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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1:
	Continue to make links between development in my own practice and the literature. 

	



Introduction 
According to the Welsh Government, a School Development Plan (SDP) is a “strategic plan for improvement” (2014, p3). It is a working document that notes different areas of improvement and the steps taken or will be taken, to develop these areas. The overall intention of an SDP is to improve the educational experience of the learners within that context. This assignment will examine a school’s SDP process and evaluate the impact of the proposed changes. The school that is the focus of this assignment has approximately 700 children on roll and is located in South Wales. Of this number, 15% of children qualify for Free School Meals (FSM) and 3.5% of children identified as having Additional Learning Needs (ALN). The first language of most of the children attending the school is English, with very few children speaking a different first language. School X’s vision is “to deliver outstanding access attitudes achievement by learning, growing and succeeding together”. One of the SDP’s priorities, which will be the focus of this assignment, is continuing to improve the quality of teaching and learning across the school.
	
Literature Review 
The twelve pedagogical principles are what underpin good teaching and learning (Donaldson, 2015). The combination of these principles is thought to lead to effective and impactful teaching and learning opportunities that will benefit all learners. One of the principles is Assessment for Learning (AfL). AfL can be described as the continual process of assessing the extent of a learner’s learning that can be broken up into distinct elements (Black & Wiliam, 1998). Specifically, AfL can take the form of self-assessment, which involves the learner looking at their own work and identifying strengths and areas for improvement within their own work. Alternatively, if self-assessment is not plausible, children could be encouraged to peer assess instead. Peer assessment, according to Black (2003) is where learners examine each other’s work and can provide feedback to each, which can be highly effective as a means of encouraging learner autonomy, as some children value their feedback from their peers more than from their teachers. Some studies, such as on conducted by Granberg, Palm & Palmberg (2021) have supported the notion that carefully planned assessment practices, such as self, peer and formative assessment can have a tremendous impact on a learner’s motivation and behaviour, thereby potentially developing their self-regulated learning skills. On the other hand, some studies have demonstrated potential inconsistencies as to whether assessment techniques really influence these self-motivating skills that are crucial to autonomous learning (Dinsmore & Wilson, 2016; Harris, Brown & Dargusch 2018).
Autonomous learning can be compared to that of self-regulated learning. Self-regulated learning is a potential result of children who are adept at recognising success criteria. Self-regulated learning is a collection of processes that allow the child engage in their own learning independently (Zimmerman, 2008). If self-regulated learning skills are taught to the children, then they may be able to take a more direct role in their own learning experience, resulting in a more differentiated learning experience and more autonomy over their own learning (Granberg, Palm & Palmberg, 2021). The self-regulation learning approach is underpinned by the philosophy of some constructivists, such as Vygotsky (1978) and Bruner (1957). Bruner (1957) posited that it was important for children to be guided by a person is proficient at a particular task that they are not able to achieve yet. A powerful technique that professionals use today to support learners with skill acquisition is scaffolding.
Scaffolding is a term originally coined by Wood, Bruner and Ross (1976), that describes the process of supporting individuals in the completion of a task through adaptations and supports. Scaffolding has been incorporated into many other popular theories, but general concept of it remains the same. Within Vygotsky’s theory, it is combined with the Zone of Proximal Development (ZPD; 1978), where children require a more knowledgeable other to assist them to acquire a skill that they are close to learning but a little more assistance to acquire the skill or knowledge successfully. However, in comparison, Bruner’s (1957) position as constructivist produced a more cognitive scaffolding approach to learning, rather than Vygotsky’s acquisition through social interaction and enviroments. Regardless, some empirical studies have shown how combining multiple strategies succinctly such as scaffolding and questioning have been shown to be more effective to children’s learning (Hardy, Decristan & Klieme, 2019). Therefore, in order for children to understand how to be successful in meeting their learning intentions, they need to be actively involved in the process of identifying what makes a task successful (Pollard, 2014). 

