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Introduction 

As stated by Tripp (2012, p. 8), “a critical incident is an interpretation of the significance of an 

event.” This means that critical incidents are subjective. This is because anything can be made to 

be a critical incident. Critical incidents can be common events that happen in everyday life 

(Tripp, 2012). For teachers this is often in the classroom during the school day. These incidents 

are considered critical because they can be important in helping teachers to identify and 

understand any underlying trends, motives, or structures (Tripp, 2012). Therefore, it is important 

to be aware of any such incidents as to better understand the learners and how best to help them 

by changing teaching practices to best support them. Not all critical incidents are negative, and it 

is also important to be aware of these so that one can evaluate good practices and try to 

implement them in future to support learners. For an event to be a critical incident, value 

judgement must be made (Tripp, 2012). The basis of said judgment is the significance one 

attaches to the meaning of the incident (Tripp, 2012).  

The aim of this paper is to critically evaluate a critical incident witnessed during a lesson. The 

incident was witnessed in a year 4 class at 9:30 in the morning in a Primary School in Swansea. 

The critical incident in question pertains to the use of the assessment for learning (AfL) strategy 

of questioning. When the teacher in this class asked a question, the students put their hands up to 

answer. What one noticed was that it was the same students who were putting their hands up to 

answer and several students did not participate and seemed disengaged. As someone who 

subscribes more to a social constructivist theory of learning, this stuck out to me. This is because 

the students who did not engage with the questioning forwent the opportunity to interact with the 

environment; this includes interacting with the teacher. This interaction with the environment and 

indeed in a social context with the teacher is a fundamental aspect of social constructivism 

(Amineh and Asl, 2015; Vygotsky, 1978). 

Like the theory of constructivism, on which the foundation of this theory is based on, social 

constructivism hinges on the fact that learning and development requires the learner to be active 

(Amineh and Asl, 2015; Vygotsky, 1978). Similarly, both theories mention that learning is an 

internal process rather than an external process which behaviourism believes (Amineh and Asl, 

2015; Vygotsky, 1978). This means that by not engaging with the questioning posed by the 

teacher, those students may be forgoing their learning and development.  

This paper will firstly, look at previous literature pertaining to AfL, discuss its importance and 

look at the AfL practice of questioning. In the next section, the case study, on which this paper is 

discussing, will be examined to highlight the critical incident and how it relates to the literature. 
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After that, appropriate teaching and learning methods will be discussed, looking at other methods 

of questioning to determine their usage in the class. The penultimate section will look at how the 

critical incident will shape ones own pedagogical choices for the future. All of this will help to 

conclude how the use of hands up questioning may not be the best method and what other 

methods can be used instead.   

 

Literature review 

AfL, also known as formative assessment, is a way teachers can assess student comprehension of 

a topic whilst also aiding student learning (Black and Wiliam, 1998; Dixson and Worrell, 2016; 

Wiliam, 2011). AfL can show teachers where students are in their learning, where they need to 

go, and if teaching needs to be modified to help students obtain the desired learning outcome 

(Dixson and Worrell, 2016; Wiliam, 2011). This makes AfL an important tool for teachers to use 

to help students with their academic success. AfL strategies are embedded in lessons and are 

considered indistinguishable from teaching and learning (Black and Wiliam, 1998; Dixson and 

Worrell, 2016; Welsh Government, 2020; Welsh Government, 2022; Wiliam, 2011). By 

embedding AfL into lessons teachers can get an idea of where students are at in their learning 

right there and then; this is useful as immediate feedback can be given (Black and Wiliam, 1998). 

AfL is important in Wales as the Welsh Government is placing a greater emphasis on formative 

assessments over summative assessments in the new curriculum (Welsh Government, 2020; 

Welsh Government, 2022). This means that teachers need to be adept in AfL strategies.  

