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Should ‘Environmental Education’ be an essential component of all ‘Outdoor Adventure Education’ programmes?
During this assignment I will explore if Environment Learning is to be considered a crucial aspect of Outdoor Adventure Education. First I will outline what is meant by Outdoor Adventure Education. Ewart and Sibthorp (2014) define it as the following: 

“A variety of teaching and learning activities and experiences usually involving a close interaction with an outdoor natural setting and containing elements of real or perceived danger or risk in which the outcome, although uncertain, can be influenced by the actions of the participants and circumstances.” (Ewart and Sibthorp, 2014, p.5)

On the other hand, Rickinson et al. (2009, p.12) describes Environmental learning as sharing the joy of nature, studying the process of nature and the conservation of nature. However, French philosopher Rousseau (1979 p.88-89) in his book “Reveries of the Solitary Walker” had become a strong believer in Environmental Education as this would result in “complete and perfect happiness” when in nature. In the following assignment I will examine how different outdoor adventure education programmes integrate environmental education into their programmes to enhance personal development by developing a deeper relationship with nature.

Firstly, an outdoor adventure education programme will need to know it’s target audience, a different style of teaching is used dependant on the age of who is partaking. Targeting the adequate audience is key so the Outdoor Adventure Education programme can successfully educate through means of environmental learning. An outdoor centre focusing on improving problem solving skills or enhancing teamwork whilst orienteering in a centre such as Llangrannog might not appeal to those keen to learn about outdoor survival skills. One group may enjoy the comfort of their own bed at night whereas another group may enjoy setting up camp in the wildest weather conditions. This reflects to the criteria to consider when finding the right audience be it age and skill of an individual. Another example is Outdoor Adventure centres such as tyf adventure in West Wales which attracts primary and secondary schools and students around the area. Their objective is to educate and grow a strong bond with nature and inspire people with “low-carbon, eco-friendly outfitting adventures” (tyf, 2019). This in turns satisfies the nearby primary and secondary schools who must implement the new curriculum of Donaldson’s (2015, p.29) Successful Futures Report requiring cross-curricular skills such as problem solving, personal effectiveness, awareness and sensitivity to the environment by being “ethical, informed citizens” and creating real-life opportunities for learning.  For example, sticking to footpaths may seem evident to some however programmes can teach and educate students on what effect trampling along the sides of footpaths or straying off route can have on vegetation (Huddart and Stott, 2019, p.24). This can lead to further erosion along route and resulting in destructing the natural environment thus decreasing the sentimental value of the area. Furthermore, Palmberg (2000) states “different environmental education programs aim to develop pupils’ affective relationship to the natural environment.” The aims he describes in environmental education programmes are similar to those of Outdoor Adventure Education programmes and centres: To learn how to overcome adversity and to enhance a personal and social development by encouraging a deeper relationship with the real context brought by nature. As many have understood now, it is a significant initiative for outdoor adventure education programmes to set a strong example to its audience by creating equal and intricately linked awareness of self and others within the context of our natural world and its conservation. 

This brings me on to the next point. Although, outdoor centres aim to conserve the environment, this can only be taken so far. Plummer (2009, p.341) argues the latter raising this question: “Is outdoor recreation anti-environmental?”.  In this debate he states that recreation in moderation has appreciative values for nature, however, a heavy load of recreation requires altering the environment and will cause destruction on the natural environment. For instance, visitors require travelling to get to places, this leads to more roads being built so the area is more accessible. Snowdown even has a railway so anyone can reach the top without the need to spend all day walking.  Large tourist destinations such as ski resorts or popular hiking trails attracts people from all over the world which in turn causes more airports and more air traffic. “Recreation is invasive, even when regulated.” (Plummer, 2009, p.341) Smaller groups still leave signs of invasive behaviour. Wildlife habitats are disrupted by birdwatchers, photographers and dog walkers. Ynyslas on the coast of Mid Wales by the Dyfi valley in Ceredigion must have areas roped off from the public in the summer to protect the vulnerable nesting plover birds (Betteley, 21 May 2018). Other vehicles that may be used to access land such as snowmobiles and off-road vehicles will tear up the terrain around it. This has a negative impact on the nature as what could’ve previously been a home to a fox has been torn up. Plummer (2009, p.341) also states that tire marks can potentially mark the terrain for up to a century. Wherever someone may go it seems almost impossible to find old growth forests, unpolluted rivers or plastic free coastlines. Plummer (2009, p.341-342) declares that environmental organizations have many recreationists who have a strong bond with nature who help with funding and building support for conservation of wildlands. He also found that outdoor recreation isn’t the issue, it is more to do with bad planning and management. Perhaps the solutions could be in reducing or banning vehicles from national parks and Areas of Outstanding Natural Beauty by implementing more eco friendly travel and placing development in areas further away from rivers to protect more unique environments. For instance, national parks in some European countries such as France have implemented very strict protective laws with a list of all the laws and penalties when not respected. They also have special police patrolling national parks and permanent agents called “monitoring-guards” to control, monitor, look after and report on the area. They also take part in the local social life and promote awareness with children in school and adventurous tourists (National parks of France, 2015).  Educating children on the environment through outdoor activities such as walking, or mountain biking can help them gain an appreciation for the outdoors from a younger age. Prouty et al. (2007, p.4) states that adventure education is gaining popularity and increasingly being used in “schools, agencies and ethnically diverse communities.”  Growing up children will become more attached with their environment thus taking more care and may have an act to stand for environmental justice supporting political actions (Plummer, 2009, p.342). This highlights strongly how Environmental Education should be an essential component to all Outdoor Adventure Education programmes. New intrinsic and collective aims could be introduced on top of knowledge and understanding of the environment. Such as attitudes of concerns for the environment and motivation to improve it too.

