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Section One
[bookmark: _Hlk42356221]Reflective practice can be viewed as the process of examining work undertaken either in or after the event (Leeson, 2010). Dahlberg et al, (2007) suggest that ‘Looking back through a reflective lens informs new ways of thinking and developing’. Reflection can be viewed as the deliberate thinking about an action with the view to improvement (Hatton and Smith, 1995). 
Reflection is not a new concept; reflective practice can be traced back as far as 1933 through the work of John Dewey (Jones, 2012). Dewey was an early pioneer who was influential in the world of education. Dewey suggested that there were two types of professional Practice. The first is ‘routine action’ which is seen when practitioners carry out work in a habitual sense because it has always been done that way and secondly; ‘reflective action’ which is seen when practitioners are willing to think about practice and engage in change (Hallet, 2013 and Jones, 2012 and Paige-Smith and Craft, 2008). Dewey acknowledged that reflection could be challenging and required effort and to be a successful reflector requires three attitudes, open-mindedness, responsibility and wholeheartedness (Vong, 2017 and Hallet, 2013). Dewey explained that those practitioners who engage in reflective action are those who develop professionally and personally and provide better quality experiences for children (Paige-Smith and Craft, 2008).  Dewey stated that it is a requirement for those who work with children to be adaptable and use ‘reflective intelligence to adapt change and meet the ever-changing needs of children (Jones, 2012). 
[bookmark: _Hlk42881426]Schon (1983) built on the work of Dewey and explains that practitioners must use reflective skills to develop practice and understanding. Failure to do this could result in practice which is ineffective and detrimental to those affected by the service (Leeson, 2010). Schon describes that reflection happens in two ways (Lindon, 2012 and Jones 2012).  Firstly, ‘Reflection in’ which happens during practice and is an efficient method that involves thinking in the moment to adapt practice (Cambridge Assessment International Education). Secondly ‘Reflection on’ which happens retrospectively (Hallet, 2013 and Jones 2012). This happens when a practitioner looks back at an activity and thinks about the effectiveness of it.  Reflecting on practice, requires a deeper level of thinking by linking theories with experiences to develop new ways of working (Schon, 2007). 
[bookmark: _Hlk42890291]Since the early work of Dewey and Schon, there have been a variety of different models of reflective practice developed, all with the aim to allow practitioners to think about practice to ensure best outcomes (Cambridge Assessment International Education). Using a Reflective Model will aid and assist the practitioner to explore new ways of working, identify strengths and weaknesses and to make links between theory and practice Deciding on a model will depend on a learning style. The most effective tool for reflection is the one which draws the most learning out of the experience for the Practitioner. (Vong, 2017).  
It is now widely accepted that reflective practice is vital when working in early years, it is not an option but comes with the responsibility of the role (Page-Smith and Craft 2008). The purpose of this paper is to compare two models of reflective practice and examine which is most appropriate to be used by early years practitioners. 
