible to ensure children’s attention was focused during the lesson rather than paying attention to us being researchers. Alongside making observational notes we focused on three children in the class and used a structured observational checklist/pro-forma (see Appendix C). The checklist was created in accordance to ‘The Leuven Scale’. The Leuven scale is a tool that has been developed to measure well being and involvement (Mackinder, 2017). We made changes to the scale in accordance to our chosen area, engagement. We then ticked in relation to the five points on our scale depending how engaged the three children were. To ensure the pro-forma was not limited we also added a comment box in order to write additional information in relation to the children’s engagement. This pro-forma was alongside the observational notes that we acquired on the whole class.  

Additionally, another method that we used was a focus group. Focus groups are beneficial when researchers want to discover the opinions of a topic. In our instance, we wanted to find out what the focus group thought about the self assessment strategy that was used in the lesson. As with all methods, there are advantages and disadvantages. Dawson (2009) states that the method provides researchers with wide ranging responses while Holavin (2016), proposes that not everyone may contribute. Myself and my research partner decided to go ahead with the focus group and we conducted a semi-structured interview (see Appendix D) with a small sample of children. When conducting qualitative data, fewer individuals involved is most beneficial as you are able to conduct more detailed and valuable data (Flick, 2019). The three children that we observed were also used for our focus group. When interviewing the children, we voice recorded the responses in order to access the information to write up our results. We ensured to transcribe the interviews straight away and the recordings were then destroyed. Dudley (2014), states that teachers often use interviews in their LS after the research lesson. We followed this process and we were able to gain diverse perspectives on what the children enjoyed, what they learned and what they thought could be improved. 



Using a reflective model was also an essential process. To do this we devised a reflective pro-forma (see Appendix E) which was produced in accordance to Brookfield’s four lenses, self, students, peers and scholarship. Brookfield (1995) suggests that critical reflection delivers several benefits. From using his model of reflection to create our own pro-forma it allowed us to see that it gathers perspectives from everyone in the research. This assisted us in making  a more valid judgement (Badia, 2017).  Also the fact the emphasis is on what the children learnt in the lesson rather than what was taught. This was emphasised through the other methods we also used as our aim was to improve student engagement not what was taught during that lesson (Cornish and Jenkins, 2012) However, Ashton, Rothberg and Mcinerney (2017) state that it is a time consuming process and the perspectives collected from students and peers can possibly be bias. Myself and my research partner ensured to act professionally and reflect giving constructive criticism and support for our LS to be successful. 

[bookmark: _Toc2616478]Ethical Considerations 

In order to complete this research, I ensured to take in to consideration the anonymity and confidentiality of myself and my research partners participants. To do this I closely followed BERA’s (2011) ethical guidelines as it provides ethical and correct ways to carry out any kind of research. The first step which was undertaken was an ethics form. This form was completed and signed by my lead mentor to ensure I agreed and abided by the University’s ethical guidelines. 

Informed consent is highlighted in both, BERA (2018) and the University’s code of practice. It was important as an educational researcher to operate the study with an ethic of respect to all participants. I ensured that they all knew what was involved in the study and why their participation was necessary (BERA, 2018). As recognised by the UWTSD (2017), children under the age of sixteen had to obtain consent from parents/guardians. We sent a consent form out to parents providing all necessary information about the research project and this had to be signed and returned to myself. However, children also had to give ‘assent’ as they were the participants involved in the research. This is a highly desirable point made in the University’s code of practice as they state that children should be actively engaged in this essential process (UWTSD, 2017). Myself and my research partner devised a child-friendly assent form which contained a clear explanation of the study. The children had to draw a ‘smile’ if they were happy to take part or an ‘upside down smile’ if they did not want to take part. If a parent did not give consent for their child to take part in then the child would not have been included, even if the child agreed to. 