One method of AfL is questioning. Effective questioning is a key tool for AfL (Harunasari et al., 

2023; McCarthy et al., 2016; Wareing, 2012). This is because questioning can give teachers an 

insight into where students are in their learning, a fundamental aspect of AfL (Harunasari et al., 

2023; McCarthy et al., 2016; Wareing, 2012). Furthermore, effective questioning can help 

students deepen their understanding of a topic and retain the information (Harunasari et al., 2023; 

McCarthy et al., 2016; Wareing, 2012). Additionally, effective questioning can help students 

develop critical thinking skills through the use of open-ended questions (Buchanan Hill, 2016; 

Harunasari et al., 2023). Critical thinking is a necessary life skill and is noteworthy as the Welsh 

Government, (2020) has outlined critical thinking as an integral skill needed to meet the Four 

Purposes of the new Welsh curriculum. Therefore, questioning would seem a worthwhile strategy 

for teachers to employ in the classroom as it not only aids student understanding of a topic but 

can also develop skills pertinent to the Four Purposes.  
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For students to reap the benefits questioning can have, it needs to be effective. In 2011, Ofsted 

found that the use of questioning was often underutilised and overlooked (Ofsted, 2011). 

Furthermore, the report also found that the questioning that was used was ineffective (Ofsted, 

2011). One reason for this could be the lack of sufficient wait time between the teacher posing the 

question and moving on. This has been a consistent problem in education and can persist in 

classrooms to this day (An and Childs, 2023; Mahmud, 2019; Rowe, 1986; Wareing, 2012; Wasik 

and Hindman, 2018). Research from multiple sources has shown that the average wait time 

between a teacher posing a question and moving on is around one second (An and Childs, 2023; 

Mahmud, 2019; Rowe, 1986; Wareing, 2012; Wasik and Hindman, 2018). This is insufficient 

time for a student to adequately formulate a response. Wareing, (2012) suggests that waiting three 

to five seconds is more appropriate for students to formulate a response. This is backed up by 

more recent literature such as Mahmud, (2019) and An and Childs, (2023) who mention how 

waiting three seconds after posing a question can increase student participation, increase the 

length and accuracy of given answers, and improve student’s academic achievement test results. 

Therefore, it would be beneficial for teachers to allow for a longer pause time after posing a 

question to adequately allow students to formulate a response. 

There are several questioning strategies teachers can use in the classroom. A popular method is 

getting students to raise their hand to answer questions (Wiliam, 2014). This may not be an ideal 

form of questioning. Etemadzadeh, Seifi and Far, (2013) mention that when a teacher poses a 

question, only a couple of students may raise their hands. This shows a lack of engagement. 

Wareing, (2012) also mention that students who are not confident in their ability are less likely to 

participate and may become disengaged. This means that lower ability students or students with 

anxiety are less likely to engage with this style of questioning. Furthermore, Wiliam, (2014) 

advocates for a ‘no hands up’ policy in the classroom as he states that by allowing voluntary 

participation, students are allowed to not participate. These sources show that getting students to 

raise their hand to answer questions may not be the most effective for the benefit of all students. 

This is because it allows students to not participate and become disengaged. Whilst these sources 

can be considered older in terms of academic literature, the information is still relevant as it can 

be witnessed in classrooms to this day.  

The literature shows that questioning can be an effective form of AfL that teachers can use to 

assess student comprehension and aid student learning (An and Childs, 2023; Black and Wiliam, 

1998; Buchanan Hill, 2016; Harunasari et al., 2023; Mahmud, 2019; McCarthy et al., 2016; 

Wareing, 2012). Effective questioning can aid students with information retention and with 

understanding topics (Harunasari et al., 2023; McCarthy et al., 2016; Wareing, 2012). 
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Additionally, effective questioning can aid students in developing critical thinking skills which is 

necessary for helping achieve the Four Purposes of the new Welsh curriculum (Buchanan Hill, 

2016; Harunasari et al., 2023; Welsh Government, 2020). However, to enjoy these benefits 

questioning needs to be effective. Teachers need to allow sufficient wait time after posing 

questions to allow students to properly formulate a response (An and Childs, 2023; Mahmud, 

2019; Rowe, 1986; Wareing, 2012; Wasik and Hindman, 2018). Furthermore, appropriate 

questioning strategies need to be employed as to encourage student participation as to afford all 

students to opportunity to engage with their learning (Etemadzadeh, Seifi and Far, 2013; Wareing, 

2012; Wiliam, 2014). 