Finally, around the world there are many outdoor adventure education programmes associated to environmental education targeting the reduction of recidivism in delinquent adolescents. (Clem et al, 2015) wrote a study assessing the success of the Wilderness Therapy, the authors describe a programme aiming to reduce anti-social behaviour by enhancing self-perception in outdoor camps. A report by Fake (2005 p.8) describes their adventure-based outdoor intervention for high risk young offenders. The skills and aims targeted seem to be the same recurrent ones: learning how to solve problems and how to overcome adversity “the skill to cope with challenges in their environment”, which in turn should generate “self-worth, self-respect, respect of others and accountability” and a better awareness of dealing with their natural environment. It is not a coincidence to combine the outdoor challenges with environmental education, it is an important place for sensory development due to natures ability to engage all our senses and multiple intelligences (Gardner, 1993). We learn in the outdoor environment differently to places like a classroom, this is believed to be linked to an exposure to ‘green-space’ as this is a key factor to health and wellbeing (Beames et al, 2012, p.21). Beames et al, (2012, p.21) also found that after spending time outdoors the ability to concentrate and work harder will be improved in class. Children and teenagers that spend more time outdoors were found to have greater academic achievement. For instance, Blair (2009) found that people who garden on a regular basis have a positive impact on a student’s academic achievements as well as their overall behaviour during school. Very often this may be the type of outdoor adventure education programme that aims to reduce recidivism and includes bearing aspects of promoting teamwork. (Fake, 2005 p.11-p.13). In her report Fake (2005) describes an outdoor adventure education programme promoting teamwork called “Eduventure” aimed at 1st time offenders where there was “much emphasis on group work and team building”. She then goes on to quote their positives reactions when abseiling or swimming or during obstacle courses, discussing how they had to confront their fear at the same time as relying on each other as a group facing the elements. Environmental education came perhaps in a more latent way but raft building, orienteering, rock climbing or a solo night in the wilderness only draw the young offenders closer to their surrounding general sensitivity to the environment challenging them. Fake (2005) describes the sense of “pride and achievement” they felt. Here the goal of this journey described by Fake was being able to contemplate a better future, their dreams and aspiration by feeling worthy again.
 
In conclusion, it seems as “Environmental education” is a vital component to Outdoor Adventure Education programmes. Although some centres may have the main goal to achieve fun and games to draw in primary school children, most centres will imply a great deal of environmental education to teach younger generations about the environment they are growing up and playing in. However, just like outdoor adventure education programmes will have different ways of addressing different audiences’ dependant on their needs and skills, likewise, teaching environmental educational will also need to be adjusted to serve the purpose. However, it mustn’t be forgotten that during outdoor recreation some sort of impact on the environment will be made. Certainly, if someone was to want to pursue the outdoor for the thrill of it then they would need to be involved in the conservation of that very environment. The skill is in finding the right balance of outdoor recreation and environmental learning in a given activity. According to Nicol (2003, p.11) “Sustainability is an objective of environmental education.” Outdoor Adventure Education programmes have the end goal of a sustainable environment, whether it is by enjoying nature for what it is without man made scraps in every direction or educating younger generations about conserving our environment and how their actions can influence the environment. Ultimately, someone may learn to be challenged by nature or simply spend a day cleaning the beach, no matter what, they will equally feel fulfilled.
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