The ethical and legal requirements show that participants are allowed to withdraw from the process at any time, even if the data have already been collected (Bera, 2011). This is covered under Article 12 of the UNCRC (UNCRC, 1989). This information was clearly provided in the consent and assent letters and even if the research had already begun, all data provided by this participant would have been withdrawn.  



In order to protect the identity of participants, all data collected was confidential and anonymised. The data was only shared with my research partner who was also aware of BERA’s ethical guidelines and the University code of practice. By abiding to these guidelines it prevented the identification of individuals who contributed to my research. A pseudonym was used for both, participants and school. As a researcher I ensured to respect participants rights to remain anonymous. UWTSD (2017) states this should be made clear unless a conflicting concern arises. 

There were possible risks that could have risen while undertaking the research. I ensured to discuss with my research partner all the possibilities such as allegations of favouritism or acquisition of falsification of data. Myself and my research partner ensured to follow the university guidelines and were accompanied by each other at all times. We conducted all methods of the research in an open area which was accessible to all staff and pupils. Showing professionalism and sensitivity minimised all possible risks and thankfully no problems occurred. 

[bookmark: _Toc2616479]Results, Analysis and Discussion

In order to conduct the research myself and my research partner planned and taught the same lesson (see Appendix F). The objective of the lessons was to write a recount of their trip to Caerleon. The children were successful in meeting the objective as they had completed a recount in previous lessons and they were excited to refer back to their trip. Hapsari (2015) states that writing recounts that are based on personal and life experiences can have a positive effect on children’s learning. He also suggests that it improves children’s writing capability. Moreover, our main aim for this LS was to find out how can we can improve pupils’ engagement with their own learning through the use of a self assessment strategy. A success criteria tick box (see Appendix G) was created in order for us to accomplish this aim. The children had to tick the sections of the success criteria mid lesson and also at the end of the lesson if they had included them in their recount. The strategy encouraged children to check for errors in their work, improve and meet all areas of the success criteria. To do this children’s engagement was fundamental as correcting their mistakes was an essential area of the lesson.   

[bookmark: _Toc2616480]Lesson Study one 

For the first lesson my research partner taught Class B and I was the non participant observer. This year 3/4 class were a high ability and the lesson was an overall success. My research partner chose a sample of three children out of her class that I could focus on to complete the observation checklist pro-forma. Even though the class is high ability, my research partner ensured to choose different abilities within the class to ensure we gain a true and valid reflection of the class a whole. During the mid check in I ticked two of the children at a ‘high’ level of engagement and one child ‘extremely high’ (see Appendix H). In relation to the Leuven scale it shows that the three children were continuously engaged during the main activity and when completing the self assessment strategy. They were all focused on the task, although one child ensured to add a sentence to her work before ticking. This could have possibly been because she wanted to ensure all her boxes were ticked. This relates to Black and William (1998) stating that assessment is an essential component as it can raise standards of achievement. This child has clearly showed that she wanted to ensure she could tick all areas of the success criteria during her mid check in, meaning she wanted to improve her work and her engagement level was high. However, it is also important to recognise that she did not use the strategy correctly. Black and William (2004) also state that implementing the strategies can take time and practice. It is hopeful that if such strategies are used more regularly then engagement levels and achievements will improve. 

Moreover, during the last check in I ticked the children at the same levels of engagement. One child identified that she had not included a conclusion, while the child with an ‘extremely high’ engagement level ensured to read over his work before ticking any of the boxes. As an observer this was beneficial to see as he used the self assessment strategy successfully. It proves that trying out new approaches is beneficial for children’s learning. Although observing and enhancing the strategies is also beneficial as it demonstrates the continuous progression and the improvements being made  
(Kanellopoulou and Darra, 2018). From acting as a non-participant observer it was clear to see the lesson and use of strategy was a success, although improvements needed to be made. To ensure children were checking if they had included everything on their success criteria tick box it could possibly be useful to underline examples in their work in relation to their tick. This is an area myself and my research partner discussed for our following lesson.   