 

Case study  

As mentioned, the case study of this paper takes place in a year 4 class in a primary school in 

Swansea. The critical incident in question relates to the whole class and is about the teacher’s use 

of questioning in the classroom. In the video, the teacher poses questions to the students who then 

raise their hands to answer the question (Digital Services, 2023). The teacher then picks one of 

the students with their hands raised to answer the question (Digital Services, 2023). Dylan 

Wiliam calls this “the traditional way” (Wiliam, 2014, p. 16). As mentioned in the literature this 

method of questioning may not be the most effective (Etemadzadeh, Seifi and Far, 2013; 

Wareing, 2012; Wiliam, 2014). This is because this form of questioning allows voluntary 

participation which allows students to become disengaged (Etemadzadeh, Seifi and Far, 2013; 

Wareing, 2012; Wiliam, 2014). This can be seen in the video. In the video, when the teachers 

poses a question, it is, generally, the same students putting their hand up to answer (Digital 

Services, 2023). Furthermore, there were some students who never put their hand up to answer 

(Digital Services, 2023). This is in keeping with the previous literature. This shows that this style 

of questioning allows voluntary participation which allows some students to not engage in their 

learning (Etemadzadeh, Seifi and Far, 2013; Wareing, 2012; Wiliam, 2014). This can create a gap 

between student ability (Wiliam, 2014). As discovered in the literature, this could be because 

those students are not confident in their ability (Wareing, 2012). Therefore, it would be better to 

adopt an AfL strategy that would better encourage student participation and engagement to help 

students develop their ability without fear of embarrassment.  

It was found from the video that the teacher mainly used open-ended questions (Digital Services, 

2023). Open-ended questions allow teachers to have a more comprehensive understanding of 

student knowledge and understanding of a topic compared to closed questions (Wareing, 2012). 
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This means that the teacher in the case study is using AfL effectively as to better understand 

where his students are in their learning. This will help the teacher to better support his students.  

Furthermore, using open-ended questions is beneficial in helping students develop higher-order 

thinking skills. This is because using open-ended questions helps students to develop their critical 

thinking skills (Buchanan Hill, 2016; Harunasari et al., 2023). This means that the teacher is 

engaging in good questioning methods as to obtain higher order thinking skills from his students. 

Additionally, as the teacher was asking open-ended questions, he allowed sufficient time for the 

students to think and deliver their answers (Digital Services, 2023). This is beneficial as it was 

found that students need sufficient time to answer (An and Childs, 2023; Mahmud, 2019; 

Wareing, 2012). This is because waiting can lead to an increase of the length and accuracy of 

student answers (An and Childs, 2023; Mahmud, 2019). This can help increase student 

achievement and attainment (An and Childs, 2023; Mahmud, 2019). Therefore, by allowing 

students to properly think about and formulate a response to the questions, the teacher in the case 

study is engaging in good questioning methods.  

From the video it can be implied that the teacher is engaging in good questioning methods and by 

extension, effective AfL practices (Digital Services, 2023). The teacher used open-ended 

questions and gave the students ample time to answer which allows them to develop higher order 

thinking skills such as critical thinking whilst giving a more accurate answer (An and Childs, 

2023; Buchanan Hill, 2016; Digital Services, 2023; Harunasari et al., 2023; Mahmud, 2019). This 

additionally, helps students to develop skills pertinent to obtaining the Four Purposes of the new 

Welsh Curriculum (Welsh Government, 2020). Despite this, the teacher used the ‘traditional 

method’ of questioning by getting students to raise their hand to answer the questions he posed 

(Digital Services, 2023; Wiliam, 2014). This style of questioning can be deemed as less effective 

as it allows for voluntary participation meaning not all students will be engaged with their 

learning (Etemadzadeh, Seifi and Far, 2013; Wareing, 2012; Wiliam, 2014). This could be 

because those students who do not engage are not as confident in their ability (Wareing, 2012). 

This could have the knock-on effect that the teacher then bases their understanding and support of 

student comprehension on those students who do answer meaning that it may not be accurate to 

the whole class needs. Therefore, it may be more beneficial to adopt different questioning 

techniques to better engage students and gain a better understanding of student comprehension so 

that better support can be given.  

 

Teaching and Learning Methods 
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This section will look at appropriate teaching and learning methods one may choose to adopt in 

light of the critical incident discussed in the previous section. As stated previously, the hands up 

method for questioning may not be the most effective form of questioning (Etemadzadeh, Seifi 

and Far, 2013; Wareing, 2012; Wiliam, 2014). This was inferred in the video of the class as there 

were some students who were not engaging with the questioning (Digital Services, 2023). Thus, 

this section will look at other methods one could use for questioning instead that may elicit more 

student participation.  