Kolb’s (1984) model of refection is a four-stage cyclical model which is referred to as the ‘experiential learning cycle’ (Bradford University, 2020). This cycle can be entered at any point, but it is vital that the practitioner passes through each stage of the model, to get the most out of the reflection process (Cambridge Assessment International Education).  Kolb places an importance on observation in a learning experience (Hayes, et. al, 2014).  Kolb explained that effective learning could only take place when a practitioner is actively involved in a concrete experience (Lindon, 2012).  The learning is shaped by the ability to think about the experience, analyse concepts and assumptions and prior knowledge; then to think about and apply new knowledge to the next situation (Hayes, et.al, 2014). Once the learning process is complete the experience forms the starting point for another cycle so learning is based on previous experience (John’s, 2013). Kolb’s model is seen as being purely theoretical and places no importance on emotions. Lindon (2012) explains that the Kolb model of reflection has been viewed as superficial reflection and does not require that the practitioner thinks critically about the experience, or to think about a different viewpoint (Cambridge Assessment International Education).  
Similarly, to Kolb, the Gibbs reflective model is also a cyclical model based on ‘learning by doing’ (Gibbs, 1998). This is also a visual tool which has two further stages than Kolb, which guide practitioners around the cycle (The University of Edinburgh, 2020).  However, the Gibbs model is more prescriptive as at each stage of the model practitioners are prompted to ask themselves key questions about the experience. This encourages them examine the activity in detail, which encourages a deeper level of reflection (Bradford University, 2020). The Gibbs model of reflection has a pragmatic approach and encourages the user to develop an action plan made from conclusions made during reflection. This action plan will be used to improve practice (Leeson, 2010). Gibbs (1998) explains that to reflect is not enough, it is vital to move learning forward, by converting knowledge and new learning into action and improvement. This model might be better suited to reflect retrospectively as it has more stages to consider than Kolb so would require more time spent thinking about the activity (Hayes, et.al, 2014). The Gibbs model, compared to Kolb’s, might also be more suitable, for those who are new to reflection as it has a clear entry and exit points and gives clear direction as to what is required at each stage (Hallet, 2013). It would also be more suitable for those who work in the early years profession as it considers how the emotions and feelings can play a part in how we perceive an experience (Vong, 2017). Welsh Government (2014) state that working with children is emotionally and physically draining. Staff must take time to reflect on practice and share these experiences with others. Emotions can play a significant part in learning, both positively and negatively. Emotions such as excitement or fear can change the way a person views an experience. So, for the reflection process to be valid, it is vital to consider the impact emotions have on individuals (Lindon, 2012). 
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What is Reflection? 
Although reflection is viewed a relatively new process in early years, it is not a new concept and can be linked to the work of Dewey (1993) and Schon (1983) who are both influential in the theory of reflection (Hallet, 2013). Dewey suggested that reflection was necessary to develop professionally and personally (Reed, 2008). Reflection has been used successfully in the health care and education professions and is viewed as the process of analysing work in order to improve it (Soni and Pressword, 2018).  It is described as looking back on an experience, pondering about it and learning lessons about what went well or how it could be improved (Conway, 1994). One purpose of reflective practice in early years is for, practitioners to ensure they deliver the best possible outcomes for children.  Reflective practice should be a key aspect of early years pedagogy and should therefore underpin all work with children (Reed and Canning; 2010).  