The reflective model that is in accordance to Brookfields four lenses (1995) allowed us to reflect on what the ‘students’ thought of the lesson. When transcribing the interviews, it was clear to see that all the children enjoyed the lesson. All three children responded with similar answers to the question ‘How do you think the self-assessment strategy helped you recognise errors in your work?’.  They all related to the ‘mid check in’ and stated that it helped them recognise errors and they could then improve in the second half of the lesson. Sadeghi, Hassani and Mohammadloo (2015), state that being critical in your own work is beneficial and it allows children to realise that making errors in your work is acceptable. With such a positive responses to the ‘mid check in’, we ensured to keep it the same for our next LS. They all responded positively to the fact they could check their work before having it marked by the teacher. One child stated that she liked reading through her work ‘because sometimes you think you have finished and then think…ah I will add this in before Miss marks it’. It clearly shows that the children learnt that self assessing is a beneficial process. Franz (2012) emphasises the integral role it has in the classroom while Donaldson (2015) is encouraging further engagement in the assessment area. He believes learning is enhanced and also engagement levels. Even though, all of the children answered with clear responses it was difficult to see if they were copying what each other thought. All of the children had very similar answers in relation to the questions. It is hopeful that they all genuinely had such positive views and not just said the same as their peers. Holavin (2016) proposed not everyone may contribute to this kind of method but thankfully we were able to reflect and improve from a few of their answers.  

Furthermore, Brookfield’s four lenses (1995) recognises that reflecting on your own practice (Self) and experience is also a fundamental process. To do this myself and my research partner completed Assisted Reflective Conclusions (ARC) pro-forma (see Appendix I). Reflecting as an observer was difficult as I had to ensure my experiences did not impact or shape any of my views. In relation to reflection as a whole, Ashton, Rothberg and Mcinerney (2017) state that perspectives collected from students and peers can possibly be bias. I had to ensure my overall view on the lesson did not overtake. I reflected looking at a range of areas in a professional manner to ensure my views were valid in order to assist and improve my research partners lesson. Within the ARC I discussed how the whole class benefitted from the ‘mid check in’. However, an area in which I noted as disappointing was the fact that the majority of children did not read over their work, just ticked the success criteria box if they thought they had included it. This is an area in which both, myself and research partner discussed to ensure we could make improvements for the following lesson. Moreillon (2019) absolutely supports that educators must take time to reflect on improving self assessment strategies to ensure they are supporting learning goals. In relation to the ARC, to create a ‘transformed experience’ we decided to amend the strategy by having the children to tick in green pen and also underline the key feature included in the success criteria. For this lesson the key feature was ‘time connectives’ as these should be used regularly during a recount. It is hopeful that this amendment will successfully contribute to our LS.  

Conclusively, Brookfield’s four lenses (1995) also relates to ‘peers’ when reflecting. My research partner reflected using the same ARC pro-forma (see Appendix J). This was extremely helpful as it provided our lesson with new insights and we were able to improve on ideas that I did not recognise during my ARC. When reflecting on the areas of the learning experience that went well, my partner highlighted that when marking she noticed that almost everyone included everything on the success criteria table. This displays to us that our self assessment strategy evidently helped the children through the process of their recount. When discussing this area, we made the decision to keep the layout the same for my LS, however remove some sections of the table to ensure it successfully met the needs of my children. As the children are middle ability we were aware that more support and guidance would be needed. By reducing the success criteria table, it will provide them with less material to include in their recount (see Appendix K). Trauth and Buck (2011) and Donaldson (2015), recognise that it is difficult to implement new strategies to meet the needs of all children in schools. They both believe that for it to be successful teachers must use the outcomes to reflect and make changes to ensure that all children are benefitting from the process. We have ensured to act upon this literature and ensure our changes achieve these goals. 