One alternative method for questioning is exit tickets. Exit tickets are a short, responsive task 

where the student writes an answer to a question or prompt given by the teacher (Fowler, 

Windschitl and Richards, 2019). This can be done on a piece of paper of can be completed online 

using programmes such as Google forms (Fowler, Windschitl and Richards, 2019). This would 

help to make this task more accessible for students who have difficulties writing.  This type of 

questioning method can be done during a lesson but is more commonly used at the end of a 

lesson when students leave; hence the name exit tickets (Fowler, Windschitl and Richards, 2019). 

This means that this form of questioning would be best used in tandem with a questioning 

strategy that is more appropriate during a lesson. Fowler, Windschitl and Richards, (2019) note 

that this activity should take around five minutes to complete and say the question should be 

specific. This leaves no room for ambiguity meaning students know exactly what is expected of 

them. Exit can be conducted anonymously (Fowler, Windschitl and Richards, 2019; Wiliam, 

2014). This would help students who are shy, have communication issues or may not be confident 

in their ability to participate with questioning. This could help to increase student participation. 

This in turn would help the teacher have a better understanding of where the whole class is with 

their understanding of a topic (Wiliam, 2014). Therefore, best practices can be utilised in 

accordance with what the class needs to improve on their learning.  

Another questioning strategy that can be used is think-pair-share (TPS). TPS is an active learning 

strategy comprised of three steps (Kaddoura, 2013; Prahl, 2017). The first step gets students to 

individually think on a question posed by the teacher (Kaddoura, 2013). Step two gets students to 

pair up and discuss their thinking and identify the most appropriate answers (Kaddoura, 2013). 

Lastly, step three sees the teacher asking the pairs to share their ideas (Kaddoura, 2013). TPS 

helps students to develop their critical thinking skills using discussion (Kaddoura, 2013; Prahl, 

2017). This is beneficial for two reasons. Firstly, critical thinking is a necessity in life and in 

achieving the Four Purposes of the new Welsh curriculum (Welsh Government, 2020). Secondly, 

discussion undertaken during a TPS activity can help develop and increase students’ 
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communication and problem-solving skills (Prahl, 2017). Furthermore, TPS can be linked to a 

more social constructivist theory of teaching and learning as it encourages social interaction. 

Lastly, instead of getting students to raise their hand to answer a question, whiteboards can be 

used instead. This strategy would see all students answer a question on their whiteboards and 

raise them for the teacher to see (Wiliam, 2014). This is a method Dylan Wiliam, (2014) 

advocates for as it is low-tech and can elicit a response from all students. With this method, 

Wiliam, (2014) mentions how multiple-choice questions work best so that the teacher can quickly 

scan all the whiteboards to gauge student comprehension of the topic. This means that closed 

questions work best for this method and can be effective in mathematics to show the answer to a 

sum. Due to closed questions being more effective with this method, this form of questioning 

could be used in tandem with TPS as that form of questioning typically utilises more open-ended 

questions (Kaddoura, 2013; Prahl, 2017; Wiliam, 2014). This would give one a more whole 

understanding of student comprehension of a topic. On top of this, using a whiteboard and getting 

all students to answer may help with student participation. This is because those who do not raise 

their whiteboard can easily be identified. Furthermore, as this method does not require students to 

audibly communicate in front of the class, it may be more suitable for students who are shy or 

less confident in their ability.  

 

Discussion 

This section will discuss the implications of the critical incident on one’s own pedagogical 

choices. The critical incident related to the use of AfL in the classroom. Using AfL methods is a 

pedagogical principle unto itself (Welsh Government, 2023). This means that AfL is a key part of 

teaching and learning and must be used. Therefore, AfL needs to be effective in order to better 

develop teaching and learning. It was found in the critical incident that the use of hands up 

questioning invited voluntary participation meaning not all students were engaging with the 

teaching and learning (Digital Services, 2023; Etemadzadeh, Seifi and Far, 2013; Wiliam, 2014). 

As was seen, it was typically the same students raising that hand to answer the questions posed by 

the teacher, with some never putting their hand up at all (Digital Services, 2023). This is a 

problem identified by previous literature as voluntary participation forgoes students’ opportunity 

to engage in the questioning and indeed their own learning (Etemadzadeh, Seifi and Far, 2013; 

Wareing, 2012; Wiliam, 2014). This can create a gap between student ability (Wiliam, 2014). 