Why should Early Years Practitioners engage in reflective practice?
Continuous Professional Development 
Paige- Smith and Craft (2008) explain that the early year sector is fast becoming professionalised. Social Care Wales, (2019) highlights, that working in childcare is more than just babysitting. Practitioners need to be highly skilled with a balance of knowledge, qualifications and experience. Policy makers have come to realise that what happens in the early years has a significant impact on the long-term outcomes for children, so the qualifications framework was introduced to ensure high standards of qualifications and skills for those who want to work in the childcare sector (Social Care Wales, 2019 and  Nutbrown, 2006).  It states that those who work in Childcare should be encouraged to develop a culture of self-improvement and continued professional development, in order to ensure quality services for children. Professional development can be enhanced through training programmes, observations and reflection on practice (Lindon,2012b).  Reflection can move a practitioner from novice to expert (Tarrant, 2013). 
 Learning and Development 
With a greater understanding on how children learn and develop comes the need to strive for best practice (Lindon, 2012).  The Effective Provision of Pre School Education suggest that beyond the home environment, high quality early years education makes positive differences to the life chances of the children who attend. The EPPE project highlighted that early year’s settings that were run by critically reflective, well qualified staff were more effectively run and provided better quality experiences for the children. (Sylvia et al, 2014). Sometimes, when things become familiar, practitioners fall into habitual practice.  Being reflective encourages new exciting changes to happen which brings opportunities for learning (Soni and Pressword, 2018 and Johns, 2013). Reflection is the journey to becoming the best practitioner possible. (Johns, 2013). 
 Evaluation of Service 
High quality childcare provision requires practitioners to review practice learning and the overall experience of the children in the setting (Welsh Government, 2014). Reflection is a tool which is useful to evaluate practice and pedagogy of setting. The Care inspectorate of Wales requires Childcare settings to evaluate their setting using a self-assessment of service (Care Inspectorate of Wales).  This is a continual requirement with the review of improving practice. Quality improvement tools ensure reflection at a deep level is undertaken across the whole of the setting. (Pacey, 2016). 
 Professional Relationships 
Being able to work in a community of practitioners, is now an expected role of the Early year’s practitioner (Hallet, 2013). Often, a multi-agency team is put together from another agency such as a health visitor or social worker to support the individual needs of the child or family. This community requires those professionals to work collaboratively through respectful and trustworthy working relationships. Professional relationships and interactions are based on knowing where your role ends, and someone else’s begins. Understanding how you fit in this community of practice and what your role is within it requires a reflective and sensitive approach ( Hallet, 2013 and Appleby, 2010). Being Reflective within this community of professional can help to decide whether the support offered in effective or not. Sometimes a critical friend is needed to provide feedback on practice. A critical friend does not undermine your opinion but challenges knowledge and assumptions in a supportive and constructive way (Hallet, 2013). The term ‘Pedogogy of Listening’ is used to describe the reflection process in the Italian pre-schools in Reggio Emilia (Rinaldi, 2005).  These schools have been listed amongst the best in world (Paige- smith and Craft, 2008 and Nutbrown, 2006). Time is set aside for those who work with children to actively listen to and respond to the thoughts and experiences of others. In Reggio they understand the importance of reflective practice. It is an integral part of the culture of learning. Staff actively listen engage in dialogue and make meaning with others about how to provide the best possible learning experiences for children (Hallet 2013, Paige- Smith and Craft, 2008). 
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How to reflect.
Schon describes how reflection can happen in two ways. ‘Reflection in’ action involves thinking whilst in an activity and ‘Reflection on’ involves looking back after an activity and applying knowledge and theory (Hayes, et. al, 2014 and Hallet, 2013). 
Reflection does not have to be done individually; it is also effective when done as a team. As reflection involves memory, reflecting as a team allows the situation to be captured by everyone giving different viewpoint and opinions on the experience (Lindon, 2012). 
Models of Reflection 
There are many models of reflection and finding the correct one might be defined by learning style or the depth of reflection required (Reed and Canning, 2010). The Gibbs model of reflection is a cyclical model which guides the practitioner to understand what needs to be reflected on at each stage. This model could be more suited to the Early years workforce as it pays attention to the emotions that are involved in working with children. It is a visual representation which explains clearly what needs to be looked at each level and how the process can be then linked to practice (Hayes, et.al, 2014). Although a Cyclical model might give the impression that there is a start and finish, however as suggested by reed and Canning, (2010) is an ongoing process. The Boud’s triangular Representation, captures the essential components of reflection but does not give any direction as what needs to be thought of at each stage (Open Education, 2020). This model might be better suited to those who are confident in the reflection process and know what is expected at each stage (Cambridge Assessment International Education). All models highlight that learning is done by doing, which can be linked to Bruner’s spiral curriculum theory, which explains that children learn from repeated experiences. Each time a child revisits an activity another layer of knowledge is added (Lindon, 2012b). Learning is continuous and doesn’t stop in childhood.  Just because someone is trained in a role does not mean that they stop developing in the role (Hallet, 2013).  There is a need to continue to build skills and knowledge to keep up to date with best practice (Nutbrown, 2012).








(WordPress. Com) 

For further models on reflection please see the following link 
https://www.cambridge-community.org.uk/professional-development/gswrp/index.html
Benefits and Barriers 
[bookmark: _Hlk41998022]Reflection should not be a box ticking exercise, or something that is done because policy says so. It should be practiced because practitioners want to provide the best for the children who attend the setting (Lindon, 2012).Reflective practice is learning through and from experience towards gaining new insights of self-practice (Finlay 2008 on moodle) Personal and Professional self-knowledge can be unnerving and not everyone is prepared to look critically at themselves. ( Hallet, 2013). Reflection must not be viewed as a negative process. Ghaye and Ghaye (1998) explain that reflection is about being professionally self-critical without being destructive and overly negative. Soni and Pressword, (2018) state that whilst reflection involves looking for improvements, it is of equal importance to celebrate success.  Reflection should allow practitioners to draw on skills and strengths, then apply them to the work with children in the setting (Cambridge Assessment International Education). Appleby (2010).  States that to be reflective is the ability to think Critically but creatively. 
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Conclusion 
Article 3 of the united Nations rights of the child states that All those who work with children should want to do what is best for them (UNICEF, 2010). Early years practitioners have an enormous influence over children it is vital that the role is taken seriously. It is therefore imperative that those who are privileged to work in this role are proactive in taking time out to reflect, explore, critique, re-evaluate and keep up to date with knowledge ; to ensure the best possible outcomes for the children (Hallet, 2013, and Lindon 2012). Reflection allows practitioners to apply theoretical knowledge/frameworks to real experiences and use this to expand understanding of the underlying theory. Acting in the zone of proximal development would not be possible if practitioners did not keep updated with best practice. 
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 Section 3 Reflective log
	
Brief description of the activity (no more than 50 words)

	One of my roles as manager is to ensure that the needs of the children are met and refer to appropriate agencies if required. It had been brought to my attention that a member of staff was worried about the development of one of her key children. 


	     Aim/Objective of the activity

	A staff meeting was held to discuss this child during non contact time after the session. I asked the Key worker to bring to the meeting the Foundation Phase Profile which is the developmental tracker used in the setting (Welsh Government, 2014). As well as the daily observation logs. The purpose was to speak with all staff to get an understanding of how they perceived the development of the child. It was an opportunity for all staff to put forward any concerns or highlight any examples of scenarios that they were worried about. 
 


	     Your role

	My role in this meeting was to consider the opinions of all the staff with the view to gather evidence to support their concerns. My role as manager is to refer to outside agencies when children are not meeting their milestones and there are concerns with their development. 
My role in this meeting was to record the concerns of staff and come up with an action plan on how to support this child in preparation for school. I needed to obtain evidence to consider if these concerns were enough to highlight them to external agencies. 


	Positive aspects – why?  How could these be developed further?

	The positive aspects were the ability to be able to refer to outside agencies. We also had lots of documentation to be able to look back on to collate concerns. However, this is only completed by the key worker of the child. To get a more balanced opinion of the overall development we could ask all staff to contribute to the observation process of all the children. Moderation of these observations on a regular basis would ensure that any difficulties were highlighted. 
The staff had made observations on development likes and dislikes so were able to see where the difficulties were. We could see that outbursts of emotion happened often but particularly when things did not go his way. 


	Challenging aspects – why?  Link to your own practice.

	This child also has English as an additional language, so it was difficult to see if the development concerns were down to lack of understanding. Another challenging aspect in this situation was that the child was due to go to school in the next few weeks, so I questioned why these concerns had not been highlighted sooner. 
It was apparent that these concerns had been highlighted by other staff members but had been dismissed by the key worker. She became defensive about this and said she had not been too concerned previously, as she felt that this was because she thought that the language barrier had been a significant implication on development and interaction of this child. 
As manager I felt that I had failed this chid and the purpose of our provision. I was frustrated that It had not been highlighted sooner and now I would need to speak to the parents in the last few weeks of term. I was worried that they might think that we had not been proactive in helping him. 
I had spoken not had any previous concerns but had a conversation with them in the past about his behaviour and they had been quite dismissive and very defensive about this, saying that this was due to his age. They did not see that there was an issue to talk about. 