Moreover, to ensure effective teaching in the future my research partner also stated that she would use the strategy in her lessons when appropriate to do so. This is most definitely positive as Donaldson’s (2015) changes to the curriculum and assessment will encourage to use such strategies for assessment to continuously improve. Implementing them now at an early stage of teaching will display that we are willing to invest time in this specific area and as successful teachers we certainly desire effective outcomes for the children (Moreillon, 2019).  

From reflecting on this Lesson Study it is clear to see that the use of our Self Assessment strategy was an overall success. From implementing the changes that we mentioned above, we were hopeful that it improved our research area and the use of our self assessment strategy improved the pupil’s engagement in my class too.  





[bookmark: _Toc2616481]Lesson Study 2 

As mentioned, in order to complete both LS we planned and taught the same lessons. However, there were some changes to LS two to ensure we modified our research tools. This resulted in the lesson plan changing slightly (see Appendix L). For this lesson, my partner acted as the non-participant observer while I taught Class A. Even though the lesson went well, as the children needed more support and guidance to successfully complete the lesson objective and it was more difficult when explaining the self assessment strategy. However, this is down to the differing abilities between two classes and was expected by myself and partner. I chose three pupils for my partner to observe, again choosing different abilities within the class to ensure our results are valid. At the point of the ‘mid check in’ there were very differing results (see Appendix M). One child was ticked as ‘moderate’, another as ‘high’ and then another as ‘extremely high’. In relation to our engagement scale it displays that two of the children showed continuous engagement while the other child did show attempts to stay engaged but was easily distracted. My partner also commented that even though she scanned quickly through her work she ticked the boxes without really checking if she had included everything. The lack of engagement is shown clearly through these kind of actions, although there was no significant reason for this. I ensured to thoroughly explain to the children what they needed to do, although alongside this child, a number of others responded in the same way. It is evident that implementing new strategies is not a straightforward process and lots of explaining and instruction is essential to certify that students ‘engagement and learning will be enhanced (William et al., 2004). 

For the final check in I transformed my way of explaining in hope that they would understand and engage more. I supported the children step by step through the process and we completed it as a whole class. I was worried when implementing the underlining of the time connectives, in case this would confuse them. However, it was noticeable that all of the children had a higher engagement level and my partner ticked two children at ‘extremely high’ and one child at ‘high’. The children seemed to enjoy identifying and being able to underline their ‘time connectives’ displaying their success. This is a reason why Franz (2012) states self assessment is an integral role in classrooms. She identifies that it’s a suitable strategy if children do not like sharing their errors with others. It was pleasant to see the children successfully using the strategy and willingly accepting their mistakes. By providing a thorough explanation it found to be exceedingly constructive. Creating a safe and comfortable learning environment is an essential responsibility of a teacher (Hosein and Harle, 2018). 

Furthermore, in relation to the student perceptions on this LS, again the three children stated that they enjoyed the lesson, two children said it was ‘fun and calm’. When asking the children how they thought the self assessment strategy helped them recognise errors in their work they all replied with similar answers to the children in LS one. They all agreed and complimented the ‘two check ins’ as they felt they could review their work, change it and then check it again at the end. This is evidently a successful area of the strategy we created as all children from the two focus groups all had similar and positive views. Donaldson (2015) highlights recommendations in his report in relation to self assessment and his ambition to support teachers to ensure that children are benefitting from radical changes are clearly indicated. The self assessment strategy we both created clearly highlights benefits to children’s learning. 

When reflecting on my ‘self’ in relation to the LS I ensured to think of the lesson as a whole. I stated in my ARC that it was an overall success, although lots more support and guidance was needed to ensure the children understood the lesson objective (see Appendix N). As already mentioned, this was expected and this was the reason why we made some of the changes, to ensure the children were supported as much as possible. However, by the end of the lesson, after lots of guidance the children were all writing their recount successfully and they were able to use the self assessment strategy. Underlining the time connectives with green pen was certainly a useful improvement to our lesson. By reflecting on our first LS and looking at the learning outcomes, it enabled us to improve on our strategy and make successful changes. Trauth and Buck (2011) identifies this as a beneficial process for AfL to be a success.