Developing an action point
An SDP is working document that encourages school staff and stakeholders to reflect upon practice for the purpose of improvement. There are several different steps a school must take when naming their priorities and subsequently, developing an action point. According to the Welsh Government’s School development planning cycle (2014), the process of developing an action point has four key steps:. Self-evaluation, strategic planning, making improvements and reviewing the impact. Self-evaluation is the process of, in this case, leadership reflecting on the current practice in the school and discerning areas for improvement. Within the self-evaluation section, positive points, or areas where the school are achieving are mentioned first, followed by areas for improvement. The school also adopts the statistically representative terminology such as ‘many’ meaning seventy percent and ‘most’ translating to about ninety percent. 
Three of the priorities identified for the current year were recommendation from a previous Estyn inspections whereas the fourth priority was a result of the data collected by the leadership team. One of the previous recommendations was to improve teaching and learning in relation to the Welsh curriculum.  During a conversation with Headteacher X, they posited how teaching and learning would always be a priority in their SDP, as they saw it as an integral part of the school vision that would constantly need improving and refining in areas. To reach this conclusion and ultimately, to decide what steps to take to improve this area, data needed to be collected. Data can take many different forms as quantitative or qualitative in nature. Within schools, there are data sources which are commonly used, due to the school context. Pupil progress, stakeholder feedback, pupil voice and observations are just some of the most widely used data collection methods utilised within schools. Specifically, when the current school’s specific priority, the evidence that was collected consisted of learning walks, listening to learners, questionnaires and book looks both with and without children. From the data collection, Headteacher X found that most teachers ‘used questioning to develop student’s answers’ and ‘utilised success criteria and learning intentions effectively’. However, the school also noted that whilst staff shared learning intentions and success criteria, it was not being co-constructed.
Once the areas of improvement have been identified, the next step is strategic planning and making the improvements. During this stage, the school must plan what changes they need to put in place. These are called action points. The action points are measurable targets that describe how the school are going to develop that specific priority. The action point section included information such as what to do, who will do it, when will they do it, how this is being monitored, any external support the school would be getting, the cost and how the information will be relayed to the stakeholders, such as the school governors. These action points are broken down into success criteria and organised into termly targets. However, it is not only short-term plans that are placed in the SDP: a 3-year strategic plan is also a requirement as it demonstrates a school’s progressive plan. It also shows how some priorities are being developed in a short space, whereas other priorities can span over the three years. Some priorities can take longer to develop successfully due to reasons such as a lack of resources or the amount that needs to be done is more expansive than other areas of development. Within the School X’s SDP, the overall success criteria is to improve quality and impact of modelling and co-constructed success criteria. Key milestones for this specific action point is to firstly, improvement in modelling across the school with some pupils being able to discuss about their learning and how to be successful. To achieve this, the school utilised professional learning opportunities to train staff in how to model and co-construct success criteria, using the Austin’s butterfly construct. Secondly, teachers make use of differentiated success criteria, with many learners being able to discuss their learning and next steps. In support this, another professional learning day was organised based around differentiated success criteria. By the end of the school year, the target is that most learner can discuss their learning and know how to be successful, demonstrating an overall autonomy of their own learning. Currently, the intention is for staff to attend a workshop with a focus on high quality differentiation, and quality self/peer assessment. After each workshop, staff are to act upon the training they have received and work in triages to implement changes and to give the opportunity to share good practice with each other and reflect on their own practice.
Finally, the school must review the impact. This step is arguably the most important as it evaluates whether the changes that have been made are as effective as they are intended to be. The way in which School X develops its SDP was highly compatible with the expectations as set out in Estyn’s “What we inspect document” (2022). In this document, Estyn discuss the development approaches that should be undertaken by the leadership within the school, but additionally, note that it is the impact as a result of the changes that have been made as a result of the SDP as opposed to the quality of the document itself.  The school’s SDP is reviewed on a termly basis, in line with the key milestones, although the recommendation set forth by the Welsh Government (2014) is that self-evaluation and reviewing the impact should be done at least annually. Within the reviewing the impact stage, a progress update must be provided to stakeholders, notably the governors. As a way of demonstrating the expected progress, the school intend to give learners the responsibility of creating a video to update stakeholders on the impact of the changes that have been made as a result of the strategic plan and actions.

Reflection and evaluation 
Within Estyn (2022) inspection practices, school should evaluate whether training that has been provided to staff has impacted the educational experience of their learners in the most optimal way. When considering the actions that the school has chosen to undertake, it is important to consider whether it has been implemented in a way that it optimal to the learners, especially in a way that best supports their learning. Donaldson (2015) defines the most effective teaching involves using the most appropriate approach for learning that is taking place, which can mean the teacher taking more of a direct role when students need more guidance, and a more passive role when the task requires a more child-led approach. This notion shows support for the school’s evaluative approach, but also offers a point of scrutiny also. In support of the actions taken by the school, the school has chosen to go for a modelling approach. This approach is one that is widely praised by theorists as a primary way in which children learn. By physically showing children how to identify their own success criteria, for example, can enable them to learn about concepts that may originally be difficult for them to do on their own. This is akin to the concept of scaffolding put forth by Wood, Bruner and Ross (1976). School X has already taken some of the steps to alleviate potential pitfalls that the school could come across, especially when considering some AfL approaches. Some teachers are unware of how to used AfL strategies appropriately, so the professional learning days seem to be a pre-emptive measure to this potential issues. However, the school does not seem to be putting the learner in the centre of the practice. There are many opportunities for the teacher to learn and develop their skills, but there appears to be few action points, except for the video creation, that directly involves the learner being more involved in their learning.

Conclusion 
The SDP is an essential part of the school identity and underpins all changes made in the school. This assignment has attempted to highlight a small part of a priority from an SDP in context and shows how improvements are made through the school’s chosen process. For future practice, it is important to consider the teacher’s role within the SDP’s action points and understanding how these action points implemented within the classroom. The assignmet has also highlight the importance of the learner within the process of creating an SDP, as their educational experience is what underpins all school decisions.
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