	What knowledge did you demonstrate?

	My knowledge about how children develop allowed me to look at the situation and explain to the staff that not all children develop in the same way. 
I also had knowledge of how children with additional language can sometimes show negative behaviours due to lack of understanding. 
As a whole staff, we had recently undertaken a training day on Schema, so we understood that not all repetitive behaviours were a concern. Repeated experiences are often how a child makes sense of a situation and how they move the learning on. 



	What skills did you demonstrate?

	I was very conscious not to show that I felt disappointed. I needed to respect the opinion of the staff member even though this was different to my own. I was careful not to undermine confidence. I needed to be pragmatic and solution focused to ensure that this did not happen again. 


	Which values did you demonstrate?

	Doing the right thing for all the children is of paramount importance to my service.  Promoting the wellbeing of the child through looking at the holistic needs and understanding how one area of life can impact on others. Also, by having an understanding of how cultural and ethical differences can influence family values and expectations of children. I needed to work in partnership with staff families and outside agencies to ensure the best outcome for this child. 
I needed to highlight to staff that best practice requires a search for improvement and self-awareness without undermining confidence and self-esteem.  


	What could be done differently in future?  Why?

	This situation caused me to reflect on our process of identifying concerns about our children. Despite having bimonthly individual supervision where staff are specifically asked about their key children and whether they have concerns. I felt that this was not a robust way of highlighting concerns from a whole team perspective. I thought about the fact that all staff had differing opinions and skills, so reflected on how we could bring this all together to benefit the children. 
We now have a monthly meeting whereas a whole team we consider the needs of all the children and they are placed on a continuum of need. All children when they enter childcare are placed on the support and monitoring. Through observations and developmental tracking, we can move them up or down the continuum according to need. Those who need extra support are referred to the appropriate agencies. This system is working well and allows all staff to draw on the skills and experience of the others be able to see different viewpoints and perspectives.  













	Section Four –
	Personal 
	Development
	Plan
	

	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	12 hour Paediatric First Aid Course 
	This is part of the Mandatory Training in Flying Start and is a Minimum Standard for those working in Childcare. 
	2-day practical training course which includes an Examination at the end of the two days 
	This will be Provided by Ajuda and booked through Flying Start
	This will expire in September so will need to be rebooked.  This course lasts for 3 years. 

	Food Safety 
	This is part of the Mandatory Training in Flying Start and a Minimum standard for those working in childcare
It is also a requirement for practitioners involved in food preparation and is also mandatory for the Food Standards Agency.  
	1-day course with and Examination at the end of the course. 
	This will be Provided by Ajuda or Swansea County Council and booked through Flying Start
	This course needs to be undertaken every three years. My current certificate will expire in October so will  need to be refreshed As soon as is possible under the current Covid Situation. 

	Osteogenesis Imperfecta Study Day.










 
	This is to support the transition of a child into my Flying start setting.  Without this training for staff it would not be safe to allow attendance. 
	Study day for the whole staff team. 
	This is to be delivered by the Highly Specialised Paediatric Osteogenesis Imperfecta team from Bristol Royal Hospital for Children. To be delivered in Swansea.  
	This event was cancelled due to the current Covid 19 Pandemic. This will need to be reorganised as soon as it is safe to do so. 

	Elkan Speech and Language course 
	This is due to a member of staff who is due to go on Maternity Leave being the person who delivers the Speech and Language groups in the setting 
	10 half day sessions with practical and theoretical assessments 
	This is delivered by the Speech and Language team in Flying Start
	This course is offered 3 times per year through Flying Start so I have my name on the list for the next course 

	BA Honours in Early Years and Education 
	This is for my own personal and professional development. 
	This will be undertaken each Monday over two years and will require home study as well as placement hours to be able to complete the course 
	University of Wales trinity Saint David SA1 Campus 
	Ongoing
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