 Furthermore, my research partner also reflected on the LS using an ARC pro-forma (see Appendix O). Similarly, my partner identified using the green pen was a success as it gave the children a focus. They were provoked to read through their work and they were not able to just tick profusely. From this experience we discovered that this is definitely an area we will keep the same for future lessons, focusing on areas which are applicable to the lesson, just like ‘time connectives’ were the key feature for a recount. 


From reflecting on both LS, it is apparent to see that the lessons were an overall success in improving children’s engagement through a self assessment strategy.     

[bookmark: _Toc2616482]Conclusion and Recommendations 

To conclude, the methodology used for this lesson was an overall success and perfectly supported the pedagogical approach we wanted to measure. Myself and my research partner worked well as a team and collaboratively improved and made changes to our strategy to ensure we were developing successful practice. According to DfE (2009), This is seen as an essential process. However, as we had limited time to complete the research we only taught and observed two lessons. Dudley (2014) states that for LS to be successful there should be at least three lessons altogether. This is an area which may have limited our data, although we attempted to collect as much as possible. All of the methods used were certainly appropriate in order to collect our data. I believe the non-participant observation was beneficial as it allowed us to persistently observe the children while the lessons took place. However, if I was to do a LS research again I would possibly choose a participant observation in order to gain more interaction with the children. This would provide me with even more data than already collected. The observation checklist pro-forma was beneficial to use. Creating it in accordance to the Leuven Scale was helpful as we were able to measure the children’s engagement alongside it. From this we discovered out of the six children we observed the majority scored ‘extremely high’ or ‘high’ on the engagement scale.  I would certainly recommend this kind of pro-forma to any teachers or educational researchers who are completing a LS as it was useful and easy to use.  

Moreover, our focus group interview was also a success. This could have possibly been because I piloted the interview questions before asking them on our research days. Yujin (2011) highlights the importance of pilot studies, she believes that it is beneficial as you are able to identify barriers and issues related to participants. Thankfully, the pilot study went well and there very little changes made to the questions. If I was to do a LS again I would ensure to do a pilot study for all methods as it is beneficial to identify errors before the research takes place. All of the children during the interviews responded to the questions with lots of detail and we were pleased with the answers provided. However, even though we had wide ranging responses some of the answers were very similar. We did not know if this was down to them all thinking the same or if they were just repeating what their peers said. This is something we were not able to find out. Although we were thankful that all children contributed as this is seen to be a limitation of this method (Holavin, 2016).  

The reflection model in accordance with Brookfields four lenses (1995) was certainly a valuable method that I would highly recommend to teachers completing a LS. We were able to collect perspectives on the research from everyone in the education process. This allowed us to come to a more valid and balanced judgement. Ashton, Rothberg and Mcinerney (2017) state that it is a time consuming process. I agree with this statement as you need to ensure you gain a valuable and detailed reflection from four different areas. Although, I would certainly say it is worth the time as it enabled myself and my partner to gain reliable and valid data.    


In conclusion, the self assessment strategy myself and my research partner created proved to successfully improve student’s engagement in our LS. In particular, the literature written by William and Black (1998) and Donaldson (2015) evidently supported our research area and it has proven to me how fundamental AfL is in the classrooms. I will definitely use the self assessment strategy in my own practice and I believe it will be useful to share with my next school experience. The LS has positively benefitted my pedagogical approach to children’s learning and the use of self assessment will most definitely be used through out my future of teaching. In relation to the Welsh Government and inspectors, I highly recommend that they provide schools with positive and useful information on assessment. Especially self assessment, as it supports children’s self confidence, improves their engagement level and shows it is acceptable to make errors through learning. William and Black (1998) state that such strategies secure aims that cannot be achieved in any other way and I absolutely agree.
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