Therefore, it can be considered good practice to utilise questioning methods that would better 

invite student participation and help reduce the ability gap. Furthermore, increasing student 
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participation would help students take more responsibility for their learning; a key pedagogical 

principle (Welsh Government, 2023). 

By using a range of AfL questioning methods such as the ones outlined in the previous section 

one would be practicing the pedagogical principle of using a variety of methods that promote 

skills such as problem solving and critical thinking (Fowler, Windschitl and Richards, 2019; 

Prahl, 2017; Welsh Government, 2023; Wiliam, 2014). Specifically, using TPS can help 

encourage talking amongst students (Kaddoura, 2013; Prahl, 2017). This could not only help with 

the development of critical thinking skills, but also can help social development and create more 

positive relationships within the classroom, another pedagogical principle outlined by the Welsh 

Government (Kaddoura, 2013; Prahl, 2017; Welsh Government, 2023). These relationships are a 

key aspect of social constructivism, the learning theory one subscribes to (Amineh and Asl, 2015; 

Vygotsky, 1978).  

What one has learnt from the critical incident and from the surrounding literature is that it would 

be more beneficial to adopt a range of AfL techniques. Multiple AfL techniques can be utilised 

together to create a whole picture on where the class is in their learning, This would help one to 

decide on the best strategies to help support learning based off where the class is and what they 

need to progress. Moreover, using multiple AfL methods can help to achieve multiple 

pedagogical principles of effective teaching as mentioned by the Welsh Government, (2023). This 

would help ensure students receive quality teaching and learning which will help with their 

academic success.  

 

Conclusion 

To conclude, the critical incident and this paper have helped one with their understanding of good 

AfL practices. They have made one think about the range of questioning methods one can use in 

the classroom to elicit responses and participation. This will help one with their teaching as it will 

allow for a more comprehensive view on where the students are with their understanding of a 

topic and what, if any, support is needed to help students with their learning and development. 

What one has found is that the traditional hands up method may not be the most effective form of 

questioning in the classroom (Etemadzadeh, Seifi and Far, 2013; Wareing, 2012; Wiliam, 2014). 

This is due to this method allowing students to become disengaged meaning that students forgo 

their opportunity to engage in their learning; this can create attainment gaps (Wiliam, 2014). 

Other methods of questioning such as exit tickets and TPS can help to encourage participation 

meaning that teachers would gain a better understanding of where students are at in their learning 
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and if support needs to be given to extend their comprehension (Fowler, Windschitl and Richards, 

2019; Kaddoura, 2013; Prahl, 2017; Wiliam, 2014). Furthermore, engaging in multiple forms of 

AfL will help to achieve the pedagogical principles laid out by the Welsh Government ensuring 

effective teaching (Welsh Government, 2023) This is beneficial for students to help support their 

learning and ensure academic success.  

It is recommended that more research on the effectiveness of specific AfL strategies be conducted 

to find out the most appropriate forms to use in the classroom. This will help teachers to find out 

which methods encourage the most participation to help teachers find out student comprehension 

on topics and reduce student attainment gap.  

 

  



ECAD6007   2308979 

Page | 11  

 

Bibliography 

Amineh, R.J. and Asl, H.D. (2015). Review of Constructivism and Social Constructivism . 

Journal of Social Sciences, Literature and Languages , 1(1), pp.9–16. 

An, J. and Childs, A. (2023). Teacher questions, wait time, and student output in classroom 

interaction in EMI science classes: An interdisciplinary view. Studies in Second Language 

Learning and Teaching, 13(2), pp.471–493. doi:https://doi.org/10.14746/ssllt.38283. 

Black, P. and Wiliam, D. (1998). Inside the black box : Raising standards through classroom 

assessment. London: GL Assessment. 

Buchanan Hill, J. (2016). Questioning techniques: a study of instructional practice. Peabody 

Journal of Education, 91(5), pp.660–671. 

doi:https://doi.org/10.1080/0161956x.2016.1227190. 

Digital Services (2023). Immersive Learning Space Primary. UWTSD. Available at: 

https://www.youtube.com/watch?v=m9ZkxEvzbn0&ab_channel=DigitalServices [Accessed 

9 Oct. 2023]. 

Dixson, D.D. and Worrell, F.C. (2016). Formative and Summative Assessment in the 

Classroom. Theory into Practice, 55(2), pp.153–159. 

doi:https://doi.org/10.1080/00405841.2016.1148989. 

Etemadzadeh, A., Seifi, S. and Far, H.R. (2013). The Role of Questioning Technique in 

developing thinking Skills: The Ongoing Effect on Writing Skill. Procedia - Social and 

Behavioral Sciences, 70, pp.1024–1031. doi:https://doi.org/10.1016/j.sbspro.2013.01.154. 

Fowler, K., Windschitl, M. and Richards, J. (2019). Exit Tickets. The Science Teacher, 86(8), 

pp.18–26. 

Harunasari, S.Y., Soepriyatna, S., Fitriani, N. and Gultom, E.J. (2023). The Art of 

Questioning in Online Learning: Effective Questioning Strategies in EFL Reading Class. 

International Journal of Research in Education, 3(2), pp.165–177. 

doi:https://doi.org/10.26877/ijre.v3i2.15208. 

Kaddoura, M. (2013). Think Pair Share : A teaching Learning Strategy to Enhance Students’ 

Critical Thinking. Education Research Quarterly, 36(4), pp.3–24. 



ECAD6007   2308979 

Page | 12  

 

Mahmud, M.S. (2019). The Role of Wait Time in the Process of Oral Questioning in the 

Teaching and Learning Process of Mathematics. International Journal of Advanced Science 

and Technology, 28(16), pp.691–697. 

Makoelle, T.M. (2014). Pedagogy of Inclusion: A Quest for Inclusive Teaching and 

Learning. Mediterranean Journal of Social Sciences, 5(20), pp.1259–1267. 

doi:https://doi.org/10.5901/mjss.2014.v5n20p1259. 

McCarthy, P., Sithole, A., McCarthy, P., Cho, J.-P. and Gyan, E. (2016). Teacher 

Questioning Strategies in Mathematical Classroom Discourse: A Case Study of Two Grade 

Eight Teachers in Tennessee, USA . Journal of Education and Practice, 7(21), pp.80–89. 

Ofsted (2011). Economics, business and enterprise education . [online] pp.1–61. Available 

at: 

https://assets.publishing.service.gov.uk/media/5a804b9740f0b62305b8a507/Economics_busi

ness_and_enterprise_education.pdf. 

Prahl, K. (2017). Best Practices for the Think-Pair-Share Active-Learning Technique. The 

American Biology Teacher, 79(1), pp.3–8. doi:https://doi.org/10.1525/abt.2017.79.1.3. 

Rowe, M.B. (1986). Wait Time: Slowing Down May Be A Way of Speeding Up! Journal of 

Teacher Education, 37(1). doi:https://doi.org/10.1177/002248718603700110. 

Tripp, D. (2012). Critical incidents in teaching : developing professional judgement. London 

; New York: Routledge. 

Vygotsky, L. (1978). Mind in society: The Development of Higher Psychological Processes. 

Cambridge: Harvard University Press. 

Wareing, R. (2012). Assessment for Learning (Afl). Teaching Business & Economics, 16(2), 

pp.8–10. 

Wasik, B.A. and Hindman, A.H. (2018). Why Wait? The Importance of Wait Time in 

Developing Young Students’ Language and Vocabulary Skills. The Reading Teacher, 72(3), 

pp.369–378. doi:https://doi.org/10.1002/trtr.1730. 



ECAD6007   2308979 

Page | 13  

 

Welsh Government (2020). Developing a vision for curriculum design - Hwb. [online] 

hwb.gov.wales. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-

curriculum/developing-a-vision-for-curriculum-design/#assessment [Accessed 3 Oct. 2023]. 

Welsh Government (2023). Pedagogy - Hwb. [online] hwb.gov.wales. Available at: 

https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/pedagogy [Accessed 

21 Oct. 2023]. 

Welsh Government (2022). What’s changing in assessment? - Hwb. [online] hwb.gov.wales. 

Available at: https://hwb.gov.wales/curriculum-for-wales/assessment-arrangements/what-s-

changing-in-assessment/ [Accessed 3 Oct. 2023]. 

Wiliam, D. (2011). What is assessment for learning? Studies in Educational Evaluation, 

37(1), pp.3–14. doi:https://doi.org/10.1016/j.stueduc.2011.03.001. 

Wiliam, D. (2014). The right questions, the right way. Educational leadership, 71(6), pp.16–

